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The research study carr�ed out w�th�n the scope of the project “Strengthen�ng Data-Dr�ven Mon�tor�ng and 
Advocacy for the Prevent�on of V�olence Aga�nst Ch�ldren w�th D�sab�l�t�es �n the D�g�tal Space,” �mplemented 
by Engel S�z Yaşam Derneğ� and supported by the C�v�l Soc�ety Cooperat�on Programme “Accountab�l�ty for 
Ch�ldren, Advocacy for R�ghts,” was conducted between 15 March and 10 Apr�l 2025 w�th the part�c�pat�on of 
82 ch�ldren w�th d�sab�l�t�es l�v�ng �n s�x d�fferent d�str�cts of İzm�r (Karabağlar, Konak, Bayındır, Torbalı, 
Gaz�em�r, Bornova). The study demonstrates that d�g�tal �nequal�t�es are not l�m�ted solely to the possess�on or 
lack of technolog�cal tools; rather, they �ntersect w�th soc�al, spat�al, econom�c, and structural barr�ers. At the 
same t�me, �t presents a comprehens�ve analys�s—based on both qual�tat�ve and quant�tat�ve data collected 
from the field—of the extent to wh�ch ch�ldren’s r�ghts to protect�on, development, part�c�pat�on, and pr�vacy �n 
d�g�tal env�ronments are safeguarded.

The key find�ngs of the research reveal that although ch�ldren w�th d�sab�l�t�es have a h�gh level of ownersh�p of 
d�g�tal technolog�es, they face ser�ous l�m�tat�ons �n the funct�onal�ty of these technolog�es. The fact that d�g�tal 
dev�ces are not adapted accord�ng to d�sab�l�ty types demonstrates that access needs to be assessed not at the 
techn�cal level but at the funct�onal level. Th�s s�tuat�on makes v�s�ble the d�fference between the ownersh�p 
and the effect�ve use of d�g�tal tools, po�nt�ng to a structural problem defined �n the l�terature as the “�llus�on of 
access.” In part�cular, the lack of screen reader software, s�gn language supports, or ergonom�c equ�pment 
prevents the dev�ces from becom�ng a mean�ngful means of access for ch�ldren.

The find�ngs obta�ned �n the s�x d�str�cts of İzm�r (Karabağlar, Konak, Bayındır, Torbalı, Gaz�em�r, and Bornova), 
where the research was conducted, show that spat�al �nequal�t�es are a determ�n�ng factor �n d�g�tal access. In 
part�cular, the �nadequacy of �nternet �nfrastructure �n rural ne�ghborhoods and the fact that some ch�ldren have 
only l�m�ted access to the�r parents’ phones deepen d�g�tal exclus�on along an ax�s of spat�al segregat�on. At the 
same t�me, parents’ low level of educat�on results �n �nsuffic�ent support for d�g�tal l�teracy w�th�n the fam�ly and 
causes ch�ldren to rema�n unprotected �n areas such as d�g�tal safety, pr�vacy, and cr�t�cal access to 
�nformat�on.
Ch�ldren w�th d�sab�l�t�es face not only techn�cal barr�ers but also forms of d�g�tal v�olence such as content 
�ncompat�b�l�ty, the use of exclus�onary language, cyberbully�ng, and unauthor�zed data shar�ng encountered 
�n d�g�tal env�ronments. Espec�ally for ch�ldren w�th v�sual or hear�ng �mpa�rments, �naccess�ble content 
restr�cts the�r r�ghts to d�g�tal development and learn�ng. V�olat�ons of pr�vacy and the weakness of protect�ve 
mechan�sms man�fest �n examples such as the unauthor�zed shar�ng of ch�ldren’s photographs or the use of 
the�r account �nformat�on by th�rd part�es; th�s lays bare the frag�l�ty of ch�ldren’s r�ghts �n the d�g�tal 
env�ronment.

The research find�ngs also show that the d�g�tal part�c�pat�on of ch�ldren w�th d�sab�l�t�es �s l�m�ted. The lack of 
channels where ch�ldren can make the�r vo�ces heard, produce content, or act�vely take part �n onl�ne 
commun�t�es demonstrates that the r�ght to part�c�pat�on �s rendered �nv�s�ble �n the d�g�tal env�ronment. When 
fam�l�es’ protect�ve att�tudes comb�ne w�th the lack of �nclus�v�ty �n technolog�cal des�gns, the ch�ld’s r�ght to 
make dec�s�ons based on h�s or her evolv�ng capac�t�es �s de facto el�m�nated.

The most fundamental message to pol�cymakers �s that d�g�tal �nclus�on cannot be ach�eved solely through 
techn�cal solut�ons. Access�ble d�g�tal des�gn, ch�ld-centered d�g�tal l�teracy pol�c�es, and �nclus�ve educat�onal 
curr�cula must be addressed w�th a hol�st�c strategy. In order to ensure that ch�ldren part�c�pate �n the d�g�tal 
env�ronment equally, safely, and act�vely, d�saggregated data based on d�scr�m�nat�on should be collected, 
d�g�tal support mechan�sms should be establ�shed at the local level, and ch�ldren’s d�rect part�c�pat�on �n these 
processes should be ensured. In add�t�on, regulatory frameworks should be establ�shed to define access�b�l�ty 
obl�gat�ons for technology compan�es and d�g�tal content producers.

Th�s study reveals that access to r�ghts �n the d�g�tal env�ronment for ch�ldren w�th d�sab�l�t�es �s not merely an 
�nd�v�dual user exper�ence; rather, �t �s a r�ghts �ssue �n wh�ch soc�al �nequal�t�es are reproduced �n the d�g�tal 
sphere, and �t a�ms to develop transformat�ve pol�cy recommendat�ons for ch�ld-centered d�g�tal just�ce 
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INTRODUCTION
In our era, where d�g�tal�zat�on �s transform�ng all areas of l�fe, ch�ldren’s l�fe exper�ences are also be�ng 
profoundly reshaped. Ch�ldhood �s now constructed not only �n the phys�cal world but also �n d�g�tal spaces; 
ch�ldren’s ways of play�ng, learn�ng, commun�cat�ng, express�ng themselves, and part�c�pat�ng �n soc�al 
processes ga�n a new d�mens�on through d�g�tal tools. 
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Th�s transformat�on should be cons�dered not only as a techn�cal advancement but also 
as a normat�ve change that necess�tates the re�nterpretat�on of the ch�ld r�ghts reg�me.

For ch�ldren’s r�ghts must be guaranteed and made appl�cable not only �n trad�t�onal doma�ns but also �n d�g�tal 
env�ronments. Ensur�ng the protect�on of ch�ldren’s r�ghts �n d�g�tal env�ronments requ�res a reassessment 
w�th�n the framework of ch�ldren’s evolv�ng capac�t�es, �nd�v�dual autonomy, and r�ght to part�c�pat�on.

The �ntegrat�on of d�g�tal technolog�es �nto ch�ldren's l�ves has not only expanded 
avenues for �nformat�on access but has also fundamentally altered the�r modes of self-
express�on, �dent�ty format�on, and soc�al �nteract�ons.

Soc�al med�a platforms, gam�ng appl�cat�ons, educat�onal software, and �nteract�ve content have become 
�ntegral parts of ch�ldren’s da�ly l�ves. In th�s context, the d�g�tal env�ronment represents a mult�d�mens�onal 
space that carr�es both opportun�t�es and r�sks for ch�ldren. Analyz�ng these opportun�t�es and r�sks through a 
r�ghts-based approach �s essent�al for the development of pol�c�es that place ch�ldren’s welfare and well-be�ng 
at the center.

General Comment No. 25 (2021), adopted by the Un�ted Nat�ons Comm�ttee on the 
R�ghts of the Ch�ld, expla�ns how the Convent�on on the R�ghts of the Ch�ld (CRC) should 
be appl�ed to the d�g�tal env�ronment, tak�ng �nto account the grow�ng �mpact of d�g�tal 
technolog�es on ch�ldren’s l�ves. 

Th�s document clearly sets out that ch�ldren have fundamental r�ghts �n the d�g�tal env�ronment—just as �n all 
other env�ronments—such as access to �nformat�on, freedom of express�on, pr�vacy, part�c�pat�on, protect�on, 
educat�on, culture, and play. Th�s approach places on States not only the obl�gat�on to protect ch�ldren from 
harm but also the duty to ensure that they benefit equally from the opportun�t�es of the d�g�tal world. 
Furthermore, �t calls for the development of �nclus�ve pol�c�es and pract�ces that address not only the r�sks 
ch�ldren encounter onl�ne but also how they can make the most of the opportun�t�es offered by the d�g�tal 
env�ronment.

In th�s framework, access to d�g�tal r�ghts for ch�ldren w�th d�sab�l�t�es emerges as a mult�layered �ssue. Wh�le 
the d�g�tal env�ronment can offer s�gn�ficant opportun�t�es as an equal�z�ng tool for ch�ldren w�th d�sab�l�t�es, �t 
also br�ngs w�th �t r�sks of exclus�on and d�scr�m�nat�on �n new forms. The barr�ers encountered �n the d�g�tal 
env�ronment funct�on not only at the techn�cal level but also as mult�layered obstacles structured at soc�al, 
econom�c, cultural, and pol�t�cal levels. The research carr�ed out by Engel S�z Yaşam Derneğ� has made v�s�ble, 
at the local level, the �nequal�t�es faced by ch�ldren w�th d�sab�l�t�es �n the d�g�tal world; �t has revealed that 
d�g�tal content, technolog�cal des�gns, and pol�c�es do not suffic�ently respond to d�sab�l�ty-based needs. The 
equal, safe, and mean�ngful part�c�pat�on of ch�ldren �n d�g�tal env�ronments depends not only on techn�cal 
�nfrastructure but also on access�ble des�gns, �nclus�ve content product�on, and a support�ve soc�al 
env�ronment.



In the context of Türk�ye, the d�mens�ons of d�g�tal �nequal�t�es emerge �n a more complex and �ntersect�onal 
manner. In th�s study conducted �n İzm�r, �t has been observed that the d�g�tal access exper�ences of ch�ldren 
w�th d�sab�l�t�es are not l�m�ted to dev�ce ownersh�p or �nternet connect�on; rather, they are shaped by mult�ple 
factors such as the funct�onal�ty of dev�ces, the access�b�l�ty of content, the presence of soc�al support 
mechan�sms, the level of d�g�tal l�teracy w�th�n fam�l�es, and spat�al cond�t�ons. The s�tuat�on defined as the 
“�llus�on of access” reveals that although ch�ldren phys�cally possess technolog�cal tools, the�r opportun�t�es to 
use these tools effect�vely, safely, and freely are severely l�m�ted. In th�s context, �t �s understood that d�g�tal 
exclus�on �s not only about the d�g�tal d�v�de but �s also a mult�layered phenomenon that encompasses content-
related, exper�ent�al, and cogn�t�ve d�fferences. 

The data from the research show that access exper�ences d�ffer accord�ng to types of d�sab�l�ty. For ch�ldren 
w�th v�sual �mpa�rments, screen reader software, aud�o content, and contrast sett�ngs are fundamental 
requ�rements; for ch�ldren w�th hear�ng �mpa�rments, subt�tles, s�gn language support, and access to s�lent 
content come to the forefront. For ch�ldren w�th phys�cal d�sab�l�t�es, the ergonom�c des�gn of dev�ces, the 
ava�lab�l�ty of ass�st�ve technolog�es, and the access�b�l�ty of user �nterfaces are dec�s�ve factors. However, 
current d�g�tal platforms fall short �n offer�ng custom�zed solut�ons for these d�fferent needs, structurally 
l�m�t�ng the equal part�c�pat�on of ch�ldren w�th d�sab�l�t�es. These shortcom�ngs necess�tate comprehens�ve 
reassessments both �n terms of the des�gn of d�g�tal products and the regulat�ons govern�ng them.

Soc�oeconom�c �nequal�t�es also have a determ�n�ng �mpact on d�g�tal access. The fact that most of the parents 
of the ch�ldren part�c�pat�ng �n the research have a low level of educat�on shows that �ntrafam�l�al d�g�tal support 
mechan�sms are weak. In part�cular, the fact that only 8.6% of mothers are un�vers�ty graduates reveals that 
ch�ldren do not rece�ve adequate gu�dance and protect�on �n matters of d�g�tal l�teracy, safety, and pr�vacy. Th�s 
s�tuat�on demonstrates that ch�ldren are left alone �n d�g�tal env�ronments, exposed to onl�ne dangers, and 
unable to systemat�cally develop the�r d�g�tal sk�lls. The role of educat�onal level as a determ�n�ng factor �n the 
exerc�se of d�g�tal r�ghts shows that opportun�t�es ava�lable to ch�ldren �n the d�g�tal world are not d�str�buted 
equally. 

Moreover, the dangers ch�ldren face �n d�g�tal env�ronments are not l�m�ted to techn�cal �ssues. Some of the 
ch�ldren who part�c�pated �n the research stated that they encountered r�sks such as d�g�tal v�olence, pr�vacy 
v�olat�ons, and onl�ne bully�ng. Examples such as the unauthor�zed shar�ng of the�r photos, the creat�on of fake 
accounts �n the�r names, or rece�v�ng �nsult�ng messages po�nt to the �nadequacy of protect�on mechan�sms �n 
d�g�tal env�ronments. These find�ngs once aga�n h�ghl�ght the necess�ty of effect�vely safeguard�ng ch�ldren’s 
r�ghts �n the d�g�tal sphere. D�g�tal secur�ty, the protect�on of pr�vacy, and protect�on from harmful content 
cannot be ensured solely through dev�ce ownersh�p but requ�re strengthen�ng ch�ldren through support�ve 
env�ronmental mechan�sms.

5

The part�c�pat�on of ch�ldren w�th d�sab�l�t�es �n the d�g�tal env�ronment should not be 
cons�dered merely as a matter of �nd�v�dual access but as a pol�t�cal �ssue that must be 
evaluated w�th�n the framework of soc�al just�ce and equal c�t�zensh�p pr�nc�ples. D�g�tal 
part�c�pat�on encompasses not only access to �nformat�on but also new forms of 
representat�on, v�s�b�l�ty, freedom of express�on, and soc�al engagement.

The part�c�pat�on of ch�ldren w�th d�sab�l�t�es �n d�g�tal content creat�on, the�r ab�l�ty to take part �n onl�ne 
commun�t�es, share the�r own exper�ences, and develop d�g�tal c�t�zensh�p sk�lls transforms them from pass�ve 
users �nto act�ve subjects �n the d�g�tal sphere. However, th�s transformat�on �s made poss�ble not only through 
technolog�cal tools but also through access�ble des�gn, �nclus�ve pol�c�es, d�g�tal educat�on, and support 
mechan�sms.
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In th�s context, the study a�ms to analyze the current state of access to d�g�tal r�ghts for ch�ldren w�th d�sab�l�t�es 
�n Türk�ye �n a mult�d�mens�onal way. Through quant�tat�ve and qual�tat�ve data collect�on techn�ques, the 
research reveals ch�ldren’s d�g�tal exper�ences, the barr�ers they face, and the strateg�es they use to overcome 
these barr�ers, wh�le prov�d�ng evaluat�ons �n l�ght of nat�onal and �nternat�onal normat�ve frameworks. The 
central research problem �s embod�ed �n the quest�ons of to what extent ch�ldren w�th d�sab�l�t�es can benefit 
from d�g�tal r�ghts, for what structural, techn�cal, or soc�al reasons these r�ghts rema�n l�m�ted, and how these 
l�m�tat�ons can be overcome.

Th�s research, wh�le prov�d�ng an or�g�nal contr�but�on to the d�g�tal �nequal�ty l�terature 
through the İzm�r sample, also a�ms to make v�s�ble the r�ghts cla�ms of ch�ldren w�th 
d�sab�l�t�es �n d�g�tal env�ronments. The find�ngs obta�ned are comb�ned w�th ch�ld 
r�ghts-based pol�cy recommendat�ons to create a roadmap for bu�ld�ng an �nclus�ve, 
access�ble, and equ�table structure �n the d�g�tal sphere. 

The r�ght to d�g�tal part�c�pat�on encompasses more than pass�ve access to onl�ne content; �t �nvolves ch�ldren 
act�vely engag�ng �n shap�ng the d�g�tal env�ronment. Th�s r�ghts-based, ch�ld-centred approach �ncludes 
ch�ldren's ab�l�t�es to express the�r thoughts, access �nformat�on, create d�g�tal content, and act�vely part�c�pate 
�n d�g�tal commun�t�es. Real�z�ng d�g�tal part�c�pat�on requ�res not only techn�cal access but also support 
ta�lored to ch�ldren's ages, developmental stages, cogn�t�ve capac�t�es, and spec�fic needs, ensur�ng the�r 
vo�ces are heard and cons�dered �n part�c�pat�on processes. (Un�ted Nat�ons, 1989).

1. CONCEPTUAL AND THEORETİCAL FRAMEWORK 
1.1 . The R�ght to D�g�tal Part�c�pat�on: W�th�n the Context of The 
Convent�on on the R�ghts of the Ch�ld

DIGITAL
TECHNOLOGY

The Un�ted Nat�ons Comm�ttee on the R�ghts of the Ch�ld's General Comment No. 25 
(2021) aff�rms that ch�ldren are r�ghts holders �n d�g�tal spaces, just as �n all other areas of 
l�fe, and that states must guarantee these r�ghts. Art�cles 12 (respect for the ch�ld's 
v�ews), 13 (freedom of express�on), and 17 (access to �nformat�on) of the Convent�on on 
the R�ghts of the Ch�ld (CRC) prov�de the legal foundat�on for d�g�tal part�c�pat�on. 
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Comm�ttee emphas�zes that d�g�tal part�c�pat�on �nvolves not only protect�ng ch�ldren from onl�ne r�sks but also 
ensur�ng they can fully benefit from d�g�tal opportun�t�es.

Thus, the r�ght to d�g�tal part�c�pat�on �s not merely an �nd�v�dual freedom but �s cr�t�cal for soc�al �nclus�on, 
cultural representat�on, and the development of democrat�c c�t�zensh�p consc�ousness. (L�v�ngstone & 
Helsper, 2007) Enabl�ng ch�ldren to express the�r exper�ences, contr�bute to dec�s�on-mak�ng processes, and 
�nfluence d�g�tal pol�c�es transforms them from pass�ve rec�p�ents to act�ve producers. Th�s transformat�on 
enhances not only �nd�v�dual development but also soc�etal equal�ty, d�vers�ty, and �nclus�v�ty. (Alper & 
Gogg�n, 2017)

Address�ng d�g�tal part�c�pat�on from a d�sab�l�ty perspect�ve �s essent�al to assess the pract�cal �mplementat�on 
of th�s r�ght. Access to onl�ne content for ch�ldren w�th d�sab�l�t�es �s �nfluenced by factors such as the ergonom�c 
des�gn of d�g�tal tools, content access�b�l�ty, and techn�cal compat�b�l�ty of platforms. Therefore, genu�ne d�g�tal 
part�c�pat�on necess�tates technolog�es that are not only access�ble but also �nclus�ve and transformat�ve, 
�mpos�ng obl�gat�ons on both states and the pr�vate sector to develop access�ble d�g�tal �nfrastructures and 
pol�c�es.

For ch�ldren w�th d�sab�l�t�es, fully exerc�s�ng the r�ght to d�g�tal part�c�pat�on �s l�nked not 
only to �nd�v�dual competenc�es but also to the support of the�r soc�al env�ronment, the 
d�g�tal awareness of fam�l�es, the �nclus�v�ty of the educat�on system, and the 
effect�veness of dec�s�on-mak�ng mechan�sms represent�ng ch�ldren. Consequently, the 
r�ght to d�g�tal part�c�pat�on requ�res a mult�-level soc�etal transformat�on.

Ensur�ng ch�ldren's access to d�g�tal env�ronments and support�ng the�r act�ve, mean�ngful, and safe 
part�c�pat�on are �mperat�ve for fully real�z�ng ch�ldren's r�ghts �n the d�g�tal age.
 
The r�ght to d�g�tal part�c�pat�on �ncludes ch�ldren's capac�t�es to be act�ve agents �n the onl�ne world, mov�ng 
beyond content consumpt�on to content creat�on, vo�c�ng the�r perspect�ves on d�g�tal platforms, and engag�ng 
�n soc�al, cultural, and educat�onal act�v�t�es through d�g�tal means. Therefore, d�g�tal part�c�pat�on should be 
v�ewed not only as a matter of techn�cal access but as a r�ghts category that pr�or�t�zes recogn�z�ng and 
strengthen�ng ch�ldren's developmental capac�t�es. General Comment No. 25 by the Un�ted Nat�ons 
Comm�ttee on the R�ghts of the Ch�ld outl�nes states' obl�gat�ons to ensure ch�ldren's "full and effect�ve 
part�c�pat�on" �n the d�g�tal env�ronment, emphas�z�ng the need for equal access to d�g�tal opportun�t�es 
alongs�de protect�on from harm.

The r�ght to d�g�tal part�c�pat�on �s d�rectly related to Art�cles 12, 13, and 17 of the 
Convent�on on the R�ghts of the Ch�ld. Art�cle 12 grants ch�ldren the r�ght to express the�r
v�ews freely �n all matters affect�ng them, w�th due we�ght g�ven accord�ng to the�r age 
and matur�ty. Art�cle 13 ensures the ch�ld's r�ght to freedom of express�on, and Art�cle 17 
encompasses the r�ght to access �nformat�on, part�cularly content that contr�butes to 
the�r moral and mental development. 
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1.2 . Access�b�l�ty: Technolog�cal Just�ce and Structural Inequal�t�es

Therefore, Art�cles 12, 13, and 17 of the Convent�on necess�tate the reconceptual�zat�on of d�g�tal part�c�pat�on 
as a un�versal r�ght, not a pr�v�lege, mandat�ng that states, educat�onal �nst�tut�ons, local governments, and the 
pr�vate sector uphold the�r respons�b�l�t�es �n the d�g�tal realm.

For ch�ldren w�th d�sab�l�t�es, d�g�tal part�c�pat�on offers a potent�al space to compensate 
for phys�cal exclus�on; however, �f th�s space lacks access�b�l�ty and �nclus�v�ty, �t poses a 
r�sk of secondary exclus�on.

The concept of access�b�l�ty encompasses the capac�ty of �nd�v�duals w�th d�sab�l�t�es to reach phys�cal, d�g�tal, 
and soc�al env�ronments �n an un�mpeded, safe, �ndependent, and d�gn�fied manner. (Seale, 2014) In today's 
world, where d�g�tal�zat�on �s restructur�ng �nd�v�dual and soc�etal l�fe, access�b�l�ty w�th�n d�g�tal env�ronments 
�s ga�n�ng �ncreas�ng �mportance. Th�s access �s not l�m�ted to the mere possess�on of d�g�tal dev�ces; �t also 
necess�tates that these dev�ces and the�r content are des�gned to meet the spec�fic needs assoc�ated w�th 
var�ous types of d�sab�l�t�es. (Alper & Gogg�n, 2017).
 
For �nd�v�duals w�th v�sual �mpa�rments, tools such as screen readers, h�gh-contrast opt�ons, and aud�o 
gu�dance are essent�al. For those w�th hear�ng �mpa�rments, subt�tles, s�gn language translat�ons, and v�sual 
alerts are cruc�al. Ind�v�duals w�th phys�cal d�sab�l�t�es benefit from alternat�ve �nput dev�ces, keyboard-
fr�endly des�gns, and vo�ce control features. However, equally �mportant as these techn�cal solut�ons are the�r 
susta�nab�l�ty, currency, and the cont�nu�ty of �nd�v�dual-level access. Therefore, access�b�l�ty should be 
evaluated not only at the level of �nd�v�dual hardware and software but also w�th�n system�c, pol�t�cal, and 
econom�c contexts.

Nonetheless, most current d�g�tal products and serv�ces are developed based on a default user model that 
typ�cally assumes �nd�v�duals w�thout phys�cal or cogn�t�ve d�sab�l�t�es w�th�n a certa�n age range. Th�s 
approach often renders the needs of �nd�v�duals w�th d�sab�l�t�es �nv�s�ble or addresses them �n a marg�nal�zed 
manner.

The access�b�l�ty of d�g�tal tools and env�ronments extends beyond �nd�v�dual technology; �t also encompasses 
publ�c pol�cy, econom�c d�spar�t�es, and cultural att�tudes, form�ng a structural �ssue. 

Th�s mult�faceted nature of access�b�l�ty d�rectly relates �t to the pr�nc�ple of 
"technolog�cal just�ce." Technolog�cal just�ce advocates for the des�gn of �nformat�on and 
commun�cat�on technolog�es that recogn�ze �nd�v�dual d�fferences and enable equal 
part�c�pat�on �n soc�al l�fe.

In the d�g�tal age, these r�ghts extend beyond trad�t�onal med�a to �nclude the �nternet, soc�al med�a, d�g�tal 
games, and learn�ng platforms. Therefore, restr�ct�ng or deny�ng access to d�g�tal env�ronments �s not merely a 
techn�cal �ssue but represents systemat�c exclus�on from democrat�c c�t�zensh�p pract�ces such as 
part�c�pat�on, express�on, �nformat�on acqu�s�t�on, and dec�s�on-mak�ng.

Ensur�ng equ�table access to d�g�tal env�ronments �s thus a fundamental requ�rement not only for �nd�v�dual 
development but also for secur�ng ch�ldren's full part�c�pat�on �n soc�al l�fe. D�g�tal access enables ch�ldren to 
become v�s�ble members of soc�ety, assert the�r r�ghts, share the�r exper�ences publ�cly, and contr�bute to the 
transformat�on processes of the d�g�tal soc�ety.
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Research conducted w�th�n the Turk�sh context reveals that a s�gn�ficant port�on of 
d�g�tal content �s not custom�zed for var�ous d�sab�l�ty cond�t�ons. Many platforms, 
�nclud�ng publ�c serv�ces, fall short of access�b�l�ty standards. 

Educat�onal appl�cat�ons, publ�c e-serv�ces, d�g�tal l�brar�es, soc�al med�a, and d�g�tal med�a content often do 
not cater to the needs of these ch�ldren. Consequently, access�b�l�ty should be cons�dered not merely as an 
�nd�v�dual concern but as a product of structural �nequal�t�es. (Counc�l of Europe, 2018).

The barr�ers to d�g�tal part�c�pat�on faced by ch�ldren w�th d�sab�l�t�es cannot be solely attr�buted to techn�cal 
�ncompat�b�l�t�es. Factors such as fam�l�es' lack of knowledge about d�g�tal tools, �nsuffic�ent financ�al 
resources, and the absence of support from schools and soc�al env�ronments also pose s�gn�ficant obstacles to 
access�b�l�ty. In low-�ncome fam�l�es, �ssues l�ke outdated, slow, or damaged technolog�cal dev�ces; unstable 
�nternet connect�ons; and the h�gh cost or l�m�ted ava�lab�l�ty of access�ble software s�gn�ficantly restr�ct 
ch�ldren's act�ve part�c�pat�on �n d�g�tal l�fe.

In conclus�on, d�g�tal access�b�l�ty must be approached hol�st�cally, encompass�ng the �nclus�ve des�gn of 
technolog�cal products, the�r affordab�l�ty, the strengthen�ng of soc�al support mechan�sms, and the adopt�on of 
equ�table pol�cy approaches. W�thout such comprehens�ve measures, the process of d�g�tal�zat�on r�sks 
becom�ng a doma�n where ex�st�ng �nequal�t�es are further entrenched, rather than a platform for equal 
opportun�t�es for ch�ldren w�th d�sab�l�t�es.

1.3 . Soc�al Exclus�on Theory and Intersect�onal�ty

The challenges faced by ch�ldren w�th d�sab�l�t�es �n d�g�tal env�ronments are mult�faceted and cannot be solely 
attr�buted to �nd�v�dual l�m�tat�ons or technolog�cal shortcom�ngs. These �ssues extend beyond the mere ab�l�ty 
to use d�g�tal tools and are deeply �nfluenced by structural �nequal�t�es, soc�etal norms, and soc�o-econom�c 
cond�t�ons. Consequently, d�g�tal exclus�on should be exam�ned not just as a matter of techn�cal access but 
w�th�n the broader context of structural �nequal�t�es, as framed by soc�al exclus�on theory. (L�v�ngstone & 
Helsper, 2007).

Soc�al exclus�on refers to the �nab�l�ty of �nd�v�duals to part�c�pate fully and equally �n
econom�c, soc�al, cultural, and pol�t�cal l�fe. In the d�g�tal realm, th�s exclus�on 
encompasses not only the lack of �nternet connect�v�ty but also barr�ers to access�ng 
onl�ne resources, understand�ng d�g�tal content, part�c�pat�ng �n d�g�tal product�on 
processes, and exerc�s�ng d�g�tal r�ghts. 

Such d�g�tal �nequal�t�es can lead to a w�de range of r�ghts v�olat�ons for ch�ldren, affect�ng the�r access to 
�nformat�on, freedom of express�on, d�g�tal safety, and publ�c representat�on.

For ch�ldren w�th d�sab�l�t�es, these forms of exclus�on are part�cularly complex. They often encounter 
overlapp�ng phys�cal, soc�al, and d�g�tal barr�ers that h�nder the�r access, usage, part�c�pat�on, and 
representat�on �n d�g�tal spaces. F�eldwork conducted �n s�x d�str�cts of İzm�r—Karabağlar, Konak, Gaz�em�r, 
Bayındır, Torbalı, and Bornova—revealed that merely own�ng a dev�ce does not resolve these challenges. The 
dev�ces used often lack funct�onal�ty, �nternet �nfrastructure �s �nadequate, and fam�l�es frequently lack the 
d�g�tal l�teracy necessary to support the�r ch�ldren's needs.



Qual�tat�ve �nterv�ews �nd�cate that many ch�ldren w�th d�sab�l�t�es have l�m�ted access to d�g�tal dev�ces, often 
restr�cted to br�ef per�ods us�ng the�r parents' phones. Th�s l�m�ted access transforms d�g�tal tools from potent�al 
sources of empowerment �nto exper�ences marked by control and restr�ct�on. Develop�ng the knowledge, 
sk�lls, and confidence requ�red for act�ve d�g�tal c�t�zensh�p necess�tates not only techn�cal tools but also a 
support�ve soc�al env�ronment. However, the dynam�cs of soc�al exclus�on often l�m�t these ch�ldren's access to 
such support systems.

Apply�ng soc�al exclus�on theory to d�g�tal contexts requ�res attent�on to not only techn�cal defic�enc�es but also 
soc�etal norms, cultural codes, and econom�c structures. Wh�le d�g�tal�zat�on has the potent�al to transform 
�nequal�t�es, �t also r�sks exacerbat�ng them. For �nstance, the �ncreas�ng rel�ance on d�g�tal tools �n educat�on 
offers new learn�ng opportun�t�es for some ch�ldren wh�le s�multaneously �nfr�ng�ng upon the r�ght to educat�on 
for others who lack access. Thus, d�g�tal exclus�on becomes not only a r�ghts v�olat�on but also a mechan�sm for 
the reproduct�on of long-term soc�al �nequal�t�es.

Intersect�onal�ty theory prov�des a valuable framework for analyz�ng these complex �nequal�t�es. Introduced 
by K�mberlé Crenshaw, th�s approach pos�ts that �nd�v�duals exper�ence overlapp�ng and �nterdependent 
systems of d�scr�m�nat�on or d�sadvantage. For ch�ldren w�th d�sab�l�t�es, d�g�tal exclus�on �s compounded by 
factors such as soc�o-econom�c status, gender, age, and geograph�c locat�on. (Crenshaw, 1991; Buck�ngham, 
2007) For example, g�rls w�th d�sab�l�t�es from low- �ncome fam�l�es may face dual exclus�on due to gender-
based soc�etal expectat�ons and d�sab�l�ty-related b�ases. Pract�ces such as pr�or�t�z�ng d�g�tal dev�ce access 
for boys or l�m�t�ng g�rls' onl�ne act�v�t�es to educat�onal purposes reflect these �ntersect�ng forms of exclus�on. 
(Alper & Gogg�n, 2017).

10

Data from the fieldwork also �nd�cate that ch�ldren l�v�ng �n remote areas face add�t�onal 
challenges due to �nadequate techn�cal �nfrastructure and lower levels of d�g�tal 
awareness among fam�l�es. 

These system�c barr�ers h�nder the development of d�g�tal c�t�zensh�p sk�lls, lead�ng to s�gn�ficant d�spar�t�es �n 
d�g�tal l�teracy and representat�on w�th�n d�g�tal commun�t�es.

D�g�tal exclus�on affects not only ch�ldren's onl�ne exper�ences but also the�r offl�ne soc�al l�ves, d�m�n�sh�ng 
the�r overall l�fe sat�sfact�on and sense of belong�ng. Ch�ldren who lack d�g�tal representat�on often rema�n 
�nv�s�ble �n publ�c pol�c�es and d�g�tal content creat�on, pos�ng obstacles to the reconstruct�on of d�g�tal r�ghts 
ta�lored to ch�ldren's needs. Therefore, soc�al exclus�on theory should be employed not only descr�pt�vely but 
also as a cr�t�cal and transformat�ve analyt�cal tool.

In summary, d�g�tal exclus�on �s both a consequence and a perpetuator of the structural �nequal�t�es that 
underp�n the challenges faced by ch�ldren w�th d�sab�l�t�es �n d�g�tal env�ronments. Address�ng th�s �ssue 
requ�res a comb�ned appl�cat�on of soc�al exclus�on theory and �ntersect�onal�ty to ensure that pol�c�es 
promot�ng d�g�tal �nclus�on extend beyond techn�cal solut�ons to encompass soc�al just�ce, equal�ty, and r�ghts-
based transformat�ons.

1.4 . D�g�tal C�t�zensh�p and D�g�tal L�teracy

D�g�tal c�t�zensh�p refers to the ab�l�ty of �nd�v�duals to part�c�pate �n d�g�tal env�ronments not merely as pass�ve 
users, but as consc�ous, eth�cally aware, and act�ve part�c�pants who are �nformed about the�r r�ghts and 
respons�b�l�t�es. (Buck�ngham, 2007) In th�s context, d�g�tal c�t�zensh�p encompasses ch�ldren’s capac�ty to 
express themselves freely and to part�c�pate equally �n d�g�tal soc�al processes. Research find�ngs reveal that 
ch�ldren w�th d�sab�l�t�es face s�gn�ficant �nequal�t�es �n acqu�r�ng these competenc�es.
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The fieldwork conducted �n İzm�r �nd�cates that the major�ty of ch�ldren predom�nantly use d�g�tal tools for 
enterta�nment and gam�ng, wh�le the�r use for educat�on, commun�cat�on, and self- express�on rema�ns 
s�gn�ficantly l�m�ted. Interv�ews revealed that ch�ldren's exper�ences w�th d�g�tal content creat�on are m�n�mal, 
w�th most of them rema�n�ng �n the role of pass�ve consumers.

Furthermore, many ch�ldren lack awareness regard�ng onl�ne safety, pr�vacy protect�on, and d�g�tal r�ghts. In 
the face of dangers such as onl�ne v�olence, cyberbully�ng, and personal data breaches, ch�ldren often find 
themselves unsupported and lack proper gu�dance. In th�s regard, the defic�ency �n d�g�tal l�teracy �s not merely 
a lack of techn�cal sk�lls but const�tutes a structural form of exclus�on that underm�nes equal part�c�pat�on as 
d�g�tal c�t�zens.

One prom�nent find�ng �s the �mpact of low parental educat�on levels—espec�ally among mothers—on 
ch�ldren’s ab�l�ty to develop d�g�tal l�teracy sk�lls. The absence of support�ve mechan�sms w�th�n the household 
makes �t d�fficult for ch�ldren to be aware of the�r r�ghts and express themselves safely �n onl�ne spaces. 
Moreover, the lack of parental protect�on and gu�dance �n the face of d�g�tal r�sks further deepens ch�ldren’s 
vulnerab�l�ty.

Dur�ng �nterv�ews conducted w�th�n the scope of the project, some ch�ldren reported that they had not rece�ved 
any �nstruct�on on how to behave �n the d�g�tal world and that the�r fam�l�es or teachers lacked knowledge on 
th�s subject. Th�s h�ghl�ghts that d�g�tal c�t�zensh�p �s not merely an �nd�v�dual respons�b�l�ty but a collect�ve one. 
It �s essent�al that not only ch�ldren, but also parents, teachers, and local stakeholders rece�ve educat�on on 
d�g�tal r�ghts, onl�ne safety, and eth�cal behav�or.

In conclus�on, enhanc�ng the d�g�tal c�t�zensh�p capac�t�es of ch�ldren w�th d�sab�l�t�es requ�res more than just 
access to d�g�tal tools. It necess�tates the empowerment of the�r ab�l�ty to produce content, be v�s�ble �n the 
d�g�tal env�ronment, engage �n onl�ne commun�t�es, and exerc�se the�r d�g�tal r�ghts. D�g�tal c�t�zensh�p and 
d�g�tal l�teracy not only enable ch�ldren to ex�st �n the d�g�tal world but also empower them to contr�bute to �ts 
transformat�on. In th�s respect, the project we have �mplemented places cr�t�cal respons�b�l�t�es on both content 
creators and pol�cymakers �n strengthen�ng the d�g�tal l�teracy and c�t�zensh�p capac�t�es of ch�ldren.

D�g�tal c�t�zensh�p �s not only about techn�cal sk�lls; �t �s also d�rectly related to ch�ldren’s awareness of the�r 
r�ghts, the�r ab�l�ty to engage �n onl�ne commun�t�es, contr�bute to dec�s�on-mak�ng processes, and take part �n 
d�g�tal content creat�on. At th�s po�nt, d�g�tal l�teracy emerges as a core component of d�g�tal c�t�zensh�p. D�g�tal 
l�teracy �nvolves a mult�faceted set of sk�lls �nclud�ng access�ng �nformat�on, cr�t�cally evaluat�ng content, 
produc�ng d�g�tal content, develop�ng awareness of onl�ne safety, protect�ng personal data, and foster�ng 
eth�cal behav�or �n d�g�tal spaces.

The research data show that ch�ldren w�th d�sab�l�t�es often have l�m�ted d�g�tal l�teracy 
sk�lls, wh�ch �n turn �ncreases the�r vulnerab�l�ty �n d�g�tal env�ronments. 

1.5 . Normat�ve Framework: Nat�onal and Internat�onal Instruments
Assess�ng the d�g�tal r�ghts of ch�ldren w�th d�sab�l�t�es necess�tates a robust normat�ve and legal framework. 
Th�s framework encompasses nat�onal and �nternat�onal human r�ghts �nstruments, laws, and regulat�ons that 
ensure ch�ldren can fully exerc�se the�r r�ghts not only �n trad�t�onal sett�ngs but also w�th�n the d�g�tal realm. To 
effect�vely respond to the demands of the d�g�tal age, these �nstruments must be evaluated hol�st�cally and 
pract�cally, both theoret�cally and �n appl�cat�on.



The Un�ted Nat�ons Convent�on on the R�ghts of the Ch�ld (CRC) prov�des the foundat�onal reference for 
ch�ldren's r�ghts �n d�g�tal contexts. Art�cles 12 (the r�ght to express v�ews), 13 (freedom of express�on), 16 (r�ght to 
pr�vacy), and 17 (access to �nformat�on) are part�cularly
 
pert�nent. The Comm�ttee on the R�ghts of the Ch�ld's General Comment No. 25 (2021) extends these 
prov�s�ons to the d�g�tal env�ronment, emphas�z�ng ch�ldren's r�ghts to protect�on, development, and 
part�c�pat�on onl�ne. Th�s comment urges states to restructure the�r d�g�tal pol�c�es to al�gn w�th ch�ld-fr�endly 
pr�nc�ples. (UNCRC, 2021)

The Counc�l of Europe's Recommendat�on CM/Rec(2018)7 underscores the necess�ty of recogn�z�ng, 
support�ng, and safeguard�ng ch�ldren's r�ghts �n d�g�tal sett�ngs. It deta�ls r�ghts related to �nformat�on access, 
part�c�pat�on �n d�g�tal med�a creat�on, and protect�on w�th�n d�g�tal env�ronments. The recommendat�on also 
h�ghl�ghts the �mportance of state collaborat�on w�th technology compan�es to ensure safe, �nclus�ve, and 
access�ble d�g�tal exper�ences for ch�ldren. (Counc�l of Europe, 2018).

The Un�ted Nat�ons Convent�on on the R�ghts of Persons w�th D�sab�l�t�es (CRPD) �s a p�votal �nternat�onal 
�nstrument safeguard�ng the d�g�tal r�ghts of persons w�th d�sab�l�t�es, �nclud�ng ch�ldren. Art�cle 7 guarantees 
that ch�ldren w�th d�sab�l�t�es enjoy all human r�ghts on an equal bas�s w�th others, ensur�ng the�r v�ews are 
respected and they are protected from d�scr�m�nat�on. Art�cle 9 addresses access�b�l�ty, mandat�ng that states 
fac�l�tate access to �nformat�on and commun�cat�on technolog�es, �nclud�ng the �nternet, for persons w�th 
d�sab�l�t�es. (CRPD, 2006).

In Turkey, the nat�onal normat�ve framework concern�ng ch�ldren's d�g�tal r�ghts �s pr�mar�ly shaped by the 
2023–2028 Turkey Ch�ld R�ghts Strategy Document and Act�on Plan. Th�s document a�ms to recogn�ze 
ch�ldren's d�g�tal r�ghts, ensure the�r onl�ne safety, and enhance d�g�tal l�teracy levels. However, find�ngs from 
field research �nd�cate that the pract�cal �mplementat�on of th�s strategy �s l�m�ted, part�cularly regard�ng 
�nclus�v�ty for ch�ldren w�th d�sab�l�t�es. (T.C. M�n�stry of Fam�ly and Soc�al Serv�ces, 2023) Add�t�onally, Law 
No. 6698 on the Protect�on of Personal Data (KVKK) prov�des a legal bas�s for safeguard�ng ch�ldren's data �n 
d�g�tal env�ronments. Yet, the law lacks expl�c�t prov�s�ons ta�lored to ch�ldren's data protect�on needs. There �s a 
press�ng need to develop clear �nst�tut�onal and pedagog�cal gu�del�nes that address consent processes and 
data handl�ng pract�ces appropr�ate to ch�ldren's developmental stages. (Personal Data Protect�on Author�ty, 
2016).

Curr�culum reforms by the M�n�stry of Nat�onal Educat�on (MEB) concern�ng d�g�tal l�teracy are also �ntegral to 
th�s normat�ve framework. Nonetheless, �nterv�ews conducted dur�ng the project reveal that these curr�cular 
contents are not adequately adapted for ch�ldren w�th d�sab�l�t�es, and educators often lack suffic�ent tra�n�ng 
on d�g�tal �nclus�v�ty. (M�n�stry of Nat�onal Educat�on, 2022).

Gu�del�nes publ�shed by the Informat�on and Commun�cat�on 
Technolog�es Author�ty (BTK), such as the "D�g�tal Pr�vacy 
Gu�de for Parents," a�m to ra�se publ�c awareness about d�g�tal 
safety and ch�ldren's pr�vacy. However, these mater�als are 
generally des�gned for a un�versal user profile and do not 
spec�fically cater to the un�que needs of ch�ldren w�th 
d�sab�l�t�es.

Moreover, BTK's content filter�ng and mon�tor�ng pract�ces 
warrant careful scrut�ny to ensure they do not �nadvertently 
restr�ct ch�ldren's freedom of express�on. (Informat�on and 
Commun�cat�on Technolog�es Author�ty, 2021).
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In summary, wh�le there are substant�al legal and pol�cy frameworks at both 
�nternat�onal and nat�onal levels a�med at protect�ng ch�ldren's r�ghts �n d�g�tal 
env�ronments, structural gaps pers�st �n the�r �mplementat�on.

F�eld stud�es �n İzm�r have h�ghl�ghted these gaps, man�fest�ng as l�m�ted access to d�g�tal content, lack of 
representat�on, and �nsuffic�ent safe part�c�pat�on opportun�t�es for ch�ldren w�th d�sab�l�t�es. Therefore, �t �s 
�mperat�ve to operat�onal�ze these normat�ve �nstruments not merely as legal texts but as act�onable measures 
that pos�t�vely �mpact ch�ldren's da�ly d�g�tal exper�ences.

Develop�ng a comprehens�ve approach to d�g�tal ch�ldren's r�ghts requ�res pol�c�es that cons�der techn�cal, 
pedagog�cal, and soc�o-cultural factors, center the spec�fic needs of ch�ldren w�th d�sab�l�t�es, and act�vely 
support the�r part�c�pat�on �n dec�s�on-mak�ng processes as autonomous �nd�v�duals.

2.  METHODOLOGICAL APPROACH

The framework of the research �s based on a mult�-layered approach a�med at understand�ng the �nequal�t�es 
exper�enced by ch�ldren w�th d�sab�l�t�es �n d�g�tal env�ronments through both quant�tat�ve and qual�tat�ve 
d�mens�ons. W�th�n the scope of a m�xed-methods strategy, the research comb�ned quant�tat�ve tools, wh�ch 
allow for the analys�s of large-scale patterns, w�th qual�tat�ve methods that reveal the contextual and emot�onal 
d�mens�ons of l�ved exper�ences. Th�s methodolog�cal cho�ce made �t poss�ble to uncover not only stat�st�cal 
gaps �n ch�ldren’s access to d�g�tal r�ghts but also how these d�spar�t�es are reflected �n the�r da�ly l�ves.

The quant�tat�ve component of the study a�med to gather data on areas such as access to d�g�tal dev�ces among 
ch�ldren w�th d�sab�l�t�es, types of dev�ces used, ava�lab�l�ty of �nternet connect�v�ty, frequency of exposure to 
d�g�tal content, and levels of part�c�pat�on �n soc�al med�a and commun�cat�on platforms. Add�t�onally, cr�t�cal 
areas such as awareness of d�g�tal pr�vacy, exper�ences of onl�ne bully�ng, and percept�ons of freedom of 
express�on �n d�g�tal spaces were also assessed. In th�s context, the quant�tat�ve dataset enabled a systemat�c 
analys�s of how ch�ldren w�th d�sab�l�t�es encounter d�g�tal �nequal�t�es.

The qual�tat�ve component of the research focused on reveal�ng the personal and structural d�mens�ons of 
d�g�tal exclus�on. Sem�-structured �nterv�ews addressed the d�g�tal exper�ences of ch�ldren, parental att�tudes, 
observat�ons from teachers, and pract�ces of publ�c �nst�tut�ons. These �nterv�ews h�ghl�ghted that d�g�tal 
�nequal�ty �s not l�m�ted to �ssues of phys�cal access; �t �s also shaped by mult�d�mens�onal factors such as 
soc�al prejud�ce, lack of pedagog�cal support, and �nsuffic�ent �nst�tut�onal awareness.

Importantly, the d�rect �nclus�on of the vo�ces of ch�ldren w�th d�sab�l�t�es const�tuted a un�que and empower�ng 
aspect of the research. Throughout the �nterv�ews, ch�ld-fr�endly commun�cat�on techn�ques appropr�ate to the 
ch�ldren's developmental levels were used, and safe env�ronments were prov�ded to ensure that they could 
freely express themselves. The�r narrat�ves were approached w�th sens�t�v�ty—not merely as “data,” but as 
central perspect�ves shap�ng the research.

Through th�s hol�st�c approach, the study not only mapped �nequal�t�es �n access to d�g�tal technolog�es on a 
quant�tat�ve level but also analyzed the soc�al, cultural, and emot�onal reflect�ons of these d�spar�t�es from a 
qual�tat�ve perspect�ve. As a result, d�g�tal exclus�on has been conceptual�zed not merely as a matter of lack�ng 
dev�ces or �nternet access, but as a broader �ssue of soc�al just�ce and �nclus�on.
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The study sample cons�sted of ch�ldren w�th d�sab�l�t�es res�d�ng �n the d�str�cts of Karabağlar, Bayındır, Torbalı, 
Bornova, Konak, and Gaz�em�r w�th�n the prov�nce of İzm�r. These d�str�cts represent the spat�al and soc�o-
econom�c d�vers�ty of İzm�r, encompass�ng both rural and urban settlement character�st�cs. The d�fferences 
among the d�str�cts �n terms of �ncome level, serv�ce �nfrastructure, and educat�onal atta�nment prov�ded a 
bas�s for analyz�ng the spat�al dynam�cs of d�g�tal exclus�on.

Th�s research �s a non-�ntervent�onal, s�ngle-center study w�th a cross-sect�onal des�gn. It was planned us�ng a 
m�xed-methods approach, �ncorporat�ng both quant�tat�ve and qual�tat�ve data collect�on techn�ques.

Quant�tat�ve data were obta�ned through structured surveys conducted w�th a total of 82 ch�ldren w�th 
d�sab�l�t�es, aged between 8 and 18 (w�th the major�ty between the ages of 12 and 15), res�d�ng �n the d�str�cts of 
Torbalı, Karabağlar, Bayındır, Bornova, Konak, and Gaz�em�r �n İzm�r. Among the part�c�pants, 64.6% were 
boys and 35.4% were g�rls. In terms of type of d�sab�l�ty, 50% of the ch�ldren had phys�cal d�sab�l�t�es, 29.3% 
had v�sual �mpa�rments, and 20.7% had hear�ng �mpa�rments. In terms of d�str�ct d�str�but�on, approx�mately 
60% of the ch�ldren res�ded �n the Torbalı d�str�ct, followed by Karabağlar, Konak, Bayındır, Bornova, and 
Gaz�em�r.

Th�s d�str�but�on enables an understand�ng of the d�vers�ty of the study’s spat�al focus and how d�g�tal 
�nequal�t�es vary across local contexts. Efforts were made to ensure balanced representat�on across all 
d�sab�l�ty groups, as well as d�vers�ty �n gender and age. As a result, the study was able to conduct a deta�led 
analys�s of how d�g�tal exper�ences d�ffer depend�ng on type of d�sab�l�ty and demograph�c character�st�cs.

The parental profile w�th�n the sample was also carefully structured. Among the mothers of part�c�pat�ng 
ch�ldren, 40.7% had completed pr�mary school, 17.3% were l�terate but had no
 
formal educat�on, 19.8% were h�gh school graduates, and only 8.6% had a un�vers�ty degree. These find�ngs 
suggest that support mechan�sms prov�ded by fam�l�es �n terms of d�g�tal l�teracy and access to technology are 
often l�m�ted. In fact, accord�ng to the study data, only 8.6% of mothers and 4.9% of fathers of part�c�pat�ng 
ch�ldren had a un�vers�ty educat�on. The fact that 40.7% of mothers had only completed pr�mary school and 
17.3% were only l�terate po�nts to s�gn�ficant l�m�tat�ons �n the level of gu�dance and support ch�ldren can 
rece�ve at home regard�ng d�g�tal l�teracy. In th�s context, ch�ldren are often requ�red to develop the sk�lls to 
recogn�ze onl�ne r�sks, access rel�able �nformat�on, and exerc�se the�r d�g�tal r�ghts largely through �nd�v�dual 
effort, �n the absence of cons�stent parental support.
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In add�t�on to soc�o-econom�c d�vers�ty w�th�n the sample structure, the age groups were also represented �n a 
balanced manner. Th�s enabled a comparat�ve analys�s of how ch�ldren of d�fferent ages �nteract w�th d�g�tal 
med�a. For �nstance, the use of soc�al med�a and tendenc�es for onl�ne part�c�pat�on among adolescents d�ffer 
s�gn�ficantly from those of younger ch�ldren.

The data collected throughout the research process were analyzed us�ng a comb�ned approach of qual�tat�ve 
and quant�tat�ve methods. Quant�tat�ve data were subjected to descr�pt�ve stat�st�cal analys�s through the 
SPSS software. Frequency d�str�but�ons, percentage rat�os, and cross-tabulat�ons were used to determ�ne 
overall trends regard�ng the sample’s access to d�g�tal tools, patterns of use, exper�ences w�th soc�al med�a, 
awareness of onl�ne safety, and exposure to d�g�tal r�sks.

In part�cular, the �mpact of demograph�c var�ables such as gender, age, type of d�sab�l�ty, and parental 
educat�on level on d�g�tal exper�ences was analyzed �n deta�l. These analyses revealed that d�g�tal �nequal�ty �s 
not only rooted �n techn�cal �nfrastructure but also shaped by complex soc�al cond�t�ons.

For the qual�tat�ve data, a themat�c content analys�s method was employed. Sem�- structured �nterv�ew 
transcr�pts were categor�zed through a pre-cod�ng process, and then these codes were grouped under 
themat�c clusters to bu�ld an analys�s al�gned w�th the conceptual framework. The emerg�ng themes �ncluded: 
“barr�ers to access to d�g�tal tools,” “lack of d�g�tal l�teracy among fam�l�es,” “percept�ons of onl�ne safety and 
pr�vacy,” and “l�m�ts to freedom of express�on and part�c�pat�on �n d�g�tal spaces.”

The �nterv�ew content was analyzed not only based on the part�c�pants’ verbal responses, but also through 
qual�tat�ve cues such as s�lence, pauses, and emot�onal tone, prov�d�ng a deeper perspect�ve on ch�ldren’s 
place �n the d�g�tal world. Part�cular attent�on was g�ven to �ntersect�onal �nequal�t�es, such as the 
underrepresentat�on of g�rls �n d�g�tal spaces, parental control, and �ntra-fam�ly d�g�tal role d�v�s�ons, wh�ch 
emerged as central themes.

Through th�s dual-track analys�s strategy, general trends der�ved from numer�cal data were �ntegrated w�th 
personal narrat�ves, enabl�ng a structured yet flex�ble level of �nterpretat�on that al�gned w�th the theoret�cal 
foundat�ons of the study. The analys�s adopted an approach that regarded ch�ldren not merely as subjects of 
representat�on, but as act�ve agents, treat�ng the data as a transformat�ve resource rather than solely 
�nformat�onal.
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Desp�te the carefully des�gned m�xed-methods strategy, the study had certa�n l�m�tat�ons. F�rst, s�nce the 
fieldwork was conducted solely �n the prov�nce of İzm�r, the find�ngs are context-spec�fic and cannot be 
general�zed to the ent�re populat�on of ch�ldren w�th d�sab�l�t�es �n Turkey. Although d�vers�ty �n d�sab�l�ty types 
was cons�dered �n the sampl�ng, the l�m�ted sample s�ze restr�cted the representat�on of some groups. In 
part�cular, ch�ldren w�th �ntellectual and pervas�ve developmental d�sab�l�t�es, as well as neurod�verse ch�ldren, 
were not �ncluded �n the study scope, lead�ng to a lack of �ns�ght �nto the�r d�g�tal exper�ences.

Although the quest�onna�res and sem�-structured �nterv�ew forms were des�gned to be appropr�ate for 
ch�ldren's age, cogn�t�ve development, and commun�cat�on sk�lls, some ch�ldren had d�fficulty understand�ng 
abstract concepts. Th�s l�m�ted the homogene�ty of the qual�tat�ve data. Add�t�onally, s�nce the study was 
conducted w�th�n a spec�fic t�me frame, the find�ngs may not reflect long-term trends �n an era of rap�dly 
evolv�ng d�g�tal�zat�on.

Lastly, the research was carr�ed out w�th the approval of the Non-Intervent�onal Research Eth�cs Comm�ttee of 
İzm�r Prov�nc�al D�rectorate of Health, affil�ated w�th SBÜ Dr. Behçet Uz Ped�atr�c D�seases and Surgery 
Tra�n�ng and Research Hosp�tal, under Protocol No. GOA- 108, dated 09.01.2025.

Part�c�pat�on was secured through wr�tten �nformed consent forms. Throughout the research process, the 
pr�nc�ples of confident�al�ty, protect�on of personal data, and respect for ch�ldren's r�ghts to express�on and 
representat�on �n d�g�tal spaces were str�ctly observed. All surveys were conducted anonymously. The 
collected data w�ll be used solely for academ�c analys�s and advocacy purposes. The data collect�on process 
and research pract�ces adhered to UNICEF’s 2021 “Eth�cal Research Involv�ng Ch�ldren” gu�dance, the 
Hels�nk� Declarat�on, and GDPR/KVKK regulat�ons.
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3.  PRESENTATION OF FINDINGS AND ANALYTICAL DISCUSSION
3.1.  Ownersh�p of D�g�tal Dev�ces and Structural Access Barr�ers

Accord�ng to the quant�tat�ve find�ngs of the research, 88.6% of the part�c�pat�ng ch�ldren own a smartphone, 
38.6% a computer, and 37.1% a tablet. However, ownersh�p rates do not prov�de a d�rect guarantee �n terms of 
access to d�g�tal r�ghts. F�nd�ngs obta�ned from qual�tat�ve �nterv�ews reveal that, desp�te the relat�vely h�gh 
ownersh�p of tablets and computers, these dev�ces cannot be used effect�vely because they are not su�table for 
the ch�ldren’s d�sab�l�t�es. For example, a s�gn�ficant port�on of ch�ldren w�th v�sual �mpa�rments reported that 
screen reader software does not work on tablets or rema�ns �nadequate for Turk�sh content. Ch�ldren w�th 
phys�cal d�sab�l�t�es stated that they had d�fficulty access�ng tablets espec�ally due to the small keys on 
touchscreens; wh�le ch�ldren w�th hear�ng d�sab�l�t�es expressed that they could not access educat�onal 
content because of the lack of subt�tle support �n v�deo mater�als. In l�ght of these data, �t �s understood that a 
port�on of ch�ldren who own d�g�tal dev�ces cannot use them effect�vely, and that access enta�ls not only 
techn�cal but also structural l�m�tat�ons. The fa�lure to support owned dev�ces w�th hardware or software 
appropr�ate to the type of d�sab�l�ty causes these dev�ces to rema�n �naccess�ble. In qual�tat�ve data, at least 
one �n three part�c�pants drew attent�on to the funct�onal �ncompat�b�l�t�es they exper�enced w�th the�r dev�ces 
�n the d�g�tal env�ronment. Th�s s�tuat�on po�nts to a ser�ous gap between ownersh�p and access; th�s d�fference, 
defined �n the l�terature as the “�llus�on of access”, shows that d�g�tal �nequal�ty �s deepen�ng.
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Qual�tat�ve �nterv�ews reveal �n deta�l the structural barr�ers underly�ng th�s quant�tat�ve v�s�b�l�ty ch�ldren w�th 
v�sual �mpa�rments stated that w�thout screen reader programs, they could not access webs�tes, mob�le 
appl�cat�ons, or d�g�tal content. However, they also noted that these tools often d�d not work, were outdated, or 
were not suffic�ently funct�onal �n Turk�sh content. These �nterv�ews show that the pr�nc�ple of un�versal 
access�b�l�ty �s not taken �nto account �n the des�gn of d�g�tal technolog�es, and that ch�ldren w�th v�sual 
�mpa�rments face the r�sk of d�g�tal exclus�on. In at least 40% of the qual�tat�ve �nterv�ews, �t was found that 
part�c�pants w�th v�sual �mpa�rments �n part�cular emphas�zed the �nadequacy of screen reader software.

Ch�ldren w�th phys�cal d�sab�l�t�es, on the other hand, revealed that the phys�cal des�gns of d�g�tal tools are far 
from be�ng �nclus�ve. The d�fficult�es they exper�ence �n us�ng keyboards and m�ce demonstrate that ergonom�c 
�ncompat�b�l�t�es render dev�ces non-funct�onal. Accord�ng to the survey data, only 38.6% of ch�ldren who own 
a computer stated that they actually use �t, wh�le �n qual�tat�ve �nterv�ews a s�gn�ficant number of these 
ch�ldren �nd�cated that due to the lack of phys�cal hardware and ergonom�c problems, they could not use the�r 
dev�ces �ndependently and effect�vely. One part�c�pant stated that he needed a spec�al access�b�l�ty dev�ce 
�nstead of a standard computer mouse, but could not obta�n �t due to �ts h�gh cost. Another ch�ld noted that he 
could not access games or messag�ng appl�cat�ons because of the small keys on the touchscreen phone.

Ch�ldren w�th hear�ng d�sab�l�t�es stated that most v�deos �n d�g�tal env�ronments d�d not have subt�tle support, 
and therefore they had great d�fficult�es �n access�ng educat�onal content and soc�al med�a v�deos. The lack of 
s�gn language support and the absence of transcr�pt�on of vo�ce commands �nto text make d�g�tal 
commun�cat�on spaces l�m�ted for �nd�v�duals w�th hear�ng �mpa�rments. Accord�ng to the survey results, 
12.2% of part�c�pants reported rece�v�ng unpleasant messages �n d�g�tal env�ronments, 9.8% encountered 
�nsult�ng messages, 8.5% reported be�ng mocked, and 4.9% stated that they had been threatened. These rates 
show that for ch�ldren w�th hear�ng �mpa�rments there �s not only a lack of access to v�sual content but also 
�nsuffic�ent support �n the areas of d�g�tal safety and protect�on.

Device Owners but Experiencing Access Issues (33.3%)

Smartphone Owners (88.6%)

33.3%

88.6%

Computer Owners (38.6%)

Tablet Owners  (37.1%)

38.6%

37.1%

Digital Device Ownership and Access Mismatch



In the spat�al context, the fact that the research was conducted �n İzm�r’s d�str�cts of Karabağlar, Bayındır, 
Torbalı, Bornova, Gaz�em�r, and Konak has revealed the �ntra-urban �nequal�t�es of d�g�tal access. Part�cularly 
�n Karabağlar, Bayındır, and Torbalı, �nfrastructure defic�enc�es, low soc�o-econom�c status, and l�m�ted �nternet 
access come to the forefront. 38% of part�c�pants stated that they d�d not have a fixed �nternet connect�on at 
home and could only connect for l�m�ted per�ods us�ng the�r parents’ mob�le data. K4 �llustrated how th�s 
s�tuat�on h�nders educat�onal part�c�pat�on by say�ng, “The �nternet �s often not enough. I cannot watch v�deos. I 
have to leave lessons unfin�shed.”

The fact that s�m�lar problems were less ev�dent �n relat�vely more central d�str�cts such as Bornova and Konak 
shows that the d�g�tal d�v�de �s not only related to the rural-urban d�st�nct�on but also to �ntra-urban soc�o-
econom�c d�fferences. Th�s d�fference was also observed �n access to d�g�tal content. For �nstance, K1 stated, 
“There are aud�obooks but they are bor�ng, somet�mes they cut off halfway,” wh�le K2 sa�d, “The screen reader 
sk�ps some pages, somet�mes �t doesn’t work at all,” h�ghl�ght�ng the problems of techn�cal access l�nked to 
pedagog�cal qual�ty.

The soc�o-econom�c level of fam�l�es �s a d�rect determ�nant of d�g�tal access capac�ty. Only 8.6% of mothers 
and 4.9% of fathers were un�vers�ty graduates, show�ng that fam�ly support for ch�ldren’s consc�ous and 
effect�ve use of d�g�tal tools rema�ns l�m�ted. Qual�tat�ve data support th�s p�cture: K2 noted, “There are free 
screen readers but they don’t work. We cannot buy the pa�d ones,” wh�le K8 stated, “Our computer �s old and 
when �t breaks, we cannot afford the repa�r.”

Some �mportant data on the scale of soc�al exclus�on are also noteworthy:

•  35.4% reported that the�r fam�l�es d�d not have the financ�al means to access med�cal serv�ces.
•  23.2% stated that they d�d not have access to comfortable and safe hous�ng.
•  25.6% reported that they could not part�c�pate regularly �n soc�al act�v�t�es.

18

40.0%

38.6%

38.6%

12.2%

9.8%

8.5%

4.9%

Visual Impairment - Screen Reader Problem (40.0%)

Physical Disability - Ergonomic Mismatch (38.6%)

Physical Disability - Owns Computer but Cannot Use (38.6%)

Hearing Impairment - Lack of Subtitle Support (36.0%)

Hearing Impairment - Unpleasant Messages (12.2%)

Hearing Impairment - Insulting Massages (9.8%)

Hearing Impairment - Mockery (8.5%)

Hearing Impairment - Threats (4.9%)

Digital Access and Safety Issues by Disability Type

100 20 30 40

36.0%



19

These �nd�cators demonstrate the d�rect �mpact of poverty on d�g�tal access. It �s understood that the 
susta�nable use of d�g�tal technolog�es �s not only related to own�ng a dev�ce, but �s also closely l�nked to access 
to techn�cal serv�ces, spare parts, software updates, and alternat�ve support tools.

In th�s context, the funct�onal�ty of d�g�tal access should be evaluated through four ma�n axes:

Hardware Compat�b�l�ty: Dev�ces hav�ng techn�cal equ�pment appropr�ate to the type of d�sab�l�ty.
Content Access�b�l�ty: D�g�tal content be�ng adapted to d�fferent sensory or cogn�t�ve needs.
Infrastructural Connect�v�ty: Prov�s�on of un�nterrupted, stable, and h�gh-speed �nternet access.
Econom�c Affordab�l�ty: Susta�nab�l�ty of access to d�g�tal tools regardless of �ncome level.

In summary, d�g�tal equal�ty cannot be ach�eved solely through dev�ce ownersh�p. Mak�ng access funct�onal �s 
poss�ble only through address�ng, �n a hol�st�c manner, the su�tab�l�ty of technolog�cal equ�pment to the type of 
d�sab�l�ty, the access�b�l�ty of content, the susta�nab�l�ty of �nfrastructural cond�t�ons, and the presence of soc�o-
econom�c support mechan�sms. In th�s regard, d�g�tal �nclus�on pol�c�es to be developed should not be l�m�ted 
only to techn�cal solut�ons; they must be based on hol�st�c strateg�es centered on soc�al just�ce, spat�al equal�ty, 
and ch�ldren’s d�g�tal c�t�zensh�p r�ghts.
 
Therefore, d�g�tal �nclus�on pol�c�es must go beyond techn�cal fixes. They should be grounded �n soc�al just�ce, 
spat�al equ�ty, and the recogn�t�on of ch�ldren’s d�g�tal c�t�zensh�p r�ghts.

3.2.  D�g�tal L�teracy, Access to Informat�on, and the R�ght to Development

In today’s world, where d�g�tal�zat�on transforms all areas of l�fe, the concept of d�g�tal l�teracy �s not l�m�ted to 
the ab�l�ty to use d�g�tal dev�ces. On the contrary, �t �s defined as a mult�-layered area of competence that 
�ncludes an �nd�v�dual’s ab�l�ty to access �nformat�on �n d�g�tal env�ronments, produce content, recogn�ze and 
exerc�se onl�ne r�ghts, protect themselves aga�nst d�g�tal threats, and manage personal data. In th�s context, 
d�g�tal l�teracy �s the concrete equ�valent of ch�ldren’s r�ghts to development, express�on, and part�c�pat�on �n 
the d�g�tal age. Espec�ally for ch�ldren w�th d�sab�l�t�es, th�s competence should be regarded as a prerequ�s�te for 
equal, safe, and effect�ve part�c�pat�on �n d�g�tal env�ronments.

The quant�tat�ve find�ngs of the research reveal that the d�g�tal l�teracy levels of ch�ldren w�th d�sab�l�t�es are 
qu�te l�m�ted. 57.3% of the part�c�pants stated that they could not d�st�ngu�sh the rel�ab�l�ty of the �nformat�on 
ava�lable on the �nternet; 32.1% stated that they had never produced any d�g�tal content before. L�kew�se, 21.4% 
expressed that they d�d not have suffic�ent knowledge about the opportun�t�es offered by the �nternet. Th�s 
s�tuat�on shows that ch�ldren largely rema�n pass�ve consumers �n d�g�tal env�ronments and that they face 
s�gn�ficant l�m�tat�ons �n access�ng �nformat�on, exerc�s�ng cr�t�cal th�nk�ng, and us�ng the�r r�ghts to express�on.

Indicators of Social Exclusion Among Children with Disabilities
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Qual�tat�ve �nterv�ews further deepen th�s p�cture. For �nstance, part�c�pant coded K3 (10 years old, a boy w�th a 
phys�cal d�sab�l�ty) stated that he used d�g�tal tools only for gam�ng and enterta�nment, thereby reveal�ng the 
lack of gu�dance for educat�onal or product�ve use. K6 (14 years old, a g�rl w�th a hear�ng d�sab�l�ty), on the other 
hand, emphas�zed that she was excluded from the learn�ng process due to the absence of subt�tles or s�gn 
language support �n educat�onal v�deos. These statements show that the �naccess�b�l�ty of d�g�tal content 
ser�ously restr�cts ch�ldren’s r�ght to development �n the d�g�tal env�ronment.

The �ncompat�b�l�ty of d�g�tal content w�th the needs of ch�ldren w�th d�sab�l�t�es �s not only a pedagog�cal �ssue 
but also a r�ghts-based one. Webs�tes and appl�cat�ons that are not compat�ble w�th screen readers for ch�ldren 
w�th v�sual �mpa�rments; v�deos w�thout subt�tles or s�gn language support for ch�ldren w�th hear�ng 
�mpa�rments; and dev�ces lack�ng ergonom�c compat�b�l�ty for ch�ldren w�th phys�cal d�sab�l�t�es further 
deepen d�g�tal �nequal�ty.

The lack of d�g�tal l�teracy �s shaped not only by �nd�v�dual factors but also by structural and soc�al ones. 
Accord�ng to the research data, 30.5% of the part�c�pants stated that they had been exposed to �nsult�ng 
messages, 24.4% to be�ng called by derogatory names, 17.1% to unauthor�zed shar�ng of the�r pr�vate photos or 
v�deos, and 8.5% to sexually expl�c�t messages. These rates reveal that d�g�tal env�ronments are not only 
spaces of learn�ng and commun�cat�on for ch�ldren but also ser�ous r�sk areas. However, desp�te these r�sks, 
very few ch�ldren know how to defend the�r r�ghts or how to make use of compla�nt mechan�sms. Statements 
such as K3, “I don’t know how my �nformat�on �s used on the �nternet.”; K7, “I want to be safe but I don’t know 
wh�ch s�tes are secure.”; and K5, “I don’t know that there �s a place to compla�n.” clearly reveal the 
d�sor�entat�on and vulnerab�l�ty exper�enced �n d�g�tal env�ronments.
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The level of d�g�tal l�teracy w�th�n the fam�ly plays a cr�t�cal role �n the development of ch�ldren’s d�g�tal sk�lls. 
However, the research find�ngs show that fam�l�es do not have suffic�ent capac�ty �n th�s regard. Only 8.6% of 
the mothers and 4.9% of the fathers of the part�c�pat�ng ch�ldren are un�vers�ty graduates. The low level of 
parental educat�on results �n ch�ldren lack�ng d�g�tal gu�dance, wh�ch leaves them alone and vulnerable �n the 
face of d�g�tal threats. In the qual�tat�ve �nterv�ews, K5 h�ghl�ghted the lack of d�g�tal gu�dance w�th the 
statement: “My mother doesn’t know what I should do. When I don’t know e�ther, I look at YouTube, but �t’s not 
always correct.” K8, on the other hand, stated: “My father banned soc�al med�a because he �s afra�d someth�ng 
bad m�ght happen to us, but he doesn’t teach me how to protect myself,” emphas�z�ng that protect�ve but non-
support�ve approaches further restr�ct ch�ldren’s r�ghts.
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Soc�o-econom�c �nequal�t�es also have a determ�n�ng �mpact on d�g�tal l�teracy. 35.4% of the part�c�pants 
stated that the�r fam�l�es d�d not have the financ�al means to access health serv�ces, wh�le 25.6% stated that 
they could not afford the costs of soc�al act�v�t�es. These data show that not only dev�ce ownersh�p but also 
access to qual�ty d�g�tal content and support�ve technolog�es �s ser�ously shaped by class-based 
determ�nants. S�tuat�ons such as the dysfunct�onal�ty of free screen readers, the h�gh cost of spec�al software, 
or educat�onal content be�ng pa�d d�rectly v�olate these ch�ldren’s r�ght to access �nformat�on.
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3.3.  Pr�vacy, Safety, and Exper�ences of D�g�tal V�olence

The threats faced by ch�ldren w�th d�sab�l�t�es �n d�g�tal env�ronments are not l�m�ted to a lack of phys�cal access 
or �nadequate techn�cal �nfrastructure. On the contrary, d�g�tal spaces are turn�ng �nto platforms where �nv�s�ble 
yet systemat�c r�ghts v�olat�ons occur, explo�t�ng the emot�onal, cogn�t�ve, and soc�al vulnerab�l�t�es of ch�ldren 
w�th d�sab�l�t�es. Cyberbully�ng, d�g�tal v�olence, sexual harassment, groom�ng (onl�ne decept�on and 
preparat�on for abuse), hum�l�at�on, label�ng, and soc�al exclus�on const�tute the ma�n forms of these v�olat�ons.
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The exper�ences of the ch�ldren part�c�pat�ng �n the research prov�de �mportant quant�tat�ve find�ngs regard�ng 
the systemat�c nature and prevalence of these v�olat�ons:

•  30.5% reported rece�v�ng �nsult�ng messages �n d�g�tal env�ronments,
•  24.4% reported be�ng labeled w�th derogatory names or n�cknames,
•  20.7% reported be�ng mocked and excluded from games, chats, and soc�al groups,
•  17.1% reported that the�r pr�vate photos or v�deos were shared w�thout perm�ss�on,
•  8.5% reported rece�v�ng sexually expl�c�t messages.
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These rates show that d�scr�m�nat�on aga�nst ch�ldren w�th d�sab�l�t�es �n d�g�tal env�ronments �s not merely a 
matter of momentary �nd�v�dual dev�at�ons, but rather a normat�ve mechan�sm of exclus�on operat�ng across 
soc�al med�a, gam�ng, and commun�cat�on platforms. In part�cular, the shar�ng of pr�vate v�sual mater�als and 
the send�ng of sexually expl�c�t messages po�nt to a profound secur�ty gap that d�rectly v�olates ch�ldren’s 
d�g�tal pr�vacy, �ncreases the r�sk of sexual explo�tat�on, and often rema�ns �nv�s�ble.

Qual�tat�ve �nterv�ews reveal the �mpact of these v�olat�ons on ch�ldren’s psycholog�cal �ntegr�ty:

•  K3: “They made fun of me �n a group, I was very upset. I d�dn’t know what to do. I qu�etly left the game.”
•  K5: “Someone wrote very bad th�ngs to me on the �nternet. I couldn’t tell my mother, I was scared.”
•  K7: “They sent my v�deo to someone else. Everyone �n the game group was laugh�ng.”

These statements show that d�g�tal v�olat�ons create long-term emot�onal effects �n ch�ldren, such as shame, 
fear, soc�al w�thdrawal, and lonel�ness. D�g�tal spaces such as gam�ng and soc�al med�a have become areas 
where not only access to �nformat�on, but also fundamental psychosoc�al needs for belong�ng, val�dat�on, and 
soc�al�zat�on are met. Therefore, exclus�on �n these spaces �s not merely an onl�ne exper�ence but a 
fundamental soc�al rupture that affects ch�ldren’s overall l�fe sat�sfact�on and development.

Ch�ldren w�th d�sab�l�t�es are vulnerable to these v�olat�ons not only at the �nd�v�dual level but also at the 
system�c level. The frequent �nv�s�b�l�ty of v�olence �n d�g�tal env�ronments, the complex�ty of compla�nt 
procedures, the l�m�ted access�b�l�ty of legal mechan�sms, and the lack of knowledge about pr�vacy further 
deepen th�s vulnerab�l�ty. 
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In the �nterv�ews, a s�gn�ficant number of ch�ldren stated that they d�d not know what to do when faced w�th 
d�g�tal attacks, that they were hes�tant to tell an adult, or that they were unaware of a channel from wh�ch they 
could rece�ve support. The data on th�s s�tuat�on also overlaps w�th the quant�tat�ve find�ngs. Accord�ng to the 
survey results, most of the part�c�pants who exper�enced d�rect forms of v�olence �n d�g�tal 
env�ronments—such as �nsults (30.5%), be�ng g�ven derogatory n�cknames (24.4%), be�ng mocked (20.7%), 
and rece�v�ng sexually expl�c�t messages (8.5%)—reported that they d�d not use compla�nt mechan�sms, kept 
the�r exper�ences h�dden, or d�d not know whom to approach. In the �nterv�ews, espec�ally part�c�pants K3, K5, 
and K7 stated that after such exper�ences they preferred to rema�n s�lent due to the emot�onal effects they felt, 
express�ng feel�ngs of shame and fear. Th�s s�tuat�on shows that the lack of d�g�tal l�teracy �s not l�m�ted merely 
to an �nsuffic�ency of techn�cal sk�lls; �t also reflects a lack of knowledge among ch�ldren regard�ng d�g�tal 
r�ghts, compla�nt pathways, and legal recourse mechan�sms. For ch�ldren w�th d�sab�l�t�es, d�g�tal secur�ty, the 
capac�ty to respond to pr�vacy v�olat�ons, and the ab�l�ty to seek support rema�n weak—mak�ng them 
system�cally vulnerable �n d�g�tal env�ronments.
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D�g�tal�zat�on has not only fac�l�tated �nd�v�duals’ access to �nformat�on but also opened up a space �n wh�ch 
part�c�pat�on and v�s�b�l�ty r�ghts can be exerc�sed �n new ways. In th�s context, d�g�tal env�ronments are not 
merely platforms of consumpt�on for ch�ldren; they are also spaces of express�on, representat�on, and soc�al 
�nteract�on. However, the research find�ngs reveal that the d�g�tal part�c�pat�on r�ghts of ch�ldren w�th d�sab�l�t�es 
are severely restr�cted and that the�r d�g�tal v�s�b�l�ty rema�ns qu�te l�m�ted.

Accord�ng to the quant�tat�ve data of the research, only 18.3% of the part�c�pants stated that they had 
prev�ously produced any d�g�tal content (such as v�deos, blogs, or v�sual posts). Th�s rate shows that ch�ldren 
w�th d�sab�l�t�es largely rema�n �n the pos�t�on of pass�ve consumers rather than act�ve subjects on d�g�tal 
platforms. 32.1% of the part�c�pants reported that they d�d not rece�ve support regard�ng onl�ne freedom of 
express�on, wh�le 41.5% stated that they felt �nsecure about shar�ng the�r op�n�ons. In add�t�on, 29.3% reported 
excess�ve parental control over soc�al med�a use, and 21.9% stated that they faced onl�ne bully�ng when 
express�ng the�r v�ews. Th�s s�tuat�on reveals that the r�ght to d�g�tal part�c�pat�on �s not merely a techn�cal 
matter but also a psychosoc�al, pedagog�cal, and structural �ssue.

Qual�tat�ve �nterv�ews reveal the reasons for th�s l�m�tat�on more clearly. Part�c�pant K8 (13 years old, a boy w�th 
a phys�cal d�sab�l�ty) stated: “I want to share someth�ng on soc�al med�a, but I don’t know what to wr�te or who 
w�ll see �t. My father says don’t share, he says �t w�ll cause problems.” K5 (11 years old, a g�rl w�th a v�sual 
d�sab�l�ty) expressed both lack of mot�vat�on and the problem of v�s�b�l�ty w�th the statement: “I made a v�deo 
but no one watched �t. I gave up on show�ng myself.” K2 (10 years old, a boy w�th a hear�ng d�sab�l�ty) sa�d: “I 
wanted to tell someth�ng �n my own vo�ce, but I was afra�d that no one would understand,” express�ng both 
commun�cat�on anx�ety and the fear of not be�ng understood adequately �n the d�g�tal env�ronment.

These statements show that ch�ldren are unable to be v�s�ble on d�g�tal platforms not only due to a lack of 
techn�cal sk�lls but also because they lack soc�al support, rece�ve l�ttle gu�dance, and are often judged. In 
part�cular, parents’ protect�ve and proh�b�t�ve approaches restr�ct ch�ldren’s spaces for d�g�tal express�on and 
representat�on, lead�ng to the s�lenc�ng of ch�ldren’s vo�ces �n d�g�tal env�ronments. In the study, 52.4% of 
parents stated that they d�d not approve of the�r ch�ldren shar�ng content on soc�al med�a. Th�s rate reveals how 
the r�ght to d�g�tal part�c�pat�on �s constra�ned by fam�ly dynam�cs.

3.4.  The R�ght to Part�c�pat�on and V�s�b�l�ty

These barr�ers are not only �nd�v�dual or fam�l�al but also system�c and structural. The absence of support�ve 
curr�cula �n educat�onal �nst�tut�ons regard�ng onl�ne freedom of express�on l�m�ts ch�ldren’s ab�l�ty to vo�ce the�r 
op�n�ons �n d�g�tal env�ronments. In add�t�on, the lack of access�ble des�gns on soc�al med�a platforms restr�cts 
the opportun�t�es for representat�on of ch�ldren w�th d�sab�l�t�es, mak�ng �t d�fficult for them to engage �n 
act�v�t�es such as comment�ng, shar�ng, or produc�ng or�g�nal content.
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3.5.  Percept�ons of D�g�tal R�ghts and Psychosoc�al Impl�cat�ons

The exper�ences faced by ch�ldren w�th d�sab�l�t�es �n the d�g�tal world reveal a mult�layered structure of 
�nequal�ty, deepened not only by techn�cal depr�vat�ons but also by the eros�on of the�r psychosoc�al �ntegr�ty, 
the underm�n�ng of the�r self-confidence, and the�r exclus�on from a sense of d�g�tal belong�ng. In th�s context, 
the percept�on of d�g�tal r�ghts �s not l�m�ted to what can be accessed, but �s d�rectly related to the extent to 
wh�ch ch�ldren are soc�ally recogn�zed, accepted, and able to ex�st �n d�g�tal env�ronments. Inequal�ty �n access 
also permeates the forms of ex�stence �n the d�g�tal sphere, tak�ng the shape of a structure that weakens 
ch�ldren’s d�g�tal self-worth.

The exper�ences of the ch�ldren who part�c�pated �n the �nterv�ews show that �n d�g�tal env�ronments they face 
ser�ous depr�vat�ons not only �n terms of techn�cal access but also �n bu�ld�ng soc�al relat�onsh�ps, be�ng able to 
express themselves, and establ�sh�ng a sense of psycholog�cal secur�ty:

•  K3: “They made fun of me, I d�dn’t know what to do, I was very upset.”
•  K4: “I felt bad, I left the game.”
•  K7: “They never �nv�te me to play, I just watch.”
•  K1: “By the t�me I fin�sh wr�t�ng, �t’s already over, they don’t wa�t for me.”

Such statements reveal that ch�ldren are struggl�ng to ex�st �n d�g�tal env�ronments where they are not only 
techn�cally unable to access but also emot�onally unable to be �ncluded. Th�s s�tuat�on �ncreases feel�ngs of 
lonel�ness, �nadequacy, and �nv�s�b�l�ty, weakens ch�ldren’s soc�al bonds, and makes the�r psycholog�cal 
res�l�ence frag�le.
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30.5% of the ch�ldren part�c�pat�ng �n the research reported rece�v�ng �nsult�ng messages �n d�g�tal 
env�ronments, 20.7% stated they were mocked and excluded from soc�al groups, 17.1% reported that the�r 
pr�vate content was shared w�thout perm�ss�on, and 8.5% reported be�ng subjected to sexually expl�c�t 
messages. These rates demonstrate both the prevalence of psycholog�cal v�olence encountered onl�ne and �ts 
tendency to become normal�zed. Moreover, the fact that most of these v�olat�ons were “not reported” by 
ch�ldren �s related not only to d�g�tal safety but also to the lack of psycholog�cal res�l�ence and soc�al support 
systems.
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D�g�tal env�ronments have become spaces where today’s ch�ldren bu�ld fr�endsh�ps, develop group �dent�ty, 
and seek soc�al acceptance. Therefore, be�ng excluded from d�g�tal env�ronments �s not merely an onl�ne 
exper�ence; �t means the �nv�s�b�l�zat�on of a ch�ld’s soc�al ex�stence. Most of the part�c�pat�ng ch�ldren stated 
that they found themselves �n a “spectator” pos�t�on �n these spaces, unable to part�c�pate act�vely and 
exper�enc�ng exclus�on. In th�s context, the encounter of ch�ldren w�th hear�ng and v�sual d�sab�l�t�es w�th 
�nappropr�ate technolog�cal content (v�deos w�thout subt�tles, platforms �ncompat�ble w�th screen readers) 
const�tutes ser�ous barr�ers to the�r becom�ng act�ve d�g�tal c�t�zens.

The exclus�on exper�enced by ch�ldren w�th d�sab�l�t�es �n d�g�tal env�ronments �s not only a matter of 
technolog�cal access. Th�s exclus�on �s a mult�d�mens�onal structural problem that d�rectly affects 
psychosoc�al processes such as �dent�ty format�on, soc�al belong�ng, self-confidence, and emot�onal secur�ty.
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CONCLUSION
Th�s study comprehens�vely evaluates the d�g�tal exper�ences of ch�ldren w�th d�sab�l�t�es through both 
qual�tat�ve and quant�tat�ve data, address�ng the �mpacts of d�g�tal�zat�on on ch�ldren's r�ghts from a d�sab�l�ty 
perspect�ve. The fieldwork, conducted across s�x d�str�cts of İzm�r, demonstrates that own�ng d�g�tal dev�ces �s 
not suffic�ent for mean�ngful, safe, and equ�table use. The find�ngs reveal that d�g�tal part�c�pat�on �s not only 
dependent on techn�cal equ�pment but �s also d�rectly related to access�b�l�ty, content compat�b�l�ty, 
pedagog�cal support, d�g�tal l�teracy, and soc�al support networks.

Although the major�ty of ch�ldren own smartphones, they are unable to fully engage w�th d�g�tal content due to 
the lack of d�sab�l�ty-spec�fic software (such as non-funct�onal screen readers, lack of subt�tles, and ergonom�c 
m�smatches). Qual�tat�ve �nterv�ews �nd�cate that ch�ldren face exclus�on not only on a techn�cal level but also 
psychosoc�ally, encounter�ng r�sks such as d�g�tal v�olence, cyberbully�ng, pr�vacy v�olat�ons, and soc�al 
st�gmat�zat�on. Th�s h�ghl�ghts that the d�g�tal env�ronment �s not only a space for access�ng �nformat�on but 
also a cr�t�cal doma�n for emot�onal secur�ty, soc�al belong�ng, and the r�ght to development.

Another s�gn�ficant find�ng of the study �s that d�g�tal �nequal�ty has both spat�al and soc�o- econom�c 
d�mens�ons. In d�str�cts such as Torbalı, Karabağlar, and Bayındır, �nfrastructure defic�enc�es, low levels of 
parental educat�on, and l�m�ted household �ncome deepen d�g�tal exclus�on and h�nder cont�nuous and qual�ty 
access to d�g�tal env�ronments for ch�ldren. The low level of d�g�tal l�teracy among fam�l�es prevents them from 
prov�d�ng d�g�tal gu�dance and protect�ve support, leav�ng ch�ldren d�sor�ented and vulnerable to r�sks.

Based on the data collected, th�s study demonstrates that access to d�g�tal r�ghts for ch�ldren w�th d�sab�l�t�es �s 
not merely a matter of �nd�v�dual capac�ty or techn�cal ownersh�p but should �nstead be understood as a 
mult�d�mens�onal and structural �ssue of �nequal�ty. The protect�on, part�c�pat�on, and empowerment of 
ch�ldren �n d�g�tal env�ronments requ�re the development of r�ghts-based, �nclus�ve, access�ble, and 
susta�nable pol�cy frameworks.

In th�s context, ensur�ng that the r�ghts of ch�ldren w�th d�sab�l�t�es �n the d�g�tal world are v�s�ble, operat�onal, 
and equ�table must be seen not only as a result of technolog�cal advancement but also as the outcome of 
hol�st�c, ch�ld r�ghts-based soc�al pol�c�es—and structural transformat�ons al�gned w�th th�s v�s�on must be 
�mplemented w�thout delay.

POLICY AND PRACTICE RECOMMENDATIONS
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mon�tor�ng mechan�sms should develop ch�ld- and d�sab�l�ty-fr�endly appl�cat�on procedures to ensure 
effect�ve, safe, and access�ble compla�nt channels. In th�s context, mon�tor�ng processes should be 
conducted �n accordance w�th Art�cle 33 of the Un�ted Nat�ons Convent�on on the R�ghts of Persons w�th 
D�sab�l�t�es, �n a part�c�patory manner that cons�ders the v�ews of ch�ldren w�th d�sab�l�t�es and �s supported by 
�ndependent structures.
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Type of D�sab�l�ty

Gender

TABLES AND FIGURES
Table 1. Demograph�c Character�st�cs of Ch�ldren

Phys�cal D�sab�l�ty

V�sual Impa�rment

Hear�ng Impa�rment

Female

Male

L�terate

Pr�mary School

M�ddle School

H�gh School

Un�vers�ty

L�terate

Pr�mary School

M�ddle School

H�gh School

Un�vers�ty

Smartphone

Computer

Tablet

M�n. Mak. Ort. SS

Mother's Educat�on Level

Father's Educat�on Level

Owned D�g�tal Dev�ces

Age

Age of F�rst Exposure to D�g�tal Med�a

Frequency Percentage

8,00

5,00

18,00

15,00

13,23

9,67

1,98

2,47

32

50,0

29,3

20,7

35,4

64,6

17,3

40,7

13,6

19,8

8,6

12,2

25,6

26,8

30,5

4,9

88,6

38,6

37,1

41

24

17

29

53

14

33

11

16

7

10

21

22

25

4

62

27

26
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Table 2. Ch�ldren's Exper�ences �n D�g�tal Env�ronments

NoYes

Frequency

1

2

1

9

3

3

9

4

10

1

2

2

8

7

6

7

4

7

1

2

5

8

1,2

2,4

1,2

11,0

3,7

3,7

11,0

4,9

12,2

1,2

2,4

2,4

9,8

8,5

7,3

8,5

4,9

8,5

1,2

2,4

6,1

9,8

81

80

81

73

79

79

73

78

72

82

81

80

80

74

75

76

75

78

82

75

81

80

77

74

98,8

97,6

98,8

89,0

96,3

96,3

89,0

95,1

87,8

100,0

98,8

97,6

97,6

90,2

91,5

92,7

91,5

95,1

100,0

91,5

98,8

97,6

93,9

90,2

Someone opened an ema�l account us�ng my name (MSN, Yahoo, Gma�l, Mynet, etc.).

Someone secretly opened a soc�al med�a account �n my name (Facebook, Tw�tter, etc.).

Fr�ends or others used my personal �nformat�on onl�ne.

Fr�ends or others sent me v�rus-�nfected ema�ls.

Fr�ends or others used my passwords w�thout my knowledge.

Fr�ends or others attempted to secretly access my ema�l accounts us�ng my passwords.

Someone tr�ed to log �nto my games us�ng my passwords.

I was threatened onl�ne.

I rece�ved unpleasant messages onl�ne.

My photos were publ�shed on webs�tes w�thout my perm�ss�on.

My photos were ema�led to others w�thout my perm�ss�on.

Unpleasant news about me was publ�shed onl�ne.

False rumors about me were spread onl�ne.

I rece�ved �nsult�ng messages onl�ne.

I was mocked onl�ne.

I was called bad names or n�cknames onl�ne.

People sa�d th�ngs to me onl�ne or by phone that they wouldn’t say to my face.

I rece�ved threaten�ng messages v�a mob�le phone.

My photos were sent to others v�a mob�le phone w�thout my consent.

I rece�ved d�sturb�ng messages v�a mob�le phone.

False rumors about me were spread v�a mob�le phone.

I rece�ved �nsult�ng messages v�a mob�le phone.

I was mocked v�a mob�le phone.

I rece�ved d�sturb�ng phone calls.

Percentage Frequency Percentage



Table 3. Interrelat�on Between Soc�al Exclus�on and Access to D�g�tal R�ghts

AlwaysOftenSomet�mesRarelyNever

23

21

21

29

19

8

8

7

8

37

20

47

23

4

12

13

8

12

8

28,0

25,6

25,6

35,4

23,2

9,8

9,8

8,5

9,8

45,1

24,4

57,3

28,0

4,9

14,6

15,9

9,8

14,6

9,8

30

30

29

27

22

10

15

12

14

18

31

15

28

13

28

21

21

22

21

36,6

36,6

35,4

32,9

26,8

12,2

18,3

14,6

17,1

22,0

37,8

18,3

34,1

15,9

34,1

25,6

25,6

26,8

25,6

17

18

21

13

10

11

19

10

10

12

13

8

7

10

10

9

20

11

16

20,7

22,0

25,6

15,9

12,2

13,4

23,2

12,2

12,2

14,6

15,9

9,8

8,5

12,2

12,2

11,0

24,4

13,4

19,5

8

9

8

9

12

13

11

13

17

14

16

9

21

25

13

14

17

17

13

9,8

11,0

9,8

11,0

14,6

15,9

13,4

15,9

20,7

17,1

19,5

11,0

25,6

30,5

15,9

17,1

20,7

20,7

15,9

4

4

3

4

19

40

29

40

33

1

2

3

3

30

19

25

16

20

24

4,9

4,9

3,7

4,9

23,2

48,8

35,4

48,8

40,2

1,2

2,4

3,7

3,7

36,6

23,2

30,5

19,5

24,4

29,3

34

My fam�ly does not have enough money to buy me new clothes.

My fam�ly does not have enough money to buy my favor�te food.

My fam�ly does not have enough money to cover the cost of 
soc�al (enterta�nment) act�v�t�es.

My fam�ly does not have enough money to get med�cal care.

My fam�ly does not have enough money to afford a 
comfortable home.

I can eas�ly go to the hosp�tal when I am s�ck.

I can eas�ly access ch�ld-fr�endly soc�al serv�ces.

I can eas�ly access health serv�ces.

I can eas�ly access soc�al care serv�ces.

I take pr�vate lessons outs�de of school.

I part�c�pate �n organ�zed le�sure act�v�t�es.

I am part of a sports team.

I do sports and exerc�se.

Unpleasant news about me was publ�shed onl�ne.

False rumors about me were spread onl�ne.

Insult�ng messages were sent to me onl�ne.

I was mocked onl�ne.

I was called bad names or n�cknames onl�ne.

Th�ngs that would not be sa�d to my face are sa�d onl�ne or 
v�a mob�le phone.

Frequency Percentage Frequency Percentage Frequency Percentage Frequency Percentage Frequency Percentage
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Th�s report has been prepared w�th the co-financ�ng support of the European Un�on and conducted by UNICEF 
Türk�ye under the ACAR Project Collaborat�on Program w�th C�v�l Soc�ety Organ�zat�ons. The content �s the sole 

respons�b�l�ty of the Engel S�z Yasam Derneg� and does not necessar�ly reflect the op�n�on of the European Un�on and UNICEF.
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