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abstract
This study is aimed at identifying and assessing the intervening variables that 

contribute to bullying, while also developing profiles of both the bully and 

victims. Purpose-built qualitative and quantitative instruments were employed 

in a mixed methods study approach that sampled students and teachers from 

primary and secondary level schools across the island, as well as private and 

public stakeholder organisations. The research findings show that just over 

60-65% of students have been bullied at some point in their lives, with almost 

all stakeholders agreeing that due to its prevalence and potential impact an 

immediate and effective response is necessary. Key recommendations include 

the development of a response initiative driven by inputs from stakeholder 

consultations to reduce bullying incidents within the education system, 

community spaces, residential child care facilities, and familial environments.
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EXECUTIVE SUMMARY  
 

1. OVERALL OBJECTIVE:  
To assess and identify the intervening variables that contribute to bullying, develop profiles of both the 
bully and victims and develop an integrated response mechanism designed to bring awareness to the 
issue at a national level while contributing to the elimination, or reduction in incidences within the 
education system, community spaces, residential institutions and familial environments.  

  
2. METHODOLOGY:  

The study was required to conduct research sufficiently suitable to make the above determinations and 
direct a national Plan of Action. These were articulated as including: literature review, key stakeholders’ 
consultations, qualitative investigations, a school survey, and two stakeholders’ workshops.  

  
3. BACKGROUND:  

Bullying is considered a global issue by many researchers. The Kandersteg Declaration against Bullying 
in Children and Youth (2007) estimates that 200 million children and youth are being abused by their 
peers. Bullying is prevalent among youth but prevalence rates differ significantly across countries, likely 
due to cultural factors (Currie, et al., 2012). Victimization and perpetration is most common among boys. 
However, boys are more involved in physical, verbal and cyberbullying while girls engage in more 
relational bullying. Experts agree that generally, behaviour that is considered to be bullying involves four 
key elements: aggression or hostility; repetition of the negative behaviour; intention to harm; and a power 
imbalance between the parties. (Olweus, 1997; Dupage County Regional Office of Education et al., 
2011; UNESCO 2011; Long and Alexander, 2010; CDC, 2014). Bullying is characterized by a number of 
harmful behaviours that have been categorized in four ways: verbal, physical, social, and electronic. 
(CDC, 2014, Stopbullying.gov; Storey et al., 2013; Olweus Bullying Prevention Programme, n.d.)  

The short- and long-term effects of bullying, for both the bully and the victim, are grave. Many bullies 
develop mental health challenges including attention-deficit disorder, depression, oppositional-conduct 
disorder, and if highly aggressive, may acquire personality defects such as a positive attitude toward 
physical aggression. (Smokowski and Kopaz, 2005; CDC, 2012; Olweus Bullying Prevention Program, 
n.d.) Simone Paul, Peter K. Smith and Herbert H. Blumberg (2012) posit that bullies, victims, and bully-
victims have different coping mechanisms to deal with “psychologically distressing situations”; here, 
“victims” are those who have been bullied but do not bully, while “bully-victims” both bully others and 
have been victims of bullying. Bullies use external coping mechanisms, victims use internal coping 
mechanism while the bully-victim is said to show low levels of coping mechanisms.   

Jamaica has had a long history of struggle with violence, which children have not been immune from 
experiencing either as victims, perpetrators, or witnesses/bystanders. (Smith and Green, 2007; Bailey, 
2011; Pottinger, 2012; Soyibo and Lee, 2000). Jones, Moore, Villar-Marquez (2008) explain that it is 
possible that studies of violence in schools override that of bullying because of a pervasive culture of 
abuse, which characterizes many Caribbean societies.   

  
4. QUALITATIVE FINDINGS:  

Bullying is said to be nothing new but something that is becoming more prevalent; “getting out of control 
now”. The definitions range from bullying being the act of one person picking on others, force or 
dominance over others, the powerful overpowering the powerless, a stronger individual/group of students 
intimidating weaker or smaller students, or the verbal, psychological, and physical abuse of peers to 
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make them feel “less than”. The actions involved in bullying are: pushing, punching, threats, name 
calling, extortion, laughing at victim, teasing, verbal intimidation, taking away things, throwing things, 
fighting, hitting, spreading rumours, provoking, kicking, jeering, belittling. Bullying is believed to take 
place in any social setting. Overall, a victim of bullying is anyone perceived to be weak or somewhat 
different from others. Bullies are seen as individuals who lack love and attention and seek both by 
displaying aggressive behaviours. It is believed that bullying has not only physical but psychological and 
emotional effects on the victim. On the other hand, the effects of bullying on the bully are not believed to 
be as extensive or numerous as they are on the victim.  

Although children are the focus of most of the organizations interviewed, only a few give attention to or 
have some focus on bullying among children. It was determined that there has been work with guidance 
counsellors and teachers in the form of training on how to deal with children with behavioural issues. 
However, it was also found that staff at school -- specifically teachers -- play a part in perpetuating 
bullying in schools by (a) not only “not doing anything” to stop the attacks on children but also by (b) 
being bullies. The root of bullying is seemingly grounded in the home; a number of participants have 
shared their belief that bullying starts in the home. A relationship is seen by participants between bullying 
and abuse; it is seen as taking the form of physical and verbal abuse. Violence was also seen as being 
related to bullying; it is seen as an extension of bullying.  

  

5. FINDINGS FROM SURVEY:  
Findings indicated that 64.9% of students reported having "ever been bullied"; further, 70% of these said 
they were bullied within the school-year just ending. More females than males made these reports, for 
“ever been bullied” (66.9% and 62.9% respectively) as well as for “bullied this year” (71.4% and 67.9% 
respectively). The highest reports of bullying were mainly found amongst the lowest grade levels. When 
school staff was asked whether they knew about children being bullied in their schools, an even higher 
proportion responded in the affirmative: 79.9% said “yes”, while 92.6% of those said such incidents had 
taken place during the school year. In similar vein to what was reported by the students, school staff from 
secondary/high school levels were least likely to make such reports.  

Students who had been bullied mainly reported the bullying frequencies as having taken place “once or 
twice” (56.3%); however, one-fifth of those bullied (20.2%) said such incidents took place with some 
regularity i.e. “more than 3 times per week”. Overall, just over a third of the bullied students (33.7%) had 
related encounters on at least a weekly basis. Incidents mainly involved inter alia, (a) only 1 boy (36.3% 
reporting this); (b) being teased and called mean names (57.6% reported); (c) bullying taking place in 
classrooms (62.1%); (d) many victims (41.2%) not knowing why they were being bullied. Yet, despite the 
encounters and experiences, most of these students still reported liking school (58.8% said yes) as well 
as going to other spaces (53.6% said yes), in spite of the bullying.  

Students who were bullied recounted their experiences in respect of e.g. impact, coping, attempts at 
interventions, and sharing related details with adults. Firstly, there was reported negative impact on 
selves reported by 43.4% of the victims; but the large majority (76.5%) indicated they “never skipped 
school" because of being bullied. Most seemed to cope by conducting singular/multiple acts of avoiding 
the situation (38.8%), ignoring it (35.5%), or reporting it (29.7%). It was important to ask all students (not 
only those who had reported being bullied) about their own participation in bullying activities – vicariously 
or playing a more active role. An extremely high 93.4% said they had observed bullying at their school. 
Reports were somewhat surprisingly high outside the KMA area. The main action taken amongst those 
seeing it, was to “tell a teacher”, with 50.5% saying that is what they did. What was more is that a large 
majority (62.3%), “felt sorry for the person being bullied” and/or “wanted to help” (35.5%). In comparison, 
somewhat fewer reported actually taking part in such scenarios as a bully (38.2% had joined in); with 
most (24.8%) of them saying “sometimes”. Again, reports of participation outside the KMA were also 
quite high. The actions to which these children owned up were mainly “tease and call the person mean 
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names” (56.8% reported doing this), but physical actions (hitting/ kicking /shoving) were also reported by 
31.1% of the students overall.  

  
The overwhelming majority of students (71.1%) and staff (91.2%) regarded bullying as being “very 
serious”. In fact, 98.2% of staff felt bullying was a violation of children’s rights. Based on the results, 
children who were indeed being bullied were reporting the incidents to those in whom they had greatest 
trust i.e. parents/guardians. Yet, they seemed to think teachers had done a fairly great amount (55.8% 
said they had done “a lot”) in trying to stop bullying at the school, including speaking to the classes. Staff 
was far more inclined to say (90.4% said yes) such talks were already being provided. What more could 
be done? Here, the call from students was mainly to “make rules against bullying”, with 53.5% indicating 
this as the solution. There was quite a strong perception that this matter of bullying actually contributed to 
amongst the most serious crimes in the country, with 29.46% of students saying “killing/murder” and 
16.23% saying “death”. Also mentioned were inter alia, fighting (19.07%), violence (12.43%), and suicide 
(8.14%). These were likely amongst the reasons why it was felt the matter had to be addressed at a high 
level with police (36.58%), teachers (35.89%), parents/guardians (33.96%), Prime Minister (25.87%), 
Government (23.94%), and Principals (14.52%).  

  
  
6. THE WAY FORWARD:  

To determine the way forward, two workshops were held consisting of individuals identified as “key 
stakeholders”. These persons were asked to create action plans which highlight the steps to take in 
moving forward. These steps included: (1) Raising awareness of issues and concepts related to bullying 
through mass media campaigns and sessions such as workshops and seminars. This is expected to 
encourage reporting and reduce incidents; (2) Develop institutional capacity of entities charged with 
protecting and developing children and youth as it relates to responsiveness and developing strategic 
anti-bullying actions; (3) Having appropriate governance structures to recognize issues of bullying and 
addressing it appropriately at a national level. This includes developing a national anti-bullying policy via 
the appropriate framework.  

    

7. CONCLUSION:  
By intent, our study did not sufficiently explore the following, all of which seemed in need of some further 
exploration towards solutions: the “root of bullying”; learning more about the reported perpetrators, and 
their home/family situations, relationships between the genesis and manifestations of bullying; 
relationships between bullies and their victims.  

There is a suggestion from this study of a cycle including retribution; also the suggested steps to 
solutions seem steeped in retribution from the students’ perspectives, in such scenarios. It appears that 
there is a sufficiently substantial disconnect between students’ and staffs’ perspectives, not only on 
manifestation but also on receptivity to reports, and approach to solutions.  

The increasingly clear longer-term effects of bullying could be amongst the primary triggers for call to 
action – especially in the Jamaican society which is already possessed of such high levels of violence. 
Almost all students consider bullying to be serious, having negative long term effects and leading to 
violence in Jamaica.   
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FINAL REPORT:  

Prevalence and Impact of Peer Abuse (Bullying) 
in/around Jamaican School Communities 

 
  

1. OBJECTIVES:  
1.1. Overall Objective: To assess and identify the intervening variables that contribute to bullying, 

develop profiles of both the bully and victims and develop an integrated response mechanism 
designed to bring awareness to the issue at a national level while contributing to the elimination, or 
reduction in incidences within the education system, community spaces, residential institutions and 
familial environments.  

  

1.2. Specific Objectives: The study requires determinations from educators and school children for 
each of the following, herein captured categorically:  

1) Definitions and characterizations – Identify:  

a) The characteristics/profile of a Jamaican peer abuser (bully) and peer abuse victim (victim of 
bullying)  

b) What constitutes bullying and the extent of its occurrence in their schools;  
c) The types of action taken by children who are: (i) bullies, (ii) victims of bullying; (iii) witnesses 

to bullying;  
2) Extent of occurrence: The extent to which bullying is occurring in their schools, schools in 

general, and community spaces;  

3) Type and manifestation of impact: An assessment of the level and type of impact of bullying on 
victims, perpetrators, and witnesses of such occurrences;  

4) Causative factors: The underlying factors that contribute to the rate of bullying in schools and 
community spaces;  

5) Ameliorative factors (Actual/Potential):  

a) The role [and actions] of school professionals and parents/community members  in 
identifying and addressing the problems of bullying  

b) Good practices at work in the education system to addressing bullying; and  
c) Recommendations that could comprise outputs from this research.  

  
  
2. METHODOLOGY:  
The study was required to conduct research sufficiently suitable to make the above determinations and direct 
a national Plan of Action. These were articulated as including:  

1) Literature overview: This document comprised a summary review1 of international, regional and 
local literatures; also key administrative documents, and media reports as available. The 
summary includes cross-cultural analyses (some of which had already been completed).  

2) Key stakeholders’ consultations: These sessions were to obtain synopses of key agents’ 
perspectives re exposure/involvement/familiarity with the subject-matter.  

a) Public Sector and Civil Society Agencies: Representatives from organizations contacted for 
interviews or small group discussions, towards sharing administrative or experiential 

                                                      
1 Non-exhaustive  
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perspectives on and solutions to peer abuse. Sessions were held with the following 
stakeholder organizations, in groups or individually during in-depth interviews:   

  ‒  Centre for Investigation of Sexual Offences and Child Abuse  
  ‒  Child Development Agency  
  ‒  Children’s First  
  ‒  Combined Disabilities Association  
  ‒  Dispute Resolution Foundation  
  ‒  Early Childhood Commission  
  ‒  Girl Guides Association  
  ‒  Hear the Children’s Cry  
  ‒  I Believe Initiative  
  ‒  Inter-Schools Christian Fellowship   
  ‒  Jamaica Forum for Lesbians and Gays  
  ‒  Office of the Children’s Advocate  
  ‒  Office of the Children’s Registry  
  ‒  Operation Friendship  
  ‒  Salvation Army (Windsor Lodge)  
  ‒  United Nations Children’s Fund (UNICEF)  
  ‒  Women’s Centre  

  

b) Regional workshops: The regional workshops comprised educators e.g. a mix of principals, 
teachers, guidance counsellors, and administrators; students; social workers; and 
institutional representatives. The stakeholders were asked to complete action plans to 
provide recommendations towards solving bullying issues. Sessions were held in: (a) 
Kingston; and (b) Runaway Bay.   

3) Qualitative investigations: Investigations focused on bullying, convened with children, young 
people, and adults in/around school or community environments. Therein, a compendium of 
research approaches and tools was variably applied as indicated valuable. Members of the 
general population have already been engaged via community-based focus groups in:   

  ‒  Christiana (different sessions comprising teachers, students, adults incl. parents)  
  ‒  St. Andrew (community-based sessions with adults/parents and children)  
  ‒  Moneague (sessions with staff and students)  
  ‒  Montego Bay (sessions with parents and children)  
  ‒  May Pen (sessions with parents and children)  
  ‒  Portmore (sessions with parents and children)  

  

4) Surveys:   

Schoolchildren’s Survey: A survey was conducted with 1867 schoolchildren from 70 public 
schools. Questionnaires were self-administered (wherever possible) although always under 
close supervision by trained interviewers. Where targeted respondents were unable to 
adequately complete questionnaires on their own, face-to-face interviews were conducted by the 
interviewers. Overall, the process was led by interviewers, but also “facilitated” by teachers as 
necessary (with such facilitation variably including selection of students according to prescribed 
research guidelines, assistance in locating them and assisting them as needed2).  

                                                      
2 Ministry of Education is currently seeking to ensure teacher-presence for any/all research activities being conducted within the school 
environment  



Investigating the Prevalence and Impact of Peer Abuse (Bullying) on the Development of Jamaica’s Children 

       8  

School Personnel Survey:  A survey was conducted amongst 174 teachers, administrative and 
other representative staff at 61 of the same public schools; questionnaires were self-
administered, with guidance as required by trained interviewers.   

Sampling: Schools were selected from within, and proportionate to, the total number of schools 
within each of the Ministry of Education’s six (6) “regions” -- these also having been stratified by 
school type; distributions relative to schools and school-types are shown in Appendices I, II. A 
total of 70 schools participated, of the 90 targeted. Schools at the secondary/high level were 
least compliant; other related factors such as limited data-collection period available also limited 
participation (see below). The focus remained on “students”, of which 3000 were targeted from a 
total school population comprising 40,172 students (margin of error: <3%). Teachers were 
targeted from the same sample schools. Selection of students was based on alternating grade-
levels within each participating school, which also became about availability of students.  

Questionnaires’ Design/Development:  Originally intended to be “short, simple questionnaires 
(equivalent to score-cards)”, the survey questionnaires became longer, 4-page instruments 
(Appendices 2 and 3). Core themes and questions reflected those from instruments elsewhere 
administered; however, they also focused on current study objectives, and local issues 
determined via key stakeholder interviews and qualitative investigations. The instrument was 
finalized via pre-testing activities to include administration to children and teachers from non-
sample schools; and observed interviews.   

Interviewer selection and training:  Twenty-five experienced interviewers were selected and 
trained for the study. Training focused on: (a) Introduction to study; (b) Study/ interviewing 
procedures; (c) Specific questionnaire administration details; (d) Specific survey project 
administrative procedures; and (e) Facilitated hands-on practice sessions.  

Field-level administration: The field data-collection process was closely supervised, with variable 
office- /field-level inputs. Activities differentially included: (a) Scheduled/unscheduled field-visits; 
(b) Follow-up calls to sample/respondent school officials; (c) Layered review of completed 
questionnaires.   

Data collection: There was only one (1) full week available for targeted interviews to be 
conducted, after which period the schools closed for the summer holidays. Prevailing 
concerns/constraints at school-level also included the fact that: some students were sitting 
examinations or were not at school because of the examinations/end-year scenarios. Based on 
the very short turnaround time, emphasis was placed on: quality; quantity-attainment; logistics; 
and time management. This also required substantial additional back-office support e.g. contacts 
with schools, interviewers. Where necessary, some smaller, deep-rural schools were sacrificed 
in respect of attempted visits. The data collection period comprised the six (6) school days from 
23 to 30 June, 2014 inclusive.   

Data management: Collation, editing, coding of questionnaires, as well as data entry were 
conducted concurrently with data collection; this immediacy ostensibly allowing added time for 
follow-up actions as required (i.e. prior to schools’ unavailability). Data entry and analyses used 
the Statistical Package for Social Sciences (SPSS), including variable and value labelling. The 
following activities were conducted separately:  

  ‒  Capturing/analyzing open-ended responses on the questionnaires.  

‒  Conducting a final “layered review of completed questionnaires”, this effectively expanded to 
become an additional activity – which supplemented depth of data available to 
interpretive/analysis processes, and guided survey data analysis/interpretation.   
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5) Definitions of Bullying:  

The study used the following definitions of bullying:  

   
DEFINITION – QUALITATIVE SESSIONS:  

This research mostly defines “bullying” amongst students to be: when one student is interfered with, attacked or 
made fun of repeatedly by another student(s).  

DEFINITION(S) – SURVEY(S):  

Here are some questions about bullying. First, we explain what bullying is. We say a student is bullied by another 
student, or by several other students if they:  
 Say mean and hurtful things, or make fun of him or her, or call him or her mean and hurtful names  
 Completely ignore or exclude him or her from their group of friends or leave him or her out of things on purpose  
 Hit, kick, push, shove around, or lock him or her inside a room  
 Tell lies or spread false rumours about him or her or send mean notes and try to make other students dislike 

him or her; and  
  Do other hurtful things like that.  
When we talk about bullying, these things happen more than just once, and it is difficult for the student being 
bullied to defend himself or herself. We also call it bullying when a student is teased more than just once in a 
hurtful way.  
But we do not call it bullying when the teasing is done in a friendly and playful way. Also, it is not bullying when 
two students of about equal strength or power argue or fight.  

  

6) Research Dates:   

The study was initialized end-March 2014. Survey data was collected end-June 2014. Qualitative 
data was collected both before and after the survey.  

  

7) Interpreting Data/Reporting:   

‒ Some survey data do not add to 100.00%, due to rounding. There are also several survey 
questions that asked for and accepted multiple responses – these would not sum to 100. 
There were several instances where questions had to be simplified for questionnaire 
administration that also considered the wide range of age/grade levels responding to the 
single instrument; in many such instances, other questionnaire design features might have 
been sacrificed.  
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LITERATURE REVIEW 
 

3. REVIEW OF THE LITERATURES: 

The insidious and pervasive problem of bullying has become a critical global issue which on the local level 
causes untold human suffering and negative ramifications for human resources, productivity, and economic 
growth, particularly in underdeveloped countries. The amount of attention currently being directed at the 
bullying problem both locally and internationally varies among countries, as does a particular country’s 
cultural attitudes and reactions to bullying. However, an increase in the amount of attention and resources 
being marshalled to deal with the problem, particularly as it pertains to children and teenagers, might indicate 
a “tipping point” with regard to focusing global attention on seriously and collectively dealing with the problem 
of bullying.   

Bullying is considered to be a global issue by many researchers. The Kandersteg Declaration against 
Bullying in Children and Youth (2007) estimates that 200 million children and youth are being abused by their 
peers. According to Currie et al. (2008), of the 202,056 children who participated in the Health Behaviour in 
School-aged Children (HBSC) 2005/06 Survey, a worldwide survey of the health behaviour of youth in 
approximately 40 countries, 12.6% (24,919) reported being victimized more than two or three times per 
month; 10.7% (21,192) reported bullying others two or three times per month; and 3.6% (7,136) reported that 
they were both victimized and bullied others (cited by the Kandersteg Declaration against Bullying in Children 
and Youth). Bullying is prevalent among youth but prevalence rates differ significantly across countries, likely 
due to cultural factors (Currie, et al., 2012). Victimization and perpetration is most common among boys. 
However, boys are more involved in physical, verbal and cyberbullying while girls engage in more relational 
bullying (Currie, et al., 2012). Some country-based estimates of its prevalence by region include:  

‒ North America:  

o Canada – (Public Safety Canada, 2014) 20% of children aged 4-14 years and 10-15% of 
children in high school are estimated to be victims.  

o United States (Roberts et. al., 2014) - An estimated 28% of children aged 12-18 years were 
victims and 9% were cyber-bullied.  

‒ Europe (Currie et.al., 2008):  

o Sweden – 4% of 11 and 13 year olds report being bulled in the past  
o Turkey – 33% of 11 year olds report being bullied in the past  
o Lithuania – 29% of 13 year olds report being bullied in the past  
o Iceland, Hungary and Bulgaria – 3%, 3% and 23% respectively of 15 year olds report being 

bullied in the past  
‒ Africa (Jones, et.al., 2008)   

o Kenya – 63-82% of children in Nairobi Public Schools report experiencing “various types of 
bullying  

o South Africa – more than 50% of children report being bullied once or twice in the past 
month  

‒ Asia-Pacific (Pinheiro, 2006)  

o Philippines – 65% of students report being “bullied within the last month”  
o Mongolia – 27% of students report being “subjected to violence by other children”  
o Laos – 98% of students report witnessing bullying in schools  
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o China – 2% of students identified themselves as bullies; 1.5% as bully-victims; and more 
than 13% as victims  

o Bangladesh – 30% of students admitted “bullying someone at least once in the past year”  
  

3.1. Defining Bullying  

Experts agree that generally, behaviour that is considered to be bullying, involves four key elements:   

(1) aggression or hostility;   

(2) repetition of the negative behaviour;   

(3) intention to harm; and  

(4) a power imbalance between the parties.   

(Olweus, 1997; Dupage County Regional Office of Education et al., 2011; UNESCO 2011; Long and 
Alexander, 2010; CDC, 2014).   

Some experts also make reference to behaviours that are not to be considered as bullying as part of their 
definitions. These include mutual arguments and disagreements; single episodes of social rejection or 
dislike; single-episode acts of nastiness or spite; random acts of aggression or intimidation; and the 
expression of ideas or beliefs as long as the expression is not lewd, profane, or intended to intimidate or 
harass another. (KidSpot Australia, n.d.; Dupage County Regional Office of Education, 2011)  

The Dupage County Regional Office of Education et al. (2011), in referencing its policy, acknowledges 
the imbalance of power and the repetition but also includes, that the third major element of bullying 
involves the act that “places an individual in (a) reasonable fear of substantial detrimental effect to his or 
her person or property; or (b) to otherwise substantially interfere in a student’s academic performance or 
ability to participate in any school related activity” (p.5).  

  

3.2. Who is involved in bullying? What makes a child at-risk of being bullied or more likely to bully?  

Experts on bullying have identified three actors that are involved in a bullying incident: the bully or bully-
victim, the victim, and the bystander, each with particular characteristics. (Stopbullying.gov; Storey et al., 
2013; Dewar, 2008; Smokowski and Kopaz, 2005; Olweus Bullying Prevention Programme, n.d.)   

The Olweus Bullying Prevention Programme (n.d.) describes students involved in or witnessing a bullying 
interaction as having different roles in what is described as “The Bullying Circle”. In this model, there is 
an elaboration of the bystander role, in particular. This circle comprises:  

A. Students who bully – who want to bully; start bullying and lead the interaction.  

B. Followers or Henchmen – who have high regard for the bully and actively participate in the 
interaction but don’t usually initiate or take a lead role.  

C. Supporters or Passive Bullies – who support the bullying actively and openly by laughing or calling 
attention to the incident, but do not join.  

D. Passive Supporters or Possible Bullies – who like the bullying but do not show their support 
outwardly  

E. Disengaged Onlookers – who do not participate, get involved or take a stand. Their attitudes tend to 
be “It’s none of my business,” or “Let’s watch and see what happens.”   

F. Possible Defenders – who dislike bullying but do nothing to help the student being bulled.   

G. Defenders – who dislike the bullying and actively help or try to help the bullied student.  
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H. Students who are bullied (the victims)  

According to Stopbullying.gov (n.d.), children who are at risk of being bullied:   

‒ are perceived as different from their peers, such as being overweight or underweight, wearing glasses 
or different clothing, being new to a school, or being unable to afford what kids consider “cool”  

‒ are perceived as weak or unable to defend themselves  
‒ are depressed, anxious, or have low self esteem  
‒ are less popular than others and have few friends  
‒ do not get along well with others, are seen as annoying or provoking, or antagonize others for attention  
  

While, those children who are likely to bully others:  

‒ are well-connected to their peers, have social power, are overly concerned about their popularity, and 
          like to dominate or be in charge of others.  

‒ are more isolated from their peers and may be depressed or anxious, have low self esteem, be less 
    involved in school, be easily pressured by peers, or do not identify with the emotions or feelings of 

others.  
  

3.3. Types of Bullying  

Bullying is characterized by a number of harmful behaviours that have been categorized in four ways 
(CDC, 2014, Stopbullying.gov; Storey et al., 2013; Olweus Bullying Prevention Programme, n.d.):   

‒ verbal (e.g. name-calling, mocking, threatening)  
‒ physical (e.g. kicking, spitting on, damaging or stealing another person’s property)  
‒ social (e.g. ignoring, spreading gossip or rumours, making others feel foolish)  
‒ electronic – this involves using technology (email, text messaging, social media) to threaten or hurt 
    someone’s feelings, single out, embarrass or make someone look bad, spread rumours or reveal 
   secrets about someone   
 
Though the behaviours remain the same, some experts categorize them in other ways. The Olweus 
Bullying Questionnaire, for example, uses a 9-category system which, in addition to the behaviours 
described in the four categories above, also includes the following additional distinctions:   

‒ Being threatened or being forced to do things by students who bully  
‒ Racial bullying  
‒ Sexual bullying  

  

UNICEF (2007) and (Long and Alexander, 2010) also refers to the same behaviours but categorize them 
in terms of whether they:  

‒ are direct (e.g. teasing, shoving, extortion, destruction of property);  
‒ are indirect (e.g. spreading rumours, malicious practical jokes); or   
‒ occur through the use of technology (e.g. via social websites, text messaging, and emails).  

Dupage County Regional Office of Education (2011) also includes whether the above-mentioned 
behaviours occur off school grounds “when such conduct creates, or reasonably can be expected to 
create, a substantial disruption in the school setting and/or at school sponsored activities and events”. 
(p.5)  
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      Homophobic Bullying  
In many countries, bullying based on a person’s suspected or actual sexual orientation is a critical factor 
that influences whether a child experiences bullying in school. (UNESCO, 2012) This is referred to as 
homophobic bullying. Schools have been identified as one of the spaces in which homophobic bullying is 
highly likely to occur. According to Takacs (2006) and Hillier et al. (2010) (as cited by UNESCO, 2012) 
actual or perceived lesbian, gay, bisexual or transgendered (LGBT) youth are more likely to experience 
homophobic bullying in school than in the home or community.   

‒ Many lesbian, gay and bisexual students report homophobic bullying in Chile (68%), Guatemala 
(53%), Mexico (61%) and Peru (66%). (Caceres et.al., 2011) 

‒ In Brazil, more than 40% of gay men reported that they had been physically assaulted when they 
were at school. (UNESCO, 2009 as cited by UNESCO, 2012) 

‒ In South Africa:  

o many instances of school-based verbal, sexual and physical abuse from other students and 
school administrators and teachers have been reported by lesbians and gays. (Gay and 
Lesbian Network, 2011 as cited by UNESCO, 2012).  

o in a survey among adults who had left school, 68% of gay men and 42% of lesbians 
reported that they had experienced hate speech while in school and 10% had experienced 
sexual violence. (Behind the Mask, 2010 as cited by UNESCO, 2012).  

o significant levels of verbal bullying (including name calling, teasing, suggestive or abusive 
language, cruel remarks) and indirect bullying (including rumour spreading and social 
isolation) were found in research among Grade 11 students. Boys were more likely to be 
both victims and perpetrators. (UNESCO, 2012).  

‒ Homophobic bullying, name-calling or harassment was reported among 90% of secondary level and 
more than 40% of primary level teachers in UK schools. Secondary level teachers also believed that 
homophobic bullying as “the second most frequent form of bullying” (p.18, UNESCO, 2012).  

  

In the Jamaican context, the issue of the rights of persons who identify as LGBT has long been 
contentious. In general, citizens acknowledge that actual or perceived LGBT citizens have the right to 
live and participate in the society as freely as heterosexuals can. Most persons are extremely 
uncomfortable with public displays of homosexual attraction or tendency. As a result, actual or perceived 
LGBT persons are forced to “kip it to demself” and do not disclose who they are or perceive themselves 
to be. If seen, public displays of homosexual attraction or tendency are vehemently condemned. Many 
respond in violent ways (especially in groups), akin to bullying, from hurling insults to physical assault, 
which may result in death.   

As a microcosm of the society, the school reflects many of the society’s values around homosexuality. It 
isn’t surprising, then, that actual or perceived LGBT youth experience all types of bullying, and that 
perpetrators include both students and teachers or other school staff. Accounts from various countries 
show that the impact of homophobic bullying is a worldwide issue. (UNESCO, 2012).   

‒ Hungary - “Mostly verbal abuse, being excluded from activities, being ignored… they threw things     
at me, spat on me, damaged my belongings.” (p.17)   

‒ Sweden - “I was kicked, punched, and physically abused by several people at the same time… The 
teachers and the school nurse all knew about it but they never did anything to stop it.” (p.17)  

‒ Ireland - “I have been a victim of homophobic bullying on many occasions, in and out of school. I have 
been physically attacked three times in the last five years. I have been verbally insulted because of 
my sexuality by a teacher and by students. I have also seen others experience homophobic bullying. 
For example, people in school who are perceived to be homosexual at camp are called gay 
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persistently, and my friends get names shouted at them. It had an immense impact on me, to the point 
where I knew I couldn’t live in a country that allowed this behaviour and, at one point, I thought about 
suicide. I never reported the bullying, even when I was physically assaulted, as I believed that nothing 
would be done about it”. (p.17)  

A review of Education Sector Responses to Homophobic Bullying by UNESCO (2012) shows that there 
are various points of entry within the school system where the homophobic bullying can be raised and 
addressed. In recognizing that countries have varying levels of legislative and/or socio-cultural support of 
LGBT persons, recommendations include sensitivity to every society’s context. They include:  

‒ Strengthening evidence on the nature and scale of the problem in educational institutions and the 
impact of homophobic bullying on educational goals;  

‒ Providing training for staff to ensure they are aware of homophobic bullying and know how to act 
when bullying occurs; and  

‒ Using the expertise of non-government organisations (NGOs) to assist with interventions.  

  

Cyberbullying – The New Frontier  

The rapid advance in technology has meant that bullies have found other spaces to intimidate and abuse 
their victims that do not involve physical contact but that are equally as effective in its impact. The 
internet via social networking websites, text messaging and emailing are three of the channels used in 
cyberbullying.  

According to the Olweus Bullying Prevention Program (n.d.), cyberbullying has a number of features, 
which distinguishes it from traditional bullying:  

‒ Anonymity – Unlike bullies in schools, who are seen and can possibly be avoided, cyber bullies often 
times are anonymous. Victims are therefore likely to be stressed as they wonder who the bully is.   

‒ Accessibility – Cyber bullies have access to their target 24/7, unlike bullies who engage with victims 
face to face before, during, or after school.  

‒ Punitive Fears – Reporting, by victims of cyber bullies, tend to be low because of:  

o fear of retribution from bullies and;  

o fear of the removal of phone or internet privileges since adults tend to believe that the 
removal of access to technology is the best way to resolve the issue.   

‒ Bystanders – The bystanders in the cyber world can number in the millions as bullies engage in 
behaviours such as forwarding emails, forwarding images sent to cell phones, etc.   

‒ Disinhibition – Bullies are emboldened by the anonymity that the internet provides since they can 
behave in ways that they may not do face-to-face.   

According to an Ipsos (2011) survey of 18,687 citizens in 24 countries, one in ten parents online (12%) 
around the world say their child has experienced cyberbullying while one in four (26%) say they know a 
child in their community who has experienced the same. Of those, a majority (60%) say the children 
experienced the harassing behaviour on social networking sites like Facebook. Other avenues that 
parents said were used are via cellular telephone or other mobile device (42%); via an online chat room 
(40%); via email or online instant messaging (32%); other websites (20%) and other forms of technology 
(9%).   
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Awareness of cyberbullying is high (66%) among the 24 countries surveyed. Those citizens most aware 
of cyberbullying are from Indonesia (91%), Australia (87%), Poland (83%), Sweden (82%), the United 
States (82%) and Germany (81%). However, not all countries have such high levels of awareness. Only 
three in ten (29%) of those in Saudi Arabia say they have heard of cyberbullying, followed by Russia 
(35%), China (49%), Turkey (50%), France (53%) and India (53%).  

Most (77%) say that “cyberbullying is a fundamentally different type of bullying that needs special 
attention from parents and schools, in addition to existing efforts to address bullying in general”. On the 
other hand, 23% say “cyberbullying is the same behaviour seen in other forms of bullying, just through 
different technologies, and so it should be addressed through existing anti-bullying measures among 
parents and schools”.   

  

3.4. Effects of Bullying  

The short- and long-term effects of bullying, for both the bully and the victim, are grave. Many bullies 
develop mental health challenges including attention-deficit disorder, depression, oppositional-conduct 
disorder, and if highly aggressive, may acquire personality defects such as a positive attitude toward 
physical aggression. In addition, they are more likely to become excessive drinkers and substance 
abusers as compared to victims or bully-victims. Under-achievement in school (in the short-term) and in 
the workplace (in the long-term); more criminal convictions and traffic violations; spousal and child abuse 
are other significant effects. (Smokowski and Kopaz, 2005; CDC, 2012; Olweus Bullying Prevention 
Program, n.d.)  

Besides evidence of physical injury (bruises, cuts), torn clothing and damaged property, studies have 
shown that victims of bullying are highly likely to develop mental disorders that are categorized as 
internalized in the short-term. These include anxiety, depression, eating disorders, feelings of 
abandonment and loneliness and suicidal ideation. At school, a victim’s academic performance tends to 
decline. In addition, since bullying often times occurs on the school’s premises, victims are reluctant or 
afraid to attend, resulting in chronic absenteeism/truancy and the development of psychosomatic 
symptoms such as headaches and stomach-aches as they prepare for school in the mornings. At night, 
they may have difficulty sleeping and nightmares. (Smokowski and Kopaz, 2005; Gastic, 2008; CDC, 
2012; Gini and Pozzoli, 2013; UNICEF, 2007; Olweus Bullying Prevention Program, n.d.)  

The long-term effects of bullying on victims are equally as devastating. They include decreased 
academic potential since their achievement level may have decreased due to school absenteeism. In 
their personal lives, former male victims for example, may have problems in their sexual relationships. 
Additionally, when former victims have their own children, they may overprotect them from real or 
perceived acts of bullying thereby retarding the development of their children’s conflict resolution skills, 
which increases their likelihood of becoming victims. Other effects include difficulty keeping a job or 
committing to saving, thus, increasing the likelihood of poverty; difficulty in forming social relationships, 
especially long term friendships or good ties with parents in adulthood; suicidal ideation; and likelihood of 
becoming incarcerated. (Smokowski and Kopaz, 2005; UNICEF, 2007; Adams and Lawrence, 2011; 
Perry, 2014; Association for Psychological Science, 2013; Turner, 2006)  

The bystander also is impacted by the experience of witnessing bullying. Feelings of anger and 
helplessness; nightmares about being the next target; guilt for not taking action; and fear of certain areas 
in school are some of these effects. (UNICEF, 2007; Olweus Bullying Prevention Programme, n.d.)   
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3.5. Coping with Bullying  
Simone Paul, Peter K. Smith and Herbert H. Blumberg (2012) posit that bullies, victims, and bully-victims 
have different coping mechanisms to deal with “psychologically distressing situations”. Bullies use 
external coping mechanisms, victims use internal coping mechanism while the bully-victim is said to 
show low levels of coping mechanisms. Coping strategies include: ignoring the bully, informing adults 
and avoiding the bully.   

A good familial environment is another significant factor that helps the victim to cope. Bowes, Maughan, 
Caspi, Moffitt & Arseneault (2010) argue that a positive environment promotes resilience in children 
which allow them to better deal with their experience of bullying. The study suggests that a safe home, 
sensitive and caring environments foster adjustments in victims. A warm relationship with the parent as 
well as an affectionate relationship with siblings helps children to adjust favourably to being victimized. 
As a result, they are less likely to develop social, emotional, and behavioural problems over time as 
compared to those without such relationships.  

  

3.6. Bullying in Jamaica and the Caribbean  

Jamaica has had a long history of struggle with violence, which children have not been immune from 
experiencing either as victims, perpetrators, or witnesses/bystanders. (Smith and Green, 2007; Bailey, 
2011; Pottinger, 2012; Soyibo and Lee, 2000). The Jamaica Youth Risk and Resiliency Behaviour 
Survey (2006), for example, reports that:  

‒ One-fifth (20%) of youth reported involvement in violence during the past 12 months, with males 
reporting a higher frequency than females (22% vs. 17%).  

‒  Experience of given violent acts. Of the 1316 respondents:  

o 7% were perpetrators of attack (8% male, 7% female) 

o 17% were victims of attack (19% male, 15% female) 

o 9% were threatened (11% male, 7% female)  

o 14% carried a weapon (22% male, 7% female)  

   

This has had a spill-over effect on schools where the violence that occurs there mirrors the violence that 
occurs in communities. (Twemlow and Sacco, 2013; USAID, 2013; Smith and Green, 2007). Acts of 
violence at school include those at the hands of school authority figures such as teachers and school 
administrators who use corporal punishment to manage misbehaviour, and the incidence of homicides, 
wounding, sexual and physical assault has increased over the past decade. (Meeks Gardener, Henry-
Lee, Chevannes, et al., 2008; Meeks Gardener, Powell, Thomas, Millard, 2003). As such, research on 
bullying in Jamaica has largely been undistinguished from school violence.   

Jones, Moore, Villar-Marquez (2008) explains that it is possible that studies of violence in schools 
override that of bullying because of a pervasive culture of abuse, which characterizes many Caribbean 
societies.  

 “Bullying in schools remained largely invisible in the region until recently, because there are strong 
cultural and historical factors that contribute to a culture of verbal, physical and psychological abuse, 
even in supposedly protected environments such as school settings. One of the most evident cultural 
factors is that children are seen as the ‘inferior’ part of a power structure, in the teacher/student 
relationship or the older/younger child relationship. These misconceptions of both children and power 
may also operate under other differences: race, gender, ethnicity, disability, social and economic 
condition, etc. (p.24)”  
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Schott and Sondergaard (2014) also argue that the prevalence of violence within the society as a whole 
pulls attention away from the specific issue of bullying.  

  

“Developing countries in Latin America, Asia and Africa connect bullying and school violence to their 
region’s economic, cultural and political conditions, including poverty, unemployment, malnutrition, 
social marginalization, congested classes and, in some cases, ethnic violence and post-civil war 
conditions. In this context, researchers tend not to draw a clear distinction between violence and 
bullying. In countries that are preoccupied by the consequences of war, political repression and 
underdevelopment, researchers are less interested in the distinction between ‘aggressors’ and 
‘victims’ than with the ‘victimization of individuals by the system and politics’.” (p.32-33)  

  

The lack of availability of research on bullying in Jamaica as compared to school violence is testament to 
those facts. For example, in a review of research and interventions on children’s exposure to violence 
over 15 years by Pottinger (2012), which included reference to the nature and prevalence of violence 
exposure, outcomes and associated risk and protective factors, only one study addressed bullying in 
school directly.   

Over time, research on bullying in Jamaica has risen in prominence and is slowly becoming a distinct 
subject of both research and policy intervention (Ruprah and Sierra, 2014). Studies are beginning to 
show that it as chronic an issue as in other countries. Pottinger and Stair (2009), in a study of 225 
Jamaican university students who were asked to recall their experiences of bullying in primary and high 
school, found that both students’ peers and educators were equally likely to commit most offenses 
regardless of the gender and age of the victim except in a few cases. The worst experiences of bullying 
were being verbally humiliated and rejected (38.5%) and exposed to violence (28%) including:  

‒ witnessing someone being threatened by a weapon or killed, or being threatened themselves with 
personal injury (13%);   

o direct physical assault such as being chased, punched, slapped, squeezed and pushed 
(11%); and  

o being badly beaten up resulting in medical attention (5%).  

  

Most (44%) reported that their worst experiences were committed by educators and included acts of 
being embarrassed or humiliated, beaten and unfairly disciplined.   

The most common effects of being bullied were fighting, loss of trust, depression, and feelings of 
hopelessness and suicide and the more frequent the bullying occurred, the more the person engaged in 
pathological responses. In addition, whereas peer bullying was not associated with specific psychological 
outcomes, educator bullying was associated with increased oppositional conduct when male students 
were threatened and female students were verbally humiliated by educators. (Pottinger and Stair, 2009)  

Information from the Global School-based Student Health Survey (GSHS) also gives a sense of the 
prevalence of bullying in Jamaica. Findings show that of the 1623 students, aged 13-15 years, who were 
enrolled in grades 7-12, 40% reported that they were bullied on one or more days during the past month. 
There was virtually no difference between boys and girls, with 40% of boys and 39% of girls admitting to 
being victimized. (see Table 1)  
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Table 1 - 2010 Data on Incidence of Violence in Jamaican Schools from GSHS for students aged 13-15 years 
 

    Mean Score Boys  Girls  

Percentage of students who were in a physical fight one or 
more times during the past 12 months   

50.1  60.5  39.2  

Percentage of students who were seriously injured one or 
more times during the past 12 months  

59.6  63.5  55.4  

Percentage of students who were bullied on one or more 
days during the past 30 days  

40.2  40.3  39.1  

  

  

Phase 1 of the Child Development Agency’s study on the Prevalence and Impact of Bullying also reveals 
the impact of bullying among children who are part of Residential Child Care Facilities (RCCFs) and 
those who are part of the Living in Family Environments (LIFE) programme. Findings show that more 
than 75% of the children from facilities who go to public schools have been made subject to at least one 
form of peer abuse on average and experience many of the effects characteristic of a bullying interaction 
including being hit, kicked, punched or called names. Children from RCCFs experience bullying more 
often than those in LIFE and many (more than 50%) also admit that they have been perpetrators.     

Studies on bullying in the wider Caribbean are equally as scarce. The few that exist validate the findings 
worldwide. In a study using data from the Global School-based Student Health Survey (GSHS) 
conducted in the Cayman Islands, St. Lucia, St. Vincent and the Grenadines, and Trinidad and Tobago, 
approximately one in four respondents in each country reported being bullied in the past month. Rates of 
bullying were similar for boys and girls, with peer victimization decreasing with increasing age. One in 
four reported symptoms of depression, one in seven reported loneliness, one in nine reported anxiety-
induced insomnia and one in six reported suicidal ideation. Findings also showed that the association 
between bully victimization and poor mental health was strong regardless of respondents’ age and 
gender. (Abdirahman, Bah, Shrestha and Jacobsen, 2012; Ruprah and Sierra, 2014).   

Another study by Lall (2013) who surveyed 30 secondary schools in Trinidad and Tobago from 2004 to 
2005, found that school violence included acts of initiated violence, retaliation against provoked violence, 
or violence as self-defence.   

“By this disaggregation, it was found, for example, that a substantial amount of school violence arose 
from self-defence (students having to retaliate against violence committed against them accounted for 
approximately 50%), and with gender, ethnic and social class relationships. The study also found that 
bullying has an age differential, and that a surprisingly high proportion of females also commit certain 
types of bullying.”  

   

3.7. Strategies and Best Practices in Bullying Prevention and Intervention  

In Jamaica, many strategies and programmes to address school violence (including bullying) have been 
developed and implemented. However, evaluations of the extent to which they have been successful in 
having an impact on the reduction of school violence has been severely lacking, possibly due to the 
complexity and cost of thorough evaluations (Alda, n.d.). As a result, in 2005, the Caribbean Child 
Development Centre in partnership with UNICEF embarked on a project to document all the programmes 
that existed on addressing issues of violence that impact children.   
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One hundred and twenty (120) programmes were identified for assessment initially. However, due to a 
number of factors, only 37 met the criteria for inclusion in the review. (See Table 2)   

  

Table 2 – Selected Violence Prevention Programmes implemented in Jamaica between 1989 and 2005 

#  NAME OF PROGRAMME  IMPLEMENTING ORGANIZATION  
1  After-school homework and tutoring  Flankers Peace and Justice Centre   

2  Alpha Foundation   Operation Friendship  
3  Building Community Support to Reduce 

Violence against Children  
Jamaica Youth for Christ  

4  Camp Bustamante   Bustamante Children’s Hospital  
5  Centre for Investigation of Sexual Offences and 

Child Abuse   
Centre for Investigation of Sexual Offences and Child Abuse 

6  Change from Within   University of the West Indies, Faculties of Humanities and 
Education  

7  Children and Community for Change   Children and Community for Change  
8  Children First  Children First  
9  Coalition in Support of Adolescent Leadership 

Training (CSALT)  
Family Counselling Centre of Jamaica  

10  Community Empowerment   Stella Maris Foundation  
11  Crime Stop (School education programme)   Private Sector Organization of Jamaica/ Jamaica 

Constabulary Force  
12  Happy Hills Conflict Resolution & Team 

Building Course   
New Generation Ministries  

13  Healthy Lifestyles Initiative   Girls Brigade  
14  Hope for Children Development Company  Hope for Children Development Company  
15  In-school mentorship   Police Executive Research Forum (PERF)  
16  Learning for Earning Activity Programme   HEART Trust  
17  Mel Nathan Institute  Mel Nathan Institute  
18  Overcomers   Cornerstone Ministries  
19  Parent & teacher interventions to reduce 

aggressive behaviour   
Caribbean Child Development Centre & Epidemiology 
Research Unit, UWI  

20  Peace and Love in Schools/ Society   The Gleaner Company Jamaica. Ltd  
21  Peaceful Solutions   Red Cross  
22  Peace Management Initiative Children’s 

Programme   
Peace Management Initiative (PMI)  

23  Personal and Family Development   Western Society for the Upliftment of Street Children  
24  Positive Parenting Programme   Ministry of Health  
25  25 Project H2O: Helping to Overcome  Inter-Student Christian Fellowship   
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#  NAME OF PROGRAMME  IMPLEMENTING ORGANIZATION  
26  Project Symba (Stimulating Young Minds to 

become Achievers)   
Rise Life Management Services  

27  Safe Schools   Ministry of National Security  
28  S-Corner and Community Development 

Organisation  
S-Corner and Community Development Organisation  

29  St. Andrew Care Centre  St. Andrew Care Centre  
30  Teens Against Drugs Club   Drug Abuse Secretariat  
31  Uplifting Adolescents Programme   Young Women’s Christian Fellowship  
32  Uplifting Adolescents Project   Youth Opportunities Unlimited  
33  Violence Prevention Clinic   Dept of Psychology, Sociology and Social Work (UWI)  
34  YES Programme   Youth Enhancement Service  
35  Youth and Community Development   Multi-Care Foundation  
36  Youth at the Crossroads   Campus Crusade for Christ  
37  Youth Development Programme   Young Men Christian Association  

  

Findings include the fact that “although many programmes indicated that formal evaluations were 
conducted, these were for the most part process evaluations indicating the numbers of participants, 
number of books distributed and so on, and the subjective responses of participants. Very few tried to 
measure the actual goals of behaviour change” (p.52). Undoubtedly, this has affected Jamaica’s ability to 
effectively strategize for future interventions related to school violence, as a whole, and bullying 
specifically.   

In addition to the absence of thorough evaluations of the impact of past programmes that informs the 
design and execution of future programmes, other factors that undermine effective violence prevention 
efforts have been found:  

1. lack of vision and multi-year commitment and funding  
2. failure to comprehensively understand the child as a thinking human being  
3. lack of an integrated approach to systemic factors in the school environment  
4. failure to distinguish between social/emotional safety and physical security (i.e. a physically secure 

school might be socially and emotionally unsafe)  
5. insufficient training in recognizing at-risk students and understanding normal and abnormal child 

development  
6. lack of attention to adult role models of bullying and non-bullying behaviour (Twemlow and Sacco, 

2012)  
  

A number of strategies and best practices have emerged to respond to above-mentioned criticisms. 
Some focus on the school context, the space in which most incidents of bullying occurs.  The Security 
and Safety Policy Guidelines issued by the Ministry of Education (2008), for example, lists six aspirations 
that are to guide the development of “a culture of security and safety in schools”:  

1. The school has an established and robust management structure and security and safety network, 
composed of school and community stakeholders, to support security and safety objectives and 
activities.  
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2. The principal has effective control over the physical domain of the school.  
3. The principal has effective control over the items students take to school.  

4. The principal has effective control over formal and informal groupings developed by students in 
schools.  

5. The principal has effective control over the movement and gathering of students in the school.  
6. The principal maintains the school infrastructure in a manner so as to enhance security and safety.  
  

The National Youth Policy (2003) also has strategies that should have an impact on maintaining school 
safety and security. The Education and Training component of the policy includes a strategy to  
“promote schools as community empowerment points and safe zones" (p.29).  

  

The U.S. Department of Health and Human Services endorses such an approach, as seen in its list of 10 
best practices in bullying prevention and intervention:   

1. Focus on the social environment of the school.   
2. Assess bullying at the school.  
3. Garner staff and parent support.  
4. Form a group to coordinate the schools bullying prevention activities.  
5. Train staff in bullying prevention.  
6. Establish and enforce school rules and policies related to bullying.   
7. Increase adult supervision in hot spots where bullying occurs.  
8. Intervene consistently and appropriately in bullying situations.  
9. Focus some class time on bullying prevention.   
10. Continue these efforts over time.  

  

Others, particularly Jamaican researchers, (USAID, 2013; Meeks Gardener, Henry-Lee, Chevannes et 
al., 2008; Twemlow and Sacco, 2012) believe that an approach that is largely based on paying attention 
to the context within which the children operate is key. This is not surprising, considering that the focus of 
Jamaican researchers and policymakers tends to be on the broader issue of school violence, and not 
bullying specifically. Strategies include:  

Within the home  

‒ encouraging caregivers to:   
o inculcate “good” behaviour through rewards rather than punish “bad” behaviour through 

the use of violence  
o set “the right example” for their children  
o build good relationships with their children  

  

Within the community  

Providing:  
‒ the use of mediation to solve conflicts  
‒ counselling   
‒ recreational facilities  
‒ skills training for the unemployed  
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     Within the school  

‒ providing opportunities for the professional development of teachers  

‒ improving teacher-student relationships  
‒ focusing on prevention and early intervention methods including:  

o a system that helps school administrators and staff to identify and respond to violent acts 
quickly   

o identifying students who exhibit the tendency for violent behaviours from an early age    
o ensuring that proper infrastructure, policies and a robust security system are in introduced 

and maintained   
‒ conducting crisis management  

  

Within Jamaica’s legal and policy framework  

‒ conducting legislative reform to enable adherence to our international commitments  
‒ strengthening the legal, judicial and policing systems  
‒ developing comprehensive policies  
‒ encouraging duty bearers to adhere to the Convention on the Rights of the Child (CRC)  
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QUALITATIVE FINDINGS 
 
4. Qualitative findings to date:  
This section summarizes main findings from the focus group discussions and in-depth interviews; obtained 
via stakeholder organization and communities.  

  

4.1. Definition of Bullying: Bullying is said to be nothing new but something that is becoming more 
prevalent; “getting out a control now”. Several definitions of bullying have been given from the 
various perspectives of participants interviewed. The definitions range from bullying being the act of 
one person picking on others, force  or dominance over others, the powerful overpowering the 
powerless, a stronger individual/group of students intimidating weaker or smaller students, the 
verbal, psychological, and physical abuse of peers to make them feel “less than”. One participant 
identified bullying as a form of communication as it was stated that in most cases it is a cry for help.  
“Being that controlling, abusive person” starts from the community and goes out into the society and 
schools and “it breaks out like an epidemic” was one way in which a community member described 
bullying. In a community session bullies were likened to dons and extortionists. It should be noted 
that participants believe that bullying may also be non-verbal. A student shared that bullying maybe 
face to face or cyberbullying. Additionally, a comment was made that parents who bully versus 
discipline is equal to “extreme abuse”.   

  

4.2. Actions involved in Bullying: Participants listed the following actions that took place in bullying: 
pushing, punching, threats, name calling, extortion, laughing at victim, teasing, verbal intimidation, 
taking away things, throwing things, draping, fighting, hitting, spreading rumours, ordering the other 
around, provoking, kicking, jeering, belittling.   

Actions in bullying have also been described as emotional or verbal abuse. It is believed that these 
acts are fuelled by the silence of teachers as they do not become involved in managing situations 
that involve bullying.  

4.3. Main Places of Bullying: Bullying is believed to take place in any social setting. It occurs within the 
schools’ environs e.g. the playing field, the classrooms, the bathrooms, the canteen/cafeteria, by the 
gate. It was mentioned that in schools senior students bully those who are in a lower grade. The 
communities (“pon di endz”/ “chill spots”), bus stop; workplace; church, as well as the home were 
also identified as main spaces for bullying. Within the home, bullying is believed to not only take 
place among siblings but between parent and child with the former identified as the bully. It was also 
learnt that the family as a whole (both parents, children, other relatives) can bully any one person 
they perceive as different, e.g. a family member who may be darker than the others. The statement 
was made that bullying occurs in places where there are large amounts of children.  

4.4. Profile of Victim: Overall a victim of bullying is anyone perceived to be weak or somewhat different 
from others. Children who tend to be bullied more than others were described as children who are 
outstandingly different in behaviour, physically, or in speech. Despite the perceived weakness it is 
the belief that it is the response of the target that determines whether or not s/he will be a victim, 
that is, if a perceived victim stands up for him/herself this may deter the bully from picking on that 
person repeatedly. The descriptions of victims given were that they are shy, reserved, loners, 
children who are not assertive, somewhat different (religion, class), quiet, withdrawn, don’t easily 
take part in activities, sheltered at home, introverted, small in size, fat, ugly, too black, have mental, 
psychological, and physical disabilities, perceived as lesbian, gay, bisexual and trans-gendered, 
albino children.   
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4.5. Profile of Bully & Cause of becoming a bully: It was learnt that bullies vary and may be younger 
or smaller than their victim. Participants expressed that children as young as two years bully others 
who are older. Bullies are seen as individuals who lack love and attention and seek both by 
displaying aggressive behaviours as well as persons who used to get bullied so they bully others. 
Their aggressive behaviour may be a result of living in violent communities or an aggressive 
household. Bullies are also described as insecure, troublemakers, those who don’t do well in school, 
bigger/stronger physically, popular, athletes, those who have self esteem issues and project it on 
others, someone who is not coping with life and needs somewhere to vent, those who have 
unresolved issues and need counselling, boys who want to be macho, children who are abused at 
home, persons who come from a type of community (garrison/ghetto). It was said that bullying 
occurs mainly in groups and that persons in the group are usually those who think they are better 
than others.  One student suggests that the perpetrators may not be bullies at home where there are 
rules but when they are at school where there are no rules they will bully, especially based on peer 
groups. Another stated that they may have over protective parents - too much limits; want to feel 
free. It was theorised by one participant that 80% of bullies have issues at home. Additionally, it is 
believed that “a lot of bullying among children is not considered, it just happens; it’s just something 
that they do. In high school there may be some consideration e.g. older children making fun of 
smaller ones”.   

In one group session, participants mentioned that bullying may be genetic; “sometimes it is in the 
genes and sometimes some children go to school and the company that they are in, they adopt it, 
so it can be genes or adaptation”. The way a child is brought up or the company a child keeps can 
determine if s/he becomes a bully. If a child who is a bully is moved to a different environment s/he 
may change (get better, not show the tendencies/behaviours), or get worse (become very 
rebellious). Both boys and girls were identified as bullies. It was said that mostly girls bully girls and 
boys bully boys. The girls are believed to be worse than the boys. “Girls are more long term bullies. 
Boys let it go but it continues with girls.” “Boys will pick up a stone, or stick. Girls will manipulate 
someone else to do things”. The approach taken by female bullies are said to have a mental effect 
on their victims which is said to “scar you for life”. It is believed that a boy bullying a girl is rare 
unless it is sexual harassment.   

Socialization and culture were identified by a few respondents as reasons for a child or children to 
become a bully. The notion of children living what they learn was brought out; how they relate to 
their family or community members at home is transferred to how they relate to their peers. If they 
are bullied by their parents at home they may feel the need to go out and bully others; types of 
programmes watched on TV e.g. violent movies and wrestling; the songs they listen to; if a child 
moves to an aggressive neighbourhood that child may change to adapt to the environment; the way 
in which adults speak to children. While most persons believe that socialization plays a large role in 
the creation of bullies, one participant has stated that it is not the background or how one is 
socialized but the circumstance someone may find him/herself in.   

Another participant’s opinion goes against the belief of the others that being bullied tends to cause a 
child to become a bully. She believes that that s/he would have to have a certain problem or 
personality to be a bully. She also added that children who bully others are scared when others say 
that they are a bully because they are just looking for someone to laugh at.  

  

4.6. Effects of Bullying on Victim & Bully: Bullying is believed to have not only physical but 
psychological and emotional effects on the victim. It was said that some children will use bullying to 
their advantage while others will suffer from it: “One set of children will become scared and 
frightened and draw into their “shell” while others will use it to their advantage”. The effects given by 
participants are numerous and within them capture other social issues faced by society such as 
suicide and drug abuse. Other effects of bullying are: the victim may be led to feel worthless, have 
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nightmares, have a low self esteem, health issues (“asthma”, “diabetic”), become withdrawn, may 
stop performing academically, become engaged in delinquent behaviours, may start to cut 
him/herself, “spiritually scarred on the inside”, s/he may become a truant and so on. The bullied may 
eventually become the bully or s/he may try to overcome by becoming better and prove others 
wrong. Another reply regarding victims becoming bullies was that sometimes they may reciprocate 
e.g. 7th graders who were bullied by 9th graders may become bullies when they get to the 9th grade.   

Bullying is believed to have a positive aspect to it. Participants believe that bullying will make the 
victim stronger, toughen them up, and build them e.g. “a boy who acts like a girl”. One parent 
shared that her child who was bullied because he was overweight has now become more health 
conscious, watching what he eats and exercising becoming an activity for them both. Her son has 
now lost a lot of weight as a result.    

The effects of bullying on the bully are not believed to be as extensive or numerous as it is on the 
victim. It was noted from one participant that the effects of bullying on the bully is limited. Some 
effects given were that the bullies feel powerful or have a false sense of power, “get money and 
hype off it”, s/he may grow up to become disruptive in society, may become aggressive/abusive 
adults, may become involved in violence which will eventually lead to incarceration, they feel 
confident or better about themselves when they bully others, “feels like the don”, less likely to 
function effectively in groups if they are not in charge, they may feel guilty about bullying others. In 
addition to the aforementioned it is believed that bullying others allows the bully to have peer 
acceptance and notoriety.  

“Bullying can lead to killing” was the statement made in one session with students. An example was 
given of a victim who took a weapon to defend himself at school when he was tired of being bullied 
and ended up killing the bully when the bully started to harass him. Students also seemed cautious 
of reporting bullying to older friends especially family members such as siblings, as they believe that 
if those persons get involved in the matter the violence will escalate; “war can start”.    

  
4.7. Organizations' response & Interventions: Although children are the focus of most of the 

organizations only a few give attention to or have some focus on bullying among children. For those 
who are involved in trying to stop or reduce bullying, they do so by going into the schools to talk to 
the students about the matter or have programs to try to rehabilitate the students -- specifically the 
bullies. One organization that plays a role in the rehabilitation process of bullies is the Dispute 
Resolution Foundation. The Foundation and the schools work together, with the schools referring 
students to their centres. The Foundation is informed of the incidents with students, the steps taken 
before and also told what kind of help is needed from them. Students who are bullies go to the 
centre for 5-10 days and follow ups are done by the centre after the children leave. The Jamaica 
Forum for Lesbians and Gays (JFLAG) also provides help in situations where bullying is involved. 
They have a crisis officer who deals with issues directly at the community and home level; if a case 
of bullying in schools is reported to this person, the officer will make calls to the school. Children’s 
First is another organization which pushes the anti-bullying initiative. They not only go into schools 
and talk to the students to sensitize them on the matter; they also do activities with and counsel both 
the bullies and the bullied.   

There has been work with guidance counsellors and teachers in the form of training on how to deal 
with children with behavioural issues, and guidance counsellors have discussed the issue of 
bullying in schools with students in class. Other types of interventions include: work in schools to 
teach about tolerance; conducting focus groups to gather information to design intervention 
strategies. These focus groups involved security guards, teachers, the bully, and the bullied; self 
esteem-building programmes for children; teaching child rights; public awareness in children’s 
homes and with church youth groups where children are taught to love, respect, care for each other, 
and taught conflict resolution - to walk away from conflict and to report incidents and not to retaliate; 
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conducting social media initiatives, talks with the National Parenting Association, and conducting a 
bullying forum.  

  
4.8. Other Findings: It was found that staff at school, specifically teachers, play a part in perpetuating 

bullying in schools by (a) not only “not doing anything” to stop the attacks on children but also by (b) 
being bullies. From an interview it was learnt that a child walked out of school because he could no 
longer take the bullying and the teacher did nothing to stop the issue when he reported it numerous 
times. In addition, teachers were found to stigmatize students who live in children’s homes and in 
the case of incidents would believe that it is the child or children from the home who is/are the 
perpetrators. In another case, a school refused the intervention by one of the organizations to come 
in and deal with the matter of bullying of those who are believed to be homosexuals because they 
did not want the school to be labelled.   

Fighting “fire with fire” is an approach that some parents have taken to deal with issues of bullying 
when their child/children have been victims. Parents have expressed that while addressing the 
issues by speaking to the school staff and the bully or his/her parents is the more appropriate way 
to deal with the issue, it is a necessity at times to “fight fire with fire” or “bully the bully” in order to 
get results from not only the child who is the bully but from their parents as well. Bullying the bully is 
also seen as being effective for children, some have shared that this is a way to give the bully a 
“taste” of what it is like to be bullied. One child’s idea of a good intervention programme is to have 
police officers put fear into/intimidate/scare the bullies. He describes this as using “a bully to calm 
the other bully”.   

The root of bullying is seemingly grounded in the home. A number of participants have shared their 
belief that bullying starts in the home first. One participant shared that bullying occurs in the home to 
a lesser extent because someone is there to defend the victim, for example the parents. A 
relationship is seen by participants between bullying and abuse; it is seen as taking the form of 
physical and verbal abuse. Violence was also seen as being related to bullying; it is seen as an 
extension of bullying. The root of this issue may also be found elsewhere. One parent who 
volunteers at schools at times shared that he encountered a little boy that could easily be labelled a 
bully, however, upon learning about the boy he found that his parents died at a young age and his 
behaviour is his way of coping with the situation. There are various reasons why a child is/becomes 
a bully and the parents believe that a “one size fits all” approach will not work; they believe that 
whoever is in charge of the anti-bullying initiative needs to know about the background of the bullies 
and deal with the situation accordingly.    

While most persons believed that bullying is a serious matter and needs special attention, some do 
not share that belief. One participant said that the seriousness of bullying depends on how far it 
goes. For a few, it does not need special attention “it no mek no sense”, “it won’t mek a difference” 
because of the culture.    

  

4.9. Recommendations: While most of the organizations have not done any work on bullying, they gave 
their opinions of what needs to be done about bullying. It was said that more needs to be done to 
raise awareness of effects of bullying and what could be the opposite of that. The institutions should 
take a stance where it is identified early and corrective measures put into place to handle it. Parents 
were identified as very important in stopping or reducing the issue of bullying. It was stated that 
parents should play a greater role to ensure that their children are not bullied or become bullies  
through interactions, talking with their child/children, and developing a relationship with them from 
early. It was also indicated that parents should have a good relationship with schools.   
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Other recommendations included: (a) Teaching teachers the importance of responding to bullying; 
(b) students need to be taught how to build positive relationships with their peers including how to 
manage anger; (c) policies need to be developed in schools; (d) there needs to be more 
interaction/better partnerships created with schools; (e) more work in the community; (f) use social 
workers to teach parenting skills such as how to communicate with their children and how to show 
love; (g) mentor the bully e.g. by using former bullies to mentor current bullies.   

The following are solutions given in one community session with young people:  

‒ Seminars for Teachers  
‒ Seminars for Bullies and the Bullied  
‒ Boot Camp  
‒ Media Awareness  
‒ Probation Centre  
‒ Build Curriculum in schools  
‒ Rehab Centre for Bullies / Afterschool Programme  
‒ Community Service  
‒ Better security cameras in school  
‒ Parental Involvement in assignments (to give attention to the bully child)  
‒ Police talks and leadership training  
‒ Mentorship programme (big brother/big sister)  
‒ Get church and police involved  
‒ Discuss bullying in youth groups  
‒ Parenting skills programme  

  

Parents recommendations did not only consist of what can be done by those in charge but what they 
can do in the home as well, as they believe that what is done in the home is important to help stop 
bullying. Their recommendation included: community clubs to talk about bullying; using animation 
which focuses on bullying and how to deal with it; put up posters on the doors and display positive 
messages around the home to empower their children; teach children about values and attitudes - 
the do’s and don’ts.    

It was stated that people in general who work with children should learn how to recognize bullying 
and the adult need to know how to deal with it. The responsibility of bullying was given to the adults 
within the environment where the bullying is taking place. It was added that parents cannot do 
anything about bullying when it happens in the school environment.   

  

4.10. Who is Responsible? Persons identified to be responsible to stop bullying were guidance    
counsellors, dean of disciplines, vice principals, police, politicians (councillors), Office of the 
Children’s Advocate, the church (through outreach sessions), parents, the community, everybody.   

4.11. Other Notes: There has been much recent interest in and/or activity surrounding “bullying” e.g.   

‒ Media: (a) project researchers heard at least four (4) discussions on talk-shows during a 2-3 
week period. (b) Newspaper and TV news headlines focused attention at least twice on 
(relatively) recent child abuse studies3 (including with UNICEF funding).  

‒ In the interview with the Dispute Resolution Foundation, it was indicated that there is to be a 
book launched on bullying soon, on which publication they are apparently collaborators. This fact 
unfortunately limited the extent of feedback being made available by author/ collaborators.   
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4.12. Qualitative Findings from Survey (Teachers’ responses)  
  

From the survey we were able to collect qualitative information which was useful in providing insight to 
the thought processes of the students and staff. In part, these also directed analyses of the survey data. 
The following are the responses from staff regarding the profile of a bully and victim:  

  
  

1.  Profile of the student bully according to the teachers  

Personality: lacks self confidence, is insecure, has feelings of inferiority, always a leader, has low self 
esteem, is selfish, wants to be in control, has abnormal character and personality traits of all kinds, who 
want to be aggressive, smart, competitive, over-confident, contentious, self praised, hides behind a 
mask, ignorant child, loves to fight.  

Behaviour: uses bullying to get attention, has behavioural issues/problems, is less attentive in class, 
vulgar, loud, aggressive, seeks attention, mean attitude, troublemakers, one who was/is bullied who then 
takes out their emotions on others, disruptive, easily angered, breaking school rules, disobeys authority, 
poor manners, outspoken, territorial, class leaders, jealous, mischievous, seeks attention by having 
others fear them, bully others to feel better about themselves.  

Physical appearance: physically superior, bigger children, physically and stronger body build, wears 
glasses, dresses a certain way.  

Academic ability: difficulty in reading, students with low literacy and low numeracy levels, slow learners, 
struggling with academics, academically inclined, weak and low in performance, slow learners, special 
needs, underachievers, low achievers, sometimes not performing at grade level.  

Socialization: Tends to be popular, an athlete, appears to be different in terms of socialization, has  
social issues, has personal problems but doesn’t know how to go about solving them or how to ask for 
help, harsh surroundings, neglected, uncontrolled, needs not met, misguided, feels unloved, frustrated 
for various reasons, has friends in groups.  

Socioeconomics: lacking resources, low socioeconomic background, from the ghetto, stressed, without 
adequate school supplies.  

Home Environment:  comes from a home that lacks proper foundation, poor family relations, comes 
from a volatile home, parents have poor parenting skills, children who are abused at home, minimal 
supervision at home, from a single parent home, problems at home, unsupervised, abused, lost a parent 
violently, deprived, unloved, lacks attention at home, doesn’t have parents to talk to them, witness 
disagreements, physical and emotional abuse at home, sees bullying in their community, comes from a 
volatile community, poor parental involvement, left alone to his/her devices, are from single family 
homes, lacks love in the home, was bullied, comes from a broken home, lacks proper parenting, from a 
home where discipline is not emphasized, lacks parental support, does not have both parents at home, 
limited parental influence, comes from an aggressive environment.  

  

2. Profile of the victim of student bullies according to the teachers  

Personality: the weaker child with more principles, introverts, psychologically weak, someone who is 
usually quiet and a loner, soft natured, a child with self esteem issues, insecure, sensitive, not assertive, 
less aggressive, helpless, afraid, reserved, problems expressing themselves, lack self confidence, 
doesn’t talk much, timid, withdrawn, assertive.  
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Behaviour:  students who act different, boys who are quiet and soft spoken, children who may act and 
look differently, quiet students who would normally not retaliate and complain, students who seem unable 
to defend themselves, children who sometimes don’t fight back, some are bullies themselves, cries a lot, 
students who are well behaved and talkative, anyone can be bullied, cares a lot, bullies others 
themselves, act differently from everyone else, obedient, pays attention in class, well-behaved, nerdish, 
punctual for class, a mischievous child, quiet with no or few friends, doesn’t talk a lot, timid.  

Physical appearance: students who are less masculine, physically weak, normally physically smaller, 
shows signs of neglect, looking hungry, shabby, unkempt, dresses poorly, may look and behave oddly, 
dresses and acts differently from the norm, smaller, nerdish, clean and properly dressed, appear to be 
less fortunate due to their appearance, and actively involved in all school activities, dirty uniforms, appear 
to be weak, wears ugly shoes.  

 Academic ability: high achievers, sometimes brilliant students, tend to perform academically well, 
smart, underachiever, predisposed to different learning styles with exceptionalities, mentally challenged, 
more academically disciplined.  

Socialization: sheltered students, spoilt kids, vulnerable, mainly from lower grades, have everything 
going for them, different religious belief.  

Socioeconomics: children with money, high socioeconomic background, poor, rich kids.  

Home Environment:  weak family support  

  

4.13. Qualitative Findings from Survey (Students’ responses)  
  

In addition to the perception of the staff regarding the profiles of both bully and victim, the students gave 
their own opinions which are similar to and different from that of the staff. The following are responses to 
section F of the survey which seeks to find out from the students why they think students are bullied, 
what can be done about the bullying, its effects and impact on the Jamaica society,and who is 
responsible.  

Responses from the Bullied  

F1. (a) Do you think that students who are picked on usually deserve it? (b) Why do you say so?  

There was no distinction observed between the responses of the male and female students who 
answered “No” to the question, “Do you think students who are picked on usually deserve it?” Most 
students did not believe that students who are bullied deserved it.  

The reasons given include: because it is wrong, don’t know why,  it is bad, it makes them feel depressed, 
it is a terrible thing, they don’t trouble people,  they must not be teased, they don’t deserve it even if they 
did something, they are minding their own business, they are not rude, it should not be in school, it is not 
right to bully a person, bullies do it without thinking, they are innocent, they’ve done nothing wrong, it’s 
unfair, bullies bully on purpose, the children would not laugh at them, I don’t know, it is dangerous, it is 
mean, not nice, no one deserves to be bullied, they have feelings, the bullies wouldn’t like if it happened 
to them, they are smaller than bullies, sometimes they don’t do anything wrong, some bullies only do it 
for fun, they cannot defend themselves.    

Those students who responded “Not sure” gave the following reasons: because some might be bullied 
and other bullies pick on them, these students are not troublemakers, they can be nice and rude at the 
same time.  
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Those students who responded “Yes” gave the following reasons:  because I cried, because they did it 
first , they ‘badda’ (bother) people too much,  I see it going on, because they want to learn, they might 
have done something wrong to others,  they think some students are soft, they should not bully and give 
them bad name, because some are rude, I don’t feel sorry for them, they are the ones always making 
trouble, they have done it already so it’s their turn to be bullied, they are cruel, they always pick on me.  

  

F2. What do you think could be done to prevent students from bullying other students?  

Students responded with the following answers to the prevention of bullying: talk to them, (the school 
should) punish bullies, let them talk to a Police Officer, speak to them at boot camp, suspension, treat 
them how bullies feel, have a special reporting agency, students should talk it out, report it to an adult, 
someone can die, beating by teachers, come together to express feelings to one another, talk and 
reason with them, have respect, make rules, report it to Principal, tell them to leave them alone, show 
them how we feel by telling them, change them to another school, start a bully prevention club, make 
rules to bar them, they don’t care so nothing can be done, watch and report, tell the teacher, teachers 
should supervise more, punish, go to the guidance counsellor, have a guidance anger management 
class, parents should ensure children have no enemies, kill the person.   

  

F3. What could children do to defend themselves against bullying?  

Most students believe that children should confront the bullies - “fight back”. Other suggestions that 
encouraged aggression included: “kill them”, “stab them”. In one primary school, there were a significant 
number of students who suggested that “learning how to fight/how to ‘war’ was the best way students 
could defend themselves. This suggestion surpassed “fighting back” as compared to other schools where 
“fighting back” was most common. Such comments may be said to be an indication of how violence has 
become the answer in society even at the earliest level.    

In addition, there were a number of suggestions of a more indirect approach: report the incident(s) to a 
teacher/principal/Guidance Counsellor [most popular], walk/run away, avoid the bullies, “walk” with 
children the bullies know are stronger than they are, ensure that the parents of the bullies come to school 
to talk to for example, the principal, teacher, ignore, talk to the adult about the situation, children should 
go to the dean of discipline, don’t be afraid and maybe it will change.  

In a few cases, the responses were more abstract and phrased as: defend yourself, stand up for yourself, 
and fight for your rights.  

  

F4. What could parents/guardians do to defend their children against bullying?  

Most students believed that parents/guardians should talk to the school principal, teacher and/or 
Guidance Counsellor as a way of defending their children against bullying. Other popular suggestions 
were: warn/talk to the bullies directly, tell the parent(s) of the bully, transfer the bullied child to another 
school, teach the bullied child how to fight [This was one of the most popular suggestions from one 
Primary school, which was not characteristic of other schools], go to school and report it to teachers 
(most frequent answer), talk to teachers, ignore them and stay far from them, talk to child, parents should 
punish the offenders, go to a police station, call the police, fight for them, report it to the school, tell the 
Education Minister, make a law, go to the bully and tell them to stop, tell bullies to behave, encourage the 
child to tell the teacher, curse about it, call the school and tell them.   

  

F5. What problems do you think bullying ends up causing in the Jamaican society?  

Students believe that bullying causes issues for the country such as: violence/crime / fighting / murder / 
killing [most popular], gang involvement, robbery, rape, death, persons being imprisoned/jailed, extortion, 
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gunman (frequent answer), hurting, jumping off a bridge, run away, war, depression, indiscipline, low 
grades, children afraid of going to school, damages, theft, peer pressure, disability, more violence less 
solutions, bad man.  

  

F6. What should Jamaica do to stop bullying?  

The suggestions made for this question were: kill the person (frequent), be more responsible, nothing 
can stop it, send bullies to homes (group homes), build programmes for bullies, talk to students about it, 
tell them to grow up and stop, kill them with police officers, lock up the bullies, call the police to 
intervene/Increase police presence [most popular], put bullies in a place where they are confined: in jail/  
“put them in a place where they can’t get out”,  teach bullies not to bully (let the bullies go to bully 
prevention class), put rules in place to stop bullying.  

  

F7. Who should mainly be responsible to stop bullying in Jamaica?  

Person(s) identified to be responsible for ending bullying in Jamaica were:  

‒ Prime Minister [most popular]  
‒ Government (including specific present and past government ministers such as Ronnie Thwaites, Lisa 

Hanna, Andrew Holness, Bruce Golding), government ministries (MOE, MOYC, MOH, MOJ)  
‒ Police/soldiers [frequent]  
‒ School personnel (principal, teacher, guidance counsellor, dean of discipline)  
‒ Parents/guardians [frequent]  
‒ Students  

  
Responses of the Non-Bullied  
  
F1. (a) Do you think that students who are picked on usually deserve it? (b) Why do you say so?  

Those students who responded “Yes” to the question, “Do you think students who are picked on usually 
deserve it?, gave the following reasons:  because they are annoying, sometimes the victims bully too, 
because they can’t help themselves, because they are troubling persons at times, sometimes they 
deserve it because they bullied people too.  

Those students who responded “Not sure” gave the following reasons: because children like to tease 
people, if they did something to person, sometimes they did something; some of them act like they are 
bad.   

Students who answered “No” to the question, “Do you think students who are picked on usually deserve 
it?” gave the following reasons: because they don’t trouble persons, they didn’t start it, some are weak, 
they are innocent, they don’t do anything, they want their money, some students who are bullying just 
want to, they don’t care, some are quiet and never give no trouble, they are innocent and can’t help 
themselves, they are small weak and defenceless, they can go home sad and kill his/herself, they are 
innocent, they are feeling pain, the big will bully the smaller ones, they feel sad and angry, they will hurt 
you, nobody does that, no one deserves to be bullied.  

  
F2. What do you think could be done to prevent students from bullying other students?  

Students responded with the following: kick them out of school, teach them right from wrong, proper 
beating by teachers, boot camp, nothing because they’ll never stop,  avoid the bullies, separate them 
from other students, talk to them, report them to teachers, keep them away from other students, punish 
bullies severely, have meetings in every school, give him or her one chop, help them, suspension, they 
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should be punished, they don’t care, punish bullies and expel them from school, kill them one day, stand 
out and be brave, talk to them in a good way and see if they will change, stop them, tell an adult, come 
together as one, put security in school, tell the Principal to make rules, take them to another school, tell 
them to stop, keep an eye everywhere around the school, have more supervision, put a law against 
bullying.  

  

F3. What could children do to defend themselves against bullying?  

Most students believe that children’s best defence against bullying is to report the incident(s) to a 
teacher, principal, Guidance Counsellor or other adult. The second most popular suggestion was to “fight 
back”. Other suggestions were: “don’t trouble the children you know bully others”, avoid bullies, run/walk 
away, go home as soon as school ends, stab them, “don’t keep bullies as friends”, stand up for 
themselves and talk loud, talk, suicide, children should learn self defence, talk to someone they trust, kill 
them, call the police, ask for help.  

  

F4. What could parents/guardians do to defend their children against bullying?  

A majority of the students believe that parents/guardians should respond to bully by talking to the 
school’s teacher(s), principal. Many also thought that they should confront the bullies directly and either 
talk to/reason with them, warn them, “cuss [them] out”, or fight them, move their children to another 
school, teach their children how to fight, tell the bully’s parents, let the teachers beat the bullies, take 
their children away from “bad company”, don’t send their children to school, teach their children to defend 
themselves, give their children weapons (e.g. knife) to take to school, kick them in "dem face", parents 
and guardians can report it to the school (most frequent), but they will be bullied outside,  talk with your 
child, parents should talk to the Principal, their parents should home school them, parents should check 
schools and visit regularly, parents should tell a teacher the student’s name, parents should talk to 
teachers, parents should talk to the bully’s parent, parents should go to school and talk to the children, 
curse bad words, report it to the Ministry, cry, let them stay inside, keep at home, teach them what it 
could do to you, tell other children to stop.  

  
F5. What problems do you think bullying ends up causing in the Jamaican society?  

Students responded with the following answers: problems include war, and fights, killing, gangs, 
hospitals, jails, gun men, suicide, thieves (most frequent), death, destruction, unwanted pregnancy, 
corruption, violence (frequent), economic problems, children stop going to school, drug use, rape, 
extortion.  

  
F6. What should Jamaica do to stop bullying?  

Suggestions for ending bullying were: kill/hang bullies, establish rules against bullying/make a law about 
bullying, stop incidents of bullying, when seen, have meetings about bullying, send bullies to prison, 
punish bullies, send them to a police camp and talk to them, separate the bullies, stop bullying and 
create clubs, start up programmes, speak to people about them, punish the bullies severely, send all the 
bullies to one school, put them in a punishment programme or make a controlled economy, meet with 
schools, help people to defend, implement a program or youth club to occupy bully’s time, implement 
laws against bullying. If Jamaica can’t stop crime how are they going to stop bullying? Parents need to 
fulfill their children’s needs.  

  
F7. Who should mainly be responsible to stop bullying in Jamaica?  

Students believe that the person(s) responsible for ending bullying in Jamaica are:  

‒ Prime Minister [most popular]  
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‒ Government (including specific present and past government ministers such as Ronnie Thwaites, Lisa 
Hanna, Andrew Holness, Bruce Golding), government ministries (MOE, MOYC, MOH, MOJ) ‒ School 
personnel (principal, teacher, guidance counsellor) ‒ Parents/guardians  

‒ Police/soldiers  
‒ Society  
‒ Governor General  
‒ Minister of Security  
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SURVEY FINDINGS 
 
5. Survey findings:  
  
5.1. Surveys -- Background Descriptors:  
Just less than one-half of the children surveyed (49.8%) were attending “Primary” schools (Table 3); with 
another 16.2% and 7.8% attending “All-Age” and “Primary and Junior High” schools, respectively. The 
largest proportion of children attended schools in “Other Main Towns”, (41.3%), while 33.4% went to schools 
in “Rural” areas, and another 4.9% in “Remote Rural” locations. Those respondents at school in the Kingston 
Metropolitan Area (KMA) accounted for 20.3% of the sample. Yet students attending in the Kingston and Old 
Harbour “Education Regions” accounted for 48.6% of total; the Mandeville region was the least represented. 
The parish of Hanover had the least number of students (N=22) in the sample.  
  

Table 3. Students’ demographic/background profiles 

      
 N %  N %
School Type   Sex   

Primary 929 49.8 Male 786 42.3 
All-Age 303 16.2 Female 1070 57.7 

Secondary/High 489 26.2  1856 100.0 
Primary & Junior High 146 7.8 Missing | Not reported 11  

 1867 100.0    
      
Geographic Location   Sex of Class Teacher   

Kingston Metropolitan Area 379 20.3 Male 297 16.1 
Other Main Towns 772 41.3 Female 1522 82.4 

Rural 624 33.4 Both a Female and a Male 28 1.5 
Remote Rural 92 4.9  1847 100.0 

 1867 100.0 Missing | Not reported 20  
      
Education Region   Who live with   

Kingston 447 23.9 Mother  1507 80.7 
Port Antonio 189 10.1 Father  815 43.7 

Brown’s Town 196 10.5 Grandmother/Grandfather 380 20.4 
Montego Bay 423 22.7 Aunt/Uncle  275 14.7 

Mandeville 151 8.1 Guardian/Non-relative  101 5.4 
Old Harbour 461 24.7 Other 210 11.3 

 1867 100.0    
      
Parish   Grade   

Kingston 114 6.1 1 56 3.1 
St. Andrew 334 17.9 2 67 3.7 
St. Thomas 63 3.4 3 140 7.6 

Portland 48 2.6 4 270 14.7 
St. Mary 77 4.1 5 383 20.9 
St. Ann 151 8.1 6 353 19.2 

Trelawny 45 2.4 7 165 9.0 
St. James 305 16.3 8 173 9.4 

Hanover 22 1.2 9 118 6.4 
Westmoreland 96 5.1 7,8,9 combined 7 0.4 

St. Elizabeth 110 5.9 10 82 4.5 
Manchester 41 2.2 11 15 0.8 

Clarendon 256 13.7 12 4 0.2 
St. Catherine 205 11.0 13 1 0.1 

 1867 100.0  1834 100.0 
   Missing | Not reported 33  
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There were more female (57.7%) than male (42.3%) students; however, this differential was far more 
pronounced when figures reported for class teachers were analyzed, viz. 82.4% were said to be female. In 
somewhat similar vein, 80.7% of students reported living with their “mother”, while 43.7% had fathers present 
in their homes3. Overall, 45.7% lived with both parents5.   

    Other persons in home  
 Father        Grandparent(s)           Aunt/Uncle       Guardian(s):     Other 

       non-relative     
  Of those living with Mother  45.7%  15.4%  12.1%  3.5%  11.9%  

  

Although each school Grade was included in this survey, the majority of students (54.8%) were found to be in 
Grades 4 to 6 inclusive.  

Over one-half (57.5%) of those staff members responding (Table 4) had “Bachelor’s degrees” as their 
highest educational attainment. There was also indication that the majority of the staff had been at those 
schools and in their current careers for extended periods.   
  
  

Table 4. School staff demographic/background profiles 

      

 N %  N %
School Type   Sex   

Primary 72 41.4 Male 35 20.5 
All-Age 29 16.7 Female 136 79.5 

Secondary/High 59 33.9  171 100.0 
Primary & Junior High 14 8.0 Missing | Not reported 3  

 174 100.0    
      
Education Region   Highest level education   

Kingston 28 16.1 Certificate 9 5.2 
Port Antonio 28 16.1 Diploma 26 14.9 

Brown’s Town 22 12.6 Bachelor’s degree 100 57.5 
Montego Bay 36 20.7 Masters Degree 26 14.9 

Mandeville 18 10.3 Postgrad Diploma 1 0.6 
Old Harbour 42 24.1 Trained Specialist 1 0.6 

   Assoc. Science degree 11 6.3 
 174 100.0  174 100.0 
      
Parish   Time: that school (mean)   

Kingston 7 4.0 < 5 yrs 55 33.5 
St. Andrew 22 12.6 6 to 10 yrs 52 31.7 
St. Thomas 7 4.0 11 to 15 yrs 30 18.3 

Portland 7 4.0 16 to 20 yrs 12 7.3 
St. Mary 14 8.0 21 to 25 yrs 7 4.3 
St. Ann 16 9.2 26 to 30 yrs 6 3.7 

Trelawny 6 3.4 31-36 yrs 2 1.2 
St. James 22 12.6  164 100.0 

Hanover 3 1.7    
Westmoreland 10 5.7    

St. Elizabeth 13 7.5 Time: same career (mean)   
Manchester 5 2.9 < 5 yrs 27 19.1 

Clarendon 19 10.9 6 to 10 yrs 44 31.2 
                                                      
3 When corrected for missing data, these figures become: 81.5% and 44.1% for those living with mothers and fathers, respectively 5 
These fathers may/may not have been biological fathers – so too for mothers  
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Table 4. School staff demographic/background profiles 

      

St. Catherine 23 13.2 11 to 15 yrs 31 22.0 
   16 to 20 yrs 14 9.9 
   21 to 25 yrs 9 6.4 
   26 to 30 yrs 8 5.7 
Geographic Location   31-36 yrs 8 5.7 

Kingston Metropolitan Area 24 13.8  141 100.0 
Other Main Towns 66 37.9    

Rural 73 42.0    
Remote Rural 11 6.3    

      

 
  
  
5.2. Reports of Bullying in/around Schools:  
Findings indicated a high 64.9% of students reported having “ever been bullied" (Table 5); further, 70% of 
these said they were bullied within the school-year just ending. More females than males made these 
reports, for “ever been bullied” (66.9% and 62.9% respectively) as well as for “bullied this year” (71.4% and 
67.9% respectively). The highest reports of bullying were mainly found amongst the lowest grade levels.  
   

 

Table 5. Students’ personal experience of being bullied: by school descriptors 

   
 Ever been bullied? Bullied this year? 
   
TOTAL N = 1859 N = 1203 

 Yes = 64.9% Yes = 70.0% 
 No = 35.1% No = 30.0% 
 Missing/unreported ___ Missing/unreported: N=3 
   
Sex  (χ =47.20; p≤0.001) (χ =47.20; p≤0.001)  

Males 62.9 67.9 
Females 66.9 71.4 

   
Grade (χ =59.81; df=13; p≤0.001) (χ =46.30; p≤0.001)  

1 72.7 85.0 
2 67.2 73.3 
3 73.6 75.7 
4 73.7 80.3 
5 71.7 72.8 
6 60.1 67.0 
7 58.2 62.5 
8 59.0 61.8 
9 60.2 46.5 

7,8,9 combined 85.7 50.0 
10 41.5 66.7 
11 60.0 66.7 
12 25.0 -- 
13 -- -- 

   
School Type (χ =47.20; p≤0.001) (χ =38.39; p≤0.001)  

Primary 68.1 77.4 
All-Age 75.6 65.4 

Secondary/High 55.6 57.8 
Primary & Junior High 52.7 66.2 
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Table 5. Students’ personal experience of being bullied: by school descriptors 

   
Education Region (χ =55.00; p≤0.001) (χ =17.79; p≤0.001)  

Kingston 54.7 76.9 
Port Antonio 81.5 74.0 

Brown’s Town 60.5 57.6 
Montego Bay 71.1 68.5 

Mandeville 70.2 74.5 
Old Harbour 62.3 67.0 

   
Sex of Class Teacher (χ =3.81; n.s.) (χ =2.03; n.s.)  

Male 61.0 67.8 
Female 66.2 70.6 

Both a Female and a Male 57.1 56.3 
   

 
  
Somewhat contrary findings emerged in respect of the school descriptors inclusive of “school type” and  
“education region”; since figures reported for “ever been bullied” and “bullied within the year” were not always 
in the same and/or in a consistent direction. Part of this could be related to the fact that children change 
schools over time, with concomitant changes evident amongst both school types and education regions.   

Some of the easternmost parishes seemed to present with among highest reports for “ever been bullied” (St.  
Thomas: 92.1%, St. Mary: 85.7%), although such trends did not necessarily hold for the current school year 
(Table 6). There were similar disparities when the findings were analyzed relative to geographic regions.  
  
 

Table 6. Students’ personal experience of being bullied: by geo- descriptors  

  
  
  

  
Ever been bullied?  

  

 
Bullied this year?  

 

Parish  (χ =97.60; p≤0.001)   (χ =44.83; p≤0.001)   
Kingston  56,1  76.2  

St. Andrew  54.4  77.2  
St. Thomas  92.1  77.6  

Portland  60.4  69.0  
St. Mary  85.7  72.7  
St. Ann  57.0  52.3  

Trelawny  72.7  71.9  
St. James  71.2  69.8  

Hanover  77.3  41.2  
Westmoreland  69.5  71.2  

St. Elizabeth  66.4  86.3  
Manchester  80.5  48.5  

Clarendon  71.9  67.4  
St. Catherine   50.2   66.3   

Geographic Location  (χ =38.68; p≤0.001)   (χ =11.67; p≤0.01)  
Kingston Metropolitan Area  54.0  79.2  

Other Main Town  64.2  66.2  
Rural  69.7  70.3  

Remote Rural   82.6   68.4   
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When school staff was asked whether they knew about children being bullied in their schools (Table 7), 
an even higher proportion responded in the affirmative: 79.9% said “yes”, while 92.6% of those said such 
incidents had taken place during the school year. In similar vein to what was reported by the students, school 
staff from secondary/high school levels were least likely to make such reports. Those reporting knowing 
about children being bullied in their schools, are referred to hereafter as “knowledgeable staff”.  

Once again, there were different trends for the current than previous time periods, as well as for the 
educational/geographic descriptors.  

 
Table 7. School staff knowledge of students being bullied: by background 

descriptors 

   
 Know of children 

being bullied? 
Children bullied this year? 

   
TOTAL N = 174 N = 135 
 Yes = 79.9 % Yes = 92.6% 
 No = 20.1 % No = 7.4% 
  Missing/unreported: N=4 
   
Sex  n.s. n.s. 

Males 82.9 92.9 
Females 79.4 92.4 

   
School Type n.s. n.s. 

Primary 84.7 89.7 
All-Age 86.2 96.0 

Secondary/High 69.5 92.7 
Primary & Junior High 85.7 100.0 

   
Education Region n.s. n.s. 

Kingston 71.4 90.0 
Port Antonio 78.6 100.0 

Brown’s Town 90.9 95.0 
Montego Bay 80.6 96.3 

Mandeville 88.9 81.3 
Old Harbour 76.2 90.3 

   
Parish n.s. n.s. 

Kingston 85.7 83.3 
St. Andrew 63.6 92.9 
St. Thomas 100.0 100.0 

Portland 57.1 100.0 
St. Mary 78.6 100.0 
St. Ann 87.5 100.0 

Trelawny 100.0 83.3 
St. James 77.3 93.3 

Hanover 100.0 100.0 
Westmoreland 90.0 100.0 

St. Elizabeth 92.3 91.7 
Manchester 80.0 50.0 

Clarendon 57.9 100.0 
St. Catherine 91.3 85.0 

   
Geographic Location n.s. n.s. 

Kingston Metropolitan Area 70.8 88.2 
Other Main Towns 74.2 91.3 

Rural 87.7 93.7 
Remote Rural 81.8 100.0 

   

 



Investigating the Prevalence and Impact of Peer Abuse (Bullying) on the Development of Jamaica’s Children 

       39  

Students who had been bullied mainly reported the bullying frequencies (Table 8) as having taken place  
“once or twice” (56.3%); however, one-fifth of those bullied (20.2%) said such incidents took place with some 
regularity i.e. “more than 3 times per week”. Overall, just over a third of the bullied students (33.7%) had 
related encounters on at least a weekly basis.  

Incidents mainly involved inter alia, (a) only 1 boy (36.3% reporting this); (b) being teased and called mean 
names (57.6% reported); (c) bullying taking place in classrooms (62.1%); (d) many victims not knowing why 
(41.2%) they were being bullied. Yet, despite the encounters and experiences, most of these students still 
reported liking school (58.8% said yes) as well as going to other spaces (53.6% said yes), in spite of the 
bullying.  
  

Table 8. Students’ descriptions of their personal experiences with bullying 

    
    
About how frequently were you bullied? % How long did the bullying last? %

Once or twice 56.3 Less than a month 45.4 
2 to 3 times per month 9.9 More than a month but less than 3 months 11.7 

Once or twice per week 13.5 More than 3 months 8.9 
More than three times per week 20.2 It is still going on 34.0 

    
In general, who were you bullied by? % “yes” Why do you think you were/ are bullied? % “yes” 

Only 1 boy 36.3 I don’t know 41.2 
Only 1 girl 17.3 I act different 13.8 

1 girl and 1 boy 10.5 I look different 7.7 
A group of boys 18.1 I am small/weak 12.0 
A group of girls 11.6 I bully others 4.2 

A group of boys and girls 10,3 They do not like me 32.8 
Other  1.1 Other  6.2 

    
How did he/she/they bully or abuse you? % “yes” How do you feel about going to school?  

I was hit, kicked, shoved 31.5 I like school in spite of the bullying 58.8 
I was teased and called mean names 57.6 I fear going to school 26.9 

My money and things were taken by force 9.4 I hate school 5.2 
They told lies on me 28.6 I do not like going to school 9.1 

They would not speak to me 13.7   
Other  2.6   

    
How did being bullied make you feel? % “yes” How do you feel about going to other 

spaces e.g. church, playground? 
 

It made me sad 46.9   
It made me angry 52.8 I like going there in spite of the bullying 53.6 

It made me depressed 13.4 I fear going there  24.7 
It made me feel weak 10.2 I hate those spaces 6.6 

Other  2.9 I do not like going to those spaces 15.1 
    
Where have you been bullied? % “yes”   

At the bus stop 7.6   
On the bus 5.5   

In the classroom 62.1   
On the playground (either at school or in 

your community)  
31.5   

In the bathroom 6.6   
On your way to and/or from school 19.9   

At church 2.8   
At home 10.6   
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School staff was less inclined to limit reported frequency of the bullying incidents to “once or twice” (Table 9), 
instead suggesting a more even spread between one-off incidents and more sustained ones. Also different in 
their perspectives was the identification of perpetrator – since here, 37.4% said incidents were due to “a 
group of boys” (vis-à-vis “only 1 boy” as was mainly reported by bullied students). Staff also reported more 
physical manifestation of the incidents e.g. hitting, kicking, shoving, than did students.   

 

Table 9. Knowledgeable school staff descriptions of students’ bullying experiences  

    
How frequently does bullying occur?  On average, what is the duration of 

bullying towards one child? 
 

Once or twice 27.6 Less than a month 33.6 
2 to 3 times per month 26.9 More than a month but less than 3 months 12.2 

Once or twice per week 23.9 More than 3 months 6.9 
More than three times per week 20.9 Not sure 47.3 

DK 0.7   
    
In general, bullying is done by? % “yes” Why do you think students are bullied? % “yes” 

Only 1 boy 16.8 I don’t know 17.6 
Only 1 girl 6.9 They act different 39.7 

1 girl and 1 boy 18.3 They look different 24.3 
A group of boys 37.4 They are small/weak 47.8 
A group of girls 12.2 They bully others 8.1 

A group of boys and girls 32.1 They are not liked 32.4 
  They are physically disabled 5.1 
  They are high academic achievers 18.4 
  They are low academic performers 18.4 
  Other  1.5 

    
How do bullies bully/ abuse others? % “yes” How do you think bullied children feel 

about attending school? 
 

They hit, kick, shove 56.1 They like school in spite of the bullying 34.3 
They tease and call them mean names 77.0 They fear going to school 48.2 

They take money and things by force 45.3 They hate school 4.4 
They tell lies on them 28.8 They don’t like school 10.9 

They do not speak to them 25.2 DK/NA 0.7 
Other  2.2   

    
Where does bullying mainly take place? % “yes”   

At the bus stop 14.7   
On the bus 10.3   

In the classroom 44.1   
On the playground (either at school or in 

their community)  
68.4   

In the bathroom 16.2   
On the way to and/or from school 34.6   

At church --   
At home --   

Other 5.2   
    

 
Interestingly however, whereas students reported “classrooms” to be the most likely place for bullying, school 
staff who knew of the incidents suggested it to be “playground”4. Also different in the reporting, were 
probable “causes” for such bullying, viz. children being small/weak (47.8%), acting different (39.7%), and/or 
not being liked (32.4%); in fact, only 17.6% of “knowledgeable staff” said they “did not know”. These staff 
also seemed to refute bullied students claims regarding how they felt about school, since almost one-half of 
them (48.2%) suggested bullied children actually feared going to school.   
                                                      
4 These reports also differed somewhat from the qualitative phase, during which latter it was suggested there was a high level of incidents 
taking place “in bathrooms”  
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The reports of bullying were also analyzed relative to a few background descriptors (Table 10). Amongst the 
most interesting findings here however, was that although fewer incidents were being reported in/by parts of 
the KMA, their duration/intensity seemed to be for the longer periods of “more than 3x/week” e.g. than for 
some locations were there were many more instances being reported – but of 1-2 incidents.   

 

Table 10. Bullied students’ and school staff reports of bullying frequency: by demographics 

 Reported frequencies of being bullied 

 Bullied Students (experiencing) School Staff (knowing of) 

 N 1-2 
times 

2-3 x/m 1-2 x/wk More than 
3x/wk 

N 1-2 
times 

2-3 x/m 1-2 
x/wk 

More than 
3x/wk 

Sex (n.s.)  

Male 485 57.1 10.5 14.4 17.9 28 35.7 28.6 17.9 17.9 
Female 710 55.8 9.6 13.0 21.7 104 25.0 26.0 26.0 22.1 

           
Type of School (χ =30.34; df=9; p≤0.001)  

Primary 623 52.5 9.3 13.3 24.9 56 32.1 23.2 17.9 26.8 
All-Age 228 66.7 6.1 12.7 14.5 25 20.0 28.0 36.0 16.0 

Secondary/High 270 56.7 14.4 14.4 14.4 41 26.8 31.7 26.8 12.2 
Primary & Junior High 75 54.7 10.7 14.7 20.0 12 25.0 25.0 16.7 33.3 

           
Grade in School (χ =33.79; df=36; n.s.)  

1 39 43.6 10.3 12.8 33.3      
2 44 56.8 11.4 15.9 15.9      
3 102 52.9 9.8 10.8 26.5      
4 196 52.6 8.2 14.8 24.5      
5 271 59.4 8.5 15.1 17.0      
6 211 60.2 8.5 10.9 20.4      
7 95 51.6 15.8 16.8 15.8      
8 102 53.9 14.7 14.7 16.7      
9 71 60.6 7.0 9.9 22.5      

7,8,9 combined 6 33.3 -- 33.3 33.3      
10 34 64.7 11.8 8.8 14.7      
11 9 55.6 22.2 11.1 11.1      
12 1 100.0 -- -- --      

           
Education Region (χ =33.56; df=15; p≤0.01) (χ =32.64; df=20; p≤0.05) 

Kingston 238 45.4 9.2 16.0 29.4 19 42.1 10.5 10.5 36.8 
Port Antonio 154 61.0 9.7 13.6 15.6 21 28.6 14.3 19.0 38.1 

Brown’s Town 117 57.3 9.4 16.2 17.1 19 10.5 47.4 21.1 21.1 
Montego Bay 298 55.7 7.7 15.1 21.5 28 21.4 21.4 32.1 21.4 

Mandeville 105 64.8 10.5 7.6 17.1 15 46.7 26.7 13.3 13.3 
Old Harbour 284 59.9 13.0 10.9 16.2 32 25.0 37.5 34.4 3.1 

           
Geographic Location (χ =34.93; df=9; p≤0.001) (χ =22.75; df=12; p≤0.05) 

KMA 198 41.4 9.6 16.7 32.3 16 31.3 12.5 12.5 43.8 
OMT 493 56.4 11.6 13.0 19.1 48 22.9 37.5 33.3 4.2 
Rural 430 60.9 9.1 13.5 16.5 61 27.9 24.6 21.3 26.2 

Remote Rural 75 68.0 5.3 9.3 17.3 9 44.4 11.1 11.1 33.3 
           
Parish (χ =55.84; df=39; p≤0.05)  

Kingston 61 52.2 9.8 14.8 23.0 6 33.3 16.7 -- 50.0 
St. Andrew 178 42.7 9.0 16.3 32.0 13 46.2 7.7 15.4 30.8 
St. Thomas 58 60.3 6.9 12.1 20.7 6 33.3 33.3 -- 33.3 
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Table 10. Bullied students’ and school staff reports of bullying frequency: by demographics 

 Reported frequencies of being bullied 

Portland 29 69.0 6.9 12.1 20.7 4 25.0 -- 50.0 25.0 
St. Mary 66 59.1 13.6 15.2 12.1 11 27.3 9.1 18.2 45.5 
St. Ann 85 60.0 9.4 16.5 14.1 14 7.1 50.0 21.4 21.4 

Trelawny 32 50.0 9.4 15.6 25.0 5 20.0 40.0 20.0 20.0 
St. James 215 52.1 7.4 15.3 25.1 16 12.5 18.8 37.5 25.0 

Hanover 17 70.6 5.9 11.8 11.8 3 33.3 33.3 33.3 -- 
Westmoreland 66 63.6 9.1 15.2 12.1 9 33.3 22.2 22.2 22.2 

St. Elizabeth 73 67.1 9.6 5.5 17.8 12 50.0 33.3 -- 16.7 
Manchester 32 59.4 12.5 12.5 15.6 3 33.3 -- 66.7 -- 

Clarendon 182 61.0 10.4 11.0 17.6 11 18.2 45.5 27.3 9.1 
St. Catherine 102 57.8 17.6 10.8 13.7 21 28.6 33.3 38.1 -- 

           
  
 
 When responses to questions of “duration” were looked at (Table 11), Kingston, St. Andrew and KMA more 
generally, also seemed to present with high levels indicating longer/ongoing periods. School staff was not asked 
whether such incidents were “ongoing”.  
  

Table 11. Bullied students’ and school staff reports of bullying duration: by demographics 

           
 Reported duration of being bullied 

  Bullied Students (experiencing) School Staff (knowing of) 

           
 N < 1 m 1-3 m > 3m Ongoing N < 1 m 1-3 m > 3m Not sure 
           
Sex (n.s.) (n.s.) 

Male 486 46.9 13.6 7.0 32.5 27 29.6 11.1 7.4 51.9 
Female 710 44.5 10.3 10.3 34.9 102 33.3 12.7 6.9 47.1 

           
Type of School (χ =49.77; df=9; p≤0.001) n.s. 

Primary 625 42.4 9.4 8.5 39.7 56 37.5 14.3 7.1 41.1 
All-Age 228 56.6 7.5 6.6 29.4 24 29.2 8.3 8.3 54.2 

Secondary/High 268 42.5 20.1 12.3 25.0 40 32.5 15.0 7.5 45.0 
Primary & Junior High 76 47.4 13.2 7.9 31.6 11 27.3 -- -- 72.7 

           

Grade in School (χ =91.57; df=36; p≤0.001)  

1 40 25.0 7.5 5.0 62.5      
2 45 44.4 4.4 4.4 46.7      
3 103 30.1 8.7 16.5 44.7      
4 196 48.5 12.2 4.1 35.2      
5 270 52.6 7.4 6.7 33.3      
6 212 48.1 11.8 10.4 29.7      
7 96 45.8 13.5 13.5 27.1      
8 100 41.0 21.0 8.0 30.0      
9 71 39.4 12.7 15.5 32.4      

7,8,9 combined 6 33.3 -- -- 66.7      
10 33 45.5 30.3 9.1 15.2      
11 9 66.7 22.2 11.1 --      
12 1 100.0 -- -- --      
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Table 11. Bullied students’ and school staff reports of bullying duration: by demographics 

           
           

Education Region (χ =68.09; df=15; p≤0.001) n.s. 

Kingston 240 41.7 5.0 10.8 42.5 20 40.0 5.0 10.0 45.0 
Port Antonio 154 50.0 13.0 8.4 28.6 21 28.6 19.0 4.8 47.6 

Brown’s Town 115 49.6 25.2 10.4 14.8 18 55.6 5.6 5.6 33.3 
Montego Bay 297 43.4 7.7 9.4 39.4 28 28.6 7.1 3.6 60.7 

Mandeville 106 52.8 7.5 5.7 34.0 14 57.1 -- 7.1 35.7 
Old Harbour 285 43.9 16.8 7.7 31.6 30 13.3 26.7 10.0 50.0 

           

Geographic Location (χ =35.55; df=9; p≤0.001)  

KMA 200 42.0 5.0 13.0 40.0 17 41.2 5.9 11.8 41.2 
OMT 492 43.1 15.4 10.6 30.9 46 32.6 21.7 6.5 39.1 
Rural 430 47.2 11.2 5.8 35.8 59 33.9 6.8 6.8 52.5 

Remote Rural 75 60.0 8.0 5.3 26.7 9 22.2 11.1 -- 66.7 
           

Parish (χ =125.21; df=39; p≤0.001) n.s. 

Kingston  47.6 4.8 9.5 38.1 6 50.0 -- 16.7 33.3 
St. Andrew  39.9 5.1 11.2 43.8 14 35.7 7.1 7.1 50.0 
St. Thomas  39.7 8.6 8.6 43.1 6 33.3 -- 16.7 50.0 

Portland  44.8 17.2 13.8 24.1 4 50.0 25.0 -- 25.0 
St. Mary  60.6 15.2 6.1 18.2 11 18.2 27.3 -- 54.5 
St. Ann  47.1 28.2 12.9 11.8 12 58.3 8.3 -- 33.3 

Trelawny  56.7 16.7 3.3 23.3 6 50.0 -- 16.7 33.3 
St. James  41.1 8.9 12.1 37.9 16 31.3 12.5 -- 56.3 

Hanover  58.8 -- -- 41.2 3 -- -- -- 100.0 
Westmoreland  47.0 6.1 3.0 43.9 9 33.3 -- 11.1 55.6 

St. Elizabeth  53.4 6.8 6.8 32.9 11 54.5 -- -- 45.5 
Manchester  51.5 9.1 3.0 36.4 3 66.7 -- 33.3 -- 

Clarendon  50.8 9.8 6.6 32.8 10 40.0 10.0 20.0 30.0 
St. Catherine  31.4 29.4 9.8 29.4 30 -- 35.0 5.0 60.0 

           

  
  
5.3. Describing Bullies and Bullying Victims:  
Closer examination of reports regarding “who bullied whom” (Table 12) supported the knowledgeable school 
staff differing from bullied students in their perceptions and/or reporting. However, it also appeared more 
clearly that boys were more likely to be bullied by boys, and girls by girls; what is more, is that these staff 
strongly suggested that group(s) of boys were highly culpable for acts of bullying.  
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Table 12. How bullied students and knowledgeable staff described the bullies: by background descriptors 

     
  Students (those bullied)  School Staff (who know 

of bullying in school) 

  % saying “yes”  % saying “yes” 
Only 1 boy     

Sex    n.s. 
Male 489 49.9 28 21.4 

Female 711 27.0 101 14.9 
     
Type of School  (χ =21.96; df=3; p≤0.001)   n.s. 

Primary 626 40.3 57 17.5 
All-Age 228 39.5 23 8.7 

Secondary/High 271 24.4 39 23.1 
Primary & Junior High 76 36.8 12 8.3 

     
Grade in School  (χ =41.59; df=12; p≤0.001)   n.s. 

1 40 37.5   
2 45 31.1   
3 102 48.0   
4 198 35.9   
5 271 44.6   
6 211 35.5   
7 96 20.8   
8 102 29.4   
9 71 29.6   

10 34 11.8   
11 9 44.4   
12 1 100.0   

7,8,9 combined 6 66.7   
     

Only 1 girl     
Sex     

Male 489 5.9 28 7.1 
Female 712 25.1 101 5.9 

     

Type of School  n.s.  n.s. 
Primary 627 16.3 57 3.5 
All-Age 228 20.2 23 4.3 

Secondary/High 271 19.2 39 15.4 
Primary & Junior High 76 10.5 12 -- 

     

Grade in School  (χ =8.67; df=12; n.s.)   n.s. 
1 40 22.5   
2 45 24.4   
3 103 18.4   
4 198 17.2   
5 271 14.4   
6 211 19.0   
7 96 16.7   
8 102 17.6   
9 71 18.3   

10 34 11.8   
11 9 --   
12 1 --   

7,8,9 combined 6 --   
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Table 12. How bullied students and knowledgeable staff described the bullies: by background descriptors 

     
  Students (those bullied)  School Staff (who know 

of bullying in school) 

  % saying “yes”  % saying “yes” 
     

1 girl and 1 boy     
Sex     

Male 489 7.6 28 21.4 
Female 712 12.5 101 16.8 

     

Type of School  (χ =5.80; df=3; n.s.)   n.s. 
Primary 627 10.8 57 22.8 
All-Age 228 10.5 23 26.1 

Secondary/High 271 7.7 39 10.3 
Primary & Junior High 76 17.1 12 8.3 

     

Grade in School  (χ =12.89; df=12; n.s.)   n.s. 
1 40 10.0   
2 45 6.7   
3 103 8.7   
4 198 12.1   
5 271 9.6   
6 211 15.2   
7 96 6.3   
8 102 8.8   
9 71 8.5   

10 34 17.6   
11 9 --   
12 1 --   

7,8,9 combined 6 --   
     

A group of boys     
Sex    (χ =7.84; df=1; p≤0.01)  

Male 488 27.9 28 60.7 
Female 712 11.4 101 31.7 

     

Type of School  (χ =0.48; df=3; n.s.)   n.s. 
Primary 626 18.4 57 33.3 
All-Age 228 16.7 23 39.1 

Secondary/High 271 18.1 39 41.0 
Primary & Junior High 76 19.7 12 41.8 

     

Grade in School  (χ =7.42; df=12; n.s.)   n.s. 
1 40 22.5   
2 45 17.8   
3 103 15.5   
4 197 18.3   
5 271 19.6   
6 211 15.6   
7 96 20.8   
8 102 19.6   
9 71 11.3   

10 34 23.5   
11 9 33.3   
12 1 --   

7,8,9 combined 6 16.7   
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Table 12. How bullied students and knowledgeable staff described the bullies: by background descriptors 

     
  Students (those bullied)  School Staff (who know 

of bullying in school) 

  % saying “yes”  % saying “yes” 
     

A group of girls     
Sex    n.s. 

Male 489 4.3 28 10.7 
Female 712 16.6 101 12.9 

     

Type of School  (χ =33.40; df=3; p≤0.001)   n.s. 
Primary 627 8.5 57 7.0 
All-Age 228 9.6 23 17.4 

Secondary/High 271 21.4 39 20.5 
Primary & Junior High 76 7.9 12 -- 

     

Grade in School  (χ =35.01; df=12; p≤0.001)   n.s. 
1 40 5.0   
2 45 11.1   
3 103 11.7   
4 198 10.6   
5 271 5.9   
6 211 9.5   
7 96 20.8   
8 102 19.6   
9 71 22.5   

10 34 11.8   
11 9 22.2   
12 1 --   

7,8,9 combined 6 16.7   
     

A group of boys and girls     
Sex    (χ =3.52; df=1; p≤0.05)  

Male 489 6.7 28 17.9 
Female 712 12.6 101 36.6 

     

Type of School    n.s. 
Primary 627 9.6 57 36.8 
All-Age 228 9.2 23 39.1 

Secondary/High 271 12.2 39 17.9 
Primary & Junior High 76 13.2 12 41.7 

     

Grade in School  (χ =17.12; df=12; n.s.)   n.s. 
1 40 7.5   
2 45 13.3   
3 103 3.9   
4 198 11.1   
5 271 9.6   
6 211 9.5   
7 96 15.6   
8 102 8.8   
9 71 14.1   

10 34 23.5   
11 9 11.1   
12 1 --   

7,8,9 combined 6 --   
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School staff indicating they knew of bullying occurring in their schools, described: profiles of bullies, and of 
those being bullied. The emergent pictures were very clear (Table 13), supporting both anecdotal and 
otherwise reported findings. These results were of number of times key words were mentioned, and showed 
those being bullied as having especially different physical, behavioural and/or personality traits than those 
who were the bullies. Some of these descriptors could also be classified as socio-emotional. The staff also 
used the word “different” relatively often, to describe those being bullied. Interestingly, although home 
background/parents featured quite prominently in describing bullies, it was hardly mentioned when doing the 
same for those who were the victims.  

  
Table 13. Describing Bullies vis-à-vis Bullying victims: as suggested by knowledgeable staff 

Describing BULLIES N  Describing BULLYING VICTIMS N 

Physical | Personality | Behaviour   Physical | Personality | Behaviour  
Aggressive 25  Quiet 51 
Big/bigger 21  Weak 31 
Strong 5  Small 25 
Loud 5  Soft 15 
Mischievous 2  Shy 10 
   Reserve 9 
Behavioural impact   Timid 3 
Abuse / abusive 15  Afraid 3 
   Humble 2 
Socio-emotional    Peace (e.g. peaceful) 1 
Attention 19  Docile 1 
Love 8  Helpless 1 
Esteem 6    
Problem 6    
Insecure 5    
Confidence 5    
     
School/performance5   School/performance  
Achieve | achieving 9  Achieve/ 5 
Read 7  Slow 1 
Perform 6  Academic 3 
Slow 5  Excel 1 
Weak 2    
Literacy 1    
Numeracy 1    
     
Home/backgrounds   Home/backgrounds  
Parent 19  Parent 0 
Home 18  Poor 6 
Poor 6  Family 1 
Family 2  Socio economic 1 
Socio economic 2  Shabby 1 
Surrounding 1    
Ghetto 1    
Inner city 1    
     
Other   Other  
   Different 20 
   Physical (e.g. physically challenged) 5 
   Problem 3 
     

 
 

                                                      
5 References to students’ direct school and academic performance in school 
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5.4. Describing the bullying experiences:  
Students who were bullied recounted their experiences in respect of e.g. impact, coping, attempts at 
interventions, and sharing related details with adults (Table 14). Firstly, there was reported negative impact 
on selves reported by 43.4% of the victims; but the large majority (76.5%) indicated they “never” skipped 
school because of being bullied. Most seemed to cope by conducting singular/multiple acts of avoiding the 
situation (38.8%), ignoring it (35.5%), and/or reporting it (29.7%).  

  
Table 14. Bullied students’ descriptions of their experiences 

    
Do you ever feel unhappy in situations 
which remind you of a bullying event? 

 Have you ever told an adult you were being 
bullied? 

 

Yes 43.4 Yes 76.0 
Sometimes 42.8 No 24.0 

Never 13.8   
    

Did you ever skip school or pretend to 
be sick because you were being bullied? 

 [If “Yes”] Who?  

Once or twice 9.0 Guidance counsellor 23.5 
Sometimes 14.4 Teacher (male) 15.8 

Never 76.5 Teacher (female) 43.2 
  Principal 24.8 

Which were the main ways you used to 
cope with bullying? 

% “yes” Parent/Guardian 51.3 

I tried to make fun of it 11.7 Dean of discipline 3.6 
I tried to avoid the situation 38.8 Older sibling 11.3 

I fought back 22.3 Aunt / uncle 12.4 
I tried to ignore it 35.5 Other 3.2 

I did not cope 5.6   
I reported it 29.7   

Other  2.4   
    
Have other students tried to help you 
when you were being bullied? 

 [If “No”] Why didn’t you tell an adult?  

Yes 48.1 I was threatened by the bully; I was afraid to 26.5 
No 21.0 Nothing would happen to change it 48.0 

Sometimes 30.9 Other  17.9 
  Not applicable 7.5 

    
Have teachers or other adults tried to 
stop the bullying? 

 Did telling someone help you in any way?  

Never 17.9 It stopped the bullying 33.8 
Once in a while 12.3 It stopped the bullying for a while 42.8 

Sometimes 29.6 It did nothing 23.4 
All the time 40.3   

    

 

It also appeared from these results, that children who were being bullied received assistance by way of 
students as well as teachers/other adults – many of whom attempted interventions. In fact, more than three-
quarters of those students who were being bullied (76.0%) actually told an adult that they were being bullied. 
The main adults in whom they seemed to confide, were parents/guardians, followed by female teachers; 
females were more likely to tell their parents/guardians than were males (Table 15).  Amongst those making 
reports to adults, they indicated that the situations stopped – but only for a while.  

Where students did not share the fact of bullying with an adult, it was reportedly because they felt nothing 
would come of it – and that the bullying scenarios would not change.  
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Table 15. Students’ reporting of bullying 

    

 Males Females  
[For those “Yes”= told an adult] Who?    

Guidance counsellor 24.6 22.7 n.s. 
Teacher (male) 16.5 15.4 n.s. 

Teacher (female) 41.1 44.6 n.s. 
Principal 26.8 23.4 n.s. 

Parent/Guardian 43.3 56.7 (χ =16.35; df=2; p≤0.001)  
Dean of discipline 3.4 3.7 n.s. 

Older sibling 9.5 12.5 n.s. 
Aunt / uncle 10.1 13.9 n.s. 

    
Did telling someone help you in any way?   n.s. 

It stopped the bullying 35.3 32.8  
It stopped the bullying for a while 43.8 42.1  

It did nothing 20.9 25.0  
    

 
  

  

Once more, school staffs’ perception and/or reporting of outcome from children being bullied were somewhat 
different from those given by the victims themselves (Table 16). Amongst these differences were:   

(a) more were said to skip school due to bullying (42.3% said they did vs. 23.5% of bullied students)    

(b) more physical responses/aggression (65.2% said they fought back)’   

(c) far more mention of reports being made to guidance counsellors (57.4% identified them) than 
indicated by the students themselves (23.5% had mentioned them).  

  
However, staff was also asked additional questions regarding the impact of bullying on children, and the 
schools’ management of related situations. A very high 75.0% surmised that bullying would have long-term 
trauma results on those who had been bullied.  

Apparently, the main intervention actions taken by schools towards solutions to bullying were: calling in 
parents/guardians, issuing reprimands, and providing counselling.  
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Table 16. Knowledgeable  school staffs’ perceptions of bullied students’ experiences and related actions 

    
Do you think bullying causes long-term 
trauma for the bullied child? 

 Do children ever tell an adult they were 
being bullied? 

 

Yes 75.0 Yes 87.8 
No 8.1 No 5.8 

I don’t know 16.9 Sometimes 0.7 
  I don’t know 5.8 
    

Do students skip school or pretend to 
be sick because of being bullied? 

 [Those saying “yes”, children tell an adult re 
being bullied] [If “Yes”] Who do they tell? 

 

Yes 42.3 Guidance counsellor 57.4 
No 27.7 Teacher (male) 41.3 

I don’t know 29.9 Teacher (female) 71.9 
  Principal 56.2 

Which are the main ways students use 
to cope with bullying? 

% “yes” Parent/Guardian 55.7 

They try make fun of it 8.9 Dean of discipline 13.1 
They try to avoid the situation 44.4 Older sibling 23.0 

They fight back 65.2 Aunt / uncle 12.3 
They try to ignore it 24.4 Other 4.1 

They skip/stop school  25.2   
Other  5.9   

    
Do other students try to help when 
children are being bullied? 

 How often do you receive reports of 
bullying activities in your school? 

 

Yes 39.1 More than three times per week 22.6 
No 4.3 Once or twice per week 33.1 

Sometimes 54.3 Once or twice per month 17.3 
Not sure/Don’t know 2.2 Rarely 23.3 

  Never 3.8 
    
Do teachers or other adults try to stop 
the bullying? 

 What are the consequences for bullying in 
the school? 

% 
“yes” 

Never 0.7 Detention 22.4 
Once in a while 1.4 Suspension 25.9 

Sometimes 24.6 Parents/guardians are called in 68.9 
All the time 71.7 Reprimanded/scolded by someone in authority 56.3 

Not sure/Don’t know 1.4 Counselling 51.5 
  Nothing 0.7 
  Other 3.7 
    

 
 
5.5. Participation in bullying activities:  
It was also important to ask all students (not only those who had reported being bullied) about their own 
participation in bullying activities – vicariously or playing a more active role (Table 17). An extremely high 
93.4% said they had observed bullying at their school. Reports were somewhat surprisingly high outside 
the KMA area (Table 19). The main action taken amongst those seeing it, was to “tell a teacher”, with 50.5% 
saying that is what they did. What was more is that a large majority (62.3%) “felt sorry for the person being 
bullied” and/or “wanted to help” (35.5%).  

In comparison, somewhat fewer reported actually taking part in such scenarios as a bully (38.2% had joined 
in; with most (24.8%) of them saying “sometimes”). Again, reports of participation outside the KMA were also 
quite high (Table 20). The actions to which these children owned-up were mainly “tease and call the person 
mean names” (56.8% reported doing this), but physical actions (hitting/ kicking /shoving) were also reported 
by 31.1% of the students overall.  
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Table 17. Students’ participation in bullying activities 

    
Have you ever bullied anyone or joined 
with others in bullying someone else? 

% Have you ever seen bullying at your 
school? 

% 

Once or twice 13.5 Yes  93.4 
Sometimes 24.8 No 6.6 

Never 61.8   
    
[Those saying “yes” as bullying others]  [Those saying “yes” as seeing bullying at school]  
What did you do to the person you were 
bullying? 

%=yes to What did you do to help? %=yes to 

Hit, kick, or shove the person 31.1 Tell a teacher 50.5 
Tease and call the person mean names 56.8 Intervene/try to stop the bullying 29.5 
Took his/her money and things by force 3.4 Nothing 24.0 

All of the above 11.0 Other  2.0 
Other  5.4   

    
[Those saying “yes” as bullying others]  [Those saying “yes” as seeing bullying at school]  
How does bullying another person make 
you feel? 

 How do you feel when you see others 
being bullied? 

%=yes to 

I feel like he/she deserved it 26.9 I feel nothing 8.9 
I feel guilty afterwards 48.3 I feel sorry for the person 62.3 

I feel nothing 21.5 I want to help 35.5 
Other / NA 3.2 I am afraid 6.5 

  Other  1.8 
    

 
  
  
Participation in bullying activities was further explored as it related to the perpetrators vis-à-vis victims (Table  
18).Those who had been bullied were somewhat more likely to report “sometimes” (the most frequent option 
available) having bullied others and/or joining others in bullying activities, than were those who had never 
been bullied. The manifestation of these actions was also further explored -- there were however, no 
significant differences between the “bullies” and “bullied” in: what they did to the person being bullied, and/or 
how bullying made the bullies feel.   
  
  
  

Table 18. Participation in bullying activities relative to whether/not student had previously been bullied   

          
  Have you ever bullied anyone or joined with others in bullying someone else?  

(χ =46.98; df=2; p≤0.001)   Once or twice  Sometimes                      Never                    Total 
Those who had:  

… been bullied   
  

15.3  
  

28.7  
  

56.1  
 

100.0 

… never been bullied  
  

10.1  
  

17.6  
  

72.3  
  

100.0 
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Table 19. Students’ reports of seeing bullying at school: by background descriptors 

      
Ever seen bullying at your school? 

 N %=Yes  N %=Yes 
Sex  n.s. Geographic Location (χ =22.92; df=3; p≤0.001)  

Male 782 93.2 KMA 376 88.3 
Female 1066 93.8 OMT 770 93.8 

   Rural 622 95.7 
   Remote Rural 91 96.7 

      
Type of School  n.s. Parish (χ =46.24; df=13; p≤0.001)  

Primary 924 93.1 Kingston 113 85.0 
All-Age 302 95.7 St. Andrew 334 89.2 

Secondary/High 487 91.8 St. Thomas 63 100.0 
Primary & Junior High 146 96.6 Portland 48 95.8 

   St. Mary 75 96.1 
Education Region (χ =31.05; df=5; p≤0.001)  St. Ann 151 93.4 

Kingston 444 88.1 Trelawny 45 100.0 
Port Antonio 188 97.3 St. James 303 95.7 

Brown’s Town 196 94.9 Hanover 22 90.9 
Montego Bay 421 96.0 Westmoreland 96 97.9 

Mandeville 150 93.3 St. Elizabeth 107 95.4 
Old Harbour 460 94.1 Manchester 41 87.8 

   Clarendon 255 96.5 
   St. Catherine 205 91.2 
      

 
  
 
 
  

Table 20. Students’ reported participation in bullying activities: by background descriptors 

     
  Ever bullied anyone or joined others in bullying 

someone else? 

 N 1-2 times Sometimes Never 
Sex     

(χ =10.23; df=1; p≤0.01)      
Male 783 12.6 28.5 58.9 

Female 1064 14.1 22.0 63.9 
     
Type of School     

(χ =29.65; df=6; p≤0.001)      
Primary 925 12.2 25.3 62.5 
All-Age 300 12.7 31.7 55.7 

Secondary/High 487 15.8 17.2 66.9 
Primary & Junior High 146 15.1 32.2 52.7 

     
Grade in School     

(χ =73.72; df=26; p≤0.001)      
1 56 5.4 14.3 80.4 
2 67 13.4 17.9 68.7 
3 140 5.7 30.7 63.6 
4 269 10.0 30.5 59.5 
5 379 12.7 21.1 66.2 
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Table 20. Students’ reported participation in bullying activities: by background descriptors 

     
  Ever bullied anyone or joined others in bullying 

someone else? 

 N 1-2 times Sometimes Never 
6 351 18.2 31.3 50.4 
7 165 12.1 19.4 68.5 
8 172 17.4 14.0 68.6 
9 118 21.2 29.7 49.2 

10 81 12.3 21.0 66.7 
11 15 13.3 20.0 66.7 
12 4 25.0 25.0 50.0 
13 1 -- -- 100.0 

7,8,9 combined 7 14.3 28.6 57.1 
     

Education Region     
(χ =69.90; df=10; p≤0.001)      

Kingston 446 7.4 18.4 74.2 
Port Antonio 187 11.8 27.8 60.4 

Brown’s Town 196 17.3 19.4 63.3 
Montego Bay 421 18.1 25.7 56.3 

Mandeville 148 10.8 41.9 47.3 
Old Harbour 460 15.0 25.7 59.3 

     
Geographic Location     

(χ =33.78; df=6; p≤0.001)      
KMA 378 7.7 19.6 72.8 
OMT 770 16.6 23.8 59.6 
Rural 620 12.7 28.9 58.4 

Remote Rural 90 15.6 26.7 57.8 
     
Parish     

(χ =89.64; df=26; p≤0.001)      
Kingston 113 7.1 20.4 72.6 

St. Andrew 334 7.5 18.0 74.6 
St. Thomas 63 7.9 28.6 63.5 

Portland 48 12.5 35.4 52.1 
St. Mary 75 14.7 21.3 64.0 
St. Ann 151 18.5 19.2 62.3 

Trelawny 45 13.3 20.0 66.7 
St. James 303 20.5 26.7 52.8 

Hanover 22 4.5 31.8 63.6 
Westmoreland 96 13.5 20.8 65.6 

St. Elizabeth 107 12.1 44.9 43.0 
Manchester 41 7.3 34.1 58.5 

Clarendon 255 13.3 28.2 58.4 
St. Catherine 205 17.1 22.4 60.5 

     

 
  
 
More than one-half of the staff (59.0%) who knew about bullying activities said bullies reported having been 
provoked or acting in self-defence, many also saying (48.7%) that bullies claimed the incident(s) to have 
been the victims’ fault. Unfortunately, many of these same staff (52.1%) felt bullies never outgrew their 
related behaviours. Bullying was also regarded as being different in some way(s), from other types of 
aggressive behaviour.   
  
  

 



Final/Final Report: Prevalence and Impact of Peer Abuse (Bullying) in/around Jamaican School Communities  
  

     54  

Table 21. Knowledgeable school staffs’ reporting and perceptions about bullying behaviour  

  
What excuses do offenders give for 
bullying someone?  

 
% “yes” 

  
Do children who are bullied then become 
bullies themselves?  

 
 

It was the victim’s fault  48.7 Yes   7.3 
They were provoked/self defence  59.0 No  13.1 

Retaliation  17.1 Sometimes   64.2 
Other   

  
  

10.3 
 
 

Not sure / Don’t know  
  

[Those saying “yes”, children then become bullies]  

15.3 
 
 

Do you think bullies outgrow their 
behaviour?  

 [If “Yes” How do bullied children then bully 
others?  

% “yes” 

Yes   40.1 They hit, kick, shove  50.0 
No   52.1 They tease and call them mean names  60.0 

Sometimes  6.0 They take their money & things by force  50.0 
NA/Not sure/DK  1.8 They tell lies on them  30.0 

   They do not speak to them  30.0 
Does bullying differ from other types of 
aggression between students?  

 Other   -- 

Yes   60.5    
No   15.1    

Not sure / I don’t know  
  

24.4    
  

 
 

  
It was almost unequivocal that school staff felt that students who were picked on, did not deserve it (86.1%)-- 
regardless of whether/not these staff members knew of bullying incidents. Students were more cautious in 
their responses, with 58.5% saying the victims were undeserving. Interestingly, the other students were split 
in opinions between “yes” they deserved it (14.2%) and that they were “not sure” (26.8%).  
   
  

 Do you think students who are picked on usually deserve it? 

 Yes No Not sure Sometimes 

Students 14.2% 58.5% 26.8% 0.4% 

School staff   0.6 % 86.1% 12.7% 0.6% 
     

 

 
 
5.6. Intervention and trust re bullying actions:  
The overwhelming majority of students (71.1%) and staff (91.2%) regarded bullying as being “very serious” 
(Tables 22 and 23). In fact, 98.2% of staff felt bullying was a violation of children’s rights.   

Based on the results, children who were indeed being bullied were reporting the incidents to those in whom 
they had greatest trust i.e. parents/guardians. Yet, they seemed to think teachers had done a fairly great 
amount (55.8% said they had done “a lot”) in trying to stop bullying at the school, including speaking to the 
classes. Staff was far more inclined to say (90.4% said yes) such talks were already being provided (Table 
23).  What more could be done? Here, the call from students (Table 22) was mainly to “make rules against 
bullying”, with 53.5% indicating this as the solution.  
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Table 22. Students’ trust in, and perceptions of adult interventions regarding bullying, and its seriousness  

    
Who are the adults you trust most, when 
reporting bullying? 

%=yes to Overall, how much do you think teachers 
have done to stop bullying at school? 

 

Parent/Guardian 43.4 A lot 55.8 
Teacher (female) 30.1 Not enough 20.9 

Guidance counsellor 30.0 A little 16.0 
Principal 26.5 Nothing 7.0 

Teacher (male) 14.3   
No one/None 10.6   

Aunt / uncle 9.7 How can teachers help stop bullying? %=yes to 
Older sibling 9.1   

Dean of discipline 7.2 Make rules against bullying 53.5 
Other 2.3 Talk about bully prevention in class 38.0 

  Supervise the school better 30.0 
  Other 6.1 
    

Which of the following have spoken to 
you or your class about bullying? 

%=yes to How serious do you consider bullying to 
be? 

 

Teachers at school 64.9 Very serious 71.1 
Adults at home 25.8 Don’t know / Not sure 12.4 

No one 15.3 A little serious 10.9 
Other adults 14.0 Not serious 5.6 

    
 
  

Table 23. School staff (all) reporting on and perception re seriousness of and managing bullying activities 

      
 Are there talks given to the student 

body about bullying? 
  Can bullying be seen as a violation of the child’s 

rights? 
 

 Yes  90.4  Yes 98.2 
 No   9.6  No 1.8 
      
 If a programme addressed bullying in 

schools, who should attend? % = “yes”  How serious do you consider bullying to be?  

 School personnel 74.1  Very serious 91.2 
 Parents/Guardians 81.2  A little serious 5.3 
 Students  87.1  Not serious 0.6 
 Community leaders/members 49.4  Don’t know / Not sure 2.9 
 Church leaders 36.5    
 Other  5.9    
      

 
  
 
  
With all this, school staff believed that if restitution programmes were implemented, it was (a) students 
(87.1% identified these) and parents/guardians (81.2% mentioned) who should be mainly targeted; followed 
by (c) school personnel (mentioned by 74.1%).  
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 Students School Staff 

 

What do you think could be done to prevent 
students from bullying other students? 

N N 
    
 Education/Guidance/Counselling    

‒ Teach (incl. teacher) 209 13 
‒ Talk 262 13 
‒ Counsel 91 36 
‒ Guidance 35 5 
‒ Speak 36 1 
‒ Explain 6 0 
‒ Awareness  11 
‒ Forum  6 

Students were more convinced than 
staff that education, guidance and/or 
counselling were required as 
interventions; although the area of 
interest was outstanding for both 
types of entity. 

‒ Educate   
   
Policy/legal framework   
‒ Rules 258 3 
‒ Laws 15 0 

However, far more students than 
staff felt that more was needed in 
writing / irrevocable deed regarding 
bullying – in fact, this direction was 
hardly mentioned by staff.    
 Disciplinary action   

‒ Punish 151  6 
‒ Suspend 27 0 
‒ Suspension 24 1 
‒ Expel 21 1 
‒ Detention 18 0 
‒ Discipline 9 0 

Once more, students were looking 
for more disciplinary actions to be 
taken than seemingly staff was 
interested in mandating/ providing. 

‒ Expulsion 3 0 
    
 Direct reports   

‒ Report  49 1 
‒ Tell the teacher 33 0 
‒ Tell a teacher 13 0 

Students also felt that reporting the 
matter was important, although this 
was hardly mentioned by staff. 

‒ Complain 2 0 
    
 Intervention via specific persons   

‒ Principal 78 0 
‒ Parent 41 12 
‒ Police 36 0 
‒ Security guards 7 0 
‒ Mother 2 0 

For many students, intervention was 
desired at the highest level of their 
schools – the principal. Yet, where 
specific persons were mentioned by 
staff, they referenced parents.  ‒ Father 1 0 

   
Closer supervision   
‒ Supervise/Supervision 47 0 

A call for supervision from students, 
suggested the current levels might 
be insufficient to stem the problems  

   
Avoidance   Avoiding the situation was also 

referenced by a few students ‒ Avoid 11 1 
    

 
  
There was quite a strong perception (Appendix 16) that this matter of bullying actually contributed to amongst 
the most serious crimes in the country, with i.e. 29.46% of students saying “killing/murder” and 16.23% 
saying ‘death”. Also mentioned were inter alia, fighting (19.07%), violence (12.43%), and suicide (8.14%). 
These were likely amongst the reasons why it was felt the matter had to be addressed at a high level 
(Appendix 17), with police (36.58%), teachers (35.89%), parents/guardians (33.96%), Prime Minister 
(25.87%), Government (23.94%), and Principals (14.52%) being suggested.  
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5.7. Action Planning and The Way Forward:  
In an attempt to substantially assist in determination of the way forward, two (2) workshops were convened in 
Kingston and in St. Ann with invitees/attendees determined to be “key stakeholders” in the process 
(Appendices 18 to 23). Such persons comprised inter alia, educators including principals, guidance 
counsellors, deans of discipline, administrators, students, social workers. Those invited as institutional 
representatives covered a wide range of service providers including specialists in policy-development and 
various types of intervention.   

Unfortunately, many of those invited did not attend. Agencies other than the CDA charged specifically with 
representing and addressing child and youth development issues were amongst those notably absent. 
However, the invitation/attendance processes and deficits highlighted several issues that should be taken 
into account as the process goes further forward, e.g.  

 The intention of hosting two (2) sessions had been to ensure suitable representation of both urban and 
rural perspectives. However, it turned out that the Kingston workshop mainly comprised advocacy/policy 
organizations or those much-focused on interventions for persons in need, while the workshop held in St. 
Ann mainly saw schools’ representatives in attendance. Further analysis suggested however, that it 
could have been the processes via which organizations/agencies/individuals were invited, which mainly 
contributed to eventual imbalance in attendees’ profiles.   

 There might be limiting appreciation of the topic area and understanding of organizational/personal 
relevance to the topic amongst several of the agencies adjudged “key stakeholders”. Although this might 
have become apparent during the workshops, it could well have been signaled much earlier, i.e. during 
the inception stages of the study’s qualitative investigations when for example, many declined or failed to 
make themselves available to be interviewed.  

 The Kingston workshop eventually presented a less comprehensive and robust plan for the future than 
did the St. Ann session. Closer analysis did not indicate any less engagement with the issues, but there 
did seem a reticence to developing a situational management blueprint. Instead, stakeholders appeared 
to focus on their own passionate beliefs of what could be addressed vis-à-vis an agency-based 
perspective of what should be addressed. This mirrored earlier scenarios.  

 Interestingly, the potential split in age cohorts’ response (as envisioned based on workshop participant 
descriptors) could also have reflected some of the study’s results e.g. teachers’ preference for use of 
counselling and non-invasive measures to solve issues of bullying vs. students’ desire to be more 
decisive and even harsh, in solving the problems.  

 The CDA appears best-suited to lead the finalization and engagement of the new agenda; however, it 
also seems clear that at this time, they need the support of a very strong and visible inter-agency 
committee – hereafter referred to as a Task Force (also suggesting the membership’s “active” 
involvement); this could be ABITAC or an equivalent body.  
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Table 24: Key Elements of summary Action Plan as put forward by workshop attendees 

Goals Objectives Key Issues Activities Target Groups Expected Results Lead Duration 
        

Awareness-
Raising 

Limited awareness of 
incidence, extent, 
seriousness and long-term 
impact of bullying  

Mass-media campaign 
focussing populace on 
issues and impact as of 
national concern 

‒ Parents 
‒ Students 
‒ Teachers 
‒ Communities 

Increased awareness 
of and popular 
discussion around 
understanding of the 
key issues 

 

 

Substantially increase local 
awareness of concepts, 
issues related to bullying  
including e.g. 
‒ the act of bullying 
‒ enabling persons to 

identify signs of bullying. 
‒ making known resulting 

health-related issues 
(physical, mental) 

‒ promoting positive 
alternatives to deal with 
associated bullying risks  

Limited current actions to 
reduce or eliminate bullying 

Danger exists of accepting 
bullying as a societal norm 

Regional small-group 
sessions e.g. workshops, 
seminars, of diverse but 
targeted representation   

Child/Adolescent, 
Education, Health, 
Justice and Social 
sectors 

Increased 
opportunity for fact-
based, sustained 
discussions on topic 
and issues; aimed at 
awareness raising 

Task-Force incl. 
CDA, Min. of 
Youth, sectors 
dealing with 
Youth & Child 
Development;   

Commissioned 
Communications 
Planners e.g. as 
partners  

 

 Increase confidence amongst 
key constituents regarding 
whether/not to address the 
issue they already know to 
exist, by becoming more 
aware of its extensiveness  

   Reduced incidence 

Increased reporting  

  

        

        

Institutional 
Capacity incl. for 
developing and 
implementing 
responsive 
Interventions / 
Programmes 

Develop and strengthen the 
capacity of entities charged 
with protecting and 
developing children, youth 
and parents, regarding 
responsiveness and strategic 
anti-bullying actions 

 

There has been little 
attention given to 
development or enactment 
of specific approaches to 
bullying incl. identification, 
diagnosis, management, 
M&E  

Develop N=2 to 3 targeted/ 
focussed core programmes 
– to be implemented island 
wide via the primary & 
secondary school systems 
– such implementation 
supported by all key 
sectors incl. Child/ 
Adolescent, Education, 
Health, Justice, and Social   

Existing service 
providers already 
interfacing with the 
issue and/or those 
at risk as victim or 
perpetrator 

Strategic approach to 
reduced incidence 
and incidents’ 
management  

Capacity to develop 
and implement M&E 
system to measure 
change and impact 

Reduction in abuse 

Task Force with 
members 
including CDA 
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Table 24: Key Elements of summary Action Plan as put forward by workshop attendees 

Goals Objectives Key Issues Activities Target Groups Expected Results Lead Duration 
        

Without structure, there has 
been no institutionalization 
amongst key entities re how 
to address bullying, and 
neither sensitization nor 
capacity-building have been 
made available  

Task Force with 
members 
including CDA 

 Develop and implement 
responsive intervention 
programmes appropriate to 
the reduction or elimination of 
bullying amongst those at 
risk as victims and/or 
perpetrators 

Although needed, there are 
no specific programmes 
aimed at reducing bullying 
risks and/ or impacts e.g. 
education, behaviour 
change 

    

 Reduce the cycle of bullying 
and attendant impacts; 
instead promoting healthy 
and nurturing environments 
for children through multi-
agency collaboration 

 Obtain buy-in and technical 
support from key players. 

Mobilize resources for 
agreed interventions. 

 

Key entities: CDA, 
CISOCA, Guidance 
Counsellors, Deans 
of Discipline, School 
Psychologists, 
Mental Health 
Professionals 

   

 Equip key stakeholders with 
critical skills and options for 
best managing bullying 
amongst the agents they 
serve 

 Clubs, societies and 
support groups incl. anti-
bullying clubs in schools, 
assisting perpetrators to 
channel their energies into 
positive forms 

Behaviour Modification 
Programmes. 

More aggressive mass 
media Ads 

Vox Pox Programmes 

Structured monitoring and 

‒ Stakeholder 
support groups 

‒ Health & 
Education 
practitioners 

‒ Parents incl. via 
PTAs 

Resultant changes 
amongst victims and/ 
perpetrators incl.  

‒ Behaviour 
modification  

‒ Minimized health 
risks associated 
with bullying 

‒ Improved self-
esteem 
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Table 24: Key Elements of summary Action Plan as put forward by workshop attendees 

Goals Objectives Key Issues Activities Target Groups Expected Results Lead Duration 
        

evaluation framework. 

        

        

Appropriate 
Governance 
Structures 

Increase the extent to which 
bullying issues are 
recognized and can be 
appropriately addressed 
nationally 

There is very little formal 
structure within which 
intervention policies can be 
developed and 
operationalized 

Develop National Anti-
Bullying Policy via the 
appropriate framework(s) 

National leadership Proactive and 
structured approach 
to dealing with 
bullying 

CDA with Task 
Force (e.g. 
ABITAC) 

 

  Current deficits in formal 
structures also decrease 
opportunity and likelihood 
of national focus on the 
issues 

Identify/engage champions 
with national, political and 
popular influence to drive 
the cause across multiple 
agenda 

Legislators    
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5.8. Conclusions and Recommendations:  
The following are summary conclusions and some recommendations arising from the investigations:  

‒  By intent, our study did not sufficiently explore a number of issues with examples as below – although 
all seem in need of some further exploration towards solutions:   

o The “root of bullying”   
o Learning more about the reported perpetrators, and their home/family situations  
o Relationships between the genesis and manifestations of bullying;  
o Relationships between bullies and their victims  

 
‒  There is a suggestion from this study of a cycle including retribution; also the suggested steps to 

solutions seem steeped in retribution from the students’ perspectives, in such scenarios.  

‒  It appears that there is a sufficiently substantial disconnect between students’ and staffs’ perspective 
not only on manifestation but also on receptivity to reports, and approach to solutions. In the survey 
students’ suggestions for intervention in the problem of bullying have themes of punishment and 
reprisal more so than help and counselling. This is an area that needs to be further attended – not only 
in terms of how bullying is addressed within schools, but at a deeper level of better equipping 
guidance counsellors to understand and manage the underlying factors as they currently exist and 
with potential to emerge.   

o In most situations it has been made clear that schools, principals and counsellors are 
aware of the issues and their presence in/around their workplaces. However, the extent 
and success of their subsequent attention seem to be less that might be required.  

o Amongst the facets likely to be most difficult to manage or to meet most resistance, are 
those with sexuality-linked connotations and those related to cyberbullying as they 
emerge (e.g. via increased access to/ownership of cellular phones, computer tablets).   

o More specific knowledge-points for guidance counsellors could for example include: 
knowing the number /proportion of persons unable to cope with bullying  

o The future overall approach however, has to be inclusive of inter alia, better equipping 
schools/counsellors to identify persons at higher risk, and adopting a more integrated, 
strategic approach to issues’ management (including resources’ availability). These 
would however all need to be via e.g. the Ministry’s and principals’ directions and 
facilitation, strengthened linkages with the wider communities within which the schools 
operate, and an exemplary programme of strategic communication.  

‒  This survey has potential to be adapted to form part of a screening tool for emotional problems caused 
by bullying.  

 
‒  The increasingly clear longer-term effects of bullying could be amongst the primary triggers for call to 

action – especially in the Jamaican society already possessed of such high levels of violence. Almost 
all students consider bullying to be serious; having negative long term effects and leading to violence 
in Jamaica. Crime and violence in the society was also always described as a key effect of bullying in 
schools. In respect of mental health issues, suicide was often repeated in qualitative sessions as 
being a potential consequence. The apparent positioning of bullying then, as being linked to later, 
more deep-rooted societal violence and its impact; as well as the call for national-level attention, 
cannot be ignored. Several considered the situation so serious, it warrants intervention at the highest 
level - Minister of Education, Prime Minister and even the Governor General.  Police, teachers and 
parents seem to have equal responsibility of intervention. The school exists as amongst not only the 
most populated social spaces, but also a key source of values-formation and instruction regarding 
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appropriate social functioning. While it might arguably be positioned as secondary to homes, the 
overall influences could well be stronger. The fact for example that so many report being observers 
without intervening, speaks to a culture of non-interference – the same that seemingly exists in 
respect of wider and ostensibly more serious societal violence. Being able to differently manage the 
scenarios in the school environment could help manage over the longer-term, those presenting in 
society.  Further, it could help provide support for the accurate and/or more comprehensive reporting 
of bullying.  

‒  The current study has highlighted remarkable similarities between what exists in the wider world to 
what currently obtains in the Jamaican society – amongst the actual/potential differences might be the 
influence of home/family in actual/potential situational management. The relatively high local 
prevalence of single-parent homes might require special attention; especially in context of there being 
limited guidance from literatures and situations elsewhere. Further, the difficulty in adequately 
separating other types of violence within school and society will undoubtedly continue to challenge the 
quests for investigation and most suitable approaches to specific situational management. This could 
be an important aspect that needs to be attended, for failures to sufficiently recognize what is “due to 
bullying" could continue to mask and leave unattended, critical wounds that subsequently fester and 
become far more serious, less manageable societal ills more resistant to healing.  

‒  Amongst the insidious suggestions in this review and primary study has been the underlying 
intolerance for anything “different”; not restricted to the Jamaican society or its children, but maybe 
somewhat exaggerated amongst its people. The variably renewed quests for instilling appropriate 
“values and attitudes” seem to be insufficiently grounded in an understanding of lack-of-sameness as 
a rule of nature – even within our imperfect society. Yet, the relative silence from the onlookers of 
bullying coupled with their stated distaste and unmanifested desire to assist, suggest there exists 
hope, but such would have to be strongly directed, managed and supported (hence the call for highest 
levels of intervention).  

‒  The local differences between urban and rural locales are interesting; yet, they could speak of the 
overall importance and impact of perception. That is, if rural dwellers are more generally unfamiliar 
with hostility, then they could perceive virtually any negative related acts as being bullying. The 
converse would be true: urban dwellers far more used to multiple hostile acts on themselves and 
others, might be less likely to classify them as bullying or unusual enough to be reported. The seeming 
non-compliance of the high/secondary level institutions in the most major urban centres is also worthy 
of note; it begs the question of “why”.  
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