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Introduction
This report describes the process of development of a National Quality Education Framework for 
Uzbekistan. The purpose of this assignment was to: (i) support the Ministry of Public Education (MOPE) 
and the Ministry of Higher and Specialised Secondary Education (MOHSSE) in the development of a 
Quality Education Framework and design of its monitoring system.  The work has been undertaken as a 
foundation element of the agreed Work Plan between MOPE and UNICEF for 2016-2017. 

Preparatory Phase: Review of the Current System 
and Available Options
The process of developing a contextualized Quality Education Framework for Uzbekistan started with 
a mapping exercise. This was conducted by one of the best national experts in the area of education. 
The mapping provided an audit of available programmatic and legislative documents in the country that 
link with the concept of quality educational services. In this phase, government documents were initially 
categorized into dimensions of learner characteristics, context, enabling inputs, teaching and learning, 
and education outcomes.

Following this initial mapping phase a concept paper was developed by UNICEF international experts on 
Understanding and Monitoring Quality Education in Uzbekistan. The concept paper provided an analysis 
of the international approaches to monitoring and managing quality of education, their background 
and implications. Drawing on the findings of the mapping exercise, this paper recommended a draft 
proposal for the Quality Education Framework in Uzbekistan for further discussion and consultations. 
The concept paper described the different concepts of quality of education and approaches to its 
management that have emerged in recent years. 

The following are the most prominent conceptual frameworks presented in the concept paper.

UNICEF Child Friendly Schools Model

UNICEF child-friendly school model  emphasizes the role of school as a place that provides learning 
opportunities relevant to life and livelihood, in a healthy, safe environment that is inclusive and 
protective, is gender sensitive and involves participation of students, families and communities.

A rights-based, child-friendly school is child seeking and, child-centred and acts in the best interests of 
children so that they may realize their full potential. This is based on the premise that all social systems 
and agencies which affect children should operate on the principles of the Convention on the Rights of 
the Child. The child-friendly approach has five characteristics; it is

1. Proactively inclusive, 

2. Academically effective and relevant 

3. Healthy and safe 

4. Gender-responsive 

5. Actively engaged with students, family, and community 

The World Bank Model

The World Bank looks at “the relationship between outcomes of schooling and the in-school and 
contextual variables that contribute to those outcomes”. The framework identifies key determinants that 
influence student outcomes, divided into four categories: inputs, school climate, enabling conditions 
in school and teaching and learning processes. All of these are influenced by the context surrounding 
the school. Supporting inputs influence the school processes, which comprise school climate, enabling 
conditions and teaching and learning process, and in turn lead to student outcomes, measured by 
participation, academic achievement, social skills and economic success.
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UNESCO Quality Education Model

The UNESCO Quality Education framework presents the main elements of education systems and 
demonstrates how they relate to each other, providing a tool for monitoring quality and analysing policy 
choices. 

The central part of this framework is teaching and learning processes, which are influenced by the 
following dimensions:

• Learner characteristics: characteristics of the learner and his/her household that may determine the 
effectiveness of the educational process 

• Enabling inputs: material and human resources, including management, that directly influence 
teaching and learning processes

• Teaching and learning: the process of teaching and learning, including essential pedagogical factors 

• Outcomes: results of the learning process on the individual and society 

• Context: social, cultural, economic and political dimensions of the local context; this aspect cuts 
across the whole process from characteristics to outcomes 

More details of these international models are at Appendix 1

Development Phase: Consultations and Working 
Meetings
First Workshop

The first workshop under this assignment took place in Tashkent from January 10 to January 13, 
2017. Participants represented a range of departments from Ministry of Public Education and Ministry 
of Higher and Secondary Specialized Education and their agencies, covering pre-school, general 
secondary, secondary specialized and tertiary education. The workshop was organised by UNICEF and 
covered theoretical and practical aspects of defining quality in education, including:

• Definitions and debates around quality in education and how to measure it

• Indicators of quality in education

The workshop provided opportunities for participants to develop elements of the Uzbek Quality 
Education Framework on the basis of the mapping exercise, the concept paper and discussions, 
identifying critical determinants of quality education categorised as inputs, processes and results, 
placed in a context that encompasses all the other elements. The workshop also resulted in 
development of some of the basic indicators for measurement of each element.

Working Group Meetings

A smaller working group, from MOPE, met from May 1 to May 3, 2017 together with UNICEF experts 
to identify indicators for measurement of quality taking into account the current practices of collecting 
data in Uzbekistan.

Final Workshop

The representatives from MOPE participated in a workshop from June 6 to June 8, 2017, where:

• The international approaches and experiences were introduced to find qualitative evidence, through 
questionnaires, observation or interviews; and

• The draft framework was reviewed, rationalised and simplified to an agreed final draft version.
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The Quality Education Framework and Monitoring 
Matrix
The draft Uzbek Quality Education Framework shows the relationships between identified quality-
determinants organised in the logical flow from inputs that support the processes and serve to produce 
outcomes. The Framework also shows how this logical system is positioned within national and local 
contexts.

Inputs 

Inputs refer to the supply of resources, including human and physical resources and the standards 
and policies that schools follow. It may be that some inputs are more important than others in 
their influence on quality. All these inputs influence the processes of teaching and learning, and 
subsequently, the outcomes.  

Processes

Processes include and go beyond the classroom, speaking to the experience of children in education 
and the ways in which those experiences occur. They include schools’ relationships with community 
and family, taking note of international evidence that community relationships and accountability 
improve in-school process and strengthen perceptions about the school within communities. The 
framework also seeks to recognise children’s differences arising from their individual qualities and 
experiences.

Outcomes

The outcomes listed refer to the projected or desired results from education. Such outcomes may 
be immediate, learner attributes apparent throughout and beyond their school career, or longer term, 
expected results, which become visible a longer time after a learner has graduated (e.g. economic 
growth). 

Short term outcomes are represented by such areas as socio-emotional and cognitive development and 
relevant knowledge, skills, abilities and competencies of students. And long-term outcomes are more 
difficult to measure and attribute, they become observable a long time after an educational process 
and may be more reliant on contextual factors. For example, social cohesion may be improved by good 
quality education but is also dependent on national and international political, economic, social and 
religious environments. 

Contexts 

Contextual factors are those over which the Ministry and school have no direct control, yet they are 
likely to affect the inputs, processes and outcomes for the learner, their family and wider society. 
Knowledge of context can provide better understanding of how and how much these factors matter to a 
child’s experience in school and how well a system or school responds.
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CONTEXTS
National Context: Labour market and professional demand and opportunities; Competitiveness and prestige of the teaching 
profession in the labour market.
Educational System Context: Financing of the education system; Support to education; Gender responsiveness of the 
education system.
Students’ Context: Socio-economic conditions in the family and educational establishment; languages and culture; special 
educational needs and disability .

INPUTS PROCESSES OUTCOMES
Student/Learner Characteristics
• School-readiness
• Individual differences and needs of 

children
• Human Resources
• Management and administrative 

staff
• Pedagogical and teaching staff at all 

levels of  education
• Methodologists and monitoring 

experts at all levels

Infrastructure and Facilities
• Adequate and safe learning 

environment
• Infrastructure and equipment for 

students with disabilities and special 
needs

• Adequate equipment and facilities at 
educational management bodies and 
educational institutions 

• Information and communication 
technologies 

Teaching and Learning Materials
• Teaching and learning materials/

literature 
• Consumable materials

Resources From Outside the Education 
System 
• Grants, fellowships and sponsorship

Systemic
• Preparation, provision and 

employment of pedagogical staff 
(directors, teaching staff etc.)

• In-service professional development
• Review, updating and supply of 

teaching-methodical resources
• Researches to provide evidence for 

policy development / improvement
• Reliable systems for assessing 

students’ know ledge, abilities, skills 
and competencies and learning 
achievements

Institutional
• Institutional leadership (including 

district and regional education 
departments) communication and 
motivation of staff and students

• Flexible institutional responses 
to learners’ different needs and 
circumstances

• Creation of positive social-emotional 
climate/conditions in the educational 
institutions; 

• Involvement and participation of 
parents /caregivers and children in 
school management

• Proper management of financial and 
other resources 

• Staff management 
• Engagement and communication 

with labor market, industry and 
professions (SSE, VET and HE)

Teaching and Learning
• Suitable methods and adequate time 

for teaching and learning
• Adaptation to different needs of 

learners
• Participation of children and parents/

caregivers in teaching and learning
• Opportunities for both independent 

and collaborative working
• Use of assessment and feedback to 

inform teaching and learning
• Use of innovative methods and 

technologies

Students/Learners
• Social-emotional and cognitive 

development
• Relevant knowledge, skills, abilities 

and competencies 
• Learners, including those with 

different needs and circumstances, 
fulfill their potential

• Children develop positive attitudes 
and safe beha viors

• Preparation as citizens and 
contributors to society

• Preparedness for the next 
educational level

• Preparedness for employment or 
entry into profession

Social and Economic

• Meeting labor market, industrial 
and professional requirements 
for trainees (SSE, VET and HE) 
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The Quality Determinants

Based on these considerations the following determinants of quality were identified with their rationales 
and definitions.

Table 1: Quality Determinants and their Rationales and Definitions

Inputs

Quality Determinant Rationales and Definitions

Student/Learner Characteristics

School-readiness The preparedness of learners, knowledge, skills, attitudes and 
learning behaviours’ is the starting point for future quality learning.

For children entering the formal system their preparedness includes 
their level of development on the range of physical, social, emotional 
and cognitive domains identified by the pre-school standards.

For older children transitioning between phases their readiness is 
taken as the achievement on the final testing of the previous stage 
and may also include the ability to learn in the new institution.

Individual differences and 
needs of children

Individual children have different experiences and characteristics 
that they bring to their educational institutions.

The differences of children’s development are shown by different 
achievements on the assessments described above.  

It also covers the information about children’s different 
backgrounds, challenges and aptitudes so that education provides 
suitable support and learning opportunities.

Human Resources

Management and 
administrative staff

Management of learning institutions contributes to efficient delivery 
and oversight of quality in teaching and learning.

Management and administrative posts need to be filled with 
qualified people within a supportive professional environment.

Pedagogical and teaching 
staff at all levels of education

This covers the supply of staff, their training and management as a 
major contributor to quality. 

Teaching and other pedagogical posts are adequately provided and 
are filled with teachers who have the proper qualifications and are 
supported in their work.

Methodologists and 
monitoring experts at all 
levels

Similarly the work of methodological and monitoring experts is 
supportive of teaching quality and drives innovative and child-
centered practices. Methodologists and monitoring experts’ 
positions are funded and filled with qualified people so that all 
institutions have access to methodological support able to drive 
improvements.

Infrastructure and Facilities

Adequate and safe learning 
environment

Children need to be protected from risk and able to undertake their 
learning activities. Buildings and surroundings of all institutions 
provide sufficient space and are safe from identified risks.  Known 
risks are identified and mitigated so that children can be happy and 
safe in school.
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Infrastructure and equipment 
for students with disabilities 
and special needs

For some students physical adaptations and special equipment 
are needed to allow them to access learning opportunities. 
Children with identified needs for adapted infrastructure or special 
equipment are able to join mainstream schools.  All schools are 
accessible to people with limited mobility.

Adequate equipment and 
facilities at educational 
management bodies and 
educational institutions 

Managers and administrators need communications and logistical 
facilities in order to undertake their quality management functions.

This determinant is that managers are able to fulfil their duties 
efficiently and have the necessary infrastructure and equipment to 
do their work. 

Information and 
communication technologies  

Such technologies make it possible to manage education and are a 
priority component of learning experiences. 

All the Educational Institutions need access to computers and 
reliable internet to be used by children, teachers and managers.

Teaching and Learning Materials

Teaching and learning 
materials/literature 

Quality textbooks are key resources.  Access to textbooks can vary 
depending on cost and logistics, which need to be monitored.

The capacity of the system to provide this inputs is central to this 
determinant.  All the required teaching materials need to be provided 
to all teachers. The essential learning materials (e.g. textbooks) 
need to be accessible to all students.  It also covers the extent 
to which leaners have access to a range of additional learning 
materials.

Consumable materials Wide-ranging definition from stationery to technologies, which 
provide for learner-centered and active learning experiences.

Consumable material covers those items which are used up during 
learning, from paper and pens to chemical reagents, for example, 
so the Educational Institutions need to have the adequate budget to 
provide them.

Resources from Outside the Education System 

Grants, fellowships and 
sponsorship

Financial inputs can contribute to improving quality and, in many 
cases, working links with external bodies aid relevance and 
accountability.

This determinant includes all external (non-MOPE) sources of funds 
into education, at different levels.  It includes financial resources 
paid to institutions for services.
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Processes

Quality Determinant Rationales and Definitions

Systemic

Preparation, provision and 
employment of pedagogical 
staff (directors, teaching staff 
etc.)

The processes by which staff are selected, deployed assessed and 
promoted contribute to improving quality and addressing quality 
issues.

This determinant depends on the processes involved in maintaining 
the quality of staffing, it includes:

• The way new entrants are selected and trained

• The way staff are selected for posts

• The incentivisation of staff within their posts

• Career development, disciplinary procedures and management of 
staff.

In-service professional 
development

In-service professional development is an important but costly 
process intended to ensure quality teaching. 

This determinant includes the amount of in-service professional 
development that is available to staff and takes into account 
different types of provision (on-site, distance courses etc.) the 
subject coverage, the modes of assessment and its link to career 
progression.

Review, updating and supply 
of teaching-methodical 
resources

Textbooks are a critical resource for learners. The processes by 
which they are produced need to ensure best quality possible.

This determinant covers the processes of identifying the need for 
support materials (guides, shared practice etc.) and making them 
available so that teachers have external support to improving 
methodology.

Researches to provide 
evidence for policy 
development / improvement

Evidence that contributes to policy-making provides the route for 
quality to be addressed in system changes.

This determinant covers specific research studies and ongoing 
analysis of available data to pose questions and provide evidence 
into the policy discussions.  It will consider robust research asking 
questions about effectiveness and efficiency.

Research Evidence that is Made Public is Included and Prioritised

Reliable systems for 
assessing students’ 
knowledge, abilities, skills and 
competencies and learning 
achievements

Testing drives the learning agenda, informs feedback on learning 
and informs management.  Comparability and technical quality of 
tests is critical to quality management.

This determinant requires that the systems used to assess students 
are fair and moderated to provide standard performance measures 
across all students and from year to year.

Institutional

Institutional leadership 
(including district and regional 
education departments) 
communication and 
motivation of staff and 
students

International evidence is that school leadership is an important 
factor in quality.  It ensures good use of resources, sets a school 
ethos that can motivate and oversees practices and performance in 
the school.
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This determinant is part of a range of school leadership processes 
that emphasises that the leadership of the institution has developed 
systems and mutual motivation to ensure good communication 
between leadership and staff and leadership and students.  This 
will include formal mechanisms to ensure communication (such as 
noticeboards, regular meetings and information bulletins) as well as 
the informal arrangements to ensure openness to ideas and respect 
for all opinions.

Flexible institutional 
responses to learners’  
different needs and 
circumstances

Institutions must identify and be able to respond to individual 
differences and provide suitable learning opportunities that match 
abilities and experiences.

This may involve schools having a formal statement of practice to 
identify and support children with different needs (such as physical 
disabilities, learning challenges or special gifts and aptitudes).  It 
will include ways of monitoring the effectiveness of support and the 
progress of individuals concerned.

Creation of positive social-
emotional climate/conditions 
in the educational institutions; 

The climate of schools impacts on children’s social development 
and emotional engagement with learning.

The determinant covers those aspects that contribute to children 
and staff feeling happy, purposeful and respected within their 
school.  It may include:

• Ensuring discipline and positive behaviours

• Demonstrating respect for the value of children’s lives and 
creativity

• Providing varied opportunities for learning.

Involvement and participation 
of parents /caregivers 
and children in school 
management

Particularly in pre-school and early primary, parental engagement 
can provide support to home-learning and continuity in children’s 
experience.  In general parental links contribute to accountability for 
quality and mutual support.

The determinant includes ways in which parents are consulted 
and informed about their own children but also the ways in which 
they are consulted in decisions about the school and contribute to 
planning and making improvements.

It also includes the steps taken by schools to hear children’s voices 
and take account of them in planning aspects of the school. 

Proper management of 
financial and other resources 

Ensuring best use of resources to serve quality education.

This determinant shows the importance that the financial resources 
available to an institution are properly used to improve the quality 
of education.  It includes a concern for proper fiduciary processes 
but also proper prioritisation of spending priorities based on the 
expected contribution to quality learning.
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Staff management Ensuring best use of staff to serve quality education.

This determinant considers how staff are used within the school, 
their allocation to subjects and teaching groups and the additional 
support that is provided to them.  It will also include the steps 
taken to incentivise staff and to support them into professional 
development and improving teaching practice.

Engagement and 
communication with 
labor market, industry and 
professions (SSE, VET and 
HE)

Processes that support increased relevance and responsiveness to 
changing needs.

This determinant includes steps taken to understand and reflect the 
needs of the labour market.  It is, therefore, particularly relevant in 
vocational education.

It may include regular meetings with key employers, periodic 
questionnaires to selected employers and follow up with 
ex-students moving into employment.

Teaching and Learning

Suitable methods and 
adequate time for teaching 
and learning

Providing the variety of learning experience, based on best 
practices, self-evaluation and innovation.  The classroom experience 
is a critical part of a learner’s experience and therefore central to 
quality management.

This determinant includes the identified range of best classroom 
practices that stimulate learning and ensure lively and varied 
learning opportunities.  It will seek to identify:

• Individual attention, diagnosis and feedback

• Group learning opportunities 

• Coherent lesson structure and planning

• Proper use of resources, including media and technology

Adaptation to different needs 
of learners

The teacher must identify and be able to respond to individual 
differences and apply suitable teaching methods. 

This determinant emphasises the need for teachers to understand 
individual difference and have tools to identify children who need 
special support and the material and plans that are suitable for their 
needs. 

It will look to how teachers identify children with special aptitude 
and gifts and provide stimulus and challenging work for them as 
well.

Participation of children 
and parents/caregivers in 
teaching and learning

Active participation of children and parents in teaching and learning 
process helps to improve accountability and influences the quality 
of education. 

This determinant asks whether parents have opportunities to 
contribute information about their children to teachers so that they 
are aware of particular needs and circumstances that affect them.

It also asks how actively children are involved in planning and 
steering their own teaching and learning experiences and given 
opportunities to make choices and decisions about their own 
learning.



13

Opportunities for both 
independent and collaborative 
working

Learners have different way of learning and benefit from a variety 
of learning structures.  Learning to work together is an important 
life-skill.

This determinant ask whether children are provided with varied 
opportunities to learn both on their own and working in small groups 
or the whole class in a planned and well-organised way.

Use of assessment and 
feedback to inform teaching 
and learning

Ongoing feedback helps teachers understand and adapt to learners’ 
needs and allows learners to take control of their own approach to 
identified achievements and needs.

This determinant asks that teachers plan diagnostic questioning 
and assessments and respond to such assessment by adapting 
their plan and, for example, providing additional information, going 
back over some topics, arranging additional materials.

Use of innovative methods 
and technologies

Technology can provide new routes to learning quality and 
relevance, so teachers must be able to use them effectively.

Outcomes

Quality Determinant Rationales and Definitions

Students/Learners

Healthy social-emotional and 
cognitive development

Young people need to develop as physically and mentally healthy 
and socially aware to join adult society.

This determinant covers the healthy development of children and 
young persons to become adults. It includes:

• Personal self-respect and emotional development;

• Psychological health 

• Physical health 

• Social skills and ability to work together with other people

There are many factors in healthy development across all these 
areas but the education system contributes importantly to healthy 
development.

Relevant knowledge, skills, 
abilities and competencies 

The most obvious aim of the education process is to acquire 
knowledge and learn skills.  They are ideally relevant to the learner’s 
needs and his or her future although we expect learners to build on 
their learning in individual ways.

This determinant covers the traditional concerns of education 
to acquire knowledge and useful skills.  It is addressed by the 
curriculum standards for all children and the expectation of their 
learning.
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Learners, including those 
with different needs and 
circumstances, fulfil their 
potential

All learners, even those with considerable needs and learning 
difficulties, have a right to feel fulfilled and as prepared for their 
future life as is possible.

This determinant shows that, by recognising that children have a 
range of individual needs and by working to address them, there 
is an expectation of the best possible outcome for all children but 
that the outcome may be different for children with specific types 
of learning challenges.  For many children this determinant may be 
shown by performance on standard tests; however, others will need 
more individualised targets.

Children develop positive 
attitudes and safe behaviors

Children and young adults must manage the challenges and risks 
of growing up and manage relationships, harmful habits, etc. This 
determinant also covers preparedness of children to emergency 
situations.

This determinant considers how young people develop 
understanding of risk and knowing how to mitigate risk concerning:

• Natural disasters

• Substance abuse

And how they develop positive attitudes including:

• Respectful relationships with the opposite sex.

• Non-discriminatory attitudes to others

Preparation as citizens and 
contributors to society

Education has a role to prepare people to contribute to the future of 
the society.

This determinant considers how young adults are prepared to be 
good Uzbek citizens and includes:

Understanding Uzbek governance and societal structures

Showing respect to all parts of Uzbek society

Having interests in participation and contribution to Uzbek society

Preparedness for the next 
educational level

Allows for continuity of experience and ability to benefit from next 
levels of education.

This determinant considers the question of transition to the next 
level of education.  In many cases preparedness is determined by 
the performance in assessments at the earlier level.

Preparedness for 
employment or entry into 
profession

This is the rationale for vocational education.

The determinant asks the important question as to whether the 
vocational schooling has provided the sort of experience and 
knowledge that best serves the needs of the employer and the 
smooth transition of young people into the new workplace.

Social and Economic

Meeting labor market, 
industrial and professional 
requirements for trainees 
(SSE, VET and HE)  

The match of graduates to the country’s labour needs is evidence of 
quality in planning and delivery.

This determinant asks a similar question to that above but 
concerning the national “match” of the output of the vocational 
education system to the national needs of employers, especially as 
employment patterns change.
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Draft Quality Education Framework Matrix of Indicators and Methods

As a result of the work a consolidated Quality Education Framework matrix was developed, showing the 
quality determinants under each quality heading with indicators and methods for their monitoring. 

The draft Quality Education Framework matrix is a step towards a full Quality Education Framework 
toolkit. This draft is tailored for the needs of MOPE: and is intended for further discussion, modification 
and agreement on how to strengthen management of the quality of education in Uzbekistan. The draft 
Quality Education Framework is presented in Apendix 2.
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Appendix 1. International Models of Quality
UNICEF Child Friendly School Model

The child-friendly approach seeks to ensure that schools help children realize their right to a basic 
education of good quality, as well as helping children learn what they need to face the challenges of 
the new century; enhancing their health and well-being; guaranteeing them safe and protective spaces 
for learning, free from violence and abuse; raising teacher morale and motivation; and mobilising 
community support for education.  

Figure 1: UNICEF Child Friendly School Model

EDUCATION SECTOR POLICY

EN

ABLING ENVIRONMENTTEACHING

LEARNING

CHILD

EFFECTIVE LEARNING

RIGHTS BASED & INCLUSIVE

GENDER 
SENSITIVE

SAFE & 
PROTECTIVE 

HEALTH 
PROMOTING

COMMUNITY 
ENGAGED
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World Bank Model

The World Bank Framework (Figure 1) identifies 18 key factors that influence student outcomes. 
Supporting inputs influence the school processes, which comprise school climate, enabling conditions 
and teaching and learning process, and in turn leads to student outcomes, measured by participation, 
academic achievement, social skills and economic success.

This model is interested in the processes of learning only in terms of how they contribute to the student 
outcomes. This is in stark contrast to the child rights’ approaches which focus on the learner and the 
processes as the main concern.

Figure 2: Conceptual Framework: The Factors that Determine School Effectiveness

1.0 SUPPORTING INPUTS

1.1 Strong Parent and 
Community Support

1.2 Effective Support from the 
Education System

1.3 Adequate Material Support 

1.3.1 Frequent and Appropriate 
Teacher Development Activities 

1.3.2 Sufficient Textbooks and 
Other Materials

1.3.3 Adequate Facilities

CHILDREN’S 
CHARACTERISTICS

3.0 SCHOOL CLIMATE

3.1 High Expectation of 
Students

3.2 Positive Teacher Attitudes

3.3 Order and Discipline

3.4 Organized Curriculum

3.5 Rewards and Incentives

The School: Factors Related to Effectiveness

4.0 TEACHING LEARNING 
PROCESS

4.1 High Learning Time

4.2 Variety in Teaching 
Strategies

4.3 Frequent Homework

4.4 Frequent Student 
Assessment and Feedback

2.0 ENABLING 
CONDITIONS

2.1 Effective Leadership

2.2 A Capable Teaching 
Force

2.3 Flexibility and 
Autonomy 

2.4 High Time-in-School

5.0 ENABLING CONDITIONS

5.1 Participation

5.2 Academic Achievement

5.3 Social Skills

5.4 Economic Success

CONTEXTUAL FACTORS

• International

• Cultural 

• Political

• Economic

Source: Heneveld and Craig 1996
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UNECO Quality Education Framework 

The UNESCO Framework (Figure 3) presented an input-process-outcome model for quality education 
with central part allocated for teaching and learning processes. It emphasises the importance of learner 
characteristics in learning outcomes, and demonstrates the range of contextual factors affecting 
each stage. Further, the outcomes place more emphasis on non-academic skills and values including 
creativity, values and socialisation.

Figure 3: UNESCO Model: A Framework for Understanding Education Quality

LEARNER CHARACTERISTICS

• Aptitude
• Perseverance
• School readiness
• Prior knowledge
• Barriers to learning

ENABLING INPUTS

TEACHING AND LEARNING

• Learning time
• Teaching methods
• Assessment, feedback, 

incentives
• Class size

• Teaching and learning materials
• Physical infrastructure and facilities 
• Human resources: teachers, principals, 

inspectors, supervisors, administrators
• School governance

OUTCOMES

• Literacy, numeracy and life 
skills

• Creative and emotional skills
• Values
• Social benefits

CONTEXT

• Economic and labour 
market conditions in the 
community

• Socio-cultural and religious 
factors

• [Aid strategies]

• Educational knowledge and 
support infrastructures

• Public resources available 
for education

• Competitiveness of the 
teaching profession on the 
labour market

• National governance and 
management strategies

• Philosophical standpoint of 
teacher and learner

• Peer effects
• Parental support
• Time available for 

schooling and homework

• National standards
• Public expectations
• Labour market demands
• Globalization

Source: UNCESO 2005 Global Monitoring Report on Education for All
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Appendix 2. Quality Indicators
1. Quality Inputs

1.1 Student/Learner Characteristics

INP1: School Readiness 

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of children, aged 
6-7 years, entering school, 
having attended any form of 
preschool education (at least 1 
school year) 

Total Number of children at age 
6-7 years old in Uzbekistan; 
Total Number of children aged 
6-7 years, having attended any 
form of preschool education (at 
least 1 school year)

Statistical data from MOPE 
Disaggregated by sex, 
language, urban/rural, age of 
children

INP2: Individual Differences and Needs of Children

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of children of 
each nationality who receive 
language-appropriate schooling 
(own language teachers, 
materials etc.)

Percentage of students in EI 
having other needs (including 
disability)

Total number of students 
attending Educational 
Institution (EI) in the region; 
Number of children in the 
region attending EI in their 
mother tongue (official 
languages of instruction)

Total number of students in 
EI in the  region; Number of 
students with other needs 
(including disability)

Statistical data from MOPE 
Disaggregated by sex, regions, 
urban/rural, level of education, 
grade/age, language of 
instruction, type of groups/
classes (with intensified subject 
studying, additional clubs/
classes/groups by children’s 
interests), and type of disability

1.2  Human Resources

INP3: Management and Administrative Staff

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of management 
and administrative staff with 
adequate qualifications at the 
EI according to standards 

Number of administrative 
and management staff with 
relevant qualification at the  EI; 
total number of managerial-
administrative staff 

Statistical data from MOPE 
Disaggregated by sex, regions, 
urban/rural, by level of 
education, by qualifications and 
by institutions

INP4: Pedagogical and Teaching Staff at All Levels of Education

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of pedagogical staff 
with adequate qualifications at 
EI

Total number of teachers at 
pilot EI; Number of teachers 
and pedagogical staff with 
relevant qualification

Statistical data from MOPE & 
MOHSSE/Centre for SSPE 
Disaggregated by sex, 
age, qualifications, level of 
education, urban/rural and 
institutions
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INP5: Methodologists and Monitoring Experts at All Levels

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of Preschool 
Education methodologists at 
district departments of PE for 
PEI with adequate qualifications 

Percentage of methodologists/
monitoring experts at district 
departments of PE with 
adequate qualifications

Total number of preschool 
education methodologists at 
District Department of PE 
Total number of methodological 
experts at District Department 
of PE with relevant 
qualifications.

Total number of 
methodologists/ monitoring 
experts at District Department 
of PE; Total number of 
methodological experts at 
District Department of PE 
having relevant qualifications

Statistical data from MOPE 
Disaggregated by sex, districts, 
by the qualifications

1.3 Infrastructure and Facilities

INP6: Adequate and Safe Learning Environment

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of EI, meeting the 
norms of material-technical 
provision

Percentage of educational 
institutions, meeting the 
requirements of safety 
technique

Percentage of EI, having plan 
for emergency situations 
preparedness

Percentage of EI, located in 
adequate and adjusted buildings

Percentage of EI, having 
acceccible and safe sanitary 
conditions

Total number of EI in the 
country; Number of EI meeting 
the norms of material-technical 
provision;

Total number of EI; Number of EI 
meeting requirements of safety 
technique;

Total number of EI; number of  
EI having plan for emergency 
situations preparedness;

Total number of EI in selected 
regions; Number of EI located 
at adequate premises. Number 
of EI e located at adjusted 
premises;

Total number of EI in selected 
regions;  number of EI having 
acceccible and safe sanitary 
conditions

Statistical Data from MOPE/
MOHSSE/Centre for SSPE 
Check list; Disaggregated by 
language of instruction, level of 
education, urban/rural, districts

Check list at EI level; 
Disaggregated by language of 
instruction, level of education, 
urban/rural, districts

Check list Check list at EI level; 
Disaggregated by language of 
instruction, level of education, 
urban/rural, districts

Statistical Data from MOPE; 
Disaggregated by language of 
instruction, by type of premises 
(adequate/ adjusted), level of 
education, urban/rural, districts

Statistical Data from Republican 
Centre of epidemiological 
control
Disaggregated by type of 
premises, state of sanitary 
conditions, urban/rural, districts
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Percentage of EI, located close 
to highways

Percentage of EI, located close 
to parking spaces

Percentage of EI, located close 
to river/open water sources

Percentage of EI, located close 
to entertainment places

Percentage of EI, located close 
to open markets

Total number of EI in selected 
regions;  number of EI located 
close to different types of 
risk areas (highways, parking 
spaces, river/open water 
sources, entertainment places, 
open markets)

Check-list/Statistical data from 
district departments of PE, 
disaggregated by EI, language 
of instruction, urban/rural and 
proximity to different types of 
risk areas (highways, parking 
spaces, river/open water 
sources, entertainment places, 
open markets;

INP7: Infrastructure and Equipment for Students with Disabilities and Special Needs

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of EI, meeting the 
standards/requirements for 
accessibility of infrastructure 
and equipment for students 
with disabilities and special 
needs

Total number of EI in selected 
regions, number of EI meeting 
standards/requirements 
regarding of accessibility of 
infrastructure and equipment 
for students with disabilities 
and special needs 

Statistical data from 
MOPE/MOHSSE/CSSPE 
Disaggregated by language, 
urban/rural and by levels of 
education

INP8: Adequate Equipment and Facilities at Educational Management Bodies and EI

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of educational 
management bodies, meeting 
the standards and requirements 
for adequate equipment and 
facilities

Percentage of EI meeting the 
standards and requirements 
for adequate equipment and 
facilities 

Total District Departments of 
PE in the country. Total District 
Departments of PE meeting 
requirements and standards 
related to equipment and 
facilities.

Total of EI in selected regions; 
of them number of EI meeting 
requirements and standards 
related to equipment.

Check-list at district and 
regional PE department level 
Disaggregated by type of 
equipment and facilities, by 
districts, regions

Check-list at EI level, 
disaggregated by  urban/rural, 
by different subject (chemistry, 
physics, etc.)

INP9: Information and Communication Technologies

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of EI equiped with 
ICT and computer classes in 
accordance with standards

Percentage of EI having 
connection to internet

Number of EI equipped with 
ICT and multimedia equipment. 
Total number of EI in selected 
regions.

Number of EI connected to 
internet. Total number of EI in 
selected regions.

Statistical data from MOPE 
Disaggregated by language, 
urban/rural, districts
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1.4 Teaching and Learning Materials

INP10: Teaching and Learning Materials/Literature

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of EI provided 
with teaching and learning 
materials/literature 

Percentage of pedagogical 
staff provided with teaching 
materials

Percentage of students 
provided with teaching and 
learning materials

Total number of EI in selected 
regions;  Total number of EI 
and number of teaching and 
learning materials/literature 
they have.

Total number of pedagogical 
staff in selected EI; Total 
number of pedagogical 
staff provided with teaching 
materials.

Total number of students in 
selected EI; Of them number of 
students provided with teaching 
and learning materials.

Check-list at EI level, 
disaggregated by type of EI, 
level of education, urban/rural, 
types of materials

Questionnaires for pedagogical 
staff at EI. Disaggregated by 
type of EI, level of education, 
urban /rural and subjects

Questionnaire for students at 
the level of EI. Disaggregated by 
type of educational institution, 
level of education, urban/rural

INP11: Consumable Materials

Indicator(s) Data Required Method and Level of 
Disaggregation

Consumables budget for 
organization of educational 
process

Overall consumable budget for 
EI. 
Number of students and 
teachers

Statistical data from MOPE and 
Ministry of Finance

Disaggregated by EI, urban/
rural, by levels of education

1.5 Resources from Outside the Education System

INP12: Grants, Fellowships and Sponsorship

Indicator(s) Data Required Method and Level of 
Disaggregation

Annual amount received (in 
cash or kind) in external grants 

Total amount of external grants 
received by levels of education

Data from Ministry of Finance 
and MOPE
Disaggregated by levels of 
education and by levels of 
grants (national /international)

2. Quality Processes

2.1 Systemic

PRO1: Preparation, Provision and Employment of Pedagogical Staff 
(Directors, Teaching Staff, Etc.)

Indicator(s) Data Required Method and Level of 
Disaggregation
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Percentage of pedagogical staff 
with higher education 

Percentage of teachers that 
passed attestation on time

Percentage of teaching 
positions that are filled

Rate of staff turnover per year

Total number of pedagogical 
staff in selected region; of 
them number of teachers with 
higher education and number 
of teachers with secondary 
specialized education

Total number of teachers 
in selected region; Number 
of teachers that passed 
attestation for the last 5 years

Total number of vacant 
teaching positions in EI in 
selected region; Of them 
number of teaching positions 
filled for the last year

Total number of staff in 
selected regions; Of them 
number of staff who left their 
positions

Statistical data from 
MOPE, MOHSSE, CSSPE 
Disaggregated by sex, districts,  
urban/rural, types of education 
and level of education

Statistical data from 
MOPE, MOHSSE, CSSPE, 
Disaggregated by sex, level of 
education,  districts,  urban/
rural, category (specialist,  
second, first and highest)

Statistical data from 
MOPE, MOHSSE, CSSPE, 
Disaggregated by level of 
education,  districts

Statistical data from MOPE/
MOHSSE

PRO2: In-service Professional Development

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of In-service 
training and professional 
development programmes/
courses successfully evaluated 
(attestation and accreditation) 

Percentage of in-service 
courses delivered at distance 
and on-site

Total number of ISTTI 
courses and professional 
development programmes; 
Of them number of In-service 
training programmes/courses 
successfully evaluated

Total number of in-service 
courses; Of them in-service 
courses delivered at distance 
and on-site

Statistical data from MOPE; 
disaggregated by programme/
course,  level of education 
and regularlity of conducting 
evaluation;

Statistical data from MOPE 
disaggregated by regions, 
courses and types of courses 
(distance/on-site)

PRO3: Review, Updating and Supply of Teaching-Methodical Resources

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of PEI provided with 
teaching and learning materials

The percentage of EI provided 
with updated teaching 
and learning materials, 
in accordance with the 
established order

Total Number of PEI in 
Uzbekistan; Total number od 
PEI provided with Bolajon and 
Bilimdon;

Total number of EI in selected 
areas; Of them number of 
EI provided with updated 
teaching and learning materials, 
in accordance with the 
established order

Statistical data from MOPE by 
level of EI, with list

Check-list at the level of EI, 
disaggregated by level of 
education, regions, urban/rural, 
and by grades
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PRO4: Researches to Provide Evidence for Policy Development/Improvement

Indicator(s) Data Required Method and Level of 
Disaggregation

Number of researches in the 
field of education, for which 
data and results are publicly 
available

Number of researches in the 
field of education, cited in 
policy-making

Number of conducted 
researches in the field of 
education publicly available.

Policy documents with 
reference to any conducted 
research

Data from MOPE, UNICEF, 
WB and other International 
organizations active in the field 
of education

PRO5: Reliable Systems for Assessing Students’ Knowledge, Abilities, Skills and Competencies 
and Learning Achievements

Indicator(s) Data Required Method and Level of 
Disaggregation

Existence of a system of 
assessing preschool chilren’s 
fulfilment of state requirements 
for preschool education

Existence of a realiable 
system of assessing students’ 
knowledge, abilities, skills and 
competencies in accordance 
with standards

Number of advisory 
feedback notices , regarding 
improvement of the work of 
teachers and methodologists, 
forwarded to targeted ISTTI, 
district/ EI as a result of 
conducted assessment

System of assessing 
knowledge of preschool 
children at national level;

System of reliable 
assessment of students’ 
knowledge, abilities, skills and 
competencies in accordance 
with State Educational 
Standards;

Number of feedback 
notices decisions, regarding 
improvement of the work of 
teachers and methodologists, 
forwarded to targeted ISTTI, 
district/ EI as a result of 
conducted assessment

 Available data from MOPE

Report from Republican 
Education Centre, 
disaggregated by sex, urban/
rural, regins, districts, EI, types 
of schools, grades and subjects

Reports from REC/
distric /regional Education 
departments, dissagregated by 
regions, districts, schiools and 
subjects

2.2 Institutional

PRO6: Institutional Leadership (Including District and Regional Education Departments) 
Communication and Motivation of Staff and Students

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of interviewed staff 
of educatinal institution that 
demonstrate understanding 
of leadership decisions and 
involvement in them; 

Total number of staff in 
selected EI in selected areas; Of 
them number of staff at EI that 
demonstrate understanding 
of leadership decisions and 
involvement in them;

Survey at the level of EI, 
disaggregated by sex,  EI, level 
of education, urban/rural
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Percentage of interviewed 
students that demonstrate 
understanding of school 
organisation and decisions 
affecting them and their 
motivation;

Total number of students in 
selected schools in selected 
areas; Of them number of 
students that demonstrate 
understanding of school 
organisation and decisions 
affecting them and their 
motivation;

Survey among school students 
disaggreated by sex, regions, 
urban/rural

PRO7: Flexible Institutional Responses to Learners’ Different Needs and Circumstances

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of PEI applying 
alternative forms of School 
readiness

Percentage of EI that take 
action to identify individual 
needs of students and address 
them

Percentage of institutions that 
have policies, resources and 
practices to provide necessary 
support to children with special 
needs.

Total number of PEI in RUz; 
Total number of PEI having 
short-term groups for School 
readiness

Number of EI in selected 
regaions; Of them number of 
EI addressing individual needs  
and students

Number of EI in selected 
regions; of them number of 
EI with policies, resources 
and practices for supporting 
children with special needs

Statistical data from MOPE 
Disaggregated by sex, 
language, urban/rural

Survey, observation at the elevel 
of EI to identify instituional 
policies and support to the 
individual needs of students, 
disaggregated by regions, 
urban/rural, and by needs 
(deeper studying of subjects, 
clubs by interest, additional 
activities, etc)

Survey, observation at 
the elevel of EI to identify 
instituional policies resources 
and practices for supporting 
children with special needs, 
disaggregated by regions, 
urban/rural

PRO8: Creation of Positive Social-Emotional Climate/Conditions in the EI

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of surveyed 
students, who feel safe, 
respected and happy in EI

Percentage of surveyed 
teachers, who feel safe, 
respected and happy in EI

Percentage of surveyed 
parents, who positively rate 
social emotional climate in EI

Total number of students in 
selected EI; Of them number 
of students, who who feel safe, 
respected and happy in EI;

Total number of teachers 
in selected areas; Number 
of teachers, who feel safe, 
respected and happy in EI;

Total number of parents in 
selected areas/EI; Number of 
parents who positively rate 
social emotional climate in EI;

Survey among students at 
the level of EI; Disaggregated 
by level of education, sex, 
language, urban/rural

Survey among teachers at 
the level of EI; Disaggregated 
by level of education, sex, 
language, urban/rural

Survey among parents at the 
level of EI; Disaggregated 
by level of education, sex, 
language, urban/rural
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PRO9: Involvement and Participation of Parents/Caregivers and Children in School Management

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of parents/ 
caregivers attending parent 
meetings 

Percentage of parents/ 
caregivers, actively participating 
in school management

Total number of parents/
caregivers in selected areas; 
Number of parents/caregivers 
attending parent meetings;

Total number of parents/
caregivers in selected areas; 
Number of parents/ caregivers, 
actively participating in school 
management

Surveys at the level of EI, 
disaggregated by schools and 
urban/rural, grades 

(The level of active participation 
of parents to be specified in 
questionnaires)

PRO10: Proper Management of Financial and Other Resources

Indicator(s) Data Required Method and Level of 
Disaggregation

Number of EI spending 
funds for improvement of 
education for the last year (on 
professional development, 
motivation of teachers and 
students, etc.) 

Percentage of budget of 
educational institution allocated 
for improvement of education 
(see above)

Total number of EI in selected 
areas; Number of EI spending 
funds for improvement of 
education for the last year (on 
professional development, 
motivation of teachers and 
students, etc.)

Budget allocated for EI in 
selected regins; budget 
allocated for improvement of 
education for the last year (see 
above)

Check list for PEI/school 
managers

Disaggregated by language, 
urban/rural and type of 
expenditure

Statistiacal data from Ministry 
of Finance

PRO11: Staff Management

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of teachers, who 
received additional payment 
from Director’s Fund in 
accordance with established 
procedure

Rate of staff turnover per year

Percentage of schools with 
effective management (having 
mechanizm of attracting staff, 
able to keep staff at least during 
5 years)

Total number of teachers in EI 
in selected areas; from them 
those who received additional 
payment from Director’s Fund 
for the last year

Total number of teachers in EI 
in selected areas; from them 
those who left the work in the 
last year

Total number of schools 
in selected region; of them 
number of schools with 
effective management

Survey at the level of EI, 
Disaggregated by sex, 
language, urban/rural, teachers

Survey at the level of EI, 
Disaggregated by sex, 
language, urban/rural

Reports from district/regional  
departments of PE for the last 
5 years
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PRO12: Engagement and Communication with Labour Market, Industry and Professions 
(SSE, VET and HE)

Indicator(s) Data Required Method and Level of 
Disaggregation

Number of institutions with 
formal mechanisms for 
communication with local 
employers;

2.3 Teaching and Learning

PRO13: Suitable Methods and Adequate Time for Teaching and Learning

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of observed 
teaching and pedagogical staff 
at EI who demonstrated variety 
of teaching methods and 
proper use of time

Percentage of pedagogical staff 
at EI who conduct open lessons 
and demonstrate individual 
approach to and knowledge of 
their students

Percentage of pedagogical 
staff at EI whose advanced 
experience is used at different 
levels

Percentage of pedagogical staff 
at EI who have in the plan and 
conduct safe behavior activities

Total number of teaching 
and pedagogical staff at EI 
in selected areas; Number of 
teaching and pedagogical staff 
who demonstrated variety of 
teaching methods and proper 
use of time;

Total number of pedagogical 
staff at EI in selected areas; 
Number of pedagogical staff 
who conduct open lessons 
and demonstrate individual 
approach to and knowledge of 
their students;

Total number of pedagogical 
staff at EI in selected areas; 
Number of pedagogical staff 
whose advanced experience is 
used at different levels;

Total number of pedagogical 
staff  at EI in selected areas; 
Number of pedagogical staff 
having in plan and conducting 
safe behavior activities

Observation; Disaggregated 
by educational institutoin, sex, 
language, urban/rural

Observation; Disaggregated 
by educational institutoin, sex, 
language, urban/rural

Statistical Data from MOPE 
Disaggregated by educational 
institutoin, sex, language, 
urban/rural

Observation; Disaggregated 
by educational institutoin, sex, 
language, urban/rural

PRO14: Adaptation to Different Needs of Learners

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of pedagogical staff 
using individual approaches for 
teaching students depending 
on their needs

Total number of pedagogical 
staff in selected institutions; 
Number of pedagogical staff 
using individual approaches for 
teaching students depending 
on their needs

Observation; Disaggregated 
by institutions, sex, language, 
urban/rural
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PRO15: Participation of Children and Parents/Caregivers in Teaching and Learning

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of surveyed 
students involved in the 
process of teaching and 
learning

Percentage of surveyed parents 
involved in the process of 
teaching and learning

Total number of students 
in selected areas; number 
of students involved in the 
process of teaching and 
learning;

Total number of parents in 
selected areas; number of 
parents involved in teaching 
and learning;

Survey among students; 
Disaggregated by sex, 
language, urban/rural

Survey among parents; 
Disaggregated by sex, 
language, urban/rural

PRO16: Opportunities for both Independent and Collaborative Working

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of  lessons, 
effectively using various 
opportunities for involving 
children in independent and 
collaborative work  

Total number of lessons 
in selected areas; Of them, 
effectively using various 
opportunities for involving 
children in independent and 
collaborative work  

Survey and lesson observations 
at EI level;  by sex, language, 
urban/rural

PRO17: Use of Assessment and Feedback to Inform Teaching and Learning

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of surveyed 
students considering that their 
teachers equally interested in 
achievements of girls and boys 

Percentage of surveyed 
students who received 
feedback and comments from 
pedagogical staff on their 
strengths and weaknesses

Total number of students in 
selected areas; Number of 
surveyed students considering 
that their teachers equally 
interested in achievements of 
girls and boys

Total number of students 
in selected area; Number 
of surveyed students who 
received feedback and 
comments from teachers on 
their strengths and weaknesses

Survey among students; 
Disaggregated by sex, 
language, urban/rural, grades

Survey among students; 
Disaggregated by sex, 
language, urban/rura, gradesl

PRO18: Use of Innovative Methods and Technologies

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of teachers at EI 
using new technologies in 
learning process 

Total nuber of teachers in 
selected areas; From them 
number of teachers using 
new technologies in learning 
process

Lessons analysis, Observation; 
Statistical data from MOPE 
Disaggregated by level of 
education, sex, language, age, 
urban/rural
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3. Quality Outcomes

3.1 Students/Learners

OUT1: Psychological, Emotional and Physical Heatlh

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of preschool 
children aged 6-7 that reach 
age-appropriate levels of 
state requirements on social-
emotional and cognitive 
development 

For older children: percentage 
of those who demonstate 
health in psychological and 
emotional tests

Percentage of children who are 
within 20% of recommended 
body mass index for their age 
and sex

Total number of children in 
PEI (6-7 y.o) in selected areas;  
Total number of preschool 
children aged 6-7 that reach 
age-appropriate levels of 
state requirements on social-
emotional and cognitive 
development

Number of children in selected 
areas. Of them number of 
children who demonstrated 
health in psychological and 
emotional tests

Number of children in selected 
areas. Of them number of 
children who are within 20% 
of recommended body mass 
index for their age and sex

Statistical data from MOPE 
Disaggregated by sex, 
language, urban/rural

Psychological and emotional 
surveys/tests data, 
disaggregated by sex, language, 
urban/rural, age

Survey at EI level, reports from 
health centers, disaggregaret by 
sex, language, urban/rural, age

OUT2: Relevant Knowledge, Skills and Competencies for All Children

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of preschool 
children aged 6-7 that reach 
age-appropriate levels of state 
requirements to preschool 
education in developmental 
domains 

Percentage of students that 
reach age-appropriate levels of 
state educational standards on  
relevant knowledge, skills and 
competencies

Total number of children aged 
6-7 in Uzbekistan/selected area; 
Total number of children that 
reach age-appropriate levels of 
state requirements to preschool 
education in 5 developmental 
domains

Total number of students in 
selected area; From them 
number of students that reach 
age-appropriate levels of state 
educational standards on  
relevant knowledge, skills and 
competencies

Annual statistical data from 
MOPE disaggregated by age, 
sex, language, urban/rural

Tests data from REC, lessons 
analysis, disaggregated by age, 
sex, language, urban/rural, level 
of education, subjects, grades

OUT3: Learners, Including Those with Different Needs and Circumstances, Fulfill Their Potential

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of children with 
disabilities and other different 
needs, attending mainstream 
and special EI 

Total number of children in 
EI in selected areas; From 
them number of children with 
disability or other different 
needs attending EI

Statistical data from MOPE 
disaggregated by sex, language, 
urban/rural, type of disability, 
type of EI (Specialized, 
boarding, mainstream)
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Performance of children with 
identified learning needs on 
standard assessments

Total number of children with 
identified learning needs in EI 
in selected areas; performance 
of those children on standard 
assessment tests

Surveys/tests at the level of 
EI; REC reports, disaggregated 
by sex, language, urban/rural, 
type of learning needs, grades, 
subjects

OUT4: Children Develop Positive Attitudes and Safe Behaviours

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of surveyed 
students having positive 
attitudes and safe behaviors, 
including preparedness to 
emergencies i.e.:

• Show resepct to members of 
the opposite sex;

• Understand the risks of 
substance abuse and treat 
them properly

• Understand the major risks 
to their owen safety and how 
to minimise them (e.g. road 
safety, natural disasters)

• Treat with respect people 
of all backgrounds and 
abilities and work  against 
discrimantion in others

Total number of Preschool/
School children; from them 
surveyed children having 
positive attitudes and 
safe behaviors, including 
preparedness to emergencies

Survey data, Observation; 
disaggregated by sex, language, 
urban/rural, grades

OUT5: Preparation as Citizens and Contributors to Society

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of students having 
strong civil responsibilities

Sorts of civil responsibilities 
and attitudes to socety 
that young people should 
demonstrate (as per COM 
decree)

Survey data; Disaggregated by 
sex, language, urban/rural

OUT6: Preparedness of All Children for the Next Educational Level

Indicator(s) Data Required Method and Level of 
Disaggregation

Percentage of surveyed 
students who purpusefully 
chosen the relevant vocational 
education

Percentage of students who are 
happy with their choice of the 
next level of education

Total number of students in 
selected area; From them 
number of students who report 
choosing their own post-school 
path

Survey results from those 
in professioanl colleges on 
their satisfaction and career 
intentions

Statistical data from SSPE; 
survey results among students 
in professional colleges

Satisfaction  survey of students 
in professional colleges
Disaggregated by sex, 
language, urban/rural
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OUT7: Preparedness for Employment or Entry into Profession

Indicator(s) Data Required Method and Level of 
Disaggregation

3.2  Social and Economic

OUT8: Meeting Labour Market, Industrial and Professional Requirements for Trainees 
(SSE, VET and HE)

Indicator(s) Data Required Method and Level of 
Disaggregation
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