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here is no single answer to the question which is the best way for small 
children to learn. However, one thing is for certain, both educators and 

small children have active role in the early learning process.

The main goal of this handbook is to assist the educators in the kindergartens 
and other professionals who participate in the early learning process and care 
for the children at pre-school age, to create the setting in order to encourage 
the curiosity and enrich the experience of small children in the early learning 
process. This document is based on the most recent scientific findings on the 
course of the early learning process and the overall early child development, 
through everyday spontaneous and guided activities that children do in the 
kindergartens.1 2 3

The purpose of this document is to provide guidelines to all educators how to 
create the individual and group learning activities, and at the same time they 
comply with the interests of the children and the stipulated contents of the 
program.  

The basic principles presented in the Handbook are in accordance with the 
Standards for early learning and development of children aged 0-6, but this 
document in particular refers to the children aged 3-6, given the fact that this 
age group is most present in the kindergartens as well as in separate informal 
centers for early child development in some local communities. 

1 Gelman,R&K.Brenneman,2004 Science learning pathways for young children Early Childhood 
Research Quarterly 19(1):150-58

2 National Research Council, 2000.Eager to learn :Educating our preschools , Washington DC: 
National Academy Press 

3 Nathan A,Fox (2009) The importance of early for brain and  behavior development :Implication 
for early childhood policy and practice ( conference paper , ISSA Conference , Bucharest , 2009) 
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Throughout the day, educators spend quite long time with the children in the 
kindergartens, whereby the designing of adequately guided activities may 
stimulate the desire for learning in small children. In particular that is useful for 
children with limited possibilities for early learning in their homes and within 
their families. 

This Handbook includes examples of activities for couching, which are adjusted 
to the developmental needs of children so that they can more successfully reach 
the standards for early learning and development. These activities are based on 
scientific concept regarding the ways in which small children learn and develop 
through everyday routine activities and interaction in the environment. 

At the same time, the Handbook may serve as a tool to alleviate the dialogue 
between educators and parents, with regard to the development of the early 
learning processes and how the parents may become active participants 
in stimulating the overall development of their children also outside of the 
kindergartens, i.e. within the family. 

The guidelines provided in this Handbook on teaching small children are flexible 
and may be used for the implementation of any program for preschool education 
and upbringing. It is expected that this Handbook will help the educators to use 
the developmental potential of each child in an effective way, by applying differ-
ent practices and approaches for early learning, adjusted to the individual needs 
of different groups of children. 



5

he Early Learning and Development Standards represent a basis 
for conceiving the entire preschool education. Therefore, it is 

particularly important for them to be absolutely accepted and extremely well 
applied in the development and observation of children in the period of early 
childhood development. As a result, the handbook Use of the Early Learning 
and Development Standards – how to select the best early learning practices 
for young children represents a successful attempt to contribute to their 
interpretation and realization. In order to provide the conditions for creating 
modern and quality practices based on the Early Learning and Development 
Standards for children from 0-6 years, this handbook clarifies the developmental 
and educational legality and directs towards the individual and group activities 
and techniques for their proficient realization. 

With the segmented interpretation of the developmental domains of young 
children, the handbook provides the basis for a clearer insight in the conceptual 
set-up and in the needs of the educational process. In particular, the flexible 
instructional potential of the handbook is directed towards comprehensive 
knowledge of the elements (in this case the developmental domains of the 
children) with the aim of providing their better connecting in a whole. Actually, 
there is an evident intention to provide creative potentials among the educators 
for quality combinations of integrated educational influences on the integrity of 
child development. Hence, the holistic orientation of the authors in the approach 
to the development of young children is apparent.

The style that the authors use to clarify the educational and developmental 
legality is clear and precise and it enables an easy approach towards their relevant 
understanding by the educators with different practical experiences. On the 
other hand, the interpretation of the modern educational needs and adequate 
practices in this handbook is based on the scientific concepts for the children’s 
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intellectual, cognitive and developmental abilities and potentials in general, as 
well as on the scientific discussion about the young children’s approach to the 
process of learning and cognition. 

The handbook has plenty examples of activities that are flexible and adjustable 
to the educational needs and the individual characteristics of the children which 
makes it applicable and easy to use in all contemporary and diverse practices. 
Thus, an educator could independently and creatively develop a system of 
selecting and integrating the educational activities for the scientifically based 
and holistic influence on the development of young children. The authentic and 
interactive approach in the teaching of children is evident throughout the entire 
content of the handbook, which is particularly important for the period of early 
childhood development. 

This handbook has one additional significant aspect in the input towards creating 
quality educational practices. In particular, it could be used as means for a more 
successful educational communication with the parents and more successful 
orientation of their partnership in the process of educational influence on the 
children. 

The insight in the list of references indicates that the handbook is essentially 
based on the newest scientific information on early childhood development, 
which is introduced by world renowned scientists from the adequate scientific 
area – early childhood development. It additionally verifies the proficiency of 
the handbook to achieve its goal, i.e. as the title itself suggests, offering the best 
practices for encouraging early learning among young children. 

In accordance with the significance of the problem to which this document is 
dedicated to, as well as in accordance with the positive characteristics that give it 
a mark of a quality handbook, I believe that this paper should be made available to 
the practitioners. It’s my pleasure to recommend the document Use of the Early 
Learning and Development Standards – how to select the best early learning 
practices for young children for publishing, as a handbook for offering quality 
practices that are based on the education and development of children until 6 
years of age.

Tatjana Koteva-Mojsovska, Ph.D.



7

content
I. INTRODUCTION

II. OPTIMAL SETTING 
FOR EARLY LEARNING 

How small children 
learn?

III. CHARACTERISTICS 
OF SUCCESSFUL  
EDUCATOR 

IV. BASIC PRINCIPLES 
FOR GOOD PRACTICES 
IN THE EARLY  
LEARNING PROCESS 
AND HOW TO CHOOSE 
THE BEST ONES? 

11
9

13

17

IX. APPROACH  
TOWARDS LEARNING

X. HOW CAN EARLY 
LEARNING BE  
CONTINUED AT HOME  
(COOPERATION  
WITH PARENTS) 

XI. ASSESSMENT OF 
CHILDREN’S ACHIEVE-
MENTS REGARDING 
THE STANDARDS FOR 
EARLY LEARNING AND 
DEVELOPMENT

XII. STANDARDS 
IN ACTION

АNNEX 1 - ACTIVITIES 
FOR EARLY LEARNING

АNNEX 2 - REMINDER 
FOR THE EDUCATORS

REFERENCES

89
97

101

105

117

128

129

VIII. COGNITIVE  
DEVELOPMENT

69

VII. LANGUAGE,  
COMMUNICATION AND 
DEVELOPMENT OF  
LITERACY

57

VI. SOCIO-EMOTIONAL  
DEVELOPMENT  37

V. HEALTH AND MOTOR 
DEVELOPMENT 23



8



9

uch of the researches on child development confirm that the expe-
riences that children face during early childhood are critical for the long-last-
ing success in their life in general. The responsibility for providing an overall 
setting which supports positive experiences throughout the early childhood, is 
shared by several stakeholders: starting with parents/custodian, educators and 
teachers, wider community and politicians. They all have equal role in stimulat-
ing the growth and development in small children, as well as creating possibili-
ties for development of skills that prepare children to easily adjust to the chal-
lenges of the surrounding world. (well-functioning children)
Contemporary pedagogical aspects of early learning and care for small children 
are based on the mutual interrelation among different developmental spheres in 
children (physical and socio-emotional development, development of language 
and cognitive capacities) into one holistic whole, thus acknowledging the child 
and his/her interaction with the social environment. 

Therefore, there is need for all people who take care of small children to create the 
setting for early learning, which is in line with the child’s interests for learning 
and upgrading what the child already knows.

The stimulating setting for early learning improves the early child development, 
encourages the skills for critical and creative thinking in children, children 
become aware of multiculturalism and existence of differences, and enhance 
the overall process of early learning. Early child development in each sphere of 
development (physical, socio-emotional, cognitive and linguistic) is supported, 
stimulated and enhanced primarily through activities, which promote guided 
play in the environment where the child stays. Nonetheless, the environment 
where the child stays must be abounded both with structured and non-structured 
games (activities) for learning. Unstructured games take great part of the day, 
whereas the structured activities are included in the routine daily activities  

I. INTRODUCTION

M
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(when they come to the kindergarten, during the meals, during the preparations 
for rest, sleep), as well as learning activities, which are implemented within the 
planned contents for the program. For both the structured and unstructured 
activities, the learning setting should be comfortable, safe, clean, warm and 
stimulating. The following 3 basic principles should be taken into consideration 
when one creates the setting, which stimulates development and early learning 
in small children:

 ` The development of children progresses according to the previously as-
sumed developmental achievements, which gradually become more com-
plex, more organized and reflect the individual development of each child.

 ` Game is the driving force to stimulate the development of each child, in-
cluding the children with developmental difficulties. 

 ` An effective setting for learning can be achieved by combining the learn-
ing activities, which are initiated by the children and guided by the adults 
and vice versa. Throughout this process, neither adults nor children have 
exceptionally passive or exceptionally active role. 



11

II. OPTIMAL 
SETTING FOR 

EARLY LEARNING

HOW SMALL CHILDREN LEARN?
The effective programs to stimulate early learning 

in small children are most often combined and 

include activities, which are at the same time 

guided both by the parents (educators, parents) 

and the children themselves. 

Sometimes children learn best when the activities 

are encouraged by their own experience; they 

acquire new knowledge and skills through their 

own exploring of the environment. In other 

circumstances, children learn more efficiently 

when the early learning process is encouraged 

by adults (creating situations in which adults 

offer information, models for skills or similar). 

Anyhow, there is no rigid border between these 

two learning models. A successful educator 

knows how to choose what is most adequate to 

encourage or stimulate the early learning in each 

child. 
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OPTIMAL LEARNING = Activities  initiated by children + Activities  initiated by adults
When the activity is initiated 
by the child, and the role of the 
educator is passive...

Activities initiAted  
by children When the activity is solely 

controlled by the educator, and the 
role of the child is passive ....

Is carried out according to the 
interest of the child with guided 
support from the educator 

ExAMPLE: two children try to divide one box of cubes between them in equal parts 

The educator does not 
interfere, although the children 
become frustrated and get 
angry because the other child 
has more cubes 

Children first try to make 2 equal 
piles of cubes, but they are not 
satisfied with the division. 

The educator suggests that they 
should count them. 

They start counting and do that 
until they get two equal piles 
with equal number of cubes.

The educator divides the cubes in 
two piles, and tells the children 
how many cubes they should take 

When the activity is initiated 
by the child, аnd the role of the 
educator is passive .......

Activity initiAted  
by An Adult When the activity is solely 

controlled by the educator, the role 
of the child is passive ....

Is conducted according to the 
goals set by the educator, and 
active involvement of the child

ExAMPLE: The educator is teaching the children about shadows and where they come from 

The educator allows the 
children to redirect their 
attention from the shadows, to 
a discussion on what they want 
to receive from Santa Claus for 
New Year

The educator plans the lesson 
and guides the group in the 
efforts to explore the shadows 
from the lamp and the fingers. 
The educator uses the initiative 
of the children when they try to 
make shadow of some animal.

The educator controls all aspects 
of the lesson and presents them to 
the whole group 
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III. CHARACTERISTICS 
OF SUCCESSFUL  

EDUCATOR
The educator has major role for the preparation of setting that provides different 

possibilities for early learning in children. He/she participates in all daily activities 
with the children, by continuous monitoring, learning from them, creating possibilities 
for selection of learning activities, provides equal participation of all children in the 
activities and provides safe setting for play.

A successful educator continuously explores the most adequate practices for teaching 
small children, by combining his/her professional knowledge with the experience ac-
quired through the work with small children. 

A successful educator:  

 ; Is familiar with many teaching strategies 

 ; Knows how to adjust them to the individual learning needs of children 

 ; Knows how to adjust them to the planned contents and objectives, which are 

to be achieved with the children 

 ; Recognizes when the children have new ideas and discover new concepts 

and gradually introduces them to the children 

 ; Encourages the children to participate in the learning activities, as well as to 

respect the rules 

 ; Carefully listens to what the children are saying, advises them to use new 

works to enrich their vocabulary 

 ; Knows when children can be taught directly, when children need to be given 

additional time for exploration, discovering and when to encourage their 

creativity. 

 ; Knows how to plan the learning activities, which stimulate the child 

development and the interest of children for early learning 

 ; Knows how to assist the children to learn together and how to solve 

conflicting situations among them 

 ; Encourages the children to respect each other 

 ; Creates possibilities for successful communication with the children and 

among the children, as well as with the parents 

 ; Knows how to put order in the classroom, but at the same time this creates 

comfort and pleasant setting for children’s learning 
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Nevertheless, unfortunately one cannot become a successful educator by 
accident. It is a process, which is planned in advance; it is conceptualized and 
has certain objectives. A successful educator uses his/her knowledge and 
experience in recognizing the possibilities for successful learning in small 
children, having a clear vision, which are the desired results to be achieved 
with the children. A successful educator, regardless if he/she wants to achieve 
“academic results“ in children (acquiring concrete knowledge) or “socio-
emotional competencies“, he/she must integrate and promote the targeted 
learning activities through all spheres of development. 

A successful educator acts by having a clear goal and plan how to achieve it. 
He/she clearly defines which are the objectives of the learning activities, uses 
strategies to help the children to meet those objectives, continuously makes 
assessment of children’s achievements and adjusts the learning strategies 
depending on the assessment results. 

The Standards for early learning and development actually help the educator 
to define the learning objectives, and the indicators help him/her to assess the 
children’s achievements depending on offered learning strategies. 

Who is a successful 
educator?
1. An educator with high expectations 

for the developmental potentials of 
all children, including the vulnerable 
groups of children 

a. Educators who have high 
expectations from the children, 
convey those expectations to the 
children and the parents, who see 
themselves as active and capable 
participants in the learning 
process

2. An educator who is capable of 
planning and managing the learning 
process in small children 

a. An educator with concrete plan 
how to present the content of the 
learning activity and monitor the 
course of the children’s learning 

3. An educator capable of creating a 
stimulating setting for learning for 
the small children in the classroom 

a. Both children and educators value 
the classroom as place for learning

b. When the educator is prepared 
to teach, children are prepared to 
learn 

4. An educator that manages to include 
all children in the learning activities 

a. The educator understands how 
children learn and uses his/
her experience to recognize the 
moment when the child shows 
more interest for learning 
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5. An educator who asks questions that 
encourage the thinking process in 
small children 

a. The educator asks questions to 
learn how the child is thinking 
and in this way to stimulate the 
thinking process 

6. An educator who knows how to get 
feedback on how is the learning 
process in small children evaluated 

a. Presents information, positive 
comments on what the child does 
(learns) and asks questions such as 
“what, if “

b. Praising or criticism (such as 
“right“ or “wrong“) is experienced 
by the children as justification or 
disapproval for what they do 

c. The use of the evaluation is 
focused on the learning process, 
and not on the evaluation of how it 
has been learnt (e.g. “Your idea to 
put the glass on the tray solved the 
problem of spilling water from the 
glass on the floor“)
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IV. BASIC PRINCIPLES 
FOR GOOD PRACTICES IN 

THE EARLY LEARNING 
PROCESS AND HOW TO 

CHOOSE THE BEST ONES? 
There is no single definition on which are the 
best practices and activities for early learning, 
however they should always be in line with the 
age and level of development of the child, as 
well as the social and cultural context in which 
the child is raised and develops. It does not 
necessarily mean that the offered activities for 
early learning would be the best if they alleviate 
the work of the child. Once the best practices 
are chosen, the objectives and experiences 
that children have during the early learning 
process are in line with their learning style, and 
are sufficiently stimulating to improve their 
progress and interest for learning. 

The use of good practices for early learning by 
successful educators increases the efficiency 
of early learning in small children. The good 
practices require that the successful educator 
always thinks on the work and how it stimulated 
the child’s development. A successful educator 
applies good practices in the planning of the 
teaching contents, in the mutual communication 
with children and the intentions to build 
partnership relations with parents. 
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1. Planning  
the teaching  
content 
This principle is elaborated in more details 
in the following titles, under which separate 
spheres of development are presented

2. Arranging the 
physical environment 
where children learn 
Children need to freely move in the space where 
they stay. Both the classroom and the exterior 
(yard), should be sufficiently big to meet their 
needs for free movement. Educators also need 
space. They should accompany children in 
their movement and games, and make use along  
with the children of all new learning 
possibilities that emerge gradually. The 
equipment in the interior and exterior should 
address all spheres of child’s development. In 
general, classrooms need to be equipped with 
books (and other materials for early reading 
and writing), different cubes and construction 
materials, different toys, but also the so-called 
„open materials„ which the children can 
manipulate, explore, transform and combine. 
These materials (or toys) should not only 
look attractive, but they need to be designed 
from different materials, colors, and odors or 
produce different sounds. 

The wall surfaces and shelves in the classrooms 
need to be ornamented with different objects 
designed by the children and are adequate to 
the interests of children, and not the adults. 
All these wall ornaments should be changed 
occasionally and to be enriched with new and 
current contents designed by the children. 

The yard should be equipped with different 
equipment, such as: seesaw and different 

climbing devices, jumping, skating, driving, as 
well as corners where children can explore the 
nature (different plants and animals), as well as 
space for different gardening activities. 

3. Designing the plan 
and daily program 
for activities 
The basic goal of the educator is to offer a wide 
range of learning activities, which are within 
the routine procedures during the children’s 
stay in the kindergarten. 

The routine provides for emotional stability 
and safety. But, flexibility during the routine 
procedures enables the educators to increase 
the children’s interest for learning. 

The routine and consistent schedules of 
learning activities have previously planned 
components and contents for learning, but in 
each content they may be different modalities, 
depending on the interests of the children 
and the objectives that the educator wants to 
achieve. However, at the same time it would be 
necessary to know that offering a wide range of 
different content modalities may overburden 
the children. 

Children also have the need to work alone, in 
pairs, in smaller or bigger groups. Sometimes 
the groups are formed spontaneously, but 
sometimes it is needed that they are initiated by 
the educator.

The time for each learning activity should not 
be too short in order to avoid frustrating the 
children that they did not complete the tasks, 
but also not too long so that children get bored.  
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4. Manner of mutual 
communication  
with children  
(interaction)  
The way children learn and how they experience 
early learning depends on the type of mutual 
communication that children have with their 
peers, educators or parents. In early childhood, 
learning is a socializing process. 

In the interaction with children, adults should 
recognize and adequately respond to the needs 
of the children. Children change their needs in 
the course of early childhood, but regardless of 
the type of their needs, they always go back to 
the person they trust. 

Children have trust and feel safe when the 
educator has positive interaction, which may 
be verbal (listening, talking with interest about 
what the child is saying, use of quiet tone in 
conflicting and problematic situations) or 
non-verbal (smiling, cuddling, eye contact or 
kneeing to the height of the child). 

The interaction with the children should 
stimulate their initiatives, but at the same 
time it should offer new information and new 
models of skills. But sometimes educators are 
not certain how to offer new information to 
the children, and not to violate the principles 
of good learning during the early learning. The 
content of this handbook can help the educators 
to use the good practices in early learning 
even when they use direct instructions in their 
communication with children (tell or show 
the children what and how they should do it). 
Even in such situations, learning activities 
may be developed which are adequate to the 
developmental level of the child or the learning 
style of the child. 

In the mutual communication with children, 
it is important how the educators approve the 

activities and the completion of the tasks that 
the children do. Educators should show that 
they appreciate what the child did through 
encouraging, and not only praising. Praising 
can have negative effect, it is most often 
directed towards comparison and competition 
and creates feeling of dissatisfaction in the 
children and limits their ability to evaluate 
their own activity. On the contrary, encouraging 
stimulates the initiatives and self-esteem in 
children, develops their ability to objectively 
evaluate the completed task, and does not only 
refer to whether the child met the requirements 
of the educators for the particular learning 
activity. 

How to encourage the child during the 
performance of the activity? 

 ` Give a positive comment on what the child 
did 

 ` Ask the child which are his/her plans or 
ideas (not questions for which you know 
the answers in advance, but questions that 
give new information) 

 ` Repeat the child’s ideas and try to imitate 
his/her activity 

 ` Write down the child’s idea 

 ` Relate the idea to something that was 
learnt or done previously and add some 
new information 

 ` Refer the children to ask for additional 
information or assistance from each other 

 ` Present or share the idea or the work in 
front of the other children, the other staff 
or the parents 

 ` Support the mutual communication with 
the other children in the group 

In the communication with the children, 
children need to be encouraged to identify 
problems, as well as to offer solutions to the 
problems. In circumstances when the educator 
is enforced to intervene for some solutions, 
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the educator must always give the children 
possibility to make their choice.  

5. Assessment  
of the developmental 
achievements  
in children
The continuous assessment of children’s 
developmental achievements enables the 
educators to recognize the individual 
developmental capacities of children, to set 
certain objectives to stimulate the development 
and to plan, apply and evaluate the work 
programs. Good practices in the early learning 
process require the educators to demonstrate 
different competencies related to the assessment 
of developmental capacities in children, such 
as:

 ` Objective recording of the children’s 
progress by using validated instruments 
(SECD) 

 ` Using the assessment results to design 
the activity plans for both individual and 
group activities 

 ` Using the assessment results to identify ar-
eas where additional education is required 
to improve the professional development

6. Building  
partnership with 
parents/custodians 
on how the learning 
should continue  
at home 
Educators can do a lot to encourage the parents 
to actively participate in the early learning 
process of their children. Besides the classical 
forms of including the parents (participation 
in the parents’ councils, management boards 
of kindergartens), educators may deepen this 
practice mainly in two directions: 

 ` Exchange of information on how the 
Program in the kindergarten improves the 
development of children by using differ-
ent forms of communication with parents 
(meetings, borrowing different books and 
distribution of brochures)

 ` Informing the parents how to continue 
the activities on early learning from the 
kindergartens in the family environment 
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V. HEALTH  
AND MOTOR 

DEVELOPMENT

Learning to move is just like 
learning to read, write and  

understand the principles of 
mathematics and science

(Sanders, 2002, 25)

The idea that children should be taught to “learn“ skills on how to use 
their body and parts of the body while they move in the space seems a bit 

unusual. However, no matter how unusual it sounds, most of the conducted 
research confirm that children do not learn the basic physical skills only through 
spontaneous playing4. If they are left alone in their play, they do not use all the 
possibilities for movement. If you turn on the radio for music, a child aged 3 will 
start shaking on the spot, whereas a 4-5 aged child may rotate around the axis.5 
However, no matter what they do, they will limit their movements to repetition of 
several same patterns.

In order to ensure that children acquire all motor skills, it would be necessary 
to enhance the experience of children in their everyday motor activities 
through development of guided activities for movement. Learning new skills 
is always more efficient if made with fun, both for the child and the educators. 
Playing gives opportunity to children to practice different movement skills, 
however certain structuring of physical activities is needed so that children can 
use their full potential for motor development.6 At the age of 3-6, children are 
constantly moving, running and jumping. The movements of a child aged 3 are 

4 Matross,MA.2000.Learning to throw in physical education classes :Part 3 Teaching Elementary 
Physical Education 11(3)26-29 

5 Stellacio & Mc Carthy1999

6 Sanders, S.W,2002 Active for life :Developmentally appropriate movement programs for young 
children , Washington DC:NAEYC
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generally immature and uncoordinated, child 
aged 4-5 shows bigger control, but movements 
are still not precise. In the period before going 
to school, children show maturity, coordination 
and preciseness in all motor functions. It is 
recommended that pre-school children make 
guided physical activities for 60 minutes (15 
minutes several times a day, whereas free 
physical activities should last for several 
hours during the day). Sitting should not 
be longer than 60 minutes a day (except for 
sleeping). A successful educator knows that 
learning activities which are conducted while 
sitting for a long period of time are not in line 
with the nature of children to learn through 
playing activities by moving, exploring and 
manipulating different materials and objects. 
The educators plan the active playing both 
inside the premises and outside in the yard, 
have understanding for the needs of children at 
different age, and pay attention to the individual 
capabilities and interests of the children while 
they are running, jumping, climbing, keeping 
balance, throwing, catching and exploring the 
skills of fine motor function. The activities for 
stimulating the motor development should be 
directed towards acquiring new motor skills, 
which are followed by gradual advancement of 
previously acquired skills in terms of the scope, 
preciseness and coordination. Daily activities 
should include many possibilities, whereby 
children can develop their competence and self-
esteem about gross and fine motor functions. 

For instance, an everyday activity should be that 
children carry objects, go for walk in nature, 
exercise while music is on and are involved in 
dramatic play. The playing equippment should 
consist of narrow beam for balance, ladder, 
hula-hoop in different size, jumping rope, stage 
for dolls, parachute, floor puzzle, big lego cubes 
etc.

The setting outside of the kindergarten is 
ideal to stimulate the motor development, but 
games played outside need to be planned and 

supervised. Equipment should comprise of net 
and bolls for playing volleyball, tricycle, balls 
and bowling pillars. Educators should carefully 
plan the games played outside. Strategies to 
stimulate the motor development in small 
children are based on combination of topics 
from the loco-motor stability and manipulative 
skills, in combination with the orientation in 
space and making physical efforts.

Movement  
skills
There are several types of skills for movement:

 1. Loco-motor function - 
whereby the body moves in vertical and 
horizontal position from one point in space 
to another. These are the earliest developed 
skills. (e.g.: walking, running, jumping, 
galloping, climbing, sliding, crawling etc.)

 2. Skills for stability- whereby 
the body moves around its vertical or 
horizontal axis or keeps the balance with 
the gravitation. These skills develop later. 
Those are movements such as twisting the 
body, crouching, rolling, shifting the weight 
from one leg to another, stretching, etc.  

 3.Manipulative skills- whereby 
the body or parts of the body move in order 
to shift the force or receive force from some 
object. These are the last skills to develop 
and include throwing, catching, picking up, 
playing with racket or another object with a 
long handle. These skills are very important 
for many games such as lobbing balls and 
catching balls. Fine motor development, 
such as writing and drawing are part of the 
manipulative skills, although they require 
less strength than the skills for gross motor 
development.

However, motor skills also have a cognitive 
component which is called concept of movement. 
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If motor skills refer only to what the body can 
do, then the concept of moving refers to where, 
how and in which direction the body moves. 
Learning the concept of moving helps to adjust 
and enrich the skills for movement in children, 
as well to increase the use of learnt motor skills 
by the children.7 When developing the skills for 
stimulating the motor development in children, 
educators should pay attention to the cognitive 
concepts such as: 

1. Development of awareness and 
orientation in space - it refers to the 
directions, levels and ways where the 
body is moving in the space;

2. Development of awareness (sense) for 
the efforts which are made to make 
certain movements – refers to the speed 
and strength in which the body moves; 

3. Development of awareness about the 
position of certain parts of the body, as 
well as the whole body regarding other 
moveable and immovable objects in the 
environment. 

The cognitive component of motor development 
is complemented and is in interaction with the 
sensorimotor development. 

Within this sphere, there is presentation and 
expectations for development and adoption of 
healthy and safe habits for behaviour and how 
they impact the overall health. 

In the Standards for Early Learning and 
Development, the sphere Health and 
motor development is represented with 9 
standards which present the expectations 
for physical competence of the children and 
their preparedness to apply healthy and safe 
practices in the everyday activities. 

7 Graham,Holt/Hale&Parker,2004, Children moving :A 
reflective approach to teaching physical education 

GROSS MOTOR  
DEVELOPMENT 
As children mature physically, the segments of 
their gross motor development also improve: 
walking, jumping, running, climbing, etc. The 
development of these segments is not complete 
if left only to the spontaneous physical 
development. If children have possibility 
to practice the newly discovered skills for 
movement in the space and access to correct 
instructions to use and stimulate these skills, 
children show bigger progress.    

Within this sub-sphere, the expectations on 
what children should know and can do is 
systematized in 4 standards. 

 Standard 1: 
The child keeps  
the body balance
This standard refers to the acquiring of skill for 
stability within the gross motor development. 
Development of gross motor function and 
skills that the child acquires within this sub-
sphere are learnt and improved by applying 
the adequate practices. To reach this standard, 
children need to be given more opportunities to 
learn these skills. 
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Example: 
How to enhance the child’s 
opportunities to practice 
activities that strengthen their 
skills to maintain body balance? 

Name of the activity: 

Cold stone
Give each of the children in the 
group one picture (or number) 

Allow them to run around in the 
space (it is best if this game is 
played in the open). Once you 
call the picture (number), the 
respective child should stand 
in that position as a statue and 
stand still until you call another 
number (or picture) 

 Standard 2: 
The child controls  
the body parts 

Reaching this standard includes not only 
development of gross motor skills, but also 
contains the cognitive component in terms 
of developing awareness for the existence 
of certain parts of the body. Control over 
the body parts is a complex motor function 
and movements become more synchronised. 
Educators have major role to support the 
children that continuously try new skills, and 
share the satisfaction from the achievements 
with the children or support them to overcome 
the uncertainty to try new skills. 

Creation of new movements and strengthening 
the control over the body parts is stimulated in 
several ways. 

 ` Verbal support to encourage the child to 
make new movements (imagine you are a 
squirrel bouncing on the ground...)

 ` Modelling the movement and encouraging 
the children to repeat the activity (but do 
not insist on precise imitation) – demon-
strate crawling around the table using 
your knees and palms.

 Standard 3: 
The child can move  
in a coordinated  
purposeful manner 

In general, children with insufficiently 
developed motor skills for coordination are 
less physically active than the ones who reach 
this standard.8 

The activities to encourage the coordination 
may be used to stimulate other spheres of 
learning. Activities may be performed as 
individual exercises, but can also be performed 
in a group. 

Example: 
How to stimulate and advance 
the coordination in the children’s 
movement 

Game: 

stepping 
on stones 
Use small hoops (or make 
paper circles) as imitation for 
the stones. Place them in the 
room in certain order together 
with the children and ask the 
children to “cross the river” by 
jumping over the stones without 
“splashing“ in the water.

8 Bouffrad ,M &co.(1996) : A test of the activity deficit 
hypotheses with children with movement difficulties , 
Adopted Physical Activity Quarterly 13, pp 61-73
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 Standard 4: 
The child is aware of his/her 
body in terms of existence  
of other moveable and 
immoveable objects
This standard contains the cognitive 
component of the child’s motor development, 
whereby the child gradually becomes aware 
about the positions of the body in terms of 
the other objects (moveable and immoveable) 
in the environment where he/she moves 
and strengthens his/her motor movements. 
In the period before children start going to 
school, children run very fast and may change 
the direction of their movement as result of 
certain signal, by demonstrating clear contrast 
between slow and fast movement. When 
children are supposed to catch the thrown ball, 
they can foresee the place where the ball will 
fall and move their body forwards, backwards 
or laterally accordingly. 

In order to reach this standard, children should 
be offered different guided physical activities 
and games, whereby they gradually acquire 
new skills in an adequate space (outside or 
inside), thus enabling the children to freely and 
safely move without bumping into each other 
or in different static items.

 

Example: 
Game:

Traffic light                                             
Three big pieces of paper or 
boards – red, green and yellow 
are needed for this game. 
When the green board is raised 
children move towards the 
educator, when the yellow board 
is raised they stop and march on 
the spot without moving, and 
when the red board is raised 
they stop moving and stand 
still until a board with another 
colour is raised. 

FINE  
MOTOR  
DEVELOPMENT
The intensity of attention in pre-school children 
gradually increases, which also improves the 
control over the palms and fingers. During 
this period, children enjoy the activities which 
include the fine motor function. Regarding 
pre-school children, activities of the type 
„pencil-paper“ for development of fine motor 
function are less useful in comparison with 
the manipulative activities with whole palms. 
During this period, learning is transferred 
through the muscles from the palms to the head 
and not vice versa.9

Fine motor function develops much slowly 
in children aged 3-6, but it is possible to be 
accelerated if certain possibilities, tools 
and support are provided by adults (this 
can be noticed among children who live 
in environments where there are much 
experience and cultural expectations for the 
development of fine motor function (Regio 

9 Wood.C , 2007 , Yardsticks: Children in the classroom , 
ages 4-14 , 3d edition 
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Emilia, Department of early development 1987). 
If children are forced before they are prepared 
to do that, the fine motor function tasks may 
be unsuccessful and children may be stressed 
and frustrated because they do not meet the 
expectations. Therefore, it is important to 
know what children can do and to support 
their efforts to try new activities to engage 
fine motor function for a longer period of 
time. There should be a whole range of objects 
and materials in the kindergarten, which will 
enable them to practice fine motor activities 
(for instance, small items which can be sorted 
out and counted, materials with zipper, dolls 
and auxiliary items to play with dolls, scissors, 
drawing and colouring materials, plasticine, 
as well as objects to practice functional skills 
such as pouring water or other fluids from a jar 
into a glass, arranging the kitchen table, using 
eating utensils, dressing up etc).

When children show willingness to write their 
name and form letters, educators should offer 
assistance (both formal and informal). Children 
aged 3-4 start to explore their capabilities to 
write their own name, and educators should 
support their attempts. This will help to 
expand the children’s understanding of the 
phenomenon of writing words, whereas at the 
same time the educators will respect their still 
undeveloped control of fine motor function to 
form precise letters.

Writing, drawing and cutting with preciseness 
are activities which may be difficult at this 
age, and therefore they should not be the only 
activities. Precise control over the muscles of 
the hand, careful assessment which requires 
coordination eye-hand and specific movements 
require stability and persistence.

Within this sub-sphere, expectations on what 
the children know and can do are mainly focused 
on the strengthening of the manipulative skills 
in children through the following standards.

 Standard 1: 
The child may establish  
control over the movement  
of palms and fingers 

 Standard 2: 
The child can handle toys  
and different objects  
for general use 

By reaching these two standards, the children 
will be assisted to strengthen the functional 
use of palms and fingers. The stimulation of 
fine motor development requires correct and 
efficient use of small muscles on the palms 
and fingers throughout the early childhood. If 
children have difficulties in using their palms 
and fingers once they start going to school, 
parents or children should not be blamed. 
Additional work is required during the pre-
school period. The stimulation of fine motor 
development happens during all everyday 
activities when children learn to perform 
different functional activities, such as: 

 ` Unfasten and fasten 

 ` Dressing and undressing

 ` Doing the shoe laces

 ` Games that include control over the palms 
and fingers

 ` Placing small items into bigger ones 

 ` Opening and closing certain boxes 

 ` Using key (opening and closing) 

 ` Turning pages of a book 

 ` Pouring liquid from one vessel to another 

 ` Mixing dough (plasticine) 

 ` Opening and closing jars or bottles 

 ` Colouring with fingers 
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If children show interest for any of these 
activities, and you are concerned that they will 
not acquire the particular skill, develop some 
playing activities whereby children can practice 
these skills. Make sure that the activities are 
creative, entertaining and purposeful. 

SENSORIMOTOR  
DEVELOPMENT 
Sensorimotor development refers to the 
capabilities that children acquire to establish 
interaction with the environment through 
combination of senses and motor skills. This 
developmental process is two-sided between 
the sensing perception and motor activity 
that gradually becomes more complex. Or, 
in other words, the senses for sight, hearing, 
touching and smelling are combined with the 
motor skills and stimulate the sensorimotor 
development. Sensorimotor development 
includes the awareness about the body (how 
certain parts of the body function), awareness 
about the space (which is the part of the space 
taken by the body), awareness about the 
direction of movement and how are objects 
located in the space, time orientation regarding 
the movement and required time to move (skills 
for rhythmical movement). 

Within this sub-sphere, the expectations about 
what the children should know and do are 
represented with one standard, because most 
of the sensimotoric development is an addition 
to the standards which were previously 
mentioned.

 Standard 1: 
The child can use the senses 
(sight, hearing, touching, 
smelling and taste)  
to regulate the movement
 
Development of senses depends on the brain 
development – the exact time varies, however 
the biggest part such as listening, seeing, 
touching, smelling and tasting are already 
developed in the period from 3-6 years. Actually, 
the sense for taste is more developed in children 
rather than in adults. Besides the physical 
capacity for excellently developed senses, 
children are still not capable to process that 
information because they need more developed 
cognitive and linguistic competencies.

Children around the age of 3 improve the 
perception to distinguish among different 
forms of patterns. Throughout the whole 
pre-school period, children show interest to 
create different visual forms such as puzzles, 
constructions, such as letters and words. 
However, children are curious and have 
problem to divert their attention alternately 
between close and distant targets: they still 
develop their coordination of binocular vision 
(ability of the two eyes functioning together). 
Children at this age have not developed 
perception for depth, which implies that they 
often bump into each other and also bump 
into static objects. Children write letters in 
the opposite way, but this is not problem of 
perception but natural confusion based on 
previous experience because objects in nature 
have the same function and name regardless of 
the orientation, whereas letters have different 
orientation (a cube is a cube regardless whether 
it is left or right).

Listening is well developed at this age. They are 
prepared to listen to the story or conversation 
they like with full attention. They listen to the 
rhythm of the words and play with the speech 
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sounds. These activities require recognition and 
processing of sounds.

Activities based on cutting, gluing, embroidery, 
colouring with fingers, stimulate the 
sensorimotoric development and coordination 
between arms and eyes.

Example of an activity 
to stimulate the 
coordination arms-eyes 
•	Throwing ball into the 

hoop placed on the floor 
by gradually increasing the 
distance 

•	Bawling – hitting small cans 
or bottles with ball

These activities include 
preciseness, guidance and 
awareness about the space.
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Stimulating the motor development  
in pre-school children  
Gross motor development

Indirect methods encourage the children 
to explore and discover different 
movement possibilities.

Direct methods offer instructions which 
children repeat.

Combined use of direct and indirect 
methods of teaching.

Encouraging the children to exercise and 
to expand the movements (e.g. who will 
stretch only one side of the body?).

Children stay outside and are not involved 
in any activities (play), and the educator 
sits aside and only watches them.

Children are taken outside only when 
the weather is nice and are not allowed 
independence in the physical activities 
(they all must follow the educator’s 
instructions for a longer period of time).

Children are not given the possibility  
to practice different motor skills,  
they sit and spend most of the day  
in closed space.

Inadequate 
practIces

The educator actively participates in the 
physical activity.

Equal support for acquiring the motor 
skills both to girls and boys and insisting 
that children who look clumsy to be 
involved in the activity.

Physical activities are integrated in other 
different learning activities.

The teaching for acquiring the main skills 
for gross motor function is done in phases 
and is adjusted to the physical maturity  
of the child.

Use of different equipment for playing 
outside and inside (narrow beam for 
balancing, ladders, hula-hoop  
in different sizes, rope for jumping, dolls 
scene, parachute, floor puzzle, big lego 
cubes, etc.

Free activities such as walking in nature, 
musical exercises.

The educator provides many  
possibilities for running, jumping, 
climbing and other types of movements 
during the play and other guided 
activities. 

Children play outside every day.

Children don’t like to sit  
or freely move around for most  
of the day.

adequate 
practIces
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Enforcing sporting programs which 
require other cognitive and socio-
emotional skills.

Limiting the children’s movement only to 
lobbing or throwing ball (which are only 
manipulative skills), without introducing 
the concept of stronger lobbing or lobbing 
above and under (Sanders 2002,38), which 
weakens the process of developing the 
concept for movement in children.

The educator never actively  
participates in the physical activity  
with the children.

Boys are especially encouraged to reach 
the goals.

Children who show poor interest for 
physical activity are left aside and are not 
involved in the game.

The implemented activities have 
aggressive competitive goals and 
attention is not paid to the individual 
motor skills in certain children.

The space where certain physical 
activities are carried out is not equipped 
with adequate equipment, nor the 
educator tries to use his/her creativity to 
develop games by using the natural field 
configuration.

Fine motor development

Stimulating the child to acquire new 
manipulative skills (cutting with scissors, 
knife) by respecting the safety rules.

Adequate use of everyday routine 
activities for stimulation and advancing 
the fine motor development (dressing, 
undressing, independent eating, 
unfastening, fastening, pouring milk 
from a bottle to glass).

Use of different materials with different 
purpose (e.g. canvas stripes, strings).

Use of adequate materials for early 
learning and development of fine motor 
function in a manner which is in line 
with the developmental capacities and 
interests of the child (plasticine, puzzles, 
cubes, dough, different markers, coloured 
pencils).

adequate 
practIces 

Educators set very difficult and 
unrealistic tasks to the children (e.g. 
writing certain letter with preciseness 
before getting full control over the small 
muscles on the palms and fingers).

Inadequate 
practIces

MOTOR  
DEVELOPMENT 
AND HEALTHY  
AND SAFE  
BEHAVIOUR



33

COGNITIVE  
DEVELOPMENT 
AND ACQUIRING 
NEW KNOWLEDGE 

APPROACHES  
TO LEARNING 
AND MOTIVATION 
FOR LEARNING 
NEW THINGS  

MOTOR  
DEVELOPMENT 
AND HEALTHY  
AND SAFE  
BEHAVIOUR

SOCIO- 
EMOTIONAL  
DEVELOPMENT

LANGUAGE  
DEVELOPMENT 
AND  
COMMUNICATION 
SKILLS 

Educators leave the children doing one 
activity for longer period of time without 
offering different strategies in line with 
the level of acquired skills (colouring 
certain patterns only with one type of 
coloured thin pencil).

To be on the safe side, the educator 
makes the activities instead of the child 
or avoids certain activities for teaching, 
reprimands the child if water or milk is 
spilt from the glass. 

Sensorimotoric 
development

Encouraging the children to develop these 
skills gradually, in sequences – first use of 
palms to place the object on flat surface, 
hanging, handing objects while moving...). 

Conducting learning activities during  
the walks in open space  
(picking up items which may be thrown, 
touched, dragged, assembled).

Learning the manipulative skills  
is included in the routine activities  
(take the coat and put it on the hanger,  
try the soup and tell me if it is salty,  
which is the taste of the food...).

During the activity, the educator makes 
comments and encourages the children 
(look at the ball, take it where it was 
previously, put the book with the cover 
upwards...).

Providing adequate setting for  
learning with sufficient equipment  
and materials, which the children can  
use to practice activities related to the 
palms and feet.

adequate 
practIces It is insisted on special teaching aids 

(didactic materials), and objects for 
common use are not included.

Educators do not have patience  
and do the manipulative activities  
instead of the children (doing the shoe 
laces, feeding...). 

Routine activities are not used  
to stimulate the sensorimotor 
development.

Children do the activities by themselves 
and the educator does not comment on 
their achievements .

Inadequate 
practIces

HEALTHY  
AND SAFE  
BEHAVIOUR 
Children from pre-school age most often rely 
on adults when it comes to their health and 
safety. However, it is very important that they 
are encouraged and start learning how to 
develop and acquire healthy and safe practices 
to improve the physical health and to prevent 
injuries. The learning of healthy and safe 
practices starts from the earliest age – having 
a regular bath, using the seats in the car safely, 
washing hands before eating, crossing the 
street carefully, helping to clean the table after 
lunch, etc. 

The planned activities for learning in 
small children, that refer to health and 
safety, support the development and other 
developmental spheres such as cognitive, 
socio-emotional development and linguistic 
and literacy development. In the sphere of 
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Health and motor development, there is also 
this sub-sphere included with 2 standards 
which present the expectations of what the 
children should know and can do in order to 
acquire the basic hygienic habits and rules for 
safe and healthy behaviour. 

 Standard 1: 
The child takes activities 
related to personal care  
and hygiene 

The way in which small children learn the 
habits related to personal care and hygiene are 
acquired within the family. However, exposure 
to different social and physical environment 
and outside of the family also impact the way 
in which the child establishes the personal 
attitudes, values and behaviour. 

This standard can be reached by offering 
activities, which support the gradual 
independence of the child in doing the everyday 
activities related to personal care and hygiene. 
In this segment, it is of utmost importance that 
there is positive model in the environment in 
which the child stays and the educator uses a 
method for direct teaching, encouraging for 
doing the activity and continuous reflection 
and verbal communication, because that 
behaviour is important. Children learn these 
skills in the context of the everyday activities in 
the kindergarten and at home. 

 Standard 2: 

The child can recognise  
the harmful and dangerous
Acquiring healthy habits by the children 
implies gradual enhancing of their knowledge 
and awareness in terms of how the safe and 
healthy behaviour impacts their overall 
health. Children are gradually introduced 
into the activities, which strengthen their 

independence to take independent steps to 
protect and keep their health. Children can 
learn how to recognise harmful and dangerous 
situations which endanger their health in the 
context of the everyday activities and through 
thematic games, which offer entertainment and 
early learning at the same time. This standard 
will be increasingly reached by gradually 
introducing the children into the importance of 
certain rules of behaviour, which makes their 
playing safe and secure. 

Strategies to promote  
physical health  
and well-being 

 ` Provide individual cabinets where chil-
dren can keep their clothes and personal 
belongings 

 ` In the toilets, always there should be run-
ning water easily reached by the children, 
soap, towels to dry hands so that they 
can be used without the assistance of the 
educator 

 ` Include enough time during the daily rou-
tine activities so that children can do these 
activities independently without pushing 
them to finish the activities sooner 

 ` Provide the children some assistance, but 
do not do the activities instead of them (e.g. 
undo the shoe laces but encourage them to 
take off the shoes by themselves)

Strategies to teach  
children how to apply  
safe practices 

 ` Provide sufficient materials that refer to 
health and safety (books on healthy food, 
materials for giving a bath to dolls, traffic 
lights for construction of streets from 
cubes...) 
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 ` Include the children in setting up the basic 
rules related to health and safety 

 ` (ask them why it is necessary, what can 
happen if they do not respect the rules and 
how can these rules help them to remain 
healthy and safe ...). Use visual and verbal 
signals to remind them on certain rules 

 ` Demonstrate healthy and safe practices 
and gradually provide explanation, what 
and why certain practices are indispens-
able and effective 

 ` Continuously discuss the use of safe prac-
tices, especially before certain activities 
and in the context of the activity (e.g. 
when they cross the street when having 
walks outside, why it is necessary to stop 
walking and look at the traffic light before 
crossing the street) 
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SOCIO-EMOTIONAL  
DEVELOPMENT

Nowadays, more than ever, educators have a particular 
challenge to prepare the children to face the world full of 

challenges. Socio-economic development is considered as the most 
important sphere is the early child development because it affects 
the development of all other spheres, and is especially considered as 
crucial with regard to establishing certain positive attitude towards 
learning, acquiring academic competencies not only during 
childhood, but also later on in life. Children who are socially and 
emotionally competent have much bigger enthusiasm for learning 
(interest, pleasure and motivation for learning) and learn easier 
(show persistence, flexibility, are capable to keep their attention, 
control their feelings and behaviour). 

At the age of 3-6, children achieve the biggest progress in self-
understanding and understanding the others. Support from 
adults in an environment, which is favourable for their overall 
development, has the biggest importance for more successful socio-
economic development. All children need such support equally, 
especially the ones who face any individual disadvantages or risk 
or some disadvantages within the community and the family.

When a child does not possess such skills, this does not mean that the 
child is “bad″ or “rude″ - simply – the child still does not know how to 
act or behave. With the help of correctly guided activities, children 
may acquire the necessary socio-emotional skills. The faster and 
more skills they acquire, the faster the progress in all other spheres. 
It is well known that a child that easily communicates with others, 
and a child who is curious and persistent, learns faster and easier..

VI.
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Socio-emotional competence
is defined as understanding of and successful 
coping with the everyday tasks such as learning, 
establishing relations with others, solving 
everyday problems and getting adjusted to 
the complex requirements for growth and 
development.10

Socially and emotionally com-
pe  tent small child is a child who 
is capable of positive interaction with peers 
and adults in the environment, and a child 
who continuously improves that competence 
through those mutual relations. 11

During pre-school period, children are not 
taught to become socially competent through 
direct instructions - lessons, teaching, use 
of working notebooks, explanations etc., but 
through interaction with other people, whereby 
intervention from adults is indispensable (for 
instance, in conflict resolution and prevention 
of violent behaviour).12

General strategies  
to acquire social and 
emotional competencies: 

 ; Learning by giving personal 

example. This is the most powerful 
strategy to be used, whereby children 
learn through observation of positive 
types of behaviour by the educator. 
Children shall learn and accept positive 
types of behaviour once they see that 
their educator shows empathy, solves 
problems, admits the personal mistakes, 
takes risk, etc.

10 Katz, L.G., & D.E. McClellan. 1997. Fostering 
children’s social competence: The teacher’s role. 
Washington,DC:NAEYC.

11 Elias et al.1997. Promoting social and emotional 
learning: Guidelines for educators. Alexandria, 
VA: Association for Supervison and Curriculum 
Development.

12 Levin, D.E. 2003. Teaching young children in violent 
times: Building a peaceable classroom. Washington, DC: 
Educators for Social Responsibility and NAEYC.

 ; Instructions. The educator shows the 
child how to behave and guides the child 
step by step, by creating conditions for 
gradual resolution of certain problem. 
This way is especially useful when the 
child is not well accepted by the group, 
and when the child’s anger only worsens 
the situation. For instance, the child is 
advised first to observe the group, and 
then to offer himself/herself to help in the 
group activity, which will make it easier 
to be accepted by the other children.

 ; repetition. Like in any other 
sphere, repetition and exercising are 
indispensable to advance some acquired 
social skill. This is especially important 
with children who do not have possibility 
to enforce the acquired knowledge in 
the home environment. Repetition is 
important so that acquired positive 
behaviour and acquired social skills are 
integrated into the everyday behaviour 
and become part of the routine. When 
social skills start to be used automatically, 
it is more likely that the child shall use 
them later on in life. 

 ; use of experience/activities initiated 

by children and initiated by adults. 
There is no clear border between these 
two types of activities, however both of 
those ways of learning require support 
from adults and atmosphere created by 
the educator.

SOCIO- 
EMOTIONAL  
DEVELOPMENT
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Within the sphere of socio-emotional deve-
lopment, two sub-spheres can be distinguished: 

 ; Social development and 
 ; Emotional development.

Both of these spheres largely overlap – basic 
precondition for successful social development 
is a successful emotional development. For 
instance, conflict resolution requires also 
ability for emotional self-regulation and ability 
to solve problems. 

SUB-SPHERE – social 
development refers to successful inter-
action of children with the people from the 
surrounding:

 Standard 1. 
Social interaction  
with peers, making friends
Children aged 3-6 become increasingly 
interested to cooperate with other children and 
to make friends. Most of them do it smoothly, 
but some are very shy, aggressive or find 
it difficult to control their emotions and to 
behave pro-socially. Children who are not well 
accepted by their peers may have long-lasting 
problems further in their lives when they 
make friends and in their academic success. 
Children aged 3-6 increasingly experience 
themselves as independent social beings. “My 
friend” is a phrase that a child aged 3 uses more 
and more often and with pride, although still 
does not understand completely the concept 
of friendship. At this age, most of them have 
friends, although it does not necessarily mean 
that is the ″best friend“.  

Relations with peers intensify and become 
more complex. Although they still play both 
individually and besides each other, they 
increasingly start to play in pairs or small 

groups, get involved into more mature socio-
dramatic games, accept more complex roles and 
games last longer (″I will be the woman, and you 
will be the shop assistant“). Through the games, 
children enhance their linguistic abilities and 
develop self-control. Ability to make friends 
is very important; children who easily make 
friends have bigger ability for self-regulation 
and are more capable to understand the feelings 
and thinking of others. 

Things are not that smooth in those friendships, 
conflicts are often due to the fact that they 
spend more time together, but most of these 
conflicts are resolved in a non-aggressive way. 
Children with more developed verbal abilities 
and increased ability to understand the social 
events can understand each other much 
better, discuss about their interests, cooperate 
mutually and share ideas and skills.

Through interaction with adults, children 
also develop the feeling of belonging to 
the community, which increases their 
understanding and acceptance of social norms 
that prevail in the community. Having a feeling 
of belonging to a community implies that one 
experiences himself/herself as part of the group. 
In order to become part of the group, the child 
must give away part of his/her individuality 
for the good of the group and for the general 
group, which makes a shift from “me” to “us”. 
This shift is equally important precondition for 
acquiring the civic competence. 

SOCIO- 
EMOTIONAL  
DEVELOPMENT
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 Teaching strategies: 
 ` Successful educator creates atmosphere of togetherness and 

helps the child to feel as part of the community. It is necessary 
that an atmosphere is created whereby children are expected to 
be kind to each other and to support each other. Address the chil-
dren with phrases such as: ″our group“, ″all of us together“. Ex-
press your personal satisfaction that you are part of the group.

 ` Organize the space so that there are open corners for playing in 
large groups and closed corners for working in small groups.

 ` Establish consistent daily routine, schedule of activities, which 
does not imply that the same children will do the same work ev-
ery day. Allow the children to enjoy while they play together, and 
not to feel pressurised that the task must be finished on time.

 ` Pay attention to common activities, regardless if these activities 
are routine (collecting toys- ″Let’s collect the toys and put them 
on their place, so that they can wait for us until tomorrow!“) or 
special activities (″The leaves we collected from outside are so 
beautiful – what shall we do with them“?). Make group photos 
from joint activities and place them in the album, by adding some 
simple titles.

 ` Initiate activities that require group work. Even the children who 
like solitary-lonely playing, would feel safe in group activities 
where they do not feel the pressure from competition. When the 
children initiate the activities, they have more freedom to decide 
how friendly they want to be. During the small group activities, 
children discuss more among each other and help each other. 
During the activities in a big group, where for instance they all 
sing together, there is less risk for a shy child to feel scared – as 
these are activities with low social risk.

 ` Involve the children in the activities around the kindergarten, 
in the settlement, for instance, they can collect leaves, branches, 
stones and everything else, which may serve as working materi-
al, or ask them to collect unnecessary objects in the yard. Go for a 
walk and discuss how the neighbours arranged the gardens, dec-
orated the windows or how the shop assistants arranged the shop 
windows etc.

 ` Assist the cooperation among the children, but do not limit the 
number of children who want to play a particular game at the 
same time. Whenever possible, provide enough working mate-
rial for the game, so that children do not preoccupy themselves 
how to get the material. If the disposal of the equipment is limit-

SOCIO- 
EMOTIONAL  
DEVELOPMENT
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ed, for instance if there is only one mattress and they all want to 
sit on the mattress at the same time, solve the problem together 
with the children – ask them how they will solve the problem.

 ` Create possibilities for cooperation and cooperative game – play-
ing in pairs (dancing while music is on, games for construction 
when who children hold and the third one is constructing above), 
when somebody asks for assistance refers the child to ask for as-
sistance from his/her friend.

 ` Help the aggressive and withdrawn children to play with their 
peers. If the child tries to impose on the game by force, give sug-
gestions how to fit in easily and to be accepted by the other chil-
dren (″Maybe if you carry the cubes they will allow you to build 
the tower together with them“). Conceptualise games, which 
would encourage shy and withdrawn children. (Children sit in 
a circle; educator invites them to tell what happened on the way 
to the kindergarten. The educator gives them a microphone, and 
when one child says one thing, the educator gives the microphone 
to another child that wants to say something. Those children who 
do not want to say something are not forced to do so).

 ` Allow the children to realize that each behaviour can have conse-
quences –make sure that none of the children gets hurt.

Each behaviour  
has consequences
Filip brings a new toy to the kindergarten – a 
truck and tells them that they are not allowed 
to touch his truck. When he approaches Aida 
and Toni, who are playing with cars, they tell 
him that he cannot play with them. The same 
happens for several days. The third day, Filip 
himself offers Aida that she can play with 
his truck. Aida accepts and gives the truck 
to Toni. Aida asks Filip: “Do you want to play 
races with us?” He agrees and they all start to 
play together.

SOCIO- 
EMOTIONAL  
DEVELOPMENT
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In this particular case, the educator does not 
intervene by giving advices, instructions and 
does not solve the problem for them. If the 
educator insisted that Aida and Toni accept him 
in their game, Filip would not have realized by 
himself that his behaviour impacts the other 
children and would not have thought of a way 
how to achieve the social inclusion. 

 ` The educator should indicate to the ben-
efit from the joint cooperation through 
the game, not by emphasising that she 
is satisfied from such behaviour, but by 
emphasizing that they benefit from such 
behaviour: ″You are having a great fun 
when you make the doll together!“

 ` When possible, share the control over the 
activities in the group with the children. 
Allow them to decide which song they will 
sing, which game they will play. Do not 
bombard them with questions, but talk 
to them – allow them to talk, listen while 
they talk and make comments about their 
conversation.

Referring the child  
to ask for assistance  
from another child
In a small group children play with 
dough. The educator notices that 
Filip has problem and refers him to 
Teuta to ask for assistance:

educator: Filip, you look 
dissatisfied. What do you want 
to do with your dough?

Filip: I want to flatten it, but it 
would not!

educator: You want to flatten it 
on the table?

Filip: Yes, but it would not 
flatten, it goes back!

educator: Show me how you use 
your palms. (Filip shows how he 
pressurises the dough with his 
palms.)

educator: Teuta, I see that your 
dough is very thin. Can you show 
Filip how to do it?

Тeuta: Look Filip, I used this 
stick to press it. I think there is 
another one in that box over 
there. (She goes there, takes the 
stick and gives it to Filip).

Filip: Hey, this is not difficult! (he 
flattens the dough with the stick 
and the movements he learnt 
from Teuta).

Тeuta: Here, it is flat now.

Filip: I managed, now it is flat 
as pizza! Do you want me to cut 
one slice of pizza for you?



43

COGNITIVE  
DEVELOPMENT 
AND ACQUIRING 
NEW KNOWLEDGE 

APPROACHES  
TO LEARNING 
AND MOTIVATION 
FOR LEARNING 
NEW THINGS  

MOTOR  
DEVELOPMENT 
AND HEALTHY  
AND SAFE  
BEHAVIOUR

SOCIO- 
EMOTIONAL  
DEVELOPMENT

LANGUAGE  
DEVELOPMENT 
AND  
COMMUNICATION 
SKILLS 

 

SOCIO- 
EMOTIONAL  
DEVELOPMENT

 Standard 2: 
Social interaction with adults 
Most of the children aged 3 live in a social 
environment, which is bigger than just a family 
and make relations with both children and 
adults outside of the family. Most often, they 
make close relations with their educators, which 
are mostly similar, although not identical to the 
relations they have with their parents. These 
relations may be very rich and valuable for the 
children. Children who made positive relations 
with their educators are more interested for the 
school, have better self-regulation and chances 
to develop bigger social competencies further 
in life. 13

During pre-school age, children are not 
taught to social competencies through direct 
instructions, but through interaction with the 
others and with the support from the educators. 
The direct intervention by adults is of major 
importance for problem solution, resolution of 
conflicting situations and prevention of violent 
behaviour. Accordingly, those interventions 
are directed towards the group as a whole, 
towards certain group of children or towards 
an individual depending on the needs. 14

Because children at this age are egocentric to 
a great extent, they often enter into mutual 
conflicts, not intentionally to harm the others, 
but to get what they want, to reach their goal (″I 
love that truck, I will take it“). Children older 
than 3 more rarely get tantrums (anger attack) 
and more rarely get into physical disagreements 
with other children. However, children start to 
use their cognitive and linguistic abilities to 
hurt other people’s feelings (″You can’t come to 
my birthday party! Your hair is funny!“). 

13 Elsenberg, N., R.A, Fabes, &T.L.Spinrad. 2006. Prosocial 
development. In Handbook of child psychology, Vol. 
3: Social, emotional and personality development, 6th 
ed., N. Eisenberg, 646-818. New York: Basic.

14 Vence, E., & P.J Weaver. 2002. Class meetings: Young 
children solving problems together. Washington, DC: 
NAEYC.

This type of violent, aggressive behaviour has 
negative effect both over the child who is the 
victim, and over the child that is violent. Without 
the intervention from adults, such behaviour 
may continue further in the childhood and 
adolescence and may lead to serious antisocial 
behaviour. 

At this age, children need to follow the rules, 
because it gives them a feeling of safety and 
security. Children expect from the educators 
to be given clear instructions so that they can 
understand, establish and follow the rules, as 
well as to realize when rules can be changed 
(when children decide that some rule needs to 
be changed during the game), and when rules 
cannot be changed (for instance, rules that 
refer to their safety). The educator teaches 
the children to respect the rules, starting 
from the ones that refer to all the children in 
the kindergarten such as safe behaviour and 
hygiene maintenance rules, up to the rules that 
refer to the children from the group, such as the 
schedule of children who distribute the snacks, 
who will sit next to the teacher when she reads 
a story, whose turn is to play with the favourite 
toy, etc. Often children make up their own rules, 
such as rules for some game (length of the 
running track), but children often get the need 
to establish rules of behaviour in the play room 
(respecting for what the others did – castle from 
cubes). The ability to establish rules, to follow 
and respect them starts in early childhood and 
continues to develop further in the adolescence. 
The educators in the kindergarten set the basis 
for acquiring such skills, which is an important 
component for the process of socializing, which 
implies becoming a member of the “community” 
and adopting the generally acceptable norms of 
behaviour. 15

15 Eisenberg, N.,& P.H. Mussen.1989. The roots of 
prosocial behaviour of children. Cambridge: 
Cambridge University Press.
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 Teaching strategies: 
 ` Always bear on mind that children do not 

behave badly, but make mistakes because 
they are still learning how to behave ad-
equately, therefore avoid labelling them 
with negative expressions (bad, restless, 
insensitive).

 ` Enable the children to feel safe in the play-
room, and that they know that they should 
not be hurt both verbally or physically. Im-
mediately stop any violent behaviour or 
behaviour which in any way can endanger 
the safety of children.

 ` Children need concrete examples to learn 
how to solve conflicting situations. When-
ever there is some conflicting situation, 
which is indispensable in the everyday 
work with children, the educator may use 
that situation and actively help them to 
solve the problem, as well as to learn how 
to solve the conflicts in future.

 ` During conflicting situations, make sure 
your voice and facial expression remain 
calm, but do not react excessively. In this 
way you provide the children with positive 
example that feelings can be controlled, 
even when uncomfortable things happen. 
Stay calm, instead of showing anxiety or 
criticizing or quarrelling. 

 ` Pay attention to the children who get anx-
ious because of the event. Talk sincerely 
about the event with all the children who 
were part of the conflict, encourage the 
children to say how they felt, make an eye 
contact with the children and hug them to 
calm down.

 ` Remain neutral, do not take sides. Ask the 
children to tell you what has happened, 
listen actively and paraphrase it with your 
own words in order to clarify the situation.

 ` Think of a solution together with the chil-
dren, let them give proposals and choose 
the most adequate one.

 ` Talk about the event the following day 
when children will not be anxious and 
emotionally involved in the event. Read 
them a story with characters where they 
cope with anger or rage or make a role play 
with dolls, where the characters solve some 
conflicting situation. 

 ` Show that you care and love and respect 
each child in the group individually, and 
make sure that you do not show more af-
fection to one child to the others. Children 
easily notice if there is more affection for 
a particular child or favouring a particular 
child. Show respect and interest towards 
the ideas, opinions and attitudes of all chil-
dren equally.

 ` Monitor the children’s behaviour and help 
them to identify positive way to solve the 
conflicts. Make sure you are fair and do not 
interfere unnecessarily.

 ` All children should acquire skills for ne-
gotiating and skills for conflict resolution, 
not only when the conflict emerges but also 
previously; not only those children who 
have behavioural problems such as being 
excessively aggressive or shy, but all chil-
dren in a group. 

 ` Each incident should be used as a chance 
to learn some new strategy for resolution, 
which will help how to solve the next prob-
lem – the child should not be punished in 
any way.

 ` Teach the children to the basic rules of 
safety and hygiene maintenance, be clear 
(“Wash your hand after using the toilet!″), 
and not abstract (“Microbes may be harm-
ful for your health″). Write the rules by 
using simple words and pictures, and place 
them at place easily visible for the children.
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 ` Teach the children firstly how to follow 
the simple group rules, such as the every-
day schedule of activities. Talk to them and 
give them a simple example – if someone 
intentionally scatters the cubes, it means 
that more time will be needed to collect the 
cubes and less time for a walk. 

 ` Ask the children to share the responsibili-
ties – to collect the toys together, to water 
the garden, to feed the pets (aquarium), by 
adhering to the schedule and rules.

 ` Establish own rules and respect them – 
serve as a model and give your own exam-
ple (make up a rule on the child who will sit 
next to you when you read a story).

Steps for conflict 
resolution
1. Approach calmly, stop any 

dangerous activity. Stand 
between them, knee in order 
to be in their height. Use 
a quiet tone of voice and 
gently touch them. Remain 
neutral, do not take sides. 
If the conflict is because of 
some item, take the item.

2. Recognise and name the 
feelings. “I see you are very 
angry.”

3. Ask for information about 
what happened: “What 
happened, what is the 
problem?”

4. Retell the problem: “So, the 
problem is that...”

5. Ask the children to think 
and give several solutions 
and choose one solution 
together. “What can we do 
to solve the problem?”

6. Be present to see what is 
happening and to provide 
them with support. “You see, 
we solved the problem!”

 Standard 3. 
Understanding similarities  
and differences in the 
interaction with the 
environment. 
Children develop a whole range of appropriate 
strategies and skills for interaction with other 
people from their environment. This is assisted 
by the parallel development of the cognitive 
skills, and the ability to understand other’s 
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feelings and thoughts. Important part of the 
social development is the growing ability to 
understand the similarities and differences, 
such as differences in gender, ethnicity, 
language, religion, culture, family structure, 
different abilities, appearance, taste, ideas 
and many other. Educators can play a very 
important role for strengthening the children’s 
skills to respect the similarities and differences. 
Respecting the differences implies to accept 
and respect the differences between different 
individuals such as normal and they should 
be seen as something positive, which means 
that people should not be treated according 
to previously adopted strategies. There is 
a danger that children adopt the existing 
harmful stereotypes from the surrounding 
environment. Everyone can feel uncomfortable 
when facing the differences for the first time, 
but a successful educator can help them to 
accept the existing difference between the 
children in the group in a positive way.

 Teaching strategies: 
 ` Show your own example by showing your 

respect to the others. Children should see 
that you treat everyone equally, including 
the children, parents, and colleagues at 
work.

 ` Avoid any judgemental comparisons. Give 
comments about different features and 
achievements of the children, without la-
belling something as better than other. For 
example, if you say: ″Maja, I like your red 
hair!“, the other girl may say that some-
thing is wrong with her black hair. It would 
be better if you say the following: ″Maja 
has long curly red hair, and Nena has short 
black hair“.

 ` Ensure that differences are also part of the 
space and the activities in the playroom. 
For example, exhibit several types of tra-

ditional clothes, which are typical for the 
ethnicities in that area, uniforms and tools 
for different professions, which are the 
professions of the children’s parents. Occa-
sionally, food/snacks typical for different 
cultures and ethnicities may be prepared, 
whereas special occasions such as birth-
days and holidays may be used to ask the 
parents to prepare some typical food for 
the respective culture for the children. 
Place illustrations of photography with un-
usual professions, families with different 
structure, people at different age and ap-
pearance and different ethnicities.

 ` Differences do not refer only to people. 
Place some reproductions of different ar-
tistic styles which are visible for the chil-
dren, play some music records from differ-
ent styles and nationalities, visit places and 
events in the suburb or the place of resi-
dence which emphasise the difference such 
as different shops, concerts, performances, 
different architecture and similar.

 ` Make sure that your work program does 
not contain elements, which will support 
creation and strengthening of stereotypes. 
Foresee the questions, which may be asked 
by the children, for example: ″Why this 
man has dark colour of the skin?“ You do 
not need to explain complex answers, but 
simply say: ″Because his parents have dark 
skin. Just like you have curly hair after 
your mother“.

 ` Make sure that the space in the kinder-
garten is not equipped in a manner, which 
supports stereotypes. For instance, infor-
mative brochures should in all languages 
spoken by the children, and the staff should 
behave in a way whereby all parents feel 
welcomed and accepted. For instance, ex-
hibit posters with children and parents 
from all ethnicities.
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SUB-SPHERE – emotional 
development whereby the 
child develops the perception 
for oneself and one’s 
emotions.

 Standard 1. 
Development of positive  
picture about one’s own 
identity- developing  
a notion about oneself.
Own identity means how somebody is 
experiencing oneself as a person. Such 
experiencing begins during the infancy and 
depends to which extent the relations that 
the child develops with the adults from the 
surrounding (with parents, educators) are 
based on trust, which further strengthen the 
feeling of safety in the child. Identity formation 
is a continuous process. When one says that 
the child developed positive picture about 
oneself, it means that the child recognizes and 
respects his/her own name, sex, position in 
the family, physical appearance, ethnicity, 
capabilities and weaknesses, and the language 
spoken. It may include other aspects such as 
religious background, surrounding where 
the child lives, place of residence, as well as 
family structure (single parent family, living 
together with another family, living with the 
grandparents etc.). The educator may help the 
child to create positive feeling for oneself by 
creating an atmosphere where each child will 
feel respected and valued for all the features 
that he/she possesses and everything that 
comprises his/her identity.16

16 Eder, R.A.,&S.C. Mangseldorf. 1997. The emotional basis 
of early personality development: Implications for 
the emergent self-concept. In Handbook of personality 
psychology, eds. R. Hogan, J. Johnson, & S. Briggs, 209-
40. San Diego: Academic Press

 Teaching strategies: 
 ` Help the child to easily separate from the 

parents when the child starts going to the 
kindergarten. Help the child to recognize 
his/her feelings (sorrow, distress, fear, 
anxiety), which are strongest when the 
child is taken to kindergarten, and which 
can be manifested at every time of the day. 
Work with parents so that they can help 
in the transitional period, for example to 
adhere to the time they determine to take 
the child from the kindergarten. Allow the 
child to get involved into activities of the 
group when he/she feels prepared to do so 
and pay attention to the child when you no-
tice that he/she gets upset and withdraws.

 ` Make the child feel valued and respected 
by paying attention and by treating the 
child with respect. Focus primarily on the 
children, on how they feel and what they 
do, and not only by preparing the materials 
and activities, interaction with adults and 
cleaning up. Communicate with the chil-
dren in calm and respectable tone, do not 
shout, and do not make them be ashamed. 
Address your comments directly to them; 
do not behave as if they are not present in 
the room.

 ` Talk about and indicate the differences and 
similarities in a positive way. Children are 
curious, therefore do not be ashamed to 
talk about the differences and do not avoid 
the conversation with them. Name the dif-
ferences with their real name – differences 
in gender, ethnicity, nationality, religion, 
family composition etc., in an affirmative 
manner, by approving and respecting 
those differences, do not judge them, pro-
vide explanations and use the possibility to 
teach them something new.

 ` Provide the children with non-stereotyp-
ical materials, activities and give them 
roles in non-stereotypical activities. For 
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instance, read stories in which women do 
unusual professions, and men participate 
in domestic activities. Encourage the chil-
dren of both genders to play with all kinds 
of toys and tools (cooking, carpentry).

 ` Encourage the family members to partici-
pate in the group activities, but not only the 
mothers, but also fathers, grandfathers. In-
stead of participating only as models to rep-
resent your own profession, enable them to 
volunteer, to participate in the designing of 
the program, in writing the kindergarten’s 
newspaper, to discuss about the program 
and the children’s progress and find out a 
way how the learning from the kindergar-
ten can be continued at home.

 ` Make connections with the local commu-
nity – citizens with different professions 
who can serve as models of their profes-
sion, visit them at the place of work, or in-
vite them in the kindergarten. In this way, 
you will show respect for different types of 
professions and people with different ex-
periences and origin.

 Standard 2. 
Recognizing and adequately 
expressing own feelings. 
Children aged 3-6 more and more increase their 
ability to direct and organize their activities, to 
foresee the events and become less impulsive 
and more capable to respect the rules and 
participate and follow the common activities 
and procedures. They have more developed 
verbal skills, ability for imagination and 
retaining the mental images, which enables 
to foresee how to meet the needs, to be more 
flexible in finding alternative solution to the 
problems. Another important aspect of this 
component is acquiring “awareness about 
oneself ” i.e. understanding that the being 
exists as an individual, separately from the 

others, has own feelings and thoughts. The 
ability to see oneself as an independent person 
is crucial for control over the feelings. Children 
start to distinguish between feelings and 
thoughts. They start to recognize and correctly 
to name the emotions, thus becoming aware 
that others have emotions as well, which may 
be different from theirs. Emotions emerge 
spontaneously, but the understanding, naming 
and importance of emotions in certain culture 
are something that we learn from others. A 
successful educator shall use every situation 
in which stronger feelings are manifested to 
help the children to recognize and name those 
feelings. 

Teaching strategies:
 ` Pay attention to the emotional condition 

of every child. When the child expresses 
certain feeling with words or particular 
behaviour, show with words, facial expres-
sion or gesture that you can notice that and 
that you are interested how the child feels. 
Make eye contact, knee or sit on a chair to 
be on the same level and focus your atten-
tion on the child. 

 ` Accept the child’s emotions as normal; do 
not specify them as bad and good. Yet, pre-
vent a child who behaves in a cruel way 
towards the others as result of his/her ex-
pression of rage, fear or frustration. 

 ` Name the child’s emotions as well as your 
emotions with simple words such as sor-
row, happiness, rage and anger. Encourage 
the children to name their emotions, use 
their own words. While the child is upset, 
it is not capable of absorbing and learning 
new words. Therefore, introduce and learn 
new words, which name the feelings before 
such situation occurs, for instance while 
reading a story about such type of emo-
tions.
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 ` Point out that other children also have 
emotions, but first understand which are 
the emotions in question and give an ex-
ample: “Bojan is angry when you throw 
the cubes around.″ Indicate in which way 
people manifest their feelings:  “Jana often 
punches the table when she is angry. People 
do that sometimes when they are angry″. 
This interpretation is useful for children 
to start recognizing the feelings of other 
people.

 ` Make loud comments about the emotions 
of children that you notice throughout the 
day. Make comments about both positive 
and negative feelings. “You look sad today!″, 
or “A beautiful smile on your face! You are 
so happy today!″

 ` Make a plan for a game in a small group. 
Children do not make abstract conversa-
tion about their feelings, but are capable to 
recognize them when they listen to a story, 
tell about some event (for example, when 
they lost their pet, when they visited their 
grandmother etc.).

 ` Help the parents to understand that chil-
dren have need to express and name their 
emotions. 

 Standard 3. 
Strengthening the self-esteem 
and developing competencies. 
To be competent means to be capable of doing 
something. To feel competent means to have 
self-esteem, to trust your own capability that 
certain task will be completed successfully. 
It is important that small children measure 
their success not by the standards of adults, but 
according to their understanding of success. 
The development of feeling of competence in 
children is especially important because the 
more they develop this feeling, the more they are 
motivated to get involved into the realization of 
different tasks when they start going to school. 

It helps them to build a positive picture about 
themselves with regard to others. Children at 
this age who feel loved and are well attached to 
adults, will develop higher level of self-esteem. 
The ones who do not feel loved and are not well 
attached to adults may experience themselves 
as someone who does not deserve attention and 
love, and who is not competent. Developing the 
feeling of self-esteem is the most important task 
of the educators.

Teaching strategies:
 ` Establish and follow the daily routine for 

activities in the kindergarten, because in 
this way children have feeling of control 
over the happenings. Organize the space 
and items in the play room so that at any 
time the child can take and return the items 
at their adequate place.

 ` Encourage them to complete the tasks in-
dividually – they dress themselves alone, 
they wash their hands, they collect the toys. 
Refrain from the temptation that you do 
the tasks instead of them in order to be fast-
er and better done, because they can make 
progress only if you give them possibilities 
to try and to repeat the activities. Allow 
them to practice by repetition until they 
learn, but do not rush them. The purpose 
is to make the child believe that the child is 
capable to meet his/her own needs and do 
the tasks individually.

 ` Introduce new task when you see that the 
child mastered the activity and is prepared 
for a new challenge, on a higher level and 
for more difficult task. For example: the 
child learnt to collect the cubes at one par-
ticular case. Ask the child to arrange the 
cubes by size. 

 ` Support children’s ideas and initiatives. 
Give them possibility to choose what they 
will play, and which material will be used.
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 ` Give them tribute when they achieve suc-
cess. If you say: ″You have drawn a beauti-
ful picture!″ you will make the child depen-
dent on your praising. But if you say: “You 
have drawn so many interesting details 
on your drawing!″- you will encourage the 
child that he/she has special capabilities. 
Place their designed objects on visible plac-
es. Involve the parents by taking those ob-
jects at home.

 ` Observe how involved are the children in 
the game and prolong or shorten the game 
accordingly. If you see that children are 
much interested and absorbed in thoughts, 
continue the time so that they can finish 
the task, to see that the effort will be worth-
while by completing the task.

 Standard 4. 
Controlling the feelings  
and capability for empathy
Emotional self-regulation means a response to 
certain event/experience with adequate range 
of fast and delayed reactions. Empathy is to 
recognize somebody else’s feelings, “to get into 
somebody else’s shoes″, to see the situation from 
somebody else’s perspective. This capability 
appears for the first time at the age of 3. At the 
age between 3 and 6, children by their choice 
start to take care about the people around 
them (show concern, share things and help 
each other). If a 3 years old child sees that his/
her friend starts to cry when brought to the 
kindergarten, this child starts to cuddle him/
her; at the age of 5, he/she will offer the most 
favourite toy or will try to cheer up the other 
child by saying something. There are several 
reasons why children start to behave pro-
socially. Their cognitive development enables 
them to understand better the feelings of 

others, and adults request that more from the 
children.17

Some children express more pro-social 
behaviour than other children. Those who are 
more capable of self-regulation, also have more 
capabilities to recognize the stress in others and 
actively to help them. Those are children who 
have warm relations with their parents and 
their parents support such behaviour (“Look, 
Jana seems to be sad that they left her with us to 
play. Can you find a toy and play together with 
her?″). Both children who go to kindergarten 
and whose educators have good attachment 
with them, can behave in a pro-social way and 
want to help others.

17  Eisenberg, N. 2003. Prosocial behavior, empathy, and 
sympathy. In Wellbeing: positive development across the 
life course, eds. M.N. Bornstein & L. Davidson, 253-65. 
Mahwah, N.J: Lowrence Erlbaum.
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Teaching strategies:
 ` Show with your own example that you are 

concerned if you see that a child is sad or 
upset. By using adequate words, facial ex-
pression and body language show that you 
are aware how others feel. Describe your 
reaction: “I will give Filip his favourite toy. 
I see he is sad because his grandfather left.″ 
Children will follow your example. 

Marko was crying when 
his father left him in the 
kindergarten, the educator 
took him on her lap, where he 
stayed until he calm down and 
started playing with the other 
children. The next day Tanja 
saw that Rejhan was crying 
when her mother left her in the 
kindergarten. She gave her the 
velvet bear and hugged her. 

 ` Allow them and encourage them to express 
their feelings. Show them that others have 
similar feelings in similar situations. For 
instance: “Burak is angry because his dog 
gnawed his trainers″.

 ` Make small groups of children with differ-
ent capabilities or different age so that they 
can feel that older or more capable children 
help other children and that less capable 
children can learn from other children. 

Stimulating  
the building of  
positive relations

Educators work on strengthening the 
positive identity of every child.

Educators actively work on providing 
conditions and atmosphere for all 
children, including the children with 
disabilities to be involved in the activities 
of the group and to be given equal 
learning opportunities.

Educators help the children to establish 
positive, constructive relations with other 
children, they help them to make friends 
and provide conditions for children to 
play and complete the tasks together. 
Educators support the children to solve 
conflicting situations independently.

Educators are warm and full of care.  
They show interest for every child  
and his/her family separately and build 
warm relations with every child.  
They make efforts to get to know  
better the parents of every child.

adequate

Educators are focused to keep control on 
what is happening in the playroom. The 
number of children in the group is big, 
and therefore educators are not able to get 
to know the children’s parents better.

Inadequate



52

MOTOR  
DEVELOPMENT 
AND HEALTHY  
AND SAFE  
BEHAVIOUR

SOCIO- 
EMOTIONAL  
DEVELOPMENT

LANGUAGE  
DEVELOPMENT 
AND  
COMMUNICATION 
SKILLS 

COGNITIVE  
DEVELOPMENT 
AND ACQUIRING 
NEW KNOWLEDGE 

APPROACHES  
TO LEARNING 
AND MOTIVATION 
FOR LEARNING 
NEW THINGS  

SOCIO- 
EMOTIONAL  
DEVELOPMENT

Children who are not fluent in the 
language being spoken in the group, 
cannot be completely involved in the 
group activities, because educators do not 
help them to get involved.

When the child is not prepared to join 
the group game, the educator does not 
undertake anything to help the child in 
the social inclusion, and therefore the 
child remains isolated.

Educators perceive the conflicting 
situations as a problem, which required 
resolution with a direct order, and not as 
possibility to acquire skills for conflict 
resolution. Educators do not respond in a 
preventive manner to reduce the conflict 
situations.

When the child does not have adequate 
social skills and is isolated by the other 
children, educators do not try to help 
them and support the creation of positive 
relations with other children.

Educators pay more attention to 
the children who have some more 
characteristic feature as well as more 
problematic children. The others, 
especially the children who are quiet as 
well as the children who are not fluent  
in the spoken language, get lost in the 
group and not much attention is paid  
to them.

Building a feeling  
of belonging  
to the community

When the child asks for assistance from 
the educator, he/she refers the child to ask 
for assistance from another child.

The educator creates many possibilities 
for the children to play and work on 
joint activities, both in groups that they 
spontaneously form and also in groups 
formed by the educator.

The educator recognises and uses  
all possibilities during the day to create 
a felling of belonging and togetherness, 
starting from the everyday activities 
such as joined meals, washing hands, 
group games, as well as planning parties, 
performances, etc.

The educator strives towards creating 
a feeling of belonging of the children 
to the group. The educators are using 
terms such as “our group”, “we”, “all of us 
together” and they engage the children in 
cooperative activities. They ensure that 
each child feels valued and loved  
(if a child is absent for some period  
of time, the educator sends a card  
with the message: “We miss you!″).

adequate
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The educators solve the problems 
instead of the children and help them 
at every request for assistance. They do 
not encourage the children to solve the 
problems jointly and to help each other.

The space is organized in such way that 
it limits the interaction among children. 
Children spend most of the day sitting on 
a chair.

The child spends the time working  
on activities that include the whole  
group or in groups without interaction.

The composition of the group is not 
maintained on continuous basis. Children 
are transferred from one group to 
another based on the needs to meet the 
required size of the group.

The educator fails to need that every child 
should be respected and does nothing 
when the feelings of a particular child 
are hurt. The educator allows that the 
children tease each other, snitch on 
others, and allows that certain children 
are “scapegoat″.

Inadequate
Respecting  
the differences

Offending stereotypes are not presented 
to the children.

The educators include the parents  
in all forms of selecting the materials, 
photographies, books, music,  
and stories.

By showing respect for the cultural 
background of each child (language, 
religion, cultural characteristics of 
the family), the children’s self-esteem 
and building a positive identity are 
increased, and also helps them to respect 
the similarities and differences among 
people.

The educators create conditions  
so that the playroom reflects the 
differences among the children and in 
the community, where one can recognise 
characteristics of all cultures to which 
children belong.

adequate

SOCIO- 
EMOTIONAL  
DEVELOPMENT
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The educators indicate to the differences 
among children in ways, which disable 
some children to fit into the group.

The cultural, linguistic and other 
differences among children are ignored. 
Some children and parents cannot 
recognize anything from their culture 
neither in the playroom nor in the 
activities – they do not feel as part of the 
group. Educators do not make efforts 
to learn several words of the languages 
spoken in the group.

Inadequate

Establishing 
two-sided  
cooperation  
with parents

The educators receive information from 
the parents to become more familiar with 
the qualities of the child, as well as their 
concerns, and this is used to monitor 
the progress of the child and to plan the 
activities.

The educators work actively on the 
creation of partnership with the parents 
of each child, communicate with them 
on regular basis in order to see whether 
all need of the child for learning and 
adequate development have been met.

adequate

Parents are welcomed at the kindergarten 
at any time. They may participate in the 
activities of the kindergarten in a manner 
which is most adequate for them, such 
as observation, reading for the children, 
talking about their profession, showing 
skills etc.

The educators listen to the parents, try to 
understand which are their expectations 
from the child and respect their personal 
and cultural characteristics. 

Educators and parents reach joint 
decisions how to find the best way to 
support the child in her/his development 
and learning process and how to 
overcome the problems or differences in 
opinion, if any.

The educators/principal always give 
the right to the parents, although it is 
contrary to the interests of the children or 
the group.

The educators blame the parents if 
the child is having problems in the 
kindergarten. They encourage the 
parents to punish their children at home 
for what they did in the kindergarten.

The educators leave the impression that 
they know more about the children than 
their parents.

The educators communicate with the 
parents only when there is some conflict 
or problem, the parents insufficiently 
communicate with the educators and they 
feel isolated from what is happening in 
the kindergarten.

Inadequate
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Possibilities for parents to participate are 
rare and reduced to parental meetings 
and performances, which happens only 
when parents are able to be present. 

The visits by parents are seen as 
undesirable and upsetting. Their 
visits are so rare so that children feel 
uncomfortable.
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VII. LANGUAGE,  
COMMUNICATION  

AND DEVELOPMENT  
OF LITERACY

The first word that a small child utters is an important developmental 
indicator, which brings joy and is celebrated by the whole family, 

but often adults waste a lot of time and energy afterwards to becalm 
the children. Family members, as well as educators or principles in 
kindergartens and schools often see that quiet classrooms are the 
places which are favourable for the learning and teaching of children. 
However, calming down the children and maintaining the silence in the 
classroom is not necessary. Verbal expression is the base for learning 
the literacy. Encouraging the small children to talk continuously has 
major advantages. 

Numerous research and professional publications indicate to the fact 
that there is direct link between the development of language, verbal 
skills for expression and achievements of the child in learning and 
writing. 18

Talking does not only serve to clarify some unknown things, but to 
share some interesting ideas and interests of the child, to enrich their 
vocabulary and to understand the new terminology they hear. 

Most of the children aged 4-5 acquire the skills to use their mother tongue 
with high level of preciseness. 19 Children learn best and faster if they 
have active role in the conversation with the interlocutor and learning 
complies with their interests. The educators in the kindergartens need 
to develop a setting, which is rich with possibilities to acquire new and 
enrich the already known linguistic skills. Activities to encourage the 
development of language are most efficient if they are presented in the 

18 Morrow.L ,1997 . Literacy development in the early years: Helping children read and 
write. Boston: llyn acon.

19 Cassie Landers, 2002 , Milestones in Early Child Development , Basic course in early 
child development pediatrics
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context of the everyday activities and games 
that children practice. Games are the natural 
way in which children develop and improve 
their language. Linguistic skills that children 
use during the game are more complex than 
the ones used in previously determined 
conversation.20

Parents along with the educators can do a 
lot to stimulate and enrich the linguistic 
development in small children, which 
further leads to development of literacy and 
linguistic eloquentness. Literacy and linguistic 
eloquentness are important segments for 
the preparedness of children for school, as 
well as for the later period in life during 
the personal professional development. 
Development of language and literacy has 
long-lasting effect over the development of 
the social competencies and academic success 
during the overall education of children. 
Future educational possibilities and success 
in their career depend directly on the literacy. 
Considering that early childhood is a period 
when the language develops with extreme 
speed, it is very important that children at early 
age are exposed to different experiences, which 
encourage the development of language and 
linguistic skills during the everyday activities, 
and the setting in which children stay should be 
abundant with written and spoken linguistic 
stimulations. 

Learning the language starts with the birth 
and develops fast during the pre-school 
period. The main components of language 
are listening, talking, reading and writing. 
All these linguistic competencies should be 
simultaneously stimulated by exposing the 
child to different activities, which serve to  
encourage the conversation between children 
and adults, as well as conversation with peers. 21 

20 Kostelnik, M. A, Soderman , & A. Whiren, ( 1999)   
Developmentally appropriate curriculum: Best practice 
in early childhood education 

21 Ranweiler,L.2004 , Preschool readers and writers: 
Early literacy strategies for children ( Intentional 

During the language, communication skills and 
literacy development process, educators should 
pay attention to several basic speech elements: 

1. Phonological awareness – capability 
to recognise different spoken voices 
(rhythm, rhymes, recognizing 
similarities and differences in voices).

2. Understanding the language – 
capability to understand the meaning 
of written and spoken language. 

3. Awareness about printed materials – 
capability to understand how printed 
material is organized and how it is used 
in writing and reading. Children learn 
that speech and written word convey 
thoughts and ideas. 

4. Awareness about letters – awareness 
that there is relation between letters 
and sounds. 

In the Standards for Early Learning and 
Development, the components of language 
development are divided in 3 basic sub-spheres 
and 7 standards for early learning, which 
present the expectations for the output results 
regarding the development of children in this 
sphere. 

In the sub-sphere Communication, the 
standards that children reach refer to 
understanding and using the speech, as well as 
gradual enrichment of the child’s vocabulary 
depending on the possibilities to acquire 
knowledge about new terms.

teacher , National Association for Education of Young 
Children, Washington DC) 
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 Standard 1: 
The child can listen and 
understand the speech 
The acquiring of linguistic and communication 
competence (capability to use a wide range of 
linguistic skills for speech and interpreting) is 
directly dependent on the experience that the 
child has in the immediate environment. The 
speed with which children learn to understand 
the spoken language depends on the adults 
who serve as a speech model that assists in 
increasing the complexity and quality of 
speech skills that children develop. Listening 
is the basis for talking, reading and writing by 
children 22

This process develops gradually, from 
distinguishing the voice of a known and close 
person by small babies, up to distinguishing the 
voices and sounds of different animals, birds, 
vehicles up to listening verbal instructions 
and acting accordingly or participating in 
a two-sided conversation during the pre-
school period. During the learning activities, 
educators develop different activities, whereby 
children are exposed to different sound 
stimulations:

 ` Listening sounds from different music 
instruments, tapes with songs, video tapes 
with different stories 

 ` Reading books, retelling stories or certain 
events 

 ` Encouraging the conversation among 
peers (one talks, the others listen ...) 

 ` Modelling and learning for active listen-
ing (do not interrupt the others while 
speaking, making eye contact with the 
interlocutor)

22 Isbell,R.,J.Sobel,L.Lindauer,A.Lowrance.2004.The 
effects of storytelling and story reading on the oral 
language complexity and story comprehension of 
young children. Early Childhood Education Journal 32 
3): 57 –163.

 ` Playing with words in verbal instructions 

 ` Using everyday routine activities for stim-
ulation of listening skills (during meals, 
greeting others when leaving and arriving 
in the kindergarten) 

 ` The conversation among adults is made in 
front of the children (this stimulates the 
interest of children to listen to the speech) 

 ` Use of informative speech (the educator 
explains the activities while the child or 
the whole group do the activity). 

An example how to 
attract the child’s 
attention for active 
listening: simple game by 
showing a picture.
In a quiet room, exhibit a 
poster with different pictures 
of objects, people and animals. 
Ask a clear question: Listen 
carefully, show me where is the 
tree! 

Sometimes, for the sake of 
fun tell the children that they 
should ask you a question, and 
you should show the picture. 
You can ask the child to show 
two pictures with rhymed 
words (show me a flower and a 
flying bee !!!!). 

 Standard 2: 
The child can talk  
and communicate  
This standard refers to the achievements 
of children in acquiring the conversation 
skills. Conversation is a verbal exchange 
of information, observation, thoughts and 
feelings, and consists of listening, initiation 
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a conversation and adequate responding to 
the question of the interlocutor. Reaching this 
standard in children but in combination with 
the previous standard serve as base to acquire 
skills for having a successful conversation. 
Regarding the development of activities that 
stimulate the fulfilment of this standard, one 
needs to mention that a conversation requires 
at least two people. Educators should not 
dominate when they talk to children. There 
is need for patience and silence in order to 
encourage the children to express their ideas 
and interests verbally. Game is one of the basic 
instruments for learning the spoken language.

Questions and comments 
that encourage 
or interrupt the 
conversation
Convergent or „closed“ 
questions, when the adult 
knows the answer in advance, 
and usually becalm the 
children. Divergent, i.e. „open“ 
questions or comments, when 
adults want to hear what 
children think about, and gives 
more possibilities to encourage 
the conversation. Below are 
the questions and comments 
that encourage the children’s 
thinking, and which enable 
the teachers to introduce new 
words in children’s vocabulary.

Questions which 
stimulate children’s 
thinking and reasoning, 
as well as use of 
expanded language:
„How do you know?“

„How did you reach that 
conclusion?“

„How do you think that 
happened?“

„Can you tell me how you did 
it?“

„I wonder what will happen 
if....?“

„How will you glue/stick/roll 
that one?“

„Marija says that we can put 
the pot (for water colours) on 
the top shelf or in her locker. 
Where can we put it at another 
place so that none will stumble 
on it?“

„Selim says that he sees many 
monkeys on his picture. I 
counted five. (Show the picture 
and count them one by one). 
What else can you see on the 
picture in biggest number?

„What kind of fruits do people 
in your family like to eat?“

„Which things in the play room 
(corner for houses/corner for 
cubes) are heavy? Which ones 
do you think are heaviest? How 
can we learn that?
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 Standard 3:  
The child can enrich his/her 
vocabulary and show progress 
in normal speech 

The child’s vocabulary is a sum up of words 
that the child understands and can use. The 
receptive vocabulary is comprised of words, 
which the child can understand, whereas 
the spoken vocabulary comprises of words, 
which the child pronounces correctly. The 
scope of the child’s spoken vocabulary is 
the base for successful reading at school. 
Children’s vocabulary does not increase by 
learning different isolated words. The efficient 
enrichment of the vocabulary happens when 
children talk and during the conversation the 
educators introduce them with similar new 
words based on their current interest. In order 
to memorise the new words, those words need 
to be constantly repeated. When children talk 
to adults with rich vocabulary, children learn 
more words. When children who can talk or 
should talk rely on too many gestures, carefully 
encourage them to talk. Do not immediately 
agree to non-verbal requests if you know that 
children can use words instead. Although it 
is fine that children sometimes communicate 
without words (just like adults), the more they 
talk, the better linguistic skills they develop. 
Humour is a good way to inspire them to talk, 
without enforcing them to do so.

Look at this example for 
learning new words: 
(The child gives one shoe to 
the adult)                   

adult: „Aha, your shoe. What 
do you want?“.                           

(The child would not answer).                             

adult (with activity): „Hm, I can 
put it on my head...or wear it.“.                                                  

(child is laughing).

adult: „So, what do I do with 
this shoe?“                      

child: „My leg“.                                      

adult: „Ааа, on your leg? Ok, I 
will help you to wear the shoe 
on your leg“.                                                

In this example the child reaches his/her goal 
once it starts speaking, and the educator uses 
the opportunity to use the child’s words (my 
legs) with two short sentences and two new 
words (help, wear) 

In the Standards for Early Learning and 
Development, within this sphere there are two 
standards for the sub-sphere Basics in reading. 
In order to acquire the reading skills, children 
should previously acquire 3 basic elements:

1. Recognition of printed words 

2. Understanding the meaning of words 

3. Reading with ease 

Children start to learn and acquire these 
elements during the early childhood. Most of 
the reading difficulties that adolescents and 
adults face nowadays can be avoided if the 
reading bases were set correctly in their early 
childhood. 23

23 M. S. Burns, P. Griffin , C.E. Snow, (1999)  Starting 
out Right, A guide to promoting Children’s reading 
Success, Washington DC 
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In the sub-sphere basics in reading, there are 2 
defined standards that children should fulfil in 
early childhood. 

 Standard 1: 
The child shows interest 
towards printed materials 
Children show interest towards printed 
materials in their environment and use them 
adequately since early age (folding pieces of 
paper as small babies, turning and looking at 
pages in the picture books and pretending that 
they read the content of the pages in the period 
before they start going to school). 

 Standard 2: 
The child can recognise written 
symbols and letters 
Small children gradually understand that 
there are many printed symbols around 
them. In the pre-school period, they gradually 
acquire knowledge that names of certain 
letters correspond to certain voices, and 
can recognize some common written words 
(symbolic reading). Reading depends on the 
ability to visually distinguish the structural 
signs of letters and punctuation, how they form 
words, sentences and paragraphs. Children get 
prepared how to recognise the signs, which 
comprise the printed material, such as lines, 
dots and closed forms. During pre-school 
period, children need to be encouraged to 
distinguish different types of lines (straight 
and rounded, vertical and horizontal). During 
the period before they start going to school, 
children can recognise how printed signs 
are ordered on the page and which is their 
proportion.

Example for early 
learning which 
stimulates reading in 
small children: My name
This is a group game. 

Children stand in a circle, and in 
the middle there are cards with 
big letters of the alphabet. Use 
cards with letters (puzzles with 
letters). 

The educator says “Marija“. 
Marija is trying to find the letter 
M and raises the card. She 
continues the game and says 
“Imer“ and he looks for the 
letter I from the pile of letters, 
etc.

The children acquire the Basics in writing 
during the pre-school period if they are 
exposed to a stimulating environment, which 
encourages the development of this skill. 

Writing, as well as reading depends on certain 
perception and motor skills in children. The 
precondition for precise motor skills for 
writing includes the capability to grasp the 
written material and coordination eye-arm so 
as to make certain signs at concrete locations 
on the surface for writing.24 

Below are given 2 standards, which present the 
expectations of what children should know and 
do when they acquire the basics in writing. 

24 Bredekemp & Copple( 1997) Developmentally 
appropriate practice in early childhood programs , 
Washington D.C:NAEYC
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 Standard 1: 
The child can get involved  
in writing activities; 

The children’s interest in writing can be 
noticed from earliest age when small babies 
manipulate with writing tools, the self-initiated 
spontaneous scribbling on certain flat surfaces, 
and drawing on certain patterns or letters 
before going to school.

 Standard 2: 
The child expresses his/her 
ideas through written symbols 
and letters.  

Literacy includes the capability to write 
individual letters and combining a range of 
letters into words. As children develop, they 
write forms, which have the shape of letters 
before they start writing of conventional 
letters. Writing letters usually starts with the 
writing of one’s own name, and writing the 
initial letter of the name. Children are highly 
motivated to practise writing their own name.

Between the age of 3 and 6, writing the children’s 
name progresses from continuous horizontal 
scrabbling, to certain and recognisable letters 
ordered in the exact order. (Hildreth 1936). This 
capability develops without concrete direct 
instructions, but happens under conditions 
when adults continuously emphasise the link 
between the letters. Educators are required 
to continuously point out examples from 
newspapers, from the immediate environment 
where the first letter of children’s name 
appears, so that to learn to write that letter: 
„This is P, just like your name Perica“.

The motivation of small children to learn to 
write and read comes from an inborn need 
for communication. However, they need 
instructions from adults and support to start 
the journey to full literacy in a competent way 
with enthusiasm.
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Communication  
(listening, talking 
and understanding)

The educator combines the good practices 
for stimulating the development of 
language in children with activities 
that stimulate the other developmental 
spheres 

When a new word is used, the educator 
provides information about the similarity 
of that word with some known word, 
repeats the word and continuously 
stimulates the discussion with the 
children and among the children 

The educator continuously enriches the 
children’s vocabulary (reading books and 
making discussions about books, telling 
stories, events)

The educator includes all the children 
 in the conversation, even the children 
that talk less  
(shy, withdrawn) 

Encouraging an interactive conversation 
among the children

Initiates conversation by using future 
events (what do you think, what shall we 
see in the zoo?) 

The educator continuously talks 
individually with the children or the 
group 

The educator teaches the children how 
to listen carefully by teaching and 
encouraging them 

Good practIces 
For earLy 
LearnInG

While children are drawing, it is silent in 
the classroom and nobody talks, and the 
educator sits or walks around the desks

The educator uses words which are 
unknown to the children and does not 
give them information so that they could 
understand the meaning of the new words 

The educator uses calling over (one child 
responds, the others are silent and wait...) 

The educators expect that the children 
should be quiet and attentive

The educator discusses mostly with 
those children who have more advanced 
linguistic skills

The educator domineers in the 
conversation

Continuously asking questions, which 
require simple answers and refer to 
the current context (Did you wash your 
hands? Are you ready?) 

Using short comments and orders (it’s 
time for sleep, don’t run)

The educator believes that listening 
means „well behaved child„ (You do not 
listen to anything!) 

practIces that 
deceLerate the 
earLy LearnInG
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Basics  
in reading

There are different printed materials with 
different signs and different meaning 
throughout the classroom

Books are ordered in the classroom and 
are within the children’s reach 

Everyday, the educator is reading a book 
loudly

Introduce the letters and words in 
a manner in which children can get 
personally attached. For example, „on 
the letter“ (DeBruin-Parecki & Hohmann 
2003) may be a pair of printed name of 
one of the children, and an object whose 
name starts with the same letter. For 
example, Ana and airplane, Petar and 
pencil.

Setting up the corners for playing, which 
have writing and reading materials. For 
example, one corner (for maintenance) 
may contain empty food boxes and 
labelled cans (cleaned and smoothed, if 
there were sharp angles), coupons from 
shops, money for playing, cookbooks, 
telephone directories, reminders, and 
pencils. Another corner (restaurant) may 
contain menus, wall signs, and book for 
orders.

The classroom is full of printed materials: 
photo albums, magazines (for children 
and adults), catalogues, newspapers, 
brochures, flyers, telephone directories, 
advertising post, instructions for use, 
address books (especially the ones 
which are printed in big letters from the 
alphabet), calendars, greetings card, bus 
tickets, business cards, empty bags.

Good practIces 
For earLy 
LearnInG

Most of the exhibited printed materials  
in the classroom have been designed by 
the children

Books and other printed materials  
are continuously renewed in the 
classroom

There are no printed materials exhibited 
in the corners for playing, or children are 
not stimulated to use them in a manner 
which stimulates their interest for 
reading

The classroom is decorated with 
unnecessary printed materials which 
children copy when they are drawing 

Children are not allowed to “read books“ 
only if there is time for reading, and that 
is not part of the daily activities 

Books are kept out of children’s reach 
(so that they won’t rip them) and only the 
educator handles the books 

There is a poor choice of picture books 
and other printed materials in the 
classroom 

practIces that 
deceLerate the 
earLy LearnInG
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Basics  
in writing

The educators exhibit the written papers 
by the children although they are written 
in the wrong way

The educators continuously increase the 
opportunities for children to express 
their ideas 

The educators encourage and assist the 
children in their spontaneous initiatives 
to write with different objectives and in 
different ways (drawing, attempt to write 
a letter, message, attempt to write one’s 
own name, signing the personal drawing) 

There are plenty of materials in the play 
room which motivate the children to 
undertake activities related to writing

Good practIces 
For earLy 
LearnInG

Writing as an expression of certain ideas 
is limited in the daily learning activities, 
and consists only of making copies of 
previously given forms

The educator is concentrated on 
‘correcting’ the children’s writing 
mistakes

The educator interrupts the children’s 
initiative for spontaneous writing 

The educator controls the children’s 
access to the materials and the tools that 
children use for writing

practIces that 
deceLerate the 
earLy LearnInG
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VIII. COGNITIVE 
DEVELOPMENT

Children at pre-school age have bigger progress in the 
sphere of cognitive development, which includes a 

complex of mental activities such as exploring, attention, 
memorizing, creating mental images, thinking, 
reasoning, understanding concepts, classifying, sorting 
notions, solving problems. They start to think in a way, 
which enables them to solve problems, to think about 
objects, and persons who are not present at the moment, 
which cannot be seen, heard or touched. They acquire 
ability to imagine objects and personalities and to 
foresee what might happen in future and to think about 
something that happened in the past.25 There is mutual 
connection between all spheres: cognitive development 
has especially great impact over the socio-emotional 
development and the development of language and vice 
versa. 

25 Sobel, D.M. 2006. How fantasy benefits young children’s 
understanding of pretense. Developmental science 9:63-75.
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General  
strategies  
for successful  
cognitive  
development:

 ; play is a particularly important way 

of learning. All aspects of cognitive 
development are developed through 
the cognitive development: attention, 
memorising, logical thinking, imagination, 
as well as verbal capabilities, creativity, 
understanding personal and other people’s 
emotions, self-control over the feelings and 
understanding other’s understandings 
and perspectives. At this age, the children 
gradually abandon the solitary playing 
and start playing with other children 
in more complex games in which they 
establish system of rules and roles in a 
certain scenario (everyone is assigned a 
role and knows what is allowed to be done), 
which is an excellent way to develop the 
emotional self-regulation. The willingness 
to stay in the game further motivates the 
children to get adjusted to what is required 
from them in the game and from the other 
children.26 All types of game, especially the 
imitation games and socio-dramatic games, 
are the best way for successful cognitive 
development. In the course of the games, 
interaction between children lasts longer 
than during the other activities, children 
show higher level of engagement and 
cooperation.27 

26 Creasey, GL., P.A. Jarvis, & L.E. Berk.1998. Play and 
social competence. In Multiple perspectives on play 
in early childhood education, eds. O>n. Saracho& B. 
Spodek, 116-43. Albany, NY: State University of New 
York.

27 Kavanaugh, R.D. 2006. Pretend play. In Handbook of 
research on the education of young children, 2d ed., 
eds. B. Spodek& O.N. Saracho, 269-78. Mahwah, NJ: 
Lawrence Erlbaum.

 ; support from the parents while 

assistance is needed. The support can 
be in the form of asking questions, advice, 
giving own examples, providing help. For 
instance, if a child has difficulties while 
making the puzzle, the educator should not 
find and place the piece instead of the child, 
but can say: ‘What should be the colour of 
this piece“?, ″Where do you see the colour?“, 
‘Try to place the piece from the other side! 
“ This type of questions and suggestions 
help the child to reach a higher level of 
capability. The educator will continue in 
this way, by gradually reducing the quantity 
of assistance provided to the child while 
the child becomes capable and manages 
to complete the activity individually. This 
type of assistance when the educator (or a 
more skilled child) helps until assistance 
is needed is called assisting under the 
“scaffolding principle“. 

 ; Кey aspect is the level of interest 

and engagement. Children learn easily 
and best when they are deeply engaged, 
regardless if they initiated the activity 
(play) or by the educator (reading in a big 
group or scientific experiment in a small 
group).

 ; use of senses. Children learn in the 
easiest way if they can use their senses such 
as sight, touch, smell, taste, hearing (sound). 
Therefore, it is advisable that all learning 
activities include the senses – children 
should touch, explore certain object.

 ; encourage the children to explore – 
the exploring approach is more efficient 
than the didactic approach. Provide 
sufficient various materials which can 
be manipulated. Maybe educators do 
not notice, but it is a fact that children 
continuously count something – number 
of houses for dolls, number of buttons for 
the dolls’ dresses, number of ribbons on the 
friend’s hair and many other things. The 
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same refers to the sphere of science. If there 
is a pet in the play room (fish in aquarium), 
they not only count the fish, but also 
observe how the fish eat, which are their 
habits, what is their life cycle etc.

 ; encourage them to correct the 

mistakes by themselves. When children 
get stuck into some mathematical problem 
or some scientific experiment, do not jump 
to help them immediately and correct the 
incorrect thinking. Encourage them to 
find the solution by themselves so that you 
will ask questions, which will make them 
think in the right direction, to find the exact 
answer or alternative solution.

 ; Introduce the use of words from the 

sphere of mathematics and sciences 

in the everyday activities. Use those 
words to name their observations and to 
explain different changes. Use working 
notebook, which require their perception, 
read stories, which require a mathematical 
solution to a certain problem, observe the 
changes in nature, habits of plants and 
animals. 

 ; encourage peer interaction. Children 
can sometimes explain mathematical and 
scientific phenomena more efficiently than 
adults. 

Developmental process in the sphere of 
cognitive development is carried out in 4 sub-
spheres:

 ; Logic and thinking
 ; Mathematics and numbers
 ; Science
 ; Art

SUB-SPHERE 1:  
Logic and thinking
 Standard 1. 
The child is capable to explore 
and discover new things
Characteristics  
of a child’s thinking 
Children may be focused on limited number of 
information, which is especially useful at age 
when they intensively learn new words, skills, 
and concepts. Therefore, they learn easiest 
when they can focus on one thing at certain 
point of time (e.g. ask them to put the blue 
cubes in one box and the red cubes in another 
box, instead of classifying the cubes per colour, 
size and form – those are too many features for 
them to be perceived at the same time). Children 
at the age of 4-5 become more capable to classify 
the objects according to more than one feature.

The thinking of children aged 3 is to a great 
extent egocentric – they hardly understand 
the perspectives of others and it is difficult for 
them to understand what the world of other 
people looks like. They think that other people 
understand and see the things as they do. For 
instance, if they see that the teacher is sad, they 
will offer her their favourite toy in order to 
cheer her up, thinking that she will be happy 
about the same that makes them happy.  

At this age children thing concretely and want 
to focus on what is palpable, visible, something, 
which can be smelt, and they first notice 
those features of the objects. They think very 
concretely (“My dog is good, so the other god is 
good as well“!). They show capability for logical 
thinking if given simple tasks which upgrade 
what they already know and what is relevant in 
their everyday life.

The need to learn and imagine makes them 
“hungry“ for explanations, and that is why 
they constantly ask questions (“Why dogs 
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bark?“, “Why worms like to walk after rain?“). 
The answers help them to learn more about 
the world and to place things in categories 
according to certain features (length, colour, 
weight, function, etc.). 

 Teaching strategies: 
 ` Offer the children with problem solving ac-

tivities. Making puzzles, simple “scientific 
experiments”, games with counting and 
measuring, arranging cubes, cooking – are 
some examples of activities that help cogni-
tive development.

 ` Children learn easily if they understand 
why things are like that (for example, if 
they are told that bulls have horns because 
they want to fight), they will easily remem-
ber the fact that bulls have horns.

 ` There should be different corners for play 
in the play room which will enable the chil-
dren to play and imagine situations simi-
lar to the reality: toys which will resemble 
kitchen appliances, furniture and kitchen 
equipment, dolls, plastic tools, corners like 
toy shops, post office, ambulance etc.

 ` Ask the children questions which will en-
courage them to think about personalities, 
objects and events which are not in front of 
their eyes, such as: “What did you do yes-
terday?”, “How do cow and dog differ?”, “ 
What will you do this afternoon when you 
leave the kindergarten?”. 

 ` Encourage them to think what happened in 
the past and what will happen in future. For 
example, show them objects, which were 
used in the past (old tools, watches, pots), 
as well as objects used in other cultures – 
this will help them to think in historic and 
global context. (Ask the parents who have 
travelled somewhere to borrow you some 
objects and souvenirs from that country).

 ` Avoid activities such as learning by heart, 
mechanical repetition of words, “sit- listen“ 
activities. Children cannot learn if they are 
not given the possibility to touch or ex-
plore some palpable objects.

 ` Children often thing that moveable objects 
are alive and often they have unrealistic 
fears. Discuss which objects in the environ-
ment are alive and which are not alive. Dis-
cuss which things are manmade and what 
has been created by nature. Give them pos-
sibility to observe the natural events and 
phenomena.

 ` Children learn best if they focus only on 
one thing, only one feature of the object or 
only one aspect of the problem at particu-
lar point of time, which is especially use-
ful at age when they learn many things for 
short period of time. While they collect the 
cubes, ask them to make two piles – one of 
red and one of blue cubes, or one pile of big 
and one pile of small cubes.

 ` Children have difficulties to remember the 
previous activities. Take a small group of 
children for a walk and ask them to return 
by using the same path. 

 ` Enable activities, which will encourage 
them to remember objects or events. Scat-
ter some objects and soon afterwards hide 
them. Ask them to recall which were those 
objects. While they are playing, ask them: 
“What do you think how many objects did 
you remember?“, “What do you think, what 
can you do to easily remember those ob-
jects?“ 

 ` Enable them activities so that they can fore-
see and observe what is happening, such as 
blowing in a ball through a labyrinth, roll-
ing cars on the platform, rolling a ball in a 
pot, pouring water in pots with different 
size and form. While they play, ask them: 
“What happened when...?“ ,”What will hap-
pen if...?“, “What should you do in order 
to...?“
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 ` Play games for guessing and ask the other 
children to help the child who is guessing 
(to guess what’s inside the bag). In this way, 
children imagine and make assumptions.

 ` Have understanding that not all children 
progress with the same speed regarding 
the cognitive development. Children from 
different environments and different cul-
tures also develop in different way, depend-
ing on the level of social interaction in the 
home environment and the level to which 
verbal skills are developed. Make sure that 
you do not interpret those differences as 
weaknesses of the child.

 ` Take an active role and provoke them to 
think. Do not say: “Listen to what I am go-
ing to say! Listen here!“ – this will not at-
tract their attention. Ask specific questions 
in order to attract their attention (“Which 
two dolls look more alike? Why?“)

 ` Plan the activities according to the level of 
cognitive development of the children in 
the group. 

 

Sub-sphere 2:  
Mathematics and figures
“children see the world as an arena 
for counting, they want to count all 
and everything“.28

Completely naturally and without being 
aware of that, small children develop the ideas 
for mathematics throughout the everyday 
activities. Children in the kindergarten show 
interest about mathematical notions, which 
are important to them – age, speed, time, size, 
and order. Research shows that children aged 
3-5 actively create mathematical concepts and 
strategies thanks to their inborn capability to 
deal with figures and mathematical problems, 
but still have not developed a mathematical 

28 Gardner, H. 1991. The unschooled mind: How children 
think and how schools should teach. New York. Basic 
Books.

vocabulary in order to express their 
knowledge.29 Therefore, that is the task of the 
educator, to discover what the child already 
knows and to start understanding those 
notions in a “mathematical way”. 

So far, early learning programs were focused 
on teaching children what they “do not know”, 
instead of discovering what children know and 
can. Most often, those programs were limited to 
numbers and counting. However, small children 
spontaneously explore forms, patterns and 
naturally use mathematical operations such 
as adding and subtracting. Therefore, it is very 
important to enable them to become confident 
in their capabilities to understand and use 
mathematics within their capacities.30 

The purpose of early education in the sphere 
of mathematics is to build and enhance their 
mathematical power (capability), which 
consists of three components: positive exposure 
to learning and use of mathematics; recognizing 
the importance of mathematics and inclusion 
in the process of mathematical exploring. The 
educator should observe the spontaneous 
games initiated by the children and to use them 
to build their mathematical power, which is 
actually the core of early learning in this sub-
sphere. What children know is important, 
but not also sufficient, therefore they need the 
support from the educator in order to acquire 
the mathematical vocabulary and to understand 
the mathematical concepts and principles.

Many scientific research show that what 
children know and can in the sphere of 
mathematics during the pre-school period is 
an important predication for further academic  
 
 

29 Baroody,A.J. 2000, July. Dose mathematics instruction 
for three to five years old really make sense? Young 
children 55 (4):61-67.

30 Clements, D.H. 2004. Major themes and 
recommendations. In engaging young children in 
mathematics: Standards for childhood mathematics 
education, eds. D.H. Clements, J. Sarama, & A.M Di 
Biase 7-72.Mahwah NJ: Erlbaum.
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success not only in mathematics but also in 
other spheres.31

 Standard 1. 
The child demonstrates 
knowledge about quantities, 
numbers and counting
Children at the age of 3-5 start to understand 
the importance of numbers and are capable 
of recognizing the number of objects if it is a 
matter of smaller number of objects without 
having to count them. They understand that the 
word, which indicates number, actually refers 
to quantity. 

They know that while they are counting, the last 
word refers to “how many”; most often they can 
count up to 10 and more; they count in order to 
determine the quantity of certain objects, they 
can compare “less” and “more” and know how 
to recognize patterns when they count (21-22, 
31-32, 41-42...).

For children, counting and numeration 
(recognition, reading, writing and naming 
the numbers) includes: understanding the 
numbers, i.e. knowing the place of each number 
on the cardinal scale (one, two, three, four,) 
and on the ordinal scale (first, second, third), 
as well as understanding simple mathematic 
symbols such as plus (+), minus (-) and equal to 
(=). Counting is actually the determination of 
the quantity and equality.

A creative educator will use every situation 
during the everyday activities of the children 
as opportunity for counting.

31 Lee, V.E., & D.T Burkam. 2002. Inequality at the starting 
gate: Social background differences in achievement 
as children begin school. New York: Economic Policy 
Institute.

 Teaching strategies: 
 ` Make an environment “rich with numbers”. 

The intuitive knowledge is strengthened 
by practicing. Because early development 
of mathematical skills largely depends on 
the manipulative skills, children should 
have access to materials that provide mak-
ing groups, assembling, decomposing etc. 

 ` Place pictures throughout the play room 
showing different numbers and mathemat-
ical signs. Materials need to be sufficiently 
big to be seen and placed at the height of 
their sight. Place toys in the form of num-
bers or toys showing pictures with num-
bers.

 ` Offer games in which numbers are used as 
domino cubes, “don’t be angry man”. Help 
them to explore and group them (“Can you 
find a cube with the same number of dots 
on it?”).

 ` Name the objects according to their num-
ber while children are playing (“There are 
four wheels on Goran’s truck and two more 
i.e. six on Kate’s truck!”).

 ` Provide materials which can be arranged 
under the principle “one for everyone”, 
such as cookies, cups (“One cookie for Kate, 
one for Aida, one for ...”).

 ` Use the opportunity to entertain them by 
counting – count the mosquito stings on 
the child’s leg.

 ` Make the numbers visible. Exhibit num-
bers with different form, colour and size 
throughout the playroom. Provide cards/
pictures with dots and numbers, so that 
children can sort them and order them in 
a row.

 ` Encourage the children to write the num-
bers. When they play that they work in a 
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shop, they should write the prices on the 
products and write bills.

 ` When you distribute the snacks, ask the 
children to count how many snacks are 
needed. Ask simple questions: “There are 
five children sitting on this table, but Naser 
is absent today – how many glasses of milk 
we need?“ or: “How many glasses of sand 
are needed to fill this jar? Let’s count!“

 ` Use the questions asked by the children as 
valuable moments for learning32:

Maja says to the educator: “My 
birthday is next week, how old 
will I be? Will I be older that 
Shpresa?“ 

The educator may answer: 
“You will be four years old, but 
Shpresa is five, so she will be 
still older that you“. 

Or, the educator can ask the 
other children: “Children, Maja 
has one question and she 
needs assistance. She is 3 years 
old now, how old will she be on 
her next birthday?“. 

Or the educator can ask a 
different question: “If Shpresa is 
5 years old, and Maja is 4 years 
old, who is older?“

 ` Use materials which can be divided in 
smaller pieces, such as fruits which can be 
divided in pieces, cubes which the children 
can assemble and disassemble (including 
lego), which can also be used so that chil-
dren can learn mathematical operations.

 ` Read stories which contain numbers and 
some simple mathematical problem.

32 Baroody, А.Ј.2000, July. Does mathematics instruction 
for three to five years olds really make sense? Young 
children 55 (4):61-67.

 Standard 2. 
The child can demonstrate 
capability for classification  
and arranging
Children at the age of 3-5 are capable to compare 
numbers (quantities of objects) and to determine 
which pile is smaller (has less objects) or bigger 
(has more objects); to compare features (size, 
age, what is sweater etc.) and to arrange things 
according to some feature (length, thickness, 
colour intensity etc). Assembly and disassembly 
are complementary to each other – assembly 
refers to compiling small groups of objects at 
one place (two cubes plus three cubes are total 
of five cubes); disassembly refers to dividing 
a bigger group of objects to several smaller 
pieces (five spoons are two plus, two plus, two 
plus, plus one spoon). Adding and subtracting 
is knowing that adding makes the pile bigger, 
whereas subtracting makes it smaller. When 
this knowledge is added to counting and 
decomposing, children are capable of solving 
simple mathematical problems. Grouping 
refers to making piles with equal number 
of items, whereas dividing to equal parts is 
the beginning for the understanding of the 
operation division. In order to develop all 
these mathematical skills, there is need for 
optimal combination of activities initiated by 
the children and initiated by adults. 33 Before 
they learn to count, children understand the 
notions of quantity and equality. For example, 
they can see the difference between groups 
of items at first sight (comprised of 4-5 items) 
without counting the items. In order to make 
them equal, they use the method “one for me – 
one for you” and “one for everyone” (when they 
share cookies, toys, etc). 

 

33 NTCM (National Council of Teachers of Mathematics) 
2000. Principles and standards for school mathematics. 
Rest, VA: VA: Author. Also see: www.nctm.org/
standards.
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Classification and arranging 
(measuring and comparing) 
Classification implies composing and naming 
piles (collections) and understanding the notion 
“all“ and ”several“.

During pre-school age, children develop 
concepts such as size and quantity, arranging 
the teams in order to make comparison, 
specifying the differences (e.g. by looking at 
the item, by raising the item to see how heavy 
it is) and quantifying the differences with 
non-standardized measures (steps, glasses) 
or standard measures (metres, centimetres). 
They also become familiar with usually 
used measurement tools such as scales, tape 
measure, watch, stopwatch, and thermometer.

For children is much easier to determine 
whether certain object is bigger, longer or 
heavier, and therefore they need to be engaged 
in activities such as determining the length, 
weight, surface, capacity, time, temperature. 
First, they compare the items from qualitative 
aspect (“Beni is short, Aneta is tall“ or “There 
is less milk in my glass than in the other!“), 
whereby they use different qualitative ways 
such as visual (by looking at it), measure the 
weight by lifting the item (kinaesthetic) or 
measure the sounds by listening – auditory.

Educators can use children’s interest for 
measurements and comparisons to attract and 
direct their attention towards establishing 
qualitative and quantitative differences and 
learning mathematical concepts.

Children easily cope with measurements and 
use the non-standard measurement sizes, such 
as “how many steps are there from the window 
to the door “, but educators can help them to 
learn a lot about the standard measures and 
measurement tools.

 Teaching strategies: 
 ` Make comments or ask questions by using 

words for comparison (“Which of these is 
longer?“, or “Do you now have the equal 
number of cookies?“ Ask them if they think 
if something is wider (longer, heavier, cold-
er, louder) than the other.

 ` Provide them with measurement tools with 
different sizes (spoons with different size) 
and storage boxes with different size.

 ` Give comments while they move during the 
day (“fast as arrow, slow as turtle“).

 

In the kindergarten’s yard, 
Adnan pushed a pram with two 
children. When the educator 
asked him if he can push the 
pram faster, he stopped and 
said: “Goran get out of the 
pram, the two of you are very 
heavy!“

 ` Provide the playroom with different stan-
dard tools-devices-instruments for mea-
surement such as tape measure, watch, 
scales, metronome, stopwatch, calendar 
and similar, as well as non-standard ones 
– paper stripe for length, hourglass, sand 
bags for weight. Children can also make 
their own measurement tools.

 ` Ask questions such as: “How many other 
parts of the track do we need in order to 
close the circle?“, “How many buckets of 
sand do we need to feel the barrow?“.

 ` When children argue about a toy, ask them 
to make a schedule so that they can all play 
with the toy for equally long time. Specify 
the time for the activity: “You have 5 min-
utes to collect the cubes!“, “You have 7 min-
utes to wash your hands!“
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Mathematics to solve 
social conflicts
Lisa, Bekim and Jasmina are 
arguing who will the first one to 
swing in the yard. They agree that 
the tallest will be the first one, and 
the shortest to be the last one. 
However, the conflict is still not 
resolved:

Lisa: I am the tallest! I will be 
first!

Bekim: No,you are not the 
tallest, I am! I will be first!

Children stood next to the wall 
and asked the educator to 
measure who is tallest. She used 
the chalk and marked the point 
on the wall where their heads end, 
used the tapeline to measure and 
wrote down the height of each of 
them in centimetres on a piece of 
paper. She wrote 41 next to the 
letter L, 43 next to the letter B and 
45 next to the letter J.

Jasmina: I am tallest!

Bekim: Good, I am second, Lisa 
you are the last.

Lisa: Fine, but I will swing more 
time because there is noone 
after me!

Sub-sphere 3:  
Science
Preschool children have natural tendency 
towards exploring and learning about the 
world, which surrounds them. Therefore, 
this sub-sphere is one of the best and most 
necessary spheres for further development 
of children. According to the authors Gelman 
and Brenneman to act and behave scientifically 
means “ . . . . to foresee, test, measure, count, 

record, cooperate and communicate„.34 When 
it comes to pre-school children, they need 
to be exposed to the advantages of scientific 
processes, which are part of their everyday 
life (birth, growing up, dying, other human 
characteristics, characteristics of animals, live 
an still life, etc.). In addition, it is more than 
necessary to encourage their curiosity, as well 
as willingness to explore because only in this 
way pre-school children understand how the 
surrounding world functions.

The positive development of scientific notions, 
phenomena, processes as well as acquiring 
certain knowledge require permanent, 
systematic guidance and directions for the pre-
school children, with the intention to increase 
their self-initiatives and independence. In 
this context, special place is given to the 
encouragement and support for the children’s 
exploration because it will enrich their 
experience, they will easily learn the features 
of certain objects and will be able to categorise 
them.

 Standard 1: 
The child acquires information 
about the environment through 
observation and manipulation.
For pre-school children, the basic way, manner 
of obtaining information and learning about the 
surrounding world (as well as for themselves), 
is through the senses (hearing, sight, smell, 
taste, touch). Due to the fact that children 
lack some specific and various experiences, 
the perception of information through the 
senses, as well as their mental reception 
(determination, naming, categorisation, etc.), is 
still difficult and realized in a different course, 
compared to the adults. Therefore, special 

34 Gelman, R. & K. Brenneman, 2004. Science learning 
pathways for young children. Early Childhood Research 
Quarterly. Cambridge, MA: Harvard University Press 
(p. 156).
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attention should be paid to pre-school children 
regarding observation and manipulation. 

Each observation and manipulation is 
characterised by focusing, concentration, 
thinking, introduction, comparison, decom-
posing, experiencing, identifying, problem 
solving, exploring, perceiving. During this 
process, children have actively included 
several senses, because at the beginning there 
is need for more directions and guidance by  
the educators in comparison with older pre-
school children.

For successful and complete observation and 
manipulation by the children (although they are 
in a phase of concrete thinking), it is necessary 
that they develop certain strategies as well as 
experiences, things which are acquired and 
improved through practicing and providing the 
adequate possibilities.  

 TEACHING STRATEGIES: 
 ` Provide different possibilities and activi-

ties to strengthen the observation skills;

 ` Offer games with different objects, materi-
als (in accordance with the developmental 
possibilities and needs of children) which 
the children can manipulate with; 

 ` Encourage the children to comprehend the 
features of objects and the things which 
surround them by exploring, observing, 
describing, etc;

 ` Enable the children to observe and to par-
ticipate in different experiments;

 ` Develop the awareness and responsibility 
in children regarding their safety while 
they observe, manipulate, experiment and 
explore;

 ` Provoke the children to imagine what will 
happen with the features of objects and ma-

terials once certain characteristic changes 
(temperature, humidity, etc); 

 ` Provide objects, materials with different 
characteristics (features, condition, form, 
size, weight, colour, etc.);

 ` Use different types of visual and other pre-
sentations, images, models (pictures, pat-
terns, sounds etc.); 

 ` Encourage the children to observe, ask 
questions, actively listen, compare etc.;

 ` Encourage the children to describe what 
they perceived;

 ` Use interaction (of all forms) among chil-
dren, as well as possibilities for group 
work.  

 Standard 2: 
The child observes and describes 
the characteristics of plants 
and animals
Living worlds is an inexhaustible source 
of cognitive development for the children, 
enriching their personal experience as 
well as exploring. The first ‘contact’ that the 
child makes with the living world is through 
the senses i.e. observing the surrounding. 
Learning and knowing the living world is a long 
and almost continual process, which provokes 
the curiosity and attention in preschool 
children. On the other hand, multitude of 
possibilities, forms, colors, movements etc. 
for perceiving the living world contributes 
to the development of thinking, memorizing, 
and speculating. Observing and describing 
the living world (plants and animals), their 
characteristics, features, forms, habits, habitats 
etc., contributes to the comprehension of their 
connection, interdependence and need from 
protection and care.
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 Standard 3: 
The child observes and describes 
the characteristics of still 
nature.
Pre-school children show special interest 
about still nature, because at that age children 
often consider it the same as the living 
nature, by assigning them similar features 
and characteristics. Partially this is result of 
imaginative thinking (e.g. The stone also feels 
the cold in winter time!) and transferring the 
‘known’ experiences of the life of still nature.

Learning about still nature is best done through 
observation and describing the features and 
characteristics, i.e. in an interaction between 
the child and the still nature during the 
exploration (e.g. the send is tiny, but if we pour 
water on it will become humid, etc.).

Parts of the still nature are also the notions 
about the annual seasons and time relations and 
interrelations. Therefore, better understanding 
of these notions requires correct dosing, 
repetition, exercising and exploring in order to 
enrich children’s experiences.

Standard 4: 

The child perceives the human 
being as live social being
Since early age, the child starts to perceive the 
outside world first by learning about oneself 
(e.g.: mum’s voice; my voice; my fingers, feet; 
what can I make with my hands; how does my 
heart beat when I run? etc). This curiosity 
continues throughout the whole pre-school 
period because there are very fast and big 
developmental changes in the physical, motor, 
linguistic, socio-emotional and other aspect, by 
always presenting new and new possibilities 
for learning and perceiving.

Perceiving the human being as live and social 
being actually marks two indivisible, but 
different aspects: biological-physiological 
(features, functioning) and social (making 
friends, living, relations with others, work) and 
should take special care about them. Actually, 
children aged 3 to 6 unequally and differently 
adopt and understand the notions, concepts 
about human beings as live and social being 
because of the egocentrism, poorly developed 
logical thinking, selectivity and classification 
as well as judging.

 Teaching strategies: 
 ` Encourage the children to observe plants, 

animals, still nature, oneself and others;

 ` Practice sharing of knowledge acquired 
through descriptions and observation;

 ` Use different and available resources (nat-
ural, artificial, visual, auditory presenta-
tions etc.); 

 ` Provide different possibilities to develop 
the observation skills and skills for de-
scription and exploration;

 ` Learn and perceive through games and in 
mutual interaction;

 ` Enable the children to participate and 
make (safely) different experiments;

 ` Encourage them to think, follow and expect 
different processes (e.g. seeding flowers 
and observing the plant; etc.); 

 ` Encourage the children to share and solve 
problems;

 ` Enable them to acquire capabilities to rec-
ognize dangers and safe behaviour.
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Sub-sphere 4:  
Art
Since old times in the period of the first primitive 
communities, the human being expressed 
his/her thoughts, feelings, and information 
through art, precisely through drawing, music, 
dancing and other types of artistic expression.

With regard to pre-school children, the value 
of learning through art includes the cognitive, 
intellectual and emotional aspect. More 
precisely, art contributes to the children’s 
awareness about and supporting the internal 
comfort, control and competitiveness,35 which 
are very important values for further life.

Development of artistic expression, artistic 
capabilities, skills and habits in children 
impacts the development of other spheres. 
Numerous researches show that art actually 
has the so-called external value, i.e. impacts 
the development not only of aesthetic 
intelligence, but also the development of 
critical thinking, language, motor and socio-
emotional development. On the other hand, art 
is both intellectual and intuitive activity, which 
impacts the motivation and encouraging the 
children to learn, to stimulate their memory, 
remembering, it alleviates the understanding, 
strengthens the communication, relations and 
competencies.

As children become familiar and learn about 
the artistic process, they also learn, “observe, 
organize and interpret their feelings. They can 
reach decisions, take actions and monitors the 
effects from undertaken actions„.36

Nowadays, art is increasingly emphasised with 
regard to the development of young generations 

35 Epstein, A.S. 2007, The Intentional Teacher, National 
Association for the Education of Young Children, 
Washington, DC.

36 Arts Education Partnerships, 1998. Young children and 
the arts: Making creative connections-A report of the task 
Force on Children’s Learning and the Arts: Birth to Age 
Eight, Washington, DC: Author.

primarily because being successful at today’s 
market of ideas and labour largely depends on 
the way children were raised which actually 
develops the flexible, imaginative and overall 
thinking, and all these can be offered by art. 

 Standard 1: 
The child can distinguish 
different sounds and voices.
The starting point to stimulate and develop the 
music expression and culture in pre-school 
children is that they should become familiar, 
perceive, distinguish ad categorise different 
sounds and voices in the surrounding.

Numerous researches show that distinguishing, 
imitation, support and interpretation of 
different sounds and voices has major 
importance over the cognitive, socioemotional 
and physical development. Speaking of 
linguistic development, sounds and voices 
actually represent the starting point in 
development of communication capabilities, 
skills and habits. 

Distinguishing sounds and voices in pre-
school children is related to the versatility of 
approaches and quality of sources, possibilities 
as well as stimulation for personal expression.

 TEACHING STRATEGIES: 
 ` Stimulate the children to listen and pro-

duce different sounds and voices;

 ` Provide and use different and versatile 
sources and resources of sounds and voic-
es;

 ` Practice learning and perception through 
games and mutual interaction;

 ` Stimulate the children to share the ac-
quired knowledge and experiences;
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 ` Enable the children to participate and 
make (safely) different experiments;

 ` Stimulate the children’s independence in 
problem solution;

 ` Stimulate the children to think about, fol-
low and expect the next steps (e.g. what is 
next in the poem – text, rhythm); 

 Standard 2: 
The child shows interest for 
participation in music activities.
Preschool children show big interest for 
different music activities and often those are 
part of their everyday activities.

Due to their age, often children are not capable 
or cannot show neither their emotions, nor 
experiences, ambiguities or problems of socio-
emotional character. Therefore, many authors 
and practitioners agree with the conclusion that 
music understood in the wider meaning of the 
notion (singing, playing, dancing etc.) helps the 
children not only to overcome and understand 
different issues, dilemmas and problems, but 
also to learn about themselves and the others. 
Precisely, the empathy as well as considering 
the perspectives of others is difficult for pre-
school children, and can be best adopted and 
accepted through music and music activities.

Developing the music taste as result of using 
different types and directions regarding the 
music expression of children has impact over 
the musical enrichment of children, and this 
base serves also as base to develop the music 
culture of children in future. On the other 
hand, the participation of children in different 
music activities is the basic imperative for the 
development of music culture in children.

Nowadays, research increasingly show that 
music, music expression is not the exclusivity 
of ‘selected’, ‘talented’ people, not it is only part 

of the so-called general culture of one person, 
but they become a constituent part of the 
existence and communication among different 
people and cultures. 

        

 Teaching strategies: 
 ` Encourage the children to participate in 

different music activities; 

 ` Provide and use different and various 
sources and resources for listening, sing-
ing and playing;

 ` Practice learning and comprehension 
through game and mutual interaction and 
cooperation;

 ` Encourage the children to express and 
share the acquired knowledge and experi-
ences;

 ` Practice experimentation and identifying 
new possibilities;

 ` Encourage the children for ‘deeper’ explo-
ration;

 ` Develop activities which require imagina-
tion from the children;

 ` Enable and support the child’s creativity.

 Standard 3: 
The child demonstrates interest 
for participation in different 
forms of visual creativity.
Visual creativity is characterised with several 
developmental phases, which in pre-school 
children are mainly on the level of concrete 
and personal judgement, whereas adults reach 
the levels of abstract and social judgement. 
The phases in which visual creativity develops 
cannot be clearly distinguished among each 
other, neither in the beginning nor in the end,37 
37 Taunton, M. & M. Colbert, 2000. Art in the early 

childhood classroom: Authentic experiences and 
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and children unequally progress or drop behind 
which depends not only on their developmental 
characteristics but on the challenges and the 
people from whom they learn and mature. 

According to many researchers, the deve-
lopment of visual creativity in pre-school 
children is characterised with:

 ; ‘From accidental, spontaneous 

expression, to intentional, targeted 

expression – i.e. 30% of 4 years old 
children and 80% of children aged 5 start to 
draw according to the intentions, and the 
goal they conceptualised.38 Therefore, the 
smaller the children the more spontaneous 
and accidental is their drawing, and once 
they draw something “they decide’ what 
they wanted and what they actually drew 
(e.g. once they draw something they say 
it is a car, because they decided so at that 
moment, although it does not look like 
a car). As children grow up their visual 
expression is previously conceptualised 
(in their head), and then they request the 
necessary materials (papers, colours, 
scissors, etc).

 ; ‘From simple to elaborated 

presentation – in the beginning, the small 
children stick to one or two characteristics 
(reflective), which are then created and 
presented in their visual, aesthetic work. 
As pre-school children grow up, the 
number of elements, materials and manner 
of presentation of their visual design 
increase (e.g. use more detailed, various 
presentations; two-three dimensional 
designs become more complex). 

extended dialogues. In Promoting meaningful learning: 
Innovation in educating early childhood professionals, 
ed. N.J. Yelland, 67-76. Washington, DC:NAEYC.

38 Thompson, C.M. 1995, Transforming curriculum in 
the visual arts. In Reach potentials. Vol. 2: Transforming 
early childhood curriculum and assessment, eds. 
S. Bredekamp & T. Rosegrant, 81-96. Washington 
DC:NAEYC. 

 ; ‘From signs and lines to forms and 

figures – often smaller children start 
drawing with lines that start from 
somewhere and it’s not known where the 
lines will end. In the course of time, the first 
forms appear (circle, square, etc.), which are 
actually the lines that the child started from 
somewhere and after several attempts the 
child is willing to connect them, i.e. the lines 
are returned to the initial point. To draw 
the first forms and first figures requires 
time, practicing (motor movements, linking 
the intention with concrete performance, 
etc.) and experience. Most important is the 
adherence to the principles: from easier to 
heavier; from known to unknown.

 ; ‘From signs to relations – even the 
moment when the children put the first sign 
on the paper, they are curious about where 
they see the relation of this sign with the 
others. At the very beginning the signs are 
placed accidentally, arranged, scattered, 
and later on as the child grows the signs 
are not only used according to certain goal, 
but with special intention to indicate to 
a particular relation with the other signs 
(e.g. these two colours match each other; 
or – these two things look nice next to 
each other; etc.). On the other hand, as the 
child grows, the skills for spatial visual 
expression also increase. 

 Teaching strategies: 
 ` Provide and use different and various 

sources, resources and materials for visual 
expression and creativity

 ` Encourage the children to observe and vi-
sually represent;

 ` Encourage the children to use different 
types of visual expression and creativity;

 ` Practice the visual expression and creativ-
ity so that they can experience it through 
game in the everyday activities; 
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 ` Encourage the children to cooperate and 
work in a team; 

 ` Encourage the children to explore and to 
use the materials in a creative manner; 

 ` Show respect and accept what the child de-
signed;

 ` Practice the naming of artistic notions for 
everything that is used and presented to 
the children;

 ` Introduce the children with the use of dif-
ferent types, techniques, materials etc., for 
visual expression;

 ` Encourage the children to see and experi-
ence the visual creativity from different 
perspectives and positions.

Creating  
conditions  
for positive  
cognitive  
development
Stimulating  
the thinking

In order to engage the children and to 
provide them with different learning 
possibilities, educators create different 
corners for play and equip them with the 
necessary materials and toys, by guiding 
himself/herself by the objectives of the 
program, but also from the interests of the 
children and their capabilities.

adequate

The educator recognises the importance 
and creates conditions for cooperation 
among the children, for exchanging ideas 
and solutions, for mutual assistance, 
negotiating and solving problems.

The educator often gives opportunity to 
the children to repeat what they learnt 
or experienced (through discussion, 
drawing, pictograms). That helps the 
children to expand the understanding of 
different learnt matters and concepts.

The educator encourages the engagement 
of the children in spontaneous activities/
games and finds way to encourage the 
thinking and learning. 

The educator recognises the importance 
and the activities initiated by the children 
and the adults and uses them alternately.

The educator gradually reduces the 
support while the child becomes capable 
to independently continue further. 

Educators help the children to gradually 
upgrade their knowledge and skills – the 
educator is familiar and monitors the 
level of knowledge of the child and gives 
the child a possibility to overcome and 
reach the higher level.

Educators use different strategies such 
as asking questions, offering advices and 
suggestions, so as to make the game more 
complex and more interesting for the 
children, children are provided support 
and joint games are simulated.

Educators use different forms of work, 
including work in small and big groups, 
free activities and routine daily activities.

Children have different materials for play 
and work such as cubes, books, drawing 
and writing equipment, puzzles, tools etc. 
at disposal.
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The educator either helps the child very 
little or too much. 

Educators excessively practice giving 
direct instructions and presenting 
information, which may be useful in 
particular situations, but not to be the 
dominant strategy for teaching.

Besides talking to the whole group of 
children, their interaction with children 
relies only on giving instructions, 
providing assistance only if the children 
request it, settling the arguments, etc.

Educators consider that their role consists 
of creating conditions for the game and 
observing the game, whereby they miss 
many possibilities to assist the learning  
of the children. 

Insufficient attention is paid to the ideas 
of the children, but it is worked strictly by 
the plan. 

Educators use one type of work 
excessively. For example, children are 
allowed to play a little in the playing 
corners, or rarely there are activities 
in a small group, although at particular 
moment that would be the correct choice.

The same materials are available every 
day. Children have few choices regarding 
materials and activities.

The materials for learning and playing 
are as such that children do not find them 
interesting (working notebooks, papers) 
and do not stimulate their thinking, 
playing, and problem solutions.

Inadequate

The educator does not sufficiently 
recognise the importance of teamwork for 
successful cognitive development. 

Children rarely have possibility for 
significant and useful social interaction 
with the other children.

Children’s ideas are not taken seriously, 
nor children are encouraged to share 
the ideas through different ways of 
communication.

The educator requires and expects from 
the children only ‘one exact answer’ when 
question is asked, without being aware 
how capable are children to ‘think with 
their own head’;

The educators feel the pressure to realize 
the plan and believe that repetition on 
certain topic is only waste of time.

The educator does not recognize how 
important is the game for the children, 
often interrupts them and underestimates 
their ‘immersing“ in the game and their 
capability to conceptualise the game by 
themselves.

When children play, the educator takes a 
passive role, contributes little or does not 
contribute at all in the learning process.

The educator does not make assessment 
when and which assistance is needed to 
the child.
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Stimulating the  
mathematical thinking

The content of the curriculum enables 
that the child develops a good base 
for further knowledge upgrade in 
mathematics.

The educators involve the children into 
the process of exploring and solving 
problems and ask the children to tell how 
they reached the solution.

The educators involve the children in 
finding solutions for everyday situations 
(sharing cookies in a fair way).

The educator finds way to include 
learning mathematics within other 
activities.

By using different learning methods 
(work in small group, one to one), the 
educator takes part of the time for 
activities focused on mathematics.

The educator recognises the interest of 
children about the world of mathematics, 
upgrades their inborn skills and enriches 
their mathematical vocabulary.

adequate

The educator avoids teaching the children 
about mathematics because of his/her 
personal negative attitude towards 
mathematics. 

Inadequate

The curriculum contains too many topics 
on mathematics, but all are provided 
superficially and children will not 
acquire good basis for further knowledge 
upgrade. 

Educators stand aside and leave 
the children to solve the problems 
individually without their assistance, by 
missing valuable possibilities to stimulate 
and support their mathematical thinking.

The educators are focused to get “the right 
answer”; instead of giving time to the 
children to think individually and to find 
the solution, the educator answers instead 
of them and solves the problems instead 
of them.

The educators think that they pay 
sufficient time to mathematics, but 
actually, that is insufficient and 
superficial (counting the days of the 
calendar).

There are no focused activities for 
learning mathematics.

Many possibilities for learning 
mathematics are missed; the educator 
fails to recognize the importance of 
introducing mathematical concepts and 
does not use the mathematical vocabulary.
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Stimulating the scientific 
thinking and artistic 
expression

Different sources and resources for music 
activities are being used (e.g. creating 
one’s own song or group creation of song; 
signing an assigned song or singing on 
certain music, text; creating own musical 
instruments or playing on certain 
instrument, etc.); 

Musical knowledge, tastes and 
experiences are shared;

Independent musical expression and 
exploration are encouraged; 

Expression of thoughts, feelings, actions 
and expressions are encouraged through 
sounds and voices;

Certain rhythms are encouraged and 
practiced;

Imitation and production of different 
sounds and voices are produced;

Attention is paid to certain characteristics 
of sounds and voices (pitch, frequency, 
colour, message etc. of sounds and voices); 

Different conventional and 
unconventional sources and sound and 
voice materials are used (e.g. own voice, 
voices of others; bodily sounds, sound of 
live and non-live substance, etc.) 

adequate

Teamwork and participation in projects 
are encouraged.

They read stories which will motivate and 
inspire the children for visual expression 
and presentation;

They insist on the process, and not the 
product; 

Versatile, attractive and always ‘artistic’ 
environment is provided;

The child is monitored for the 
development and adoption of certain 
knowledge, notions, concepts for 
visual expression and creativity (e.g. 
whether lines, colours, figures etc. can be 
distinguished and whether they can be 
recognised, named etc.); 

Support is given for initiatives, 
independence, creativity and originality 
in performing certain music activities 
(e.g. while interpreting the song, the 
child dances on his/her own scenario and 
similar) and during visual expression;

Capability for active listening is 
developed (e.g. while listening the song, 
the content of the song is expressed and 
explained through body language; and 
similar);

The same or related materials are used 
(e.g. audio-visual tools; dry leaves; paper; 
animals are only learnt through toys and 
drawings etc.);

Inadequate
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The visual expression is strictly guided 
(e.g. you will draw something nice, with 
house, flowers in different colours, sun; 
etc);

There is no assigned importance to 
protection and safe behaviour, as well 
as towards the sounds, voices (shouting, 
strong knocking, etc.), and also towards 
different sources and possibilities (DVD 
players, music systems, etc.);

Insufficient attention is paid to the 
building and development of music 
experience and culture;

Children’s creativity is not encouraged 
regarding the experimentation of 
children with sounds, voices and their 
sources, possibilities;

Attention is not paid to silence and its 
importance, exploring, etc., (e.g. we are all 
silent, there are no sounds around us. . . . 
Do you hear sounds, voices?. . . .Jana: Yes, I 
heard my heart, it was happy!, Eda: And I, 
I have so much music in my head!). 

There is full control over guidance, 
organization and performance of music 
activities.

Planning the future steps is not in 
accordance with the needs and interests of 
children;

Creativity, independence and initiatives 
are not encouraged; 

Same approaches are used for the music 
activities;

Compliments are given instead of 
encouraging the children.

The child is requested to name and 
describe what he/she did (sometimes 
the goal is not what the child did, but 
expression of only one idea, feeling, etc., 
nor expression of for example: Tell me 
how you did this?);

It is assumed what the child wanted to 
present, express (especially when there 
are more details or when represented 
through other symbols); 

Children are requested to visually express 
and present the objects, buildings, people 
etc., which are not known, close; 

Lack and shortage of materials (e.g. 
children are not given free choice 
when using different types of drawing 
materials); 
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IX. APPROACH  
TOWARDS  
LEARNING

The approach towards learning is the main aspect of early 
learning in small children in the process of their preparation 

for the school. This aspect of early learning in children is 
focused primarily on how, and not what small children learn. 
The approach towards learning includes also the attitude of 
children towards the learning (interest, pleasure and motivation 
for learning), as well as the behaviour of the child during the 
learning process (attention, persistence, showing initiatives, 
flexibility and self-control) 

The approach towards the learning refers to the interest, mood 
or styles that children use in the early learning process, and not 
the knowledge and skills that they acquire with the learning 
process. The child can go through the early learning process in 
different ways, and educators should recognize it so as to avoid 
discouraging the children, but on the contrary, to strengthen 
their attitude towards early learning. Curiosity, creativity, 
independence, willingness to cooperate, showing initiatives and 
persistence are only part of the approaches that small children 
use in the early learning process. 

Sometimes cultural differences have impact on what the 
children learn. In certain cultures children are encouraged to 
learn through active involvement in dialogue with adults, in 
other cultures children have receptive and passive role under 
conditions when they are enforced to listen to the instructions 
from adults, whereas others learn passively through observation, 
imitation and non-verbal communication. When children freely 
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express their initiatives, and when they are 
allowed to make a choice, they acquire the self-
esteem and continue learning by using their 
potential to expand the initiatives. 

Educators should create such learning 
possibilities, which will encourage the 
initiatives in children, by respecting the 
interest and choice of the child. 

Small children by nature are curious. Well-
conceptualised environment for early learning 
is the basic task for the educator. The educator 
encourages and alleviates the children’s play, 
while children will strengthen their interest 
for learning and acquiring new knowledge and 
skills. In such stimulating environment, the 
children explore, show initiatives, expand their 
curiosity, and are encouraged to ask questions 
and to solve problems, thus becoming active 
„students“ throughout their whole life. 

The development of activities and good 
practices, which are directed towards 
expanding the approaches towards learning in 
small children, leaves mark over the learning 
and the formal educational process. Children 
who start going to school with great interest 
and positive approach towards the learning 
show better results in literacy and mathematics, 
than the children who start going to school 
with less motivation for learning.39 Children 
with positive attitude towards learning 
(attention, initiatives, persistence) during 
their education develop stronger linguistic 
skills.40 The educators should apply strategies 
for early learning, which will promote positive 
approaches of the children towards learning. 

39 NCES ( National Centre for Educational Statistics), 
2002, Children’s reading and mathematic achievement 
in kindergarten and first grade. Washington 
DC, Author :Online nces.ed.gov/pubs2002/
kindergarten/24asp?nav=4 

40 Fantuzzo,J.M.A.Perry&P.McDermott.2004: Preschool 
approaches to learning and their relationship to other 
relevant classroom competencies for low income 
children, School Psychology Quarterly 19(3):212-30 

In the Standards for early learning and 
development, the sphere Approach towards 
learning is represented with 5 standards, which 
present the expectations, which children should 
reach in order to develop positive approach 
towards the learning.

 Standard 1: 
The child can learn  
new things and acquire  
new experiences
Expanding the planned activities by scope 
and complexity as response to the increased 
interest of the children for particular activities 
is an important aspect for learning new 
things and acquiring new experiences. With 
regard to fulfilling this standard, there is need 
for activities, which will motivate the child 
gradually to strengthen his/her acquired 
knowledge and skills and spontaneously to 
acquire new and more complex skills. The early 
learning activities require strategies, which 
encourage the child to make a step forward in 
accomplishments regarding tasks that are more 
complex. In reaching this standard, the role of 
the educator is to encourage the child and to 
support his/her intentions to complete a more 
complex task if interest is shown accordingly. 
The modelling and strengthening of skills and 
knowledge in children does not happen only 
during the planned learning activities, but also 
happens spontaneously during the playing and 
routine activities, as well as during the walks 
outside.

APPROACHES  
TO LEARNING 
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E.g. how to use  
the child’s language  
to encourage the  
thinking process.
Еmilija looks at the river and 
says: Teacher, this river has 
less water than the river in my 
grandmother’s place.                                                       

teacher: You are right Emilija, 
what do you think why is it so?                

Еmilija: Fish must have been 
very thirsty and drunk all the 
water.           

teacher: Yes, during 
summertime when it’s hot we all 
drink more water......

 Standard 2: 
The child can take  
initiative 
Showing initiatives on the part of the children 
can be defined as condition when they have 
capacity to start certain activity and to follow 
the activity until the completion of the task. 41 
Since the earliest age, children act upon their 
own initiatives. Little infant lays its hands to 
reach the multi-coloured toy, the little child 
holds the empty glass and asks to have some 
more juice. The pre-school child with his/
her initiative in the game goes even further 
(the child builds a tower from cubes or other 
buildings and objects from cubes). The role of 
the educator in achieving this standard is to 
recognize the child’s initiative and to support 
the child’s idea and to encourage the child for 
his/her plans and choices. Supporting the 
child’s initiative is equally important also 
during the planned activities, as well as during 

41 Hohman, M &D.PWeikart , 2002 .Educating young 
children: Active learning practice for preschool and 
child care programs. 2 nd edition 

the free playing activities (e.g. to respect the 
child’s initiative in which corner, with which 
materials and how long the child wants to 
work). In order to stimulate the fulfilment of 
this standard, the educator should only prepare 
the general context (e.g. fine motor movements 
– playing with fingers) and to provide working 
materials (paper, colours, puzzles...), and to 
let the children decide which activity they will 
further develop. 

 Standard 3: 
The child shows persistence  
in the undertaken activities 
Children, who believe that their success 
depends on their efforts, and who are given 
bigger autonomy, show more persistence in the 
activities they perform. If children play in their 
own setting, which stimulates early learning 
and do not care how their activity will be 
evaluated, they are encouraged to experiment 
and explore with great deal of persistence 
and patience. The role of the educators to 
reach this standard is to stimulate the child’s 
persistence by encouraging the child to work 
alone wherever possible, and to offer minimal 
assistance if necessary to finalise the whole 
activity. Encouragement should be in direction 
that the successful activity results from the 
intentions and the efforts that the child made. 

APPROACHES  
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E.g. how to stimulate  
the persistence
Fatmir takes a box with 
puzzles from the shelf. After 
several minutes, he leaves the 
partially arranged puzzle with 
impatience                                                  

Fatmir: This is very difficult                                                

educator: Try to turn all parts 
with the picture in upper 
direction so that you can see 
the pictures.                                                    

Fatmir did that and carefully 
looked at the pictures from the 
puzzle.                

the educator points to the 
circular form of one puzzle and 
says: Look, can you find a part 
which looks like this?                            

Fatmir founds the respective 
form and says: I managed to 
do it, it is a wheel, and there is 
another one here! (continues to 
arrange the puzzle)                      

educator: You have arranged all 
the pieces                                     

Fatmir: Let’s do some more 

 Standard 4:  
The child can use his/her 
creativity in the everyday 
activities 
Creativity is a capability to discover or do 
something new by using own’s experience and 
own skills without using previously determined 
models or patterns. Children develop their 
creativity by participating in different symbolic 
games, music movements and visual-creative 
games. The role of the educator in reaching this 

standard is to encourage the children to express 
their creativity during the everyday activities. 
Developing the creativity in children is 
process of intellectual and emotional learning. 
Creativity in children is mostly expressed in 
the games that they initiate. If the majority of 
activities (both planned and free activities) 
are initiated and guided exclusively by the 
educators, children have little possibilities to 
initiate activities and to develop their creativity, 
which is the key element of the positive 
approach towards the learning in every child.  
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E.g. How to stimulate 
creativity in children 
within a guided activity 
for classification and 
arrangement?
During the guided activity, 
children are given canvas 
stripes in three different 
widths, in several colours, 
and paper and glue.                                                                     
Educator: What can you do with 
the stripes? 

Fatima makes a framework from 
the stripes and glues them on 
the paper: stripes are arranged 
per colour alternately: red/white/
red/white, but with different 
width without any special order.                                                            
Goran is trying to make a “wild 
man”, ad he is making his hair by 
alternately ordering thin green 
and thick blue stripes.   

Milena glues the stripes one 
to the other in a long line 
without using special order 
for the colours and says 
that she is making a snake.                                
Burim looks at Milena and says 
that she will make a snake, but 
puts the stripes in a certain 
order: she uses 3 red thin stripes 
for the snake’s head, 3 middle 
thick red stripes for the body 
and 3 red wide stripes for the 
tail and says: “This snake is like a 
dragon!” 

 Standard 5: 
The child can learn in different 
ways from his/her own 
experiences 
Сите деца доаѓаат во градинка со одре дено 
предзнаење и искуство што го All children 

come to the kindergarten with previous 
knowledge and experiences acquired from 
the immediate environment. Well-planned 
activities for learning, which are based on 
the scientific concept for early learning42, 
provide the children with possibility to share 
their ideas, which are based on their previous 
knowledge and experiences in different ways. 
During this phase, it is better that new ideas 
and knowledge are upgraded on what the 
child already knows, rather than developing 
activities, which correct the already acquired 
knowledge and experiences. Learning is easier 
when children link the new information with 
what they already know. New information and 
skills should not be learnt and acquired in an 
isolated way from what the child has already 
acquired as experience.

E.g. how do children 
learn from previous 
experiences 
Before starting to read a book 
about some dog (puppy), it 
is desirable that the educator 
asks the children if any of them 
has a dog, or know someone 
who has a dog. If children have 
never heard of a puppy, and 
know something about dogs, 
then this can be the focus of the 
activity. Discussion about dogs 
and puppies shall activate the 
part of the brain, where children 
keep their knowledge from 
previous experience. Discussion 
will help the children to link 
what they already know with 
the new information that they 
get. 

42  National Association for the Education of Young 
Children (2009) Developmentally Appropriate Practice 
in Early Childhood Programs serving Children from 
birth to 8, Washington DC ( pp.140) 
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Creating conditions 
for development of 
positive approach  
towards learning
Stimulating  
the curiosity,  
making initiatives,  
creativity and  
persistence

The educator uses communication skills, 
which encourage the children’s ideas to 
solve problems

The educator uses great number of 
communication skills to encourage 
the patience in children to conduct the 
activities (encouraging and approval)

The educator encourages the children to 
participate in dances which engage all 
parts of the body, the educator dances 
with the children

The educator does not provide a ready 
model of activity, which the children 
should copy

In guided activities, the educator provides 
only the concept (e.g. arranging and 
classification) 

The educator offers the children with 
different materials and possibilities and 
leaves them to explore 

In the play room, all materials for 
activities and toys are within children’s 
reach 

adequate

Uses communication skills which are 
directed towards correction of mistakes 
or negative comments (you are a bad 
child, this is wrong...)

The educator finishes the task instead 
of the child, or uses unspecific praising 
words (such a beautiful drawing, you are a 
good child ...)

The educator is oriented towards the 
“success“ of the performance and includes 
only children who are talented, and 
ignores the other children

The educator prepares the children for 
certain performances during special 
hours

The educator provides a ready model for 
the activity and the designs of the children 
are almost identical

The educator uses a limited choice of 
materials and allows the children to use 
them only under his/her control

Materials are always distributed by the 
educator

Inadequate
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X. HOW CAN EARLY 
LEARNING BE  

CONTINUED AT HOME 
(COOPERATION WITH PARENTS) 

The expected results (standards) in pre-school children, 
through stimulating strategies for teaching, which are 

presented in the Handbook, are achieved with success only if 
educators build partnership relations with parents and family 
members who participate in the care, upbringing and early 
learning of children.

Educators from kindergartens are fully aware that first and 
most influential teachers of children are their parents, and 
therefore they should create an overall atmosphere of mutual 
respect, both for the parents and the children. Educators should 
intensively cooperate with the parents in all activities taken in 
the kindergarten and actively to help parents to continue the 
early learning activities at home. The partnership is based on 
mutual understanding and knowledge of what they expect from 
each other, as well as mutual knowledge of the attitudes they 
have about each other. Partnership is based on mutual trust and 
joint interest, creation of atmosphere, which leads to positive 
experiences from early learning in small children, both in the 
kindergarten and within the family. 

Educators can do quite a lot to encourage the parents to actively 
participate in the early learning of their children. 

One of the strategies is to assist the parents to understand that 
the learning activities, which are applied in the kindergarten, 
are combination of activities initiated from the experiences of 
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children and activities, which are guided by 
the educators themselves. Another dimension 
of support is to encourage parents to continue 
the activities and to enrich the possibilities for 
early learning also at home. 

1. Exchange of information for early 
learning activities which are applied 
in the kindergarten, and how they 
stimulate the child’s development 

Examples of practices 
which may be used by the 
educator:
•	 Meeting with group of parents 

•	 Conversation with the parents 
about what the children learn 

•	 Publication of magazines 
and publications, which are 
distributed to the parents 

•	 Website with information about 
the learning activities 

•	 Preparation of brochures 
which contain strategies for 
teaching, which are used in 
the kindergarten to reach the 
expectations of what the child 
should know and do  

•	 Renting books, video tapes...

•	 Informing and explaining to the 
parents about what the children 
do in the kindergarten

2. Providing information to the parents on 
how to continue early learning from the 
kindergarten into home environment

Parents want concrete information and 
suggestions on how to behave and which 
activities to be used with children in order to 
increase the possibilities for early learning at 
home. 

Examples for practices 
which the educators can 
use to stimulate early 
learning at home:
•	 Offering different ideas on 

how the parents may use the 
everyday routine activities 
towards improvement of early 
learning at home (early learning 
while going to the shop, during 
joint meals, joint watching TV 
programs for children) 

•	 Offering different ideas and 
suggestions about how the 
parents can more efficiently 
use the time period with the 
children towards acquiring 
communication skills

•	 Advising how to use the time 
spent with children in order to 
stimulate the thinking process 
and conversation with children 
(while driving in a car, while 
going to school together, 
during walks...) 

•	 Assisting the parents to 
recognize and use spontaneous 
possibilities for early learning of 
their children (questions from 
children, playing and walking in 
nature, going to the market or 
the shop...) 

The educators should recognize the parents’ 
concern without creating an atmosphere in 
which parents experience them as „enemies“, 
but should always experience them as their 
associates in stimulating the early learning 
in children. If the educators realise that 
the parents do not accept their advices and 
guidelines, it would be necessary that they 
re-examine and modify their approach, and 
should not immediately categorise the parents 
as „disinterested„43

43 National Academy for Education of Young Children 
( 2003): Early Childhood Curriculum, Assessment 
and Program Evaluation: Building an Effective, 
Accountable System in Programs for Children aged 0-8, 
Joint Position Statement, Washington DC
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Establishing  
partnership  
and interaction  
with parents 

Parents are always welcome and have 
possibility to actively participate in the 
activities 

Educators respect the individual  
cultural and social differences  
of parents

Parents and educators bring decisions 
jointly about ways to stimulate early 
learning in children 

Educators explore what the parents  
know and need regarding children  
and accordingly develop a plan for 
activities 

Regular communication with parents 

practIces that 
stImuLate the 

partnershIp wIth 
parents 

The participatory role of the parents is 
provided only with parental meetings, 
which have rigid agendas or are not 
adjusted to the parents’ free time

Visits by parents are seen as imposing, 
and kindergartens have policies which 
prevent visits by parents 

Educators pose certain requirements 
from the parents, although they are  
not in line with the traditional  
and cultural characteristics  
of the communities from which  
the parents come 

Educators blame the parents for the 
poor adaptation of the child in the 
kindergarten

Communication with parents is only 
realized when there are problems and 
conflicting situation

practIces that 
dIscouraGe the 

parents to  
cooperate 
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XI. ASSESSMENT OF  
CHILDREN’S ACHIEVEMENTS 
REGARDING THE STANDARDS 

FOR EARLY LEARNING  
AND DEVELOPMENT

What is an assessment?
When one says “assessment” usually it refers 
only to formal tests, but the assessment of pre-
school children differs from the assessment of 
bigger children. 

Assessment is a process  
in which the educator  
in a systematised manner 
observes the child and 
documents the information 
about the child’s level 
of development, his/her 
knowledge, skills and behaviour.

Purpose of the assessment: 
assessment is part of the educator’s everyday 
work with children.

An assessment provides answer to the following 
questions::

 ` What the child knows and can do

 ` When additional interventions are needed

 ` How to improve the teaching 

 ` How to support the child’s progress. 

Subject of assessment: assessment is 
a continuous process, whereby the following is 
being assessed: 

 ` What he child does 

 ` His/her game

 ` His/her behaviour

 ` His/her interaction with other children 
and adults. 

In order to make the assessment more 
successful, it is necessary that methods are 
used, which:

 `  are adjusted to the age

 ` are culturally sensitive (respond to the cul-
ture and language spoken by the children) 

 ` are related to the everyday activities

 ` include the family 

 ` are made with clear and useful purpose.

Children below the school age do not have 
developmental capacity to understand the 
purpose of formal testing, and therefore 
the assessment of their achievements and 
knowledge should be a combination of methods, 
as follows: observation, things designed by 
the children, interviews with parents, etc. The 
assessment is a complex process and includes 
the spontaneous observation of children (in 
group or individually), and documenting 
the information about the children and the 
evaluation. 

Collecting the information about the child is 
done gradually: while talking to the child you 
ask open questions, you guide his/her game/



APPROACHES  
TO LEARNING 
AND MOTIVATION 
FOR LEARNING 
NEW THINGS  

APPROACHES  
TO LEARNING 
AND MOTIVATION 
FOR LEARNING 
NEW THINGS  

COGNITIVE  
DEVELOPMENT 
AND ACQUIRING 
NEW KNOWLEDGE 

COGNITIVE  
DEVELOPMENT 
AND ACQUIRING 
NEW KNOWLEDGE 

LANGUAGE  
DEVELOPMENT 
AND  
COMMUNICATION 
SKILLS 

LANGUAGE  
DEVELOPMENT 
AND  
COMMUNICATION 
SKILLS 

SOCIO- 
EMOTIONAL  
DEVELOPMENT

SOCIO- 
EMOTIONAL  
DEVELOPMENT

MOTOR  
DEVELOPMENT 
AND HEALTHY  
AND SAFE  
BEHAVIOUR

MOTOR  
DEVELOPMENT 
AND HEALTHY  
AND SAFE  
BEHAVIOUR

102

exploration, you encourage him/her to try new 
things while you are assisting him/her about 
something, when a child is successful about 
something you cheer together.

Documenting the information about 
the child is done by memorising visual 
information, making notes, anecdotal notes, 
taking pictures of the child, keeping the child’s 
drawings and other works, video records, filling 
out the instrument (questionnaire), creation of 
portfolio for the child. 

All information and data about the child are 
evaluated, reviewed and decision is reached 
about which phase of the standards has been 
reached. In this phase, the SELD are taken into 
account, so that they serve as a reference point 
to ″measure″ the child’s achievements. 

The time required for the assessment depends 
on the standard which is being assessed and 
certainly it differs for every child. For certain 
standards and their respective indicators 
only little time is needed, such as: “the child 
makes dots on a piece of paper with a felt-tip 
pen”, “the child opens and closes the tap”, 
“the child counts to five” etc. These indicators 
can be easily checked and documented by 
using the questionnaire (instrument), which 
is a kind of checklist. Certain indicators and 
standards require more time and more ways to 
be documented. For instance for the following 
indicator: “the child foresees what will happen 
on basis of observation and exploration. it 
tests its own procedure”, there is need for more 
time and more ways of documenting it, such as 
keeping anecdotal notes, taking photographs 
of children, keeping the children’s works, 
conversation with parents, etc.

Characteristics  
of the assessment
Аuthenticity. The main characteristic of an 
assessment is authenticity, due to the fact that 
each child is special and represents a “story in 
itself ”. Not every child reaches this standard 
and not all children can reach it with the same 
pace. They can show fast progress regarding 
some and slow progress regarding other 
standards.

Оbjectivity. In order to have an accurate 
assessment as much as possible, it must be 
objective. The assessment is made on the basis 
of the objective capabilities of the child, and not 
on basis of our feelings, intuition, guessing. In 
order to keep the objectivity of the assessment, 
one needs to adhere to three elements: there 
should be enough evidence and sufficient 
time should be given (both to the child and the 
educator). The child never shows his/her skills 
equally, some days the child is more willing to 
play and learn. In addition, not all educators 
always interpret one activity in the same 
way, because the educator’s interpretation 
of child’s activities is somewhat subject to 
subjectivity. The assessment and the filling out 
of questionnaires is a whole process. Therefore, 
sufficient data need to be collected and no 
rush decision should be made regarding the 
assessment of the child’s capabilities.

Focus on what the child “can do”, and not 
what the child “cannot do”. The assessment 
should be focused on what the child can do and 
not what the child cannot do. The assessment 
is not made in order to see whether the child 
can or cannot do a particular activity at certain 
point of time – in that case it looks more like 
classical testing. Тhe assessment is not made by 
assigning a certain task and observing whether 
the child can and cannot make the task – in that 
case the assessment is not authentic.
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Assessment of the 
progress in reaching 
the standard
One of the biggest frustrations when working 
with small children is that not always one 
can easily determine the phase in which the 
child has reached the standard. It is a fact that 
not always one can clearly see how the child 
reached the standard. For example, the child 
does not have to learn to write his/her name, or 
to read – more important task is to learn to love 
books, reading, to hold a book, to understand 
which information may be obtained from the 
books, to listen when you read, to ask questions 
and to foresee events, to enjoy the rhythm of the 
language. 

Once you have identified the standard, the 
next thing you need to do is to ask which 
progress has the child reached with regard 
to the respective standard. This decision may 
be reached fast and easily regarding certain 
standards, however sometimes it requires more 
time and observation. Always ask the following 
questions: 

 `  Has the child reached the SELD?

 ` If not, where is the development on the 
scale? 

 ` How can this child be assisted to reach the 
standard?

 ` If the child has reached the standard, 
which is the next step? 

The achievements of the child regarding the 
standard can be measured through three levels 
of achievement:

1. First step towards the achievements 
(makes effort)

2. Shows progress in the achievement 
(reached partially)

3. Reached the standard (reached 
completely)

If you are not certain and the child is between 
two levels, choose the lower one.
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XII. STANDARDS 
IN ACTION

As an educator in a pre-school insti-
tution, you work on the promotion 

of the overall development of children 
at any point of time that you spend with 
them. Together with you, they learn 
how to separate from the parents and 
gradually they become independent in 
the “big world″ that surrounds them. 
In your attempt to get their confidence, 
you help them to feel safe and certain in 
the institution in which they stay. You 
help them to join the group and make 
friends, you introduce them to other 
children and adults and promote the 
feeling of belonging and togetherness, 
by establishing that friendship, and 
kindness and care for each other are the 
key elements in their mutual relations. 
You try to make an atmosphere and 
surrounding where they feel safe, 
where it is impossible that they may be 
hurt neither physically nor verbally 
or emotionally. You offer them with 
foreseeable routine, and you are flexible 
to adjust the activities to their needs, to 
their mood and to the level of interest in 
order to keep their attention. With the 
experience that they acquire with your 
assistance in the pre-school institution, 
you contribute towards the formation 
of their personality and also make 

an influence in terms of what kind of 
students as well as what kind of people 
they will be in future.

In this part we shall try to explain how 
can we help the children to reach the 
standards, thus being aware that there is 
no single way, but a multitude of different 
ways. Therefore, we invite you to think 
about what is happening in the playroom 
and about everything, which is written in 
your work program. 

How and which  
activities will you 
use to encourage  
the children  
to reach the  
standards?
Below are several examples of how to 
monitor the fulfilment of the standard 
and the adequate activities, which may 
help to reach the standard:
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Sphere:  
Health  
and motor  
development
Sub-sphere:  
Fine motor development

 Standard 4. 
The child can control  
the movement of the palms 
and the fingers

In order to acquire self-confidence in 
their motor skills, you give them support 
during the game. At the same time, 
you enable them to handle different 
tools and materials to develop the 
coordination eye-arm as well as fine 
motor movements. In order to start 
writing and drawing or to handle objects 
in their life, the small muscles on the 
hands must be stimulated. You are 
providing them with the exact materials 
so that children can experience success 
while they are acquiring the basic skills, 
such as cutting with scissors, drawing 
and writing with felt-tip pen, making 
puzzles, etc. 
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First step towards 
reaching the standard

progress towards 
reaching the standard

reaching  
the standard

The child shows interest 
and feels comfortable 
while doing certain 
activities for development 
of fine motor movements, 
but avoids other activities 
– writes with marker, but 
would not use scissors.

The child shows interest 
and feels comfortable 
while doing certain 
activities for development 
of fine motor movement, 
and attempts to do 
other activities with 
the assistance from the 
educator.

The child shows interest 
and feels comfortable 
while doing the activities 
for development of 
fine motor movement, 
and continuously tries 
to do other activities, 
independently or 
with support from the 
educator.

activities which can be planned and implemented in your work plan, adjusted 
according to the level of child’s progress towards the fulfilment of the standard

•	 Provide different 
equipment for activities, 
which stimulate the fine 
motor development.

•	 Notice the children 
who avoid using certain 
materials or activities. 
Do not force them 
to participate in the 
activity.

•	 Provide a play room 
with bigger number 
of toys such as cubes, 
puzzles, beads, pearls, 
etc., 

•	 Make short notes about 
the child’s capabilities. 

•	 Provide more different 
types of equipment 
for activities, which 
stimulate the fine motor 
development, provide a 
corner in the playroom 
where such activities can 
be stimulated.

•	 Assist the children who 
avoid certain activity or 
certain materials. They 
should tell you what they 
want to do and what 
they want to try. 

•	 Offer them with bigger 
materials so that they 
start using manipulating 
with them and gradually 
replace them with 
smaller materials, so 
that the children can get 
confidence.

•	 Praise the children for 
the newly acquired 
skills and occasionally 
enter new activities and 
materials.

•	 Provide more different 
types of equipment 
for activities, which 
stimulate the fine 
motor development, 
provide a corner in 
the playroom where 
such activities can be 
stimulated and bring 
new materials and 
activities from time to 
time.

•	 Be prepared to help 
the children who avoid 
certain activity or 
materials.

•	 Recognise the new 
skills. 

•	 Praise the attempts 
and the successful 
attempts.

•	 Exhibit what 
the children did 
throughout the 
playroom and praise 
them.

•	 Exhibit photography 
of children, which 
show their play with 
materials, which 
stimulate the fine 
motor development.
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Sphere:  
Socio-emotional  
development
Sub-sphere:  
Social  
development

 Standard 2. 
The child can develop social 
skills in interaction with 
other children

Indicator: 

The child shows loyalty 
towards the friend

By providing many possibilities to the 
children to play and do the activities at 
the same time, you help them to make 
friends and to get along with each other. 

Certainly, you spend a lot of time 
helping the children to make friends. You 
create an atmosphere of togetherness 
and encourage them to care mutually. 
You explain them what is friendship 
and how feelings are expressed in an 
appropriate way. You help them to learn 
how to respect the feelings of other 
children. You recognise when certain 
children develop good friendship and 
you encourage them to strengthen their 
friendship, as well as to become aware 
about the joy it brings. You try to help 
the children who cannot easily make 
friends.
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First step towards 
reaching the standard

progress towards 
reaching the standard

reaching the standard

The child plays and 
works besides other 
children or looks at the 
other children or makes 
an imitation without 
showing any affection 
towards a certain child

The child plays and works 
together with the other 
children without showing 
affection towards certain 
child

Recognises certain child 
as a special friend and 
chooses to play and 
work together with him/
her

activities which can be planned and implemented in your work plan, adjusted 
according to the level of child’s progress towards the fulfilment of the standard

•	 While the child is 
playing or doing some 
other activity, make 
comments about what 
other children around 
him/her are doing and 
in which way they can 
play or do something 
together. Do not 
force them to a joint 
activity, but only make 
a comment and give an 
example

•	 Encourage the children 
with similar interests to 
play and work together

•	 During the group work, 
tell them how they 
can work together in a 
courteous and caring 
way

•	 Read stories and sing 
songs about friendship 
and friends

•	 Make a pair between a 
shy and more opened 
child

•	 Be friend to a child that 
is often lonely. Invite 
another child to join you 
while you play.

•	 While the child is playing 
or doing some other 
activity, make comments 
about how other 
children are playing 
together 

•	 Make an 
acknowledgement for 
all the behaviour that 
shows kindness, care 
and friendship

•	 Read stories and sing 
songs about friendship 
and friends

•	 Encourage the children 
to invite other children 
to join them in the play 
or activity

•	 Help a shy child to join 
the group of children in 
some activity. Be close 
to the child until the 
child successfully joins 
the group game

•	 Intervene when the child 
is excluded and make 
the group to be more 
friendly and open to 
other children

•	 Continue to support 
the friendship and 
interaction among the 
children

•	 Make a Group Book 
with photography of 
all children, in which 
all their interests 
are noted. Read the 
book so that they can 
become familiar with 
each other

•	 Help the children 
to recognize the 
moments of friendship 
and mutual kindness

•	 During the group 
activity or game, 
emphasise the 
moments of showing 
friendship

•	 Continue to encourage 
the shy children to join 
the group of children

•	 Continue to intervene 
when the child is 
excluded from the 
game
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Sub-sphere:  
Emotional development

 Standard 4.  
The child can control  
his/her own feelings

Индикатор: 
The child expresses the anger 
or sorrow with great deal of 
control. 

The encouraging of children to use 
words in order to express their feelings 
and needs is a continuous process. When 
you help the children to control their 
impulses and when they refrain from the 
desire to hurt somebody, means that you 
are doing your basic and most important 

role as an educator.

Probably you are continuously repeating: 
“Use words! Can you tell me how you 
feel because of what he did? “ You act 
as mediator and you continuously help 
them to solve the conflict, which exist 
every day in the play room. Children find 
it difficult to control their strong feelings 
and need your assistance to learn how to 
do that.
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First step towards 
reaching the standard

progress towards 
reaching the standard

reaching the standard

The child uses his/her 
behaviour, but once the 
educator intervenes, the 
child starts using words. 

The child starts to express 
verbally in order to show 
feelings, but still needs 
the assistance from the 
educator.

The child expresses 
himself/herself verbally 
to show the feelings 
and more rarely needs 
the assistance from the 
educator.

activities which can be planned and implemented in your work plan, adjusted 
according to the level of child’s progress towards the fulfilment of the standard

•	 While the child is 
playing or doing some 
activity, be prepared 
to help them verbally 
in the resolution of a 
possible conflict

•	 Carefully observe 
the place where the 
conflicts most often 
appear - rearrange the 
furniture, bring more 
materials and toys – act 
preventively

•	 During the group 
games, tell them they 
mutually need to 
treat each other with 
kindness

•	 Read stories and sing 
songs about feelings 
and conflict resolution 

•	 Provide a safe and quiet 
place where an upset 
child can spend some 
time alone. Place soft 
pillows or mattress if 
the child has need to 
throw himself/herself 
and punch during a 
tantrum

•	 While the child is playing 
or doing some activity, 
support the expression 
of feelings with words 
and be prepared to help 
verbally in the resolution 
of a possible conflict

•	 Think in a preventive 
way! If you know or 
expect that some 
problem will emerge 
among some of the 
children, be close or 
discretely disjoin them 
on time

•	 Encourage the children 
to ask for assistance 
whenever there is a 
problem.

•	 Praise the children who 
were kind or successfully 
solved the conflict

•	 Always have a safe place 
where an upset child can 
go

•	 Continue to support 
the child to express 
herself/himself with 
words and help 
whenever there is need

•	 Continue to act 
preventively, and do 
not react only when 
the a conflict emerges

•	 If some serious 
problem appears, 
stop the activity and 
talk about the event 
together with the other 
children. Encourage 
their dramatic role 
plays in order to show 
a conflicting situation 
and how it was 
resolved

•	 Praise and 
acknowledge the 
children when they are 
kind and when they 
managed to solve a 
conflict

•	  Always have a safe 
place where an upset 
child can go
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Sphere:  
Cognitive  
development
Sub-sphere:  
Mathematics  
and numbers

 Standard 4.  
The child demonstrates 
knowledge about quantity, 
numbers and counting

Find ways to make the counting part of 
their everyday activities. This can include 
counting the children who are present 
and absent on that day, number of boys 
and girls, number of days in a week, the 
number of cubes comprising the tower, 
number of dots on the drawing, number 
of buttons on the jacket etc.
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First step towards 

reaching the standard

progress towards 

reaching the standard

reaching the standard

The child shows little 
interest about counting 
and insufficient 
awareness about the 
accuracy when measuring 
the quantity.

The child starts to count 
objects and people with 
big awareness about small 
quantities.

The child starts to count 
objects and people with 
big awareness about big 
quantities.

activities which can be planned and implemented in your work plan, adjusted 
according to the level of child’s progress towards the fulfilment of the standard

•	 While the child is 
playing or doing some 
other activity, talk 
about the quantities 
of objects, children, 
chairs, cookies, etc.

•	 Include the counting in 
the everyday activities 
such as distributing 
the snacks, washing 
hands etc.

•	 Sing songs and read 
stories, which contain 
counting (e.g. “Three 
little pigs”). 

•	 Accept the level of 
child’s participation 
in such activities. Do 
not force the child to 
count, because in this 
way, mathematics will 
become a negative 
experience and the 
child will become 
repulsive towards 
mathematics.

•	 Make the counting to 
be entertaining.

•	 Continue to talk to 
the child about the 
quantity of objects, 
children, chairs, 
cookies, etc., by asking 
the child to help you 
while counting. Start 
with small quantities. 

•	 Include the counting in 
the everyday routine 
activities.

•	 Sing and tell stories 
with counting (“Five 
little monkeys”).

•	 Read stories which 
contain counting in 
small or big groups 
and count together the 
pictures in the book.

•	 Play games by 
counting outside of the 
kindergarten: “Jump 
three times”. 

•	 Encourage and 
stimulate the children 
to count in the course 
of the day.

•	 Continue to increase 
the quantity of 
objects that you talk 
about, sing or read 
and incorporate them 
in the daily routine.

•	 Play games with 
movements, where 
children are required 
to clap their hands 
and count at the 
same time. Increase 
the quantities to be 
counted when you 
realise that children 
successfully follow 
the instructions.

•	 Enter numbers in 
the everyday work 
and help the children 
to understand the 
relation between 
numbers and 
quantities.

•	 Encourage the 
children to count 
bigger and bigger 
quantities in the 
course of the day.
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Sphere:  
Language,  
communication  
and literacy

Sub-sphere:  
Art

 Standard 4.  
The child demonstrates 
interest about participation 
in different forms of visual 
creativity 

You provide an artistic corner in the 
play room with numerous different 
materials, which the children can use for 
their creative expression: water colours, 
distemper paints, brushes for painting in 
different size, paper in different colours 
and sizes on which the children can 
draw, paint or cut it; glue, materials for 
making pastiche, scissors, crewel, beads. 

You know that children can express their 
feelings and ideas through their creative 
expression. You are aware that the 
outcome is not important – what they 
did or drew, but the experience that the 
child acquires throughout the process of 
creative expression.
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First step towards 
reaching the standard

progress towards 
reaching the standard

reaching the standard

The child uses only 
several types of materials 
and techniques as the 
educator introduces 
them, without combining 
them or using them in a 
different way.

The child uses several 
types of materials and 
techniques, combines 
them and uses them in 
different ways.

The child uses several 
types of materials and 
techniques, combines 
them and continuously 
uses different ways of 
their use.

activities which can be planned and implemented in your work plan, adjusted 
according to the level of child’s progress towards the fulfilment of the standard

•	 Provide an artistic 
corner with different 
equipment and 
materials for artistic 
expression.

•	 Introduce the children 
with different types 
of materials and 
techniques, and 
gradually introduce 
new materials as they 
increase the interest.

•	 Respond to the child’s 
creativity by discussing 
what they did and by 
asking open questions, 
but not by evaluating 
them with your 
comments (“You have 
used so many different 
colours on your 
picture”! 

•	 Ask them if you can 
exhibit some of their 
pictures and drawings 
so that others can see 
them.

•	  Show them to the 
parents and the other 
children, by paying 
attention to the 
comments of the child 
regarding the process 
of design.

•	 Provide an artistic corner 
with different equipment 
and materials for artistic 
expression. Occasionally 
introduce new materials.

•	 Encourage the children 
to talk about their 
creations so that they 
describe how and what 
they did.

•	 Include their comments 
of what they designed or 
make a short note. Ask 
them if you can make 
a photograph of their 
drawing or to put it into 
their portfolio.

•	 Include art books into 
your library.

•	 Praise the children for 
the newly acquired 
skills and occasionally 
enter new activities and 
materials.

•	 Provide an artistic 
corner with different 
equipment and 
materials for 
artistic expression. 
Occasionally introduce 
new materials.

•	 Create a gallery in 
the playroom and 
occasionally make 
an exhibition of their 
work, whereby the 
“artists” can say 
something more about 
their works. 

•	 Encourage the children 
to combine materials 
and techniques and 
give them positive 
comments when they 
try to work with new 
materials.

•	 Include art books in 
your library, show 
them different 
techniques and artistic 
movements. 
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How to proceed? 
Assessments and planning go hand in hand. 
The more frequent and more objective is the 
assessment, the more the educator learns about 
the progress of the child towards reaching the 
standards and continuously decides about the 
next activity for each child or group. The next 
diagram shows how the assessment integrates 
into the planning of the curriculum.

Observe
Document
Evaluate

ImpLement  
the pLan

How can I help  
the child?
What functions/does  
not function in the 
group?

make  
a pLan

oBserve

High quality programs are based on  
information obtained from continuous 
formal and informal assessment of the 
children, which provide information about 
the level of achievement in early learning 
and development. This information helps the 

educators/caregivers/teachers to teach the 
children in a more efficient way and to modify 
the curriculum and their practices for teaching 
children.
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1. Activity
Similar, but different

All children are taking their place in the space 
as they want, but they need to be close enough 
to be able to touch each other. The educator 
gives instructions which parts of the body the 
child that possesses certain characteristics, 
should be touched, for instance: with your 
left leg touch something black or red on your 
friend next to you, with your right leg touch 
something blue, with your left hand touch 
someone who wears glasses, with your right 
hand touch someone who has black hair, with 
your head someone that laughs etc.

It is important that the game is dynamic. The 
children can guide the game by themselves, but 
one should take care that the tasks are feasible.

Then, ask the children to think about themselves 
of any characteristic that they believe no one  
 

else possesses, i.e. no one else in the group has 
that characteristic.

Encourage them to think about something that 
makes them special. Encourage them to make 
their own bedge, which will represent them as 
unique and special. Once they draw the bedge, 
the educator writes the name of the child below 
it as well as the characteristic they believe that 
no one else in group possesses.

At the end, the badges are exhibited on 
styrofoam so that they can be available to all 
children.

Once the activity is finished, talk to the children 
and ask open questions, such as:

 ; Is there any characteristic which is 
unique and which is that characteristic?

 ; Which are the characteristics that the 
least number of children have and 
the characteristics that most of the 
children have?

 ; Why is it so?

how Is the actIvIty reLated to the standards  
For earLy LearnInG and deveLopment

deveLopmentaL 
domaIns - suB-
domaIns

standards IndIcators

communIcatIon
The child can talk and 
communicate 

The child initiates 
discussion about issues 
related to the activity

LoGIc and 

thInkInG
The child shows ability to 
explore and discover;

The child notices the 
differences of the objects

mathematIcs  

and numBers
The child shows ability to 
classify and seriation;

The child perceives 
certain features in objects 
and classifies them

activities for early learning
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curIosIty and 

takInG InItIatIves

The child can learn new 
things and acquire new 
experiences;

The child shows interest 

about new experiences 

and asks questions

socIaL 

deveLopment

The child can develop 
social skills for interaction 
with other children

The child starts 

interaction with a known 

person in the course of 

the game

2. Activity 
My fantasy through 
melody and drawing

Big oilcloth or several smaller pieces of oilcloth 
are placed on the floor, the children stand above 
the oilcloth and there is a blank piece of paper in 
front of every child, and in the middle there are 
distemper paints. The educator turns on some 
music and every child represents the music 
with different lines (open, closed, broken lines) 
and in different colors on the paper. Therefore, 
the educator should choose music with different 

rhythm so that children can be continuously 
encouraged. Usually they start with a slower 
pace, and gradually it accelerates. At the end, 
they make exhibition of the drawings so that 
everyone can see them.  

Once the activity is completed, talk to the 
children and ask open questions, such as:

 ; Did you like this activity?

 ; Why?

 ; Which music did you like most?

 ; How did you feel while you were 

drawing in colors?

how Is the actIvIty reLated to the standards  
For earLy LearnInG and deveLopment

deveLopmentaL 
domaIns - suB-
domaIns

standards IndIcators

creatIvIty and 

persIstence 

The child can use its 

creativity in the everyday 

activities

The child continues with 

the activity (e.g. draws, 

paints although the other 

children finished the 

activity) 

art

The child shows interest for 

participation in different 

forms of visual creativity

The child knows how to use 

different colors and to paint 

different forms
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socIaL 

deveLopment

The child can develop 

social skills in interaction 

with other children

The child starts interaction 

with known person in the 

course of the game

FIne motor 

deveLopment

The child can control the 

movements of the palms 

and fingers

The child puts the limbs in 

position to do something

3. Activity
Bingo with vegetables
and fruits

The activity is realized with all the children, 
so that each child is given a card with a table 
that illustrates different fruits and vegetables. 
The tables differ, so that in each of the tables a 
particular type of vegetable and fruit is missing. 
Actually, that is the purpose of the game-bingo. 
The educator has the illustrations of fruits and 
vegetables and gradually draws one illustration 
at a time, shows it to the children and each child 
should check whether that fruit or vegetable 
can be found on his/her table of illustrations. If 

it exists on the table, then the child should cover 
it with a quadratic piece of paper (quadrates can 
be made of piece of paper). The game is played 
until a child wins the Bingo, that is, the child 
covered all the illustrations that the educator 
mentioned. 

Once the activity is completed, talk to the 
children and ask the following questions, such 
as:

 ; Did you like this activity?

 ; Why?

 ; How did you feel while you played 

BINGO?

how Is the actIvIty reLated to the standards For earLy 
LearnInG and deveLopment

deveLopmentaL 

domaIns - suB-

domaIns

standards IndIcators

scIence

The child observes 

and describes the 

characteristics of the living 

world (plants and animals)

The child recognizes the 

different types of fruits and 

vegetables

LoGIc and 

thInkInG

The child shows ability to 

explore and discover;

The child knows how to 

make difference between 

fruits and vegetables;
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readInG

The child can recognize 

written symbols and 

letters

The child recognizes the 

symbols of fruits and 

vegetables

creatIvIty and 

persIstence 

The child shows 

persistence in the 

undertaken activities

The child can fully complete 

the activity

4. Activity
 Mixed up pictures 
in a story

The educator should prepare several pictures 
(illustrations) of a particular story. In one part 
of the playroom there is a rope on which the 
illustrations of the story are hanging, whereby 
the pictures are not arranged in order but 
mixed up. The children get an explanation that 
a story will be read, and that their task is for 
each child to review the illustrations and to tell 
which is the illustration about the beginning 
of the story. The children are allowed to stand 
up and take the illustration and place it on the 

right position, and all children in a row arrange 
the other pictures as they believe that the story 
continues, and this is done until the end of the 
story. At the end the educator arranges the 
illustrations in the right order, and reads the 
text which is on the back of the illustration. 
Then children ask additional questions or retell 
the story.

Once the activity is completed, talk to the 
children by asking open questions, such as:

 ; Did you like this activity and why?

 ; What did you think about while 

reviewing the illustrations?

 ; Can this story have another end?

how Is the actIvIty reLated to the standards For earLy 
LearnInG and deveLopment

deveLopmentaL 

domaIns - suB-

domaIns

standards IndIcators

communIcatIon

The child can talk and 

communicate 

The child can enrich his/

her vocabulary and show 

progress in the correct 

speech  

The child can tell what he/

she sees on the illustrations
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readInG
The child shows interest 

for printed materials

The child turns the pages 

on the picture books and 

scans the illustrations

scIence

The child acquires 

information about the 

environment through 

observation and 

manipulation;

The child observes the 

illustrations and can 

manipulate them

LoGIc and 

thInkInG

The child shows ability to 

explore and discover;

The child can distinguish 

fruits from vegetables

5. Activity
My feelings

Within this activity, each child tells how he/she 
feels in a particular situation and what he/she 
does in those situations. The educator makes a 
contoure of the child’s body (natural size) on a 
large piece of paper or flipchart paper, puts it 
in one corner of the playroom and starts talking 
to the children about different types of feelings. 
On the question how children feel when they 
are happy, they go to the contour to make a mark 
about that feeling, for instance, one child with a 
red felt-tip pen draws heart at the place where 
the heart is and draws stars around as a sign of 
happiness, whereas another child with purple 

color draws little hearts at the place of the head 
which reflects the happiness. Then they do the 
same for other feelings, such as sorrow, anger, 
joy... At the end, a whole poster is created, which 
reflects the different reactions of the children 
from the same group. This activity can be done 
individually, so that each child is given a white 
piece of paper А4 format, on which the educator 
previously prepared the contoure of the body. 

Once the activity is completed, talk to the 
children and ask open questions, such as:

 ; Did you like this activity and why?

 ; When did you find easier to draw your 

feelings, when happy or angry?
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how Is the actIvIty reLated to the standards For earLy 
LearnInG and deveLopment

deveLopmentaL 

domaIns - suB-

domaIns

standards IndIcators

emotIonaL 

deveLopment

The child develops the 

notion about oneself;

The child can recognize 

and adequately express 

his/her emotions;

The child can talk about 
him/herself and express 
the emotions for particu-
lar situations

socIaL 

deveLopment

The child can develop 

social skills in interaction 

with other children

The child initiates 

interaction with the other 

children in the group

curIosIty 

and takInG 

InItIatIves

The child can learn new 

things and acquire new 

experiences

The child shows interest 

for the activity and asks 

questions

6. Activity
Movement 
of the children

All the children are scattered throughout in the 
playroom or they can be arranged in one row. 
One child stands ahead of all the other children 
and says the name of one animal and some 
movement, for instance, the donkey flies, the 
bird is rolling, the trout is swimming...

If the child that leads the game says a movement 
which corresponds to the animal, all the 
children in the group should do that movement 
(e.g. the trout swims and all children make 
movements like swimming)

If the child that leads the group says a wrong 
movement, all children should stand still. 

If some children make a mistake, i.e. make 
movements on the wrong answer they sit, and 
wait for the new leader to be appointed.

This game should be short, so that all children 
can be given the possibility to be leaders.

Once the activity is completed, talk to the 
children and ask open questions, such as:

 ; Did you like this activity and why?

 ; When did you find it more interesting, 

when you were the leaders of the group 

or when you imitated the movement of 

some animal?

 ; How did you feel while you were 

leaders?
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how Is the actIvIty reLated to the standards For earLy 
LearnInG and deveLopment

deveLopmentaL 

domaIns - suB-

domaIns

standards IndIcators

Gross motor 

deveLopment

The child can maintain the 

body balance 

The child can control parts 

of the body

The child makes certain 

movements to imitate the 

animals

The child can bounce on 

one leg

FIne motor 

deveLopment

The child can control the 

movements of the palms 

and fingers

The child imitates the 

flying of bird or swimming 

of fish

curIosIty 

and takInG 

InItIatIves

The child can learn new 

things and acquire new 

experiences

The child shows interest 

about the activity and 

asks questions

7. Activity
Imitation 
of movements

Children are scattered around the playroom 
and should listen to the educator’s instructions. 
She reads several sentences and the children 
should imitate a movement for 30 or 40 seconds. 
For instance, the educator starts saying: run 
without moving as if a bear is chasing you, and 
the children make such movements; then the 
educator changes the instructions, for instance: 
walk ahead as if you are moving through a 
chocolate pudding, then jump as if you are 
popcorn in a popcorn machine, stretch so at to 

catch the balloon which is flying high, swim as 
if you are in a swimming pool full of jelly, move 
on the floor as if you are skiing, shake the body 
as if you are a dog that just got out of the water 
...children should make different movements 
with different pace

Once the activity is completed, talk to the 
children and ask open questions, such as:

 ; Did you like this activity and why?

 ; When did you find it most interesting 

and funny?

 ; Which were the most difficult 

movements?
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how Is the actIvIty reLated to the standards For earLy 
LearnInG and deveLopment

deveLopmentaL 

domaIns - suB-

domaIns

standards IndIcators

Gross motor 

deveLopment

The child can maintain 

body balance 

The child can control parts 

of the body 

The child makes certain 

movements which are 

imitation of movements of 

certain animals

The child can bounce on 

one leg

FIne motor 

deveLopment

The child can control the 

movements of the palms 

and the fingers

The child imitates the 

movement of bear, flies as 

a balloon...

curIosIty 

and takInG 

InItIatIves

The child can learn new 

things and acquire new 

experience

The child shows interest 

about the activity and 

asks concrete questions 

related to the activity

8. Activity
Clever heart

The educator starts the activity by talking about 
parts of the human body, and then only about 
the heart as an organ. She talks about the heart, 
asks questions and simultaneously provides 
answers:

 ; Where is it located?  

on the left side in the chest

 ; Which is the size of the heart?  

as a fist

 ; Which is its function?  

Brings blood all over the body

 ; Which are the activities that strengthen 

the heart?  

Jumping, swimming, fast walking 

(children do all these movements)

 ; What weakens the heart?  

Inactivity, smoking, bad nutrition

Then the educator talks about the habits, what 
are habits and how do children make habit of 
something, e.g. riding a bicycle, dancing, roller-
skating, playing basketball, picking leaves, 
climbing the stairs, eating 4 slices of pizza, 
sitting and watching TV, using the lift, eating 
chips, playing with play station ...

At the end, she tells them several habits, and 
they should do the following: if that habit 
strengthens the heart the children jump, if the 
habit weakens the heart the children sit on the 
chair as if they are tired and feel weak...

Once the activity is completed, talk to the 
children and ask open questions, such as::
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 ; Did you like this activity and why?

 ; Do you have any habits and which 

are those habits?

 ; Which habits are easier and which 

are more difficult

how Is the actIvIty reLated to the standards For earLy 
LearnInG and deveLopment

deveLopmentaL 

domaIns - suB-

domaIns

standards IndIcators

scIence

The child acquires 

information about the 

environment through 

observation and 

manipulation;

The child observes 

and describes the 

characteristics of the living 

world (plants and animals)

The child reviews the 

encyclopedia and points 

to certain parts of the 

human body

The child can describe the 

parts of the human body 

emotIonaL 

deveLopment

The child develops the 

notion about him/herself 

The child can recognize 

and adequately express 

the emotions;

The child can talk about 

him/herself, about the 

parts of the body

The child can express his/

her emotions in particular 

situations and talk about 

his/her habits

Gross motor 

deveLopment

The child can maintain the 

balance of the body 

The child can control the 

parts of the body 

The child makes certain 

movements that show how 

the body is functioning

The child can bounce on 

one leg 
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9. Activity
picture book – At the 
vegetable garden

This activity is aimed for the whole group, and 
the educator is reading a picture book – At the 
vegetable garden (the educator can illustrate 
this picture book by herself by using different 
pictures of vegetables), and at the same time she 
shows the illustrations of vegetables and glues 
them on the apron that she is wearing (for this 
reason, the educator should make additional 
illustrations of vegetables same like the ones in 
the picture book). Then, she briefly talks about 

healthy diet, which should include vegetables. 
At the end, every child or any volunteer can 
retell the picture book by talking about their 
experiences in eating vegetables, either fresh 
or processed. 

Once the activity is completed, talk to the 
children and ask open questions, such as:

 ; Did you like the picture book and why?

 ; Which are the characteristics of 

vegetables?

 ; Why is it good to eat vegetables?

how Is the actIvIty reLated to the standards For earLy 
LearnInG and deveLopment

deveLopmentaL 

domaIns - suB-

domaIns

standards IndIcators

creatIvIty and 

persIstence 

The child shows 

persistence in the 

undertaken activities

The child can listen and 

understand the spoken 

language 

The child reviews the 

picture book and tries to 

describe the illustrations

The child carefully listens 

about the content of the 

picture book

LanGuaGe  

and creatIon

The child can talk and 

communicate

The child asks questions 

about the content

coGnItIve 

deveLopment

The child is capable to 

explore and discover new 

things

The child learns about the 

characteristics of fruits 

and vegetables and asks 

questions
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10. Activity
 Similarities among 
the children

Children are divided in pairs, and every 
pair has the task to think of something that 
makes them similar. They seek for other pairs 
with similar characteristics, and if they find 
characteristics in the other pair which are 
similar to theirs, they make a group of four 
and look for another group of four to identify 
the similarities. If they cannot find pairs with 

silimarities, they agree and together identify 
new characteristics which make them similar 
as a group. This activity can last until the whole 
group gathers together, for instance, to reach 
a conclusion that all children belong to one 
group.

Once the activity is completed, talk to the 
children and ask open questions, such as:

 ; How much did you like this activity?

 ; Why?

 ; What was easy and what was difficult 

to be identified in this game?

how Is the actIvIty reLated to the standards For earLy 
LearnInG and deveLopment

deveLopmentaL 

domaIns - suB-

domaIns

standards IndIcators

communIcatIon
The child can talk and 

communicate

The child talks about the 

similarities among the 

friends and communicates 

with them

LoGIc and 

thInkInG

The child shows ability to 

explore and discover;

The child perceives the 

difference in the objects

mathematIcs and 

numBers

The child shows ability for 

classification and seriation;

The child identifies the 

characteristics of the 

objects and classifies 

them

curIosIty and 

takInG InItIatIves

The child can learn new 

things and acquire new 

experiences;

The child shows interest 

about new experiences 

and asks questions

socIaL 

deveLopment

The child can develop 

social skills in interaction 

with other children

The child starts an 

interaction with a known 

person during the game
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REMINDER FOR THE EDUCATORS
Self-evaluation is the best way to improve the planned 
and realized activities. Occasionally, the educational-
care giving team during the working meetings can 
talk in a group or individually to answer the following 
questions

questIons For  
seLF-evaLuatIon

mInImum                         maxImum

1 2 3 4 5

How good did I plan the 
activities for the group?

How did I cooperate 
with the other 
educators from the 
team?

How often did I use 
observation to follow 
the development of the 
children in the group?

Did I use an instrument 
for following the 
development of 
children twice in the 
course of the school 
year?

How systematically did 
I collect information 
about the progress of 
the children and did 
I successfully record 
them?

How helpful were 
those information for 
the further planning of 
the group activities or 
individual activities with 
the children?

To which extent 
were the parents 
informed about the 
progress of their 
children (instruments 
for development, 
portfolios, anecdotal 
notes...)?
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