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Country participation in the joint
survey (JS) and GERT

This brief presents regional findings from the 4™ round of the Survey on
National Education Responses to COVID-19 School Closures (‘joint
survey’), administered between April to July 2022, and the Global
Education Recovery Tracker (‘GERT’), administered between May to
July 2022. It examines how countries in the region have progressed in
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REACH every child and keep them in school.

Reaching every child is the common denominator of education recovery. Ensuring that children return to school is essential not only for
education but also to address social challenges such as early marriage, child labour and mental health.
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ASSESS learning levels regularly.

Understanding children’s current learning levels, through both classroom- and system-level assessments, allows teachers and policymakers to
make informed decisions about instructional approaches and other policy decisions needed to promote learning recovery.
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PRIORITIZE teaching the fundamentals.

COVID-related education disruptions have pushed students behind their grade-appropriate learning levels. To effectively recover learning,
countries will need to adjust the curriculum across and within subjects, as well as adjust teaching plans to prioritize foundational skills.
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To recover from learning losses, school systems must implement measures that increase the amount of learning within classrooms through
more effective teaching practices and learner-focused recovery strategies, as well as ensure that adequate support is provided to teachers.
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The evidence is overwhelming that structured pedagogy programmes — including supporting teachers with teachers’ guides and structured
lesson plans — leads to improved learning outcomes. In the joint survey, 6 of 8 countries reported implementing measures on structured
pedagogy at the primary to upper secondary levels in the school year 2021/2022.

Data from the joint survey also show that primary- and secondary-level teachers were further supported with professional development
activities on the effective use of technologies in 9 of 10 countries. Additionally, in the GERT, 15 of 23 countries reported that more than 50 per
cent of their teacher population is vaccinated, which will help manage teacher health and stress.

DEVELOP psychosocial health and wellbeing.

The impact of COVID-related school closures reaches far beyond lost learning, affecting children’s mental health and psychosocial wellbeing,
physical health and nutrition. To support whole-child development, countries must ensure children have access to essential services in school.

Have any additional measures been taken (compared to existing levels) for improving student wellbeing in
schools after schools have reopened for the following facilities?

| Significant additional measures

Water, sanitation and hygiene (WASH)
School nutrition

Mental health and psychosocial support (MHPSS)

Source: GERT.

Among 23 respondent countries in

(n=23 countries) the GERT, 5 countries reported
Small-scale increase in measures m No change taking significant additional
measures for water, sanitation and

— hygiene  (WASH) facilities, 2

countries reported the same for

school nutrition services, and 1
country for mental health and
psychosocial  support  (MHPSS)

services.

Data from the joint survey show
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2021/2022, psychosocial and
mental health support was
provided to primary- and

secondary-level students in 5 of
9 countries and to teachers in 5
of 9 countries.

Teacher training on how to
support students’ mental health
and wellbeing was provided to
primary- and secondary-level
teachers in 4 of 8 countries.
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and psychosocial support in the school year 2021/2022 (or 2022)

5 5 5
4 4
3 3
2
I H B

Pre-primary Primary to Pre-primary Primaryto Pre-primary Primaryto Pre-primary Primaryto Pre-primary Primary to

(n=8) upper (n=8) upper (n=9) upper (n=8) upper (n=9) upper
secondary secondary secondary secondary secondary
(n=9) (n=9) (n=9) (n=8) (n=9)

Psychosocial and mental
health support to
students (e.g., counseling)

Referral systems for
students in need of
specialized services

Recruitment of specific
personnel to support
students' mental health
and wellbeing (e.g.,
psychologists, counselors)

Teacher training on how Psychosocial and mental
to support students' health support to
mental health and teachers to support their
wellbeing wellbeing (e.g., training,
peer support groups)

Source: 4t round of joint survey.




" REACH
< every child

-

© and keep
. them in school.

PRIORITIZE

teaching the
fundamentals.

Implementing the RAPID Framework:
UNICEF examples in East Asia and Pacific

UNICEF China helped the Government mount a back-to-school campaign, reaching 241 million learners, as well as
their teachers and parents, nationwide. Early in the school reopening planning, UNICEF established a back-to-
school Working Group led with focal points from education, health, child protection, gender, communications, and
monitoring and evaluation. Key messages and communication materials reflected an integrated approach.

UNICEF Lao People’s Democratic Republic mobilized the support of key partners to help the Ministry of Education
and Sports mount and execute the national safely back to school campaign. The campaign reached 4.6 million
people, including 1.2 million views of videos developed for students, parents and schools.

UNICEF Philippines developed and provided learn-at-home kits to parents, supporting 34,000 children, including
children with disabilities, with early learning at home during the two-and-a-half-year COVID-19 school closures.
Storybooks to help young children cope with the challenges of COVID-19 while continuing to learn at home were
also provided to 20,906 preschool and kindergarten children (9,692 girls).

In Mongolia, teachers used the first two classes of the year for formative assessments to gauge children’s learning
levels following the school closures period. Then, a four-class recap of TV lessons was conducted, followed by two
classes tailored to the specific needs of children identified through the earlier assessments. Questions posed to
children through simple Q&A boxes filled after each class were also used to tailor remedial lessons.

In Viet Nam, curriculum adjustments — dropping certain tests and modules and carrying over others to the next
school year — were made to allow students to catch up on missed learning, which will reduce academic pressure
and psychosocial stress.

UNICEF Myanmar is providing a community-based early learning programme for 9,482 children (4,758 girls) aged
3-5 in 203 centers in six states, focused on language development and readiness. Additionally, 238 teachers are
being trained to deliver quality early childhood development programmes.

UNICEF EAPRO is supporting the development of digital learning platforms to support learning recovery. In
particular, the Learning Passport is being deployed in Timor-Leste (School Goes Home); the Lao People’s
Democratic Republic (Learning Passport; Wisdom Warehouse); Kiribati (Learning Passport); Myanmar (Open
Learning); and the Philippines (offline). Currently, over 140,000 users are enrolled on the platforms, with some
45,000 course completions to date and with users now accessing over 700 courses and 14,000 lessons.

In Papua Province, Indonesia, tailored instruction is a vital component of the Early Grade Literacy (EGL) programme.
The programme used a baseline assessment to identify learning gaps, and teachers continually assessed progress
in classrooms and adjusted teaching to individual needs. As schools reopened, EGL strategies are now integral
components of COVID-19 education recovery plans.

UNICEF Myanmar is supporting 431 out-of-school children and adolescents (239 girls) aged 10-17 in seven
states/regions to complete four weeks of Non-Formal Education self-study materials. They have also enrolled in
the non-formal EXCEL (Extended and Continuous Education and Learning) Programme, an 11-month programme
that equips children with key life skills training, as well as support with COVID-19 safety.

UNICEF EAPRO promoted and further disseminated the ASEAN comprehensive guidance for the safe reopening
and operations of schools, ‘Reopen, Recover and Resilience in Education: Guidelines for ASEAN Countries’, which
were adopted by its member states and launched in May 2022.

In Papua New Guinea, the National Department of Education urgently scaled-up its approach to support safe
reopening of schools. Interventions introduced included investing water, sanitation and health in schools. With the
support of the Government of Japan, UNICEF is establishing handwashing points in 44 National Capital Schools to
provide clean water and hand washing facilities. More than 37,000 students (18,437 girls) in 23 schools in the
National Capital District have access to clean water and handwashing points.

UNICEF Myanmar is supporting 629 children in early childhood development (ECD) centers with the provision of
hygiene kits, COVID-19 protective items and nutritional food during ECD classes. Additionally, the country office is
supporting 431 out-of-school children and adolescents (239 girls) aged 10-17 to learn prevention messages and
hygiene practices for the prevention of COVID-19 and to develop psychosocial competencies.



https://b2315f08-09cf-4a7a-b224-5b9df6403e51.usrfiles.com/ugd/b2315f_b130cca7d723472887d87664367fb2cd.pdf
https://www.unicef.cn/en/covid-19/safe-school-return
https://aa9276f9-f487-45a2-a3e7-8f4a61a0745d.usrfiles.com/ugd/aa9276_9e84433d268e43d7a57d934794db968d.pdf
https://apa.sdg4education2030.org/covid19/back-school-campaign-new-videos-schools-parents-and-students
https://twitter.com/UNICEFEducation/status/1612476755306250241?s=20&amp;t=ODYLFdaMfCLBfssfhD27gA
https://twitter.com/UNICEFEducation/status/1612476750960726017?s=20&t=ODYLFdaMfCLBfssfhD27gA
https://aa9276f9-f487-45a2-a3e7-8f4a61a0745d.usrfiles.com/ugd/aa9276_47c329d7c41d418b9ab56e6593786d30.pdf
he%20Government%20undertook%20a%2015-point%20readiness%20assessment%20to%20prepare%20for%20schools%20to%20reopen%20in%20May%20and%20upgraded%20school%20WASH%20facilities%20in%20the%20areas%20with%20greatest%20need.%20(See%20companion%20case%20study%20below%20for%20more%20details%20from%20Viet%20Nam).
https://timorleste.learningpassport.org/
https://www.youtube.com/watch?v=u_MU1RQyulI
https://www.youtube.com/watch?v=u_MU1RQyulI
https://www.youtube.com/watch?v=tCNHNwVzxjQ
https://laos.learningpassport.unicef.org/
https://moe-kiribati.learningpassport.org/
https://www.unicef.org/documents/instruction-tailored-students-learning-levels-improves-literacy-indonesia
https://www.povertyactionlab.org/policy-insight/tailoring-instruction-students-learning-levels-increase-learning
https://www.unicef.org/blog/out-school-adolescents-gain-skills-life-myanmar
https://www.unicef.org/eap/media/10766/file/%20Reopen,%20Recover%20and%20Resilience%20in%20Education:%20Guidelines%20for%20ASEAN%20Countries.pdf
https://aa9276f9-f487-45a2-a3e7-8f4a61a0745d.usrfiles.com/ugd/aa9276_8631bf3ba1764ef7bba34c3a6ea79180.pdf

