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Over the last 10 years, Jamaica has shown consistent improvement in 
school enrolment with almost universal enrolment at the primary 
level, where gender, social class and location differentials are virtually 

non-existent. Enrolment at the secondary level, however, is mixed, being 
higher at the lower secondary level (grades 7 to 9 or ages 12-14 ), than 
at the upper secondary level. Nevertheless, both figures are estimated at 
above 90 per cent, and they also do not reflect significant differences when 
disaggregated by gender, social class and location.

Attendance has lagged substantially behind enrolment over the years. 
Nationally, at both the primary and secondary school levels, approximately 
8 of every 10 students attend school daily. However, these figures decrease 
among the poorest children and among children in rural areas – which is the 
reason this project came into being. In addition, the data tells us that children 
in rural areas travel on average 9.5 km (5.9 miles) to school on a daily basis. 
With no formal transportation system for students, transportation costs to 
and from school factor highly in education expenditure.

Although dropout rates have shown some improvement, approximately 
one in every ten students do not complete secondary education (Prisms of 
Possibility - A Report Card on Education in Jamaica, 2012).

Funded with support from Western Union, “Staying Schooled in Rural 
Jamaica”attempted to change these outcomes for the better by encouraging 
schools to identify the reasons behind their students’ absenteeism and to 
design, implement and monitor interventions to address the challenges. The 
participating schools showed creativity and practicality in their solutions, 
which included increased investments in school gardens, apiaries and 
chicken rearing to provide additional school meals, as well as literacy, 
numeracy and parenting support and transportation stipends. All schools 
also formed attendance steering committees and WhatsApp groups 
comprised of staff, students, parents and community members to help ensure 
continued support for  the interventions.

 We at UNICEF are heartened by this focus on sustainability and  by 
the partnerships between the schools and local/national businesses and 
foundations that have evolved out of this project. We hope that these 
best practices will be strategically shared and also spread organically from 
administrator to administrator, teacher to teacher and school to school. 
We also hope that this report will lead to policy shifts and programme 
adjustments across relevant ministries, where needed, as together we seek 
to enable all Jamaican children to access their right to education and all the 
opportunities this brings.

MESSAGE: Mariko Kagoshima, UNICEF Representative
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Although dropout rates have shown some 
improvement, approximately 1 IN EVERY 10 

students do not complete secondary education.
- Prisms of Possibility - A Report Card on Education in Jamaica-, 2012
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1.0  Introduction
Research indicates that the extent to which boys and girls 

drop out or are absent from schools is influenced by a number 
of factors in their home, school and community environments.  
The Jamaica Survey of Living Conditions (2014) indicates that 
nationally, at both the primary and secondary school levels, 
approximately 8 of every 10 students attend school daily.  Parents 
gave “money problems”, “illness” and “rainy weather” as the main 
factors limiting their children’s school attendance: 27.4 per cent 
of all households indicated finances as the reason, but when 
disaggregated by quintile and geographical area, this was true 
for approximately 65 per cent of the poorest households and one 
half of parents from rural areas. 1

In western Jamaica, specific contextual factors include 
a number of lucrative industries, regulated (agriculture and 
tourism) and unregulated (commercial sex work and lottery 
scamming), to which children are attracted by the short term 
economic gains. These are made more attractive to children 
by the failure of the system to provide a caring and enabling 
environment for learning. Teaching methods remain primarily 
didactic, include disciplinary practices that are often punitive, 
and participation of students and their families is not actively 
encouraged. In addition,  in some sections of the country, physical 
access to secondary schools is costly.  Hence, it would seem that 
the education system works in consort with wider contextual 
factors to force out students, especially boys who are generally 
more negatively affected by adverse school conditions.   

In 2016, national average daily attendance at the secondary 
level was 80 percent (82% among girls, 78% among boys) 2.  
However, children in rural areas (81%) and the poorest (78%) 
were the least likely to attend school every day.  Given the high 
correlation between attendance and drop out, it is not surprising 
that over 65 per cent of the out of school population live in rural 
areas.  The link between social factors that pull children away 
from school and the school-based factors that push children 
out must be addressed in order to increase the likelihood that 
children will complete secondary education.

2.0. Survival – improving secondary 
attendance, retention and re-integration

UNICEF and its partners in Jamaica continue to work at multiple 
levels of the education system to improve educational access and 
quality. The UNICEF/Government of Jamaica (GOJ) Programme of 
Cooperation for 2012-2016 therefore included targeted community 
interventions to improve outcomes related to education, health, 
child protection and adolescent empowerment in rural Jamaica 
where the need was shown to be greatest. 

During that period UNICEF and the MOEYI with support from 
Western Union worked to:

(i) increase attendance rates among enrolled children in 21 
schools across the three parishes in western Jamaica that 
had the lowest rates of attendance (Westmoreland, St. 
James and Hanover) 3

(ii) provide educational opportunities for out of school 
populations.  

Together, these project schools served over 19,000 students 
and had attendance rates lower than 75%. Each school completed 
a detailed proposal inclusive of activities that they wanted to 
implement in their school-community to improve attendance.  
They were then supported in developing final project plans.    

3.0. Expected results and major strategies
The expected results were that 10,000 students in Jamaican 

secondary schools attended school at least 90,000 additional 
days and 150 adolescent boys and girls who had dropped out of 
school attended educational programs for at least 15,000 days. 
This was to have been achieved using a three-pronged approach:

 1) National level activities to improve policy.

2) School-level activities with students currently enrolled to 
improve attendance.

 3) Activities with adolescents who are no longer in the system 
to get them to resume their schooling.

National Level
Historically, Jamaica has struggled with poor attendance, 

especially of secondary students and on Fridays (the day 
subsistence farming families prepare for market).  In order to 
ensure that the parish and school level initiatives are sustainable, 
the project experiences were recorded and analysed to support 
the development of a national policy on attendance. 

Enrolled Population
The goal was to increase average daily attendance among 

the targeted 21 schools by 5 percentage points. This would 
have result in an average annual increase of 9 days per student.  
Achieved among a target of 10,000 students it would result 
in an additional 90,000 student days each year (270,000 over 
three years).  In order to achieve this target, this aspect of the 
project supported strategies that address school, student and 
community level factors that affect attendance.  The strategies, by 
level, were:

•	 School:	Improve	learning	environment	within	schools	

1.  (Planning Institute of Jamaica, 2016)
2.  (Ministry of Education, Youth and Information, 2016)
3.  In the initial phase during the 2014-15 school year, nine schools were approved to 

begin activities and by 2015-16 the remaining schools were  were added.  Three schools 
dropped out leaving a total of 21 schools for the remainder of the project.
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including behavior management and teaching practices. 

•	 Student:	Provide	support	services	for	chronic	absentees	
including  health, nutrition, transportation, and learning 
material, and;

•	 Community:	Strengthen	parents’	capacity	to	support	their	
children’s educational needs and their parenting practices.

Out-of-school adolescents
In recognition of the need to ensure that school aged students 

who dropped out of school get opportunities to complete their 
education, this project gave them the support required to continue 
their education and to be reintegrated into the school system 
where feasible.  Emphasis was placed on providing educational 
opportunities for teen parents, victims of exploitation, and other 
at-risk groups.  Through this intervention, it was estimated that 150 
adolescents who were currently out of school would attend ‘school’ 
for 100 days per year over two years resulting in an additional 
30,000 student days.  The main strategies were:

•	 Establish	“community	schools”	with	curriculum	and	
teaching methods defined by the students in collaboration 
with education facilitators, and;

•	 Facilitate	adolescents’	access	to	quality	non-formal	
education programs that include highly trained 
professionals, psycho-social support services, and 
incentives for participation.

4.0  Research, Monitoring & Evaluation
The selected schools participated in a UNICEF led school 

assessment to establish a baseline for the project . The 
assessment included an analysis of determinants of attendance 
that were used to inform the school-level interventions. The 
results showed the estimated rate for average daily attendance 
based on the survey of students in the project schools to be 
78.9% (approximately 3% more than published administrative 
records).  The level of daily absenteeism for the project schools 
was also equivalent to up to 36% of the total enrolment. Most 
students reported that they were either sick (47%) or had 
money problems (30%) when they missed school in the survey 
or reference week. Health (sickness) accounted for almost twice 
as many days of absences as do economic difficulties (120 vis-
à-vis 80 days), and together accounted for 83% of the days of 
absences reported.  In addition, it was noted that students were 
simply absent for too long in order catch up with objectives of 
the learning program for the school year, despite the availability 
of extension activities. Secondly, these intermittent absences 
disrupted the cumulative process of learning and teaching, 
increasing the burden on remediation activities. Thirdly, the 
number of students absent on a given day in some schools made 
it a challenge to monitor with available resources, for e.g., primary 
schools are not assigned a Guidance Counsellor who would 
normally do this tracking; and schools generally struggle with 

resources for school feeding programs supporting attendance. 

Other risk factors for attendance that were raised in focus 
groups and the student survey results related to aspects of their 
home setting, including number of children in the home and 
distance from school; the lack of a supportive environment; 
vulnerabilities in school and social settings; and their school 
valence (i.e tolerance to skipping school). 

This baseline constituted the basis of school monitoring 
and evaluation (M&E) plans as well as contributed to the overall 
project M&E plan. It also provided guidance to the schools in 
the identification of intervention activities (eg. transportation 
allowance vis a vis breakfast programme).

Overall, however, schools experienced data collection 
challenges in monitoring attendance for the targeted boys and 
girls.  For the most part attendance is monitored through a paper-
based system. Extracting the data for individual children was 
therefore a tedious exercise and separate monitoring systems had 
to be instituted for the project. In schools where a monitoring 
system for chronic absentees was already in place, the data 
extraction was much easier. Of note is Chester Castle all-Age 
which captured this data routinely for utilization and follow-up by 
the school’s guidance counsellor.

5.0  Project Management & Administration
The Ministry of Education, Youth and Information (MOEYI) 

managed the policy finalization process and oversaw the hiring of 
a project officer to provide oversight for the other aspects of the 
project including capacity building activities such as workshops 
on, and ongoing support with grant writing, strengthening the 
home-school connection and building partnerships. School-
based activities were led by the principals.  Each school created 
a coordinating mechanism for the project that included student 
and community representation.  Schools prepared monthly 
project reports based on a defined template to inform the M&E 
needs of the project.  Additional supervision and reporting was 
provided by the Regional Offices of the MEOYI .

Out-of-school activities were managed by the NGO Children 
of Faith. For a synopsis of the work done please see https://www.
youtube.com/watch?v=28yc5a0E3lk. 

UNICEF monitored activities, facilitated capacity building 
and ensured activities overall engendered results delivered at all 
levels.  The communities were in the deep rural areas of  Chester 
Castle and Mount Ward in Hanover along with Bethel Town in 
Westmoreland and Beersheba in St. Elizabeth.  The main aims of 
the intervention were to support families with children identified 
as long-term truants to return to school and ensure regular 
school attendance.  

Overall, school attendance rates among 200 children rose 
dramatically with students attending school up to 85 percent of 
the school term.  The intervention revolved around working with 
families to generate long term and sustainable solutions to assist 
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HANOVER, May 2015:

Two years ago, Romaine Heaven, 
now age 10, was unable to read. 
He was performing poorly on 

all his subjects, ranking 26th out of 
27 students in his class. He was often 
disruptive and got into several fights. 
He went to his school, Lethe Primary, 
only two or three times a week. 

Romaine is the youngest of his 
eleven siblings. He lives with his 
mother in a small house nestled in the 
hillside of Copse, a small community 
in rural Hanover. Romaine’s mother 
has been unemployed for as long as 
he can remember. Money is hard to 
come by for his family, and for a long 
time this meant Romaine had no 
choice but to miss out on school.

“If my mother had $150 (approx. 
US $1.30) she would send me to 
school for one day. If she had $300, 
she would send me for two days,” says 
Romaine, in reflection. “If she didn’t 
have any money left, then I wouldn’t 
go to school for the rest of the week. 
I felt sad because I wanted to go.”  
There were also many mornings when 
the tight budget put breakfast out 
of reach. Romaine, who wakes up at 
5 am, would sometimes have two 
slices of bread. But some mornings, he 
would eat nothing at all. 

Romaine did not go unnoticed 
at Lethe Primary. “You could always 
tell when he was in school, because 
his behavior was aggressive, he was 
fighting all the time,”says Mr. Murray, 
the Principal. Romaine was one of 
many chronically absent students who 
Mr. Murray was concerned about. 

Romaine discovers a new love for reading

“I am glad the school 
started the breakfast 
programme so I 
can come to school, 
because I want to learn,” 
he says. “I love being 
in school. Without an 
education I can’t come 
out to anything good.”

All of them were facing similar 
financial difficulties. The daily costs 
of transportation to school and 
buying breakfast or lunch at school 
was unaffordable. Using grant funds 
from the Western Union-UNICEF 
Staying Schooled initiative, Mr. Murray 
decided to create a new breakfast 
and lunch programme and launch 
an attendance rewards system to get 
Romaine and others back to school on 
a regular basis. 

With help from an Agricultural 
School nearby, Mr. Murray set up a 
greenhouse on the school compound, 
and got both students and parents 
involved in reaping vegetables for 
breakfast. The school invested in 
poultry production to provide meat 
for the meals. And they introduced 
a series of trophies and pins to 
reward the students with the highest 
attendance. The simple interventions 
brought Romaine back to school. He 
buckled down and soon his grades 
were improving. His teachers and 
Mr. Murray helped him to focus on 
learning to read. 

“My teacher gave me prizes when 
I would read. She always told me I can 
do better and better,” says Romaine. 
On his last diagnostic test, Romaine 
achieved Near-Mastery in Reading. 
Outside of school, he enjoys reading 
books for fun”. 

Watch Romaine speak about his 
experience at https://www.youtube.
com/watch?v=KwLDZtMVeU8 
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families to provide economic and nutritional support to facilitate 
school attendance.  This was done through the start-up of micro 
business operations for individual families as well as community-
based social enterprise income generating projects managed in 
conjunction with partner schools.  

The intervention also included building the skills of parents 
in money management and parenting including improved 
knowledge of alternative methods of discipline.  Four parent 
support groups were formed and are still functioning.  Parent 
support groups also implemented their own fund-raising 
activities to assist children with attendance challenges.

Table 1 sets out the expected results, suggested strategies 
and a range of activities or areas of intervention. Not all were 
implemented as schools had the autonomy to decide which 
ones were a best fit for their community. Each school did not 
undertake all activities but rather focused on a few. All activities 
undertaken, however, were linked to the building of school and 
community pride.

In addition, approximately 2554 students benefitted 
directly from a screening component earlier in the project 
lifecycle through the engagement of  the McCam Child Care 
& Development Centre in collaboration with the Combined 
Disabilities Association.

The students were screened for vision and hearing problems 
by the appropriate health professionals utilizing established 
screening tools and methodologies. Additionally, educational 
assessments were conducted on 486 students by two trained 
assessors using the Educational Assessment Test (EAT). These 
students were identified by teachers in the respective schools. 
Two hundred and twenty (220) of the students who participated 
in the educational assessment were referred for psycho-
educational assessment. The assessment utilized the Wechsler 
Abbreviated Scale of Intelligence-Second Edition (WASI-II) 
and the Wide Range Achievement Test- Fourth Edition (WRAT-
4). Students who failed the screening tests and educational 
assessment were referred for further evaluation and intervention.

Table 1: Planned results, strategies and activities by level/target population

Results

Strategies

Activities 

National Level

National policy 
on school  
attendance 

Develop a 
national policy 
on school atten-
dance 

•	Conduct	
research on 
factors affecting 
attendance 

•	Facilitate	
stakeholder 
consultations

•	Revise	and	
finalise draft 
policy

Improve learning 
environment 
within schools.

•	Implement	
conflict resolution, 
and violence, 
gang reduction 
and bullying

•	Behaviour	
management and 
disciplinary prac-
tices in school

•	Improve	leader-
ship and teaching 
practices (includ-
ing sports and the 
arts as teaching 
strategies)

•	Assess	schools	
and create base-
line for project 
monitoring and 
evaluation 

Provide health, 
nutrition, and trans-
portation services for 
chronic absentees

•	Provide	students	
(individual and 
groups) with 
opportunities for 
mentorship and 
apprenticeship

•	Health	and	develop-
mental screenings 
(for disabilities/learn-
ing disorders)

•	Improve	accessi-
bility and quality 
of guidance and 
counselling

•	Support	breakfast	
and transportation 
for students

•	Co-curricular	
activities that build 
self-esteem and 
engage students, 
parents and commu-
nity members

Strengthen parents’ 
capacity to support 
their children’s 
educational needs 
and improve their 
parenting practices.

•	Establish	or	
strengthen PTAs and 
community-based 
parent support 
groups

•	Strengthen/es-
tablish reading and 
learning spaces in 
communities that 
serve adults and 
children

•	Provide	livelihood	
activities for the 
most economically 
disadvantaged 
parents 

•	Initiatives	to	build	
school and commu-
nity pride 

Facilitate adolescents 
access to quality 
non-formal education 
programs 

•	Assess	existing	teach-
ing/retention strategies 
within organisations 
serving the out of 
school population 

•	Strengthen	capacity
of parents to communi-
cate with and support 
the target group

•	Identify	adolescents	
who are out of school 
by community and sup-
port their enrolment

•	Provide	counseling	
and other supports 
required to ensure par-
ticipation of enrollees 

•	Support	relevant	
activities to enhance 
self-esteem and im-
prove life-outlook 

Establish  
“community 
schools” 

•	Study	feasibility	
and agree on 
approach with 
adolescents and 
partners

•	Strengthen	
capacity of and 
professionals in 
non-formal educa-
tion to improve 
teaching practices 

•	Develop	material	
to assist in partic-
ipatory teaching 
methods among 
out of school 
adolescents

•	Support	the	
integration of life 
skills based edu-
cation in literacy 
and numeracy 
programmes.

Enrolled Population

10,000 students in Jamaican secondary schools attend school at least 
90,000 additional days

Out-of-school

150 out-of-school adolescents 
attend ‘school’ for 100 days/year
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6.0  Results
Since its inception, the school-based and community 

interventions impacted close to 5500 children, including chronic 
absentees and out of school adolescents. The results can be 
broken down into four main areas:

(i)  Health

(ii) Attendance 

(iii) Infrastructural improvement and 

(iv) Parental support.

All 21 schools were able to implement at least 80% of the 
activities proposed under the three given components. Most 
schools engaged in agricultural activities including school 
gardens, broiler and layer chicken production, to either sustain or 
establish breakfast and lunch programmes as well as goat rearing 
and the establishment of apiaries. Others decided to provide 
transportation stipends where necessary.   Three schools included 
the selling of ice cream and novelties to earn money to assist 
students with breakfast, lunch and transportation. It is important 
to note that the monetary cost for sending a child to school 
in rural Jamaica was quantified by project schools at as low as 
$USD5/day and for many students the meals they receive on the 
project constitute the main meal for the day. Those participating 
in the project benefitted from a more sustained nutritious diet.

Approximately one half of the students benefitting from 
the school-based interventions attended secondary schools.  
All-Age schools impacted the largest percentage of the enrolled 
school population (70%).  A number of these schools carried 
out interventions that benefitted the entire school population 
(e.g the reading room at Chester Castle). All-Age schools in the 
programme also saw the greatest movement in attendance rates, 
from a school average of 78%  to 81 % over the project period. It 
should be noted however that direct attribution of this project on 
the average school attendance could not be measured as other 
contributing factors existed in individual school environments.

Although attendance rates and educational outcomes 
(reflected through grade averages) did not show significant 

improvement at the school level, which was probably due to the 
size of the targeted population,  individual case studies reflected 
marked improvement. A similarity identified in these cases is 
that the other factors affecting attendance namely supportive 
environments and family prioritization of school attendance 
were in place. Therefore for some children and families the 
project support provided a needed catalyst to support increased 
attendance and subsequently improved academic performance.

Health Screening 

2,554 students benefitted directly from the 

screening component of this project with  

25% of this number receiving follow-up care.

Most of the students screened for vision and hearing were 
males (52.2%) with 47.8% being females. The majority of students 
had 20/20 vision in at least one eye (79%), while 78.3% had 20/20 
vision in both eyes. Overall, 40 (1.6%) students were referred to an 
ophthalmologist and 39 were diagnosed as needing eyeglasses. 
Most of these were female students (62.5% or 25 students).

The right ear of the largest group of students (44.7%) passed 
the hearing test, being able to hear up to 4000Hz, while the 
left ear of most (70.5%) passed similarly. However, it was only 
35.8% of the sample that had both ears passing simultaneously. 
Otoscopic examinations revealed that the largest group of 
students (42.9%) had both ears clear, compared to 27.6% who 
had at least one ear with traces of wax or foreign bodies, while 
another 13.4% had at least one ear completely blocked. Overall 
368 (14.4%) students were referred to an audiologist.

The ratio of males to females was roughly 3 to 1 among the 
220 students referred for psychoeducational assessment. The 
distribution of performance on the reading proficiency test was 
slightly skewed to the left, with the largest group scoring at 
the kindergarten level (43.2%), and fewer scoring at the Grade 
1 (28.6%) and Grade 2 (1.8%) levels. Generally, it appeared that 
the students were not performing past the kindergarten literacy 
level, as all the distributions were dominated by the lower levels 

Table 2:  Project School Profiles

School Type

% increase in  
attendance rates 

2014-16Enrollment

% of enrolled 
population 
benefitting

Attendance 
Rates  

2014- 2015

Attendance 
Rates  

2015- 2016
Number of 

beneficiaries
Percentage of 
beneficiaries

Secondary            8,928  1.4%                               76                                77                              2,427  52% 27%

Primary            2,622  4.5%                               82                                85                                  920  20% 35%

All Age            1,852  5.5%                               78                                81                              1,298  28% 70%

Total 13,402 4% 79 81 4,645 100 44%
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Shantee Robinson –Keeping hope alive

Westmoreland, July 28, 2016

Shantee Robinson enrolled in 
Townhead Primary School as a 
grade one student in September 

2010. From the onset she showed 
interest in learning but she was 
challenged by irregular attendance. Her 
grade two teacher Ms. Hanson often 
spoke with the Guidance Counsellor 
about Shantee as she considered 
Shantee a student who was deprived of 
the opportunity to maximize her great 
potential. 

The Guidance Counsellor conducted 
home visits and spoke with her mother, 
Merlene Lewis, who explained her 
challenges as a single mother who was 
unemployed. The school, through the 
efforts of the Principal and Guidance 
Counsellor provided breakfast on 
some days, however, despite that 
intervention; Shantee still struggled to 
attend school regularly.

In September 2014, Towhead 
Primary school became a recipient of 
the funds sponsored by UNICEF through 
the UNICEF/MoEY&I Attendance 
Sub-Project. Shantee and her sibling 
became beneficiaries of the programme 
which resulted in Shantee’s attendance 
improving drastically. Between 2014 
and 2015 Shantee’s attendance 
increased from fourty six percent (46 %) 
to eighty eight percent (88%).  Shantee 
attested to that fact that when she 
reported , “I now come to school often. I 
am doing well and I do not have to pay 
for breakfast or lunch.” 

The school, with the funds received, 
embarked on a gardening and chicken 
rearing project. They plant a variety of 
vegetables and ground provision and 
harvest eggs and chicken meat from 

their chicken farm. The produce reaped 
is used in the preparation of breakfast 
and lunch for all the beneficiaries. 

Consequently, Shantee’s academic 
performance improved steadily and 
she displayed exemplary behaviour. 
She beamed with pride as she spoke 
about her GSAT placement to Belmount 
Academy High school. At her recent 
graduation exercise, she copped three 
awards; Top Ten in G.S.A.T. passes from 
the school, Highest Achiever in G.S.A.T 
Mathematics at Townhead Primary 
and Best Behaved Student. During her 
Tenure at Townhead Primary school 
she was also an active member of the 
Jamaica 4H club and entered a number 
of 4H school competitions. 

Alove: Shantee and her mother Ms 
Merlene Lewis 

At left: Shantee awarded for Best 
Behaviour and Highest Achiever in 
GSAT Mathematics for Townhead 
Primary school.

Shantee’s mother Merlene Lewis, 
prides the assistance received through 
the project when she said, “If it wasn’t 
for it I don’t believe her grades would 
be up so much, because she would 
be absent from school many times. 
Shantee always show interest but 
sometimes I don’t have the money.” 
Ms. Lewis expressed gratitude to 
UNICEF, the Principal, the Guidance 
Counsellor and Teachers of Townhead 
Primary  school for their interest in her 
daughter’s academic development 
and the assistance received towards 
that end.Shantee prudently expressed 
her hope for even higher achievement 
when she concluded that, ‘with hard 
work and dedication, the sky is the limit.’
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of proficiency. The results suggested that a significant difference 
existed in the verbal scores (p= 0.014), such that females 
outperformed males.

Assessors recommended further assessment, extra lessons, 
strategies in need of improvement, and interventions/referrals 
to address problems identified with students and most of the 
recommendations focused on boys.

Performance on Evaluations by Gender
Distribution of verbal, non-verbal and full scale scores by gender

Attendance
During the two year project period the targeted population 

of most chronic absentees reflected an average daily attendance 
of approximately 12 percentage points lower than the school 
averages.  The schools for which data was collected showed an 
average increase of 6 percentage points in attendance rates 
among the targeted population, when comparing the 2014 
and 2015 Christmas semesters (September- December). Of 
note, Townhead Primary showed a 35% increase in the annual 
attendance rate between the 2013-2014 and 2014-2015 school 
years.  Extracting data on the boys and girls supported directly 
by school feeding programs has presented some challenges as 
schools do not routinely disaggregate in that way. 

Lack of access to regular meals was identified as a key factor 
by most schools, leading to the majority of schools using this 
intervention to strengthen their school feeding programmes. 
By the end of the project intervention, over 75% of the close to 
5,000 students in the programme were noted as having increased 
access to adequate nutrition.

The students in the community based intervention cohort 
increased their attendance to being present on average at least 
85% of a school term. 

During the project period this incremental and sustained 
increase in attendance occurred which seemed to positively 
impact  on student academic performance, albeit for some 
more than others. For example, the period September 2014 to 
December 2016 saw an increase from five percent (5%) to thirty 
seven percent (37%) attendance among some individual project 

beneficiaries who went on to report GSAT passes with averages 
between  80% and 91%. Other students like Romaine Heaven of 
Lethe Primary moved from below pre-primer reading level while 
in grade three, to mastering the grade four literacy exams.

Infrastructural Improvement
Some schools also targeted improvement of their facilities by 

incorporating the establishment and/or enhancement of literacy 
and numeracy rooms or blocks, the establishment of sports areas 
and clubs, and the inclusion of incentive/awards programmes.  
Others like Maud McLeod High, also created behaviour 
modification programmes including empowerment sessions 
covering critical areas of need such as positive self-esteem, 
forming an identity, sex and sexuality, goal setting, personal 
hygiene and grooming and the inclusion of an incentive/awards 
programmes. These initiatives heightened student interest in 
school overall.

Parenting/Family Support 
Parenting support was another key feature of this project 

as all parents whose children’s lives were positively impacted 
became partners in the effort.  Most schools staged regular 
parent empowerment activities covering topics including: Types 
of Abuse, Parenting the Right Way, Money Management, Health 
and Nutrition, The Rights of a Child. Parents were also involved in 
Health Fairs, School Sports Day activities and one school staged 
a World Foods Day programme to educate on nutrition issues. 
Parents of children at each of the participating schools also 
began to volunteer regularly to assist in the feeding and income 
generation components. 

In order to further address the needs of parents partnerships 
were formed with organizations including: HEART TRUST/NTA, the 
Child Development Agency, One Love Foundation, Dr. Carolyn 
Glen Foundation, Tryall Sports Club, Hanover Charities, Rural 
Agricultural Development  Authority (RADA), Jamaica 4-H Clubs, 
the Social Development Commission (SDC), Children of Faith, the 

Romaine Heaven, from Lethe Primary in Hanover, with his mother.
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Office of the Children’s Registry. Schools were able to train over 
600 parents in proper parenting skills, positive discipline, money 
management, Early Childhood education, housekeeping, cake 
baking and decorating, apiculture, literacy and numeracy skills, 
needle craft, computer literacy among other skills. 

In addition, the project placed special emphasis on targeting 
out of school youth by also working with their parents/caregivers.
Some success was achieved as 112 adolescents aged 10-17 years, 
who were designated as long term truants by two schools in 
Hanover, were identified, assessed and prepared for re-entry into 
the school system by NGO partner Children of Faith.  Long term 
truants are defined as those students who have missed at least 
one school term.  The assessments revealed the following:

•	 High	levels	of	poverty	and	food	insecurity.

•	 Poor	parent/child	relationships	leading	to	emotional	and	
behavioural instability among these adolescents.  

•	 High	reports	by	the	children	of	physical	and	emotional	
abuse in the home.

In order to maximize effectiveness, the programme also 
sought to engage parents through the establishment of two 
community parenting support groups.  50 parents participated 
regularly, receiving knowledge and skills in positive disciplinary 

practices, money management and nutrition.  The parents were 
also assisted in the start-up of income generating projects such as 
chicken rearing and vegetable farming in order to generate funds 
to assist in sending their children to school.

Spreading the word through media

Some of this work attracted media attention which 
highlighted positive impacts of the intervention:

 –http://jamaica-gleaner.com/article/western-focus/20161213/
children-faith-unicef-initiative-reaping-success for more 
information. 

 –  UNICEF blogged about the project and recorded a video 
to share the impact of this out of school support which featured 
12 year old Roshane and his family’s experiences as part of the 
project. https://blogs.unicef.org/jamaica/winning-west-sustainable-
innovations-get-children-back-school/)

–  As of 2017, that post has received 986,000 views 
on Facebook https://www.facebook.com/UNICEFJamaica/
videos/1251000128314595/

– and 1,586 views on YouTube https://youtu.be/28yc5a0E3lk

– and its accompanying blog post can be found at https://
blogs.unicef.org/jamaica/roshaneeducation/

When I wasn’t going to 
school, I didn’t feel so good 

about myself. I was like ‘Mum, 
why wasn’t I going to school?’ 

But since she met Gloria 
Meredith from Children 
of Faith my life has been 
changed and I have been 
going to school every day.

Project beneficiary, Roshane Thomas, talking about his experiences. Read more at: https://blogs.unicef.org/jamaica/roshaneeducation/
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From struggling to striving: Natasha becomes a star student 
HANOVER, February 20, 2016:

Natasha Myers, a Grade 6 student at 
Chester Castle All Age School, lives 
in an extended family with very 

limited means. Since she started going to 
school, she has had significant challenges 
with attending regularly. 

“My mom wasn’t working and my 
father did not have a good job that could 
satisfy our wants,” she says. “As the days 
went by and I saw the other children 
going to school, I felt that part of me was 
missing. When I entered Grade 3, Mrs. 
Maddan was my teacher and when she 
saw that I was missing school on a regular 

basis, she decided to 
help me with lunch 
and the fare to come 
to school. She was so 
concerned about me 
that she started to 
help me improve on 
the subjects that I was 
weak on.” 

That intervention helped Natasha with 
an outstanding achievement – she placed 
first in her Grade 3 class. The school 
continued to assist Natasha, providing 
her with material to ensure she had 
uniforms to attend school. Yet, Natasha 
was still struggling to get to school every 
day. When she was frequently absent, 
the Guidance Counsellor, Ms. Lawrence, 
would visit her home to find out the 
reason for her absence. It was often 
straightforward - her parents simply could 
not afford breakfast most days. 

In 2015, with funds received from 
Western Union through UNICEF, Chester 
Castle All Age initiated a broiler chicken 
production and vegetable garden project 
to sustain a breakfast programme at 
the school.  Once she was enrolled in 
the programme, Natasha’s attendance 
has steadily increased. She has gotten 
involved in extra-curricular activities 
such as 4H competitions, in which she 

has won awards. The school’s principal, 
Mrs. Grant Smith, has had a major impact 
on Natasha.  “My principal has been a 
motivator, mother and also a role model 
to me,” she said. She has helped me in 
a way that my mother would do. When 
there was no money to provide the things 
that were needed, she provided it.”

“I can remember the time when there 
was a 4-H trip and I needed a uniform 
and she went and bought the cloth and 
my mother made the uniform for me. 
She has done a lot for me and words 
can’t explain how much I love her and 
appreciate her.” Natasha has continued to 
make strides. She placed 1st once again 
for academics in Grade 5. She won the 
school based competition, ‘Miss Peace 
Queen’ twice.  She was also selected as 
‘Miss Responsibility’ in another school 
competition. 

Now in Grade 6, Natasha expresses 
that she is happier and has developed 
more self-confidence. She credits her 
school as one that helps students to strive 
for excellence. “Chester Castle All Age 
School has helped me to have self-control 

and self-confidence. And I have learned 
how to set my goals and achieve them.”

Positive strides are also being made 
in Natasha’s home. Her father has been 
earning more money and is now able to 
make more financial contributions to the 
home. Her mother is actively involved in 
the Parent Teacher Association. 

The Literacy Room is another initiative 
funded with support from UNICEF. It was 
established as a project to enhance the 
school environment. Natasha’s mother 
now volunteers to assist students in the 
Literacy Room, and uses its resources to 
improve her own reading level. 

Natasha is confident that she will 
continue to pursue her dreams. She 
explains that even though there are 
challenges, she has faith in God and 
knows that all things are possible. She is 
grateful to UNICEF and to her school. 

 “The school has impacted my life in 
many ways. This includes finding true love 
for going to school, and continuing to 
fight challenges as I pursue my dreams.”  

Natasha Myers

Chester Castle students enjoying their literacy room.
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7. 0  Recommendations 
Overall, improvement is needed in record keeping at the school level - both in terms of the mechanics of such 

reporting as well as in accountability measures from the central Ministry of Education.

Schools island-wide would also benefit from support in grant writing and project design, as well as from more 
sustained counselling for students. Greater emphasis should also be placed on educating parents about the importance 
of schooling and investing in a solid education for themselves and their children. 

Additional recommendations stem from the  best practices that  emerged. These include:

Containerized Pak Choi plants at Chester Castle All Age.

School Gardens
The gardens not only augmented PATH provision and school 

canteens, but aided in the infusion of Literacy and Numeracy and 
positive behaviour. Schools were asked to include literacy and 
numeracy concepts in their schools gardens. Chester Castle All Age did 
not hesitate to integrate those concepts and in order to ensure a well-
kept garden and keep students interested in garden work, each grade 
was assigned specific parcels of garden space to cultivate. This allowed 
students to not just participate in cultivating plants but learn to work 
cooperatively. In 2016, Chester Castle All Age entered the Hanover 4H 
School Gardens competition and was awarded the first place trophy. 

Peace Gardens 
The integration of a peace garden 

in some schools has provided a space 
for students to responsibly resolve 
peer conflicts or just to relax and 
spend time introspecting. Guidance 
Counsellors also utilized these spaces 
when an alternate environment 
was needed for practice.  Targeted 
positive statements were included to 
add to the garden atmosphere.

Peace garden at Mt. Airy All Age School.
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School farm as a teaching tool 
This activity gave schools the opportunity 

to link theory and practice as stduents were  
involved in the planting and rearing of 
vegetables, chickens, goats, bees – whether in 
school or through clubs. For many students, 
especially boys, this made their school 
curriculum come alive and raised interest 
levels.  This was especially so for students in 
grades 10 and 11 who were doing Agricultural 
Science at the CSEC level. 

RECOMMENDATIONS

Agriculture students at Spot Valley High 
prepares farm produce for resale

The Arts 
Another noteworthy best practice 

seen at Watford Hill Primary was 
drumming while gardening. A student 
would voluntarily play the drum to 
entertain those engaged in planting the 
vegetable garden providing motivation 
and support. This could be expanded on 
in clever and creative ways in different 
schools with music programs.

It is not unusual for schools to 
have murals which serve to enhance 
the school environment as well as an 
effective educational tool for students. 
But this mural at Chester Castle All age 
is highlighted as a best practice because 
its topic is linked to the root of this 
project – the right of all children to get 
an education. Chester Castle embraced 
the idea of ensuring that students know 
their rights not only by teaching them in 
class and guidance sessions but painting 
them on a wall space where students, 
parents and other stakeholders can be 
reminded of them on a daily basis. This 
message was also echoed throughout 
the school’s landscaping with specific 
rights written on signs embedded in in 
the gardens.

Mural on Child Rights at Chester Castle All Age
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Westmoreland, April 2017:

Marvin is an ambitious, 
hardworking, committed and 
dedicated ten year old boy 

who hails from Romans in the parish of 
Clarendon. He presently resides in the 
Whitehall district in Westmoreland, a 
squatter settlement with his mother, 
stepfather and five siblings, in a four 
apartment unfurnished board and 
concrete structure. 

His stepfather is an unskilled worker 
who does odd jobs where it is available 
while his mother is a domestic helper, who 
is presently employed. His mother does not 
receive child support from his father who 
lives in Manchester.  Marvin relocated from 
Clarendon to Westmoreland in 2014 and 
started attending the Mt. Airy All Age School 
in January of that year and was placed in 
Grade 3. He was identified as having great 
potential and showed promise in his school 
work; this however was hampered because 
of his irregular attendance. 

Home Visit by the school’s Guidance 
Counsellor revealed a home lacking in 
social amenities and a family unable to 
send him to school regularly, because 
they were unable to adequately finance 
his schooling. The school started assisting 

Marvin with meals and toiletries. That 
caused improvements in his attendance 
and academics but it was recognized that 
because of his chronic economic state 
that level of intervention was inadequate. 

In 2015 Marvin was placed on the 
UNICEF funded Attendance project. The 
programme provides him with a more 
holistic approach to his financial needs 
and remedies some of his financial and 
social needs. Marvin is provided with 
breakfast, lunch and transportation 
fare five days per week. The school also 
assists him with other necessities such as 
toiletries through the school’s Guidance 
Programme. Since Marvin became a 
beneficiary of the UNICEF funded project, 
he attends school every day and his 
grades have increased tremendously. He 
is presently among the Top Grade Five 
students at the Mt. Airy Primary and Infant 
School. His average is above 85% and he is 
placed on the school’s honour role. 

 Apart from his academic excellence, 
Marvin participates in other school 
activities. He is a member of the schools 
4H club, the school’s football team and 
a leading member of the School’s Junior 
School Challenge Quiz team in training for 
the 2017 T.V.J’s School Challenge Quiz.

Marvin foresees a bright future   

He is mannerly and shows respect to 
staff and students alike and is respected 
by his school and community. He is 
confident, craves for knowledge, reads 
anything he can lay his hands on and 
is very knowledgeable in current and 
world’s affair. He studies hard but is not 
afraid to ask for help if he needs it and 
is very humble with his academics and 
other achievements. 

Marvin’s attendance has 
tremendously improved. He now 
attends schools every day, as opposed 
to two or three days per week as was 
his attendance prior to being placed 
on the programme.  He now beams 
with pride as he masters his termly 
exams and can be seen assisting other 
students to improve their grades. He 
admits that he now sees his future goal 
of becoming a scientist as achievable. 
Marvin and his parents are grateful 
for the assistance received and his 
parents admit that they could not have 
afforded to independently provide for 
Marvin. Marvin’s principal Mrs McKenzie 
reiterated, ‘The UNICEF funded project is 
well appreciated by our school. Seeing 
children like Marvin get a chance to 
attend school every day is heart –
warming. We need more organizations 
like UNICEF that have our children’s best 
interest at heart.” 

Breakfast time for Marvin at Mt. Airy All Age

Marvin and his classmates practice for Junior School Challenge Quiz.
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School Farm Keeps Grange Hill Students in School 
March 2015:

Every morning, fifteen-year-old Rogina 
Powell rises before dawn, greeted by 
the crisp air in Truro, Westmoreland. It 

is a refreshingly light start to days that bear 
hardships for many people who live in her 
small, rural community beset by poverty.  
Nowadays, Rogina gets dressed in the 
mornings with a deep thankfulness, and 
steps out with a lift: she is on her way to 
school. Her destination is Grange Hill High, 
serving over 1,700 students – roughly half 
of whom depend on PATH, the national 
social welfare programme, to secure their 
education. 

For the last three years, Rogina spent 
up to three days a week at home. Her 
family could not regularly afford the 
cost of public transportation to school 
as well as the canteen lunch – a daily 
expense of roughly J$500 (US$4.40). 
Rogina isolated herself in her room. “The 
world just collapsed when I could not 
go to school,” she reflects. “I felt down 
and I didn’t socialize, I stayed at home all 
day.” Reading became her saving grace. 
Whenever she was away from school, 
Rogina buried herself in a host of books.
She stayed upbeat with support from 
long time best friend and classmate Selisia 
Smith, who was facing similar challenges 
to attend school regularly. Selisia, who 
would typically miss school one day a 
week, saved as much of her limited lunch 
money as possible. “I would encourage her 
to come to school,” Selisia says, exchanging 
a grin with Rogina. “I would go into my 
savings and give her taxi fare, or buy lunch 
for her. Sometimes we shared my lunch.”  

Most days, however, Rogina ate very 
little food. On school-going days, she did 
not have breakfast at home and could 
not always cover the cost of lunch. “Can 
you imagine being at school for five 
hours and eating nothing at all?” she asks 
wistfully. After school, there tended to be 
a long wait for a meal at home. Rogina’s 

Selisia and Rogina checking on the crops

family does not own a stove, so the food 
takes longer to prepare outside on the 
fire. Rogina was going up to ten hours a 
day without eating. “I got accustomed to 
that… I just had to break myself into that,” 
she says. 

Seven months ago, life took a turn 
for both girls. With collaborative support 
from Western Union and UNICEF, Grange 
Hill High introduced a new three-day 
lunch programme for 60 students who 
were chronically absent from school. The 
school started a garden with an array 
of vegetable crops, including pumpkin, 
callaloo and corn, and expanded 
their poultry production to provide 
chicken meals for students enrolled 
in the programme. The entire process 
happens on a small farm at the back 
of the school, and the produce is sold 
to the canteen. Many of the students 
who receive their lunches at no cost on 
the programme are actively involved, 
working on the farm after school under 
the supervision of an experienced farmer. 
Agricultural Science students also assist 

every week as practicum. Rogina and 
Selisia are so engaged they are part of 
an administrative team   that plans and 
executes the programme. 

Errol Stewart, Principal of Grange 
Hill High, contends that the programme 
is crucial in a community where most 
families rely on income from seasonal 
employment in the hospitality or sugar 
industries. “It may sound unbelievable 
but this is the only cooked meal for many 
students on the programme. And these 
students are taking home some of their 
food too, so we are not just feeding 
the children, we are also feeding their 
families. We can’t drop the ball now, there 
is no going back.”

Since September last year, when 
the lunch programme started, Rogina 
has missed only two days at school – 
unavoidably. “My grades were below 
average when I was absent so much from 
school, but now they are much better. I 
am coming to school five days a week. 
And I am not hungry anymore so I can 
focus now,” Rogina says, beaming. “We 
were lucky enough to get help,” she says, 
with a confirming nod and a glance at her 
best friend. “And we were lucky enough to 
realize that where we are coming from is 
not where we want to end up.” 
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Awards Programmes
Some schools such as Lethe Primary, 

Townhead Primary and Chester Castle 
All Age hosted a monthly awards 
programme at which top attendees, 
and students with top academic 
performance in each grade were 
awarded. Students were given arm 
bands, star badges and trophies which 
helped to build and maintain student 
and parent interest.

Empowerment 
Programmes

These alternative 
educational initiatives were 
introduced in schools such 
as Maud McLeod High 
to address the needs of 
students who demonstrated 
self-destructive, antisocial, 
or violent, self-defeating 
behavior. Empowerment 
programmes for boys 
and girls were also begun 
to help at–risk students 
build their self–esteem, 
develop positive social skills 
and improve academic 
performance. Parents were 
integrated in this programme 
and they attended and 
participated in the sessions. 
Watford Hill Primary 
drew on the expertise of 
outside counsellors to 
facilitate needed behaviour 
modification sessions.

RECOMMENDATIONS

Monthly awards ceremony at Chester 
Castle All Age
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Parental Involvement
The voluntary involvement of parents in project activities has 

allowed for better relationships between the schools and their 
communities. There were parents who reported improvement in 
their own literacy and numeracy levels as a result of volunteering 
to assist in the Literacy and Numeracy Centres at some schools.

The model used by NGO Children of Faith to focus on the 
provision of financial support to parents/families whose children 
regularly miss school and also include financial skills as well as 
parenting education should also be reviewed for replication.

Habits such as keeping students away from school on Fridays or 
during the farming seasons still affect many rural Jamaican schools 
and influenced the effectiveness of project interventions. More 
emphasis therefore needs to be placed on educating parents about 
the importance of schooling and investing in a solid education for 
themselves and their children. 

In addition, ad hoc qualitative reports from school teachers 
reveal that many under privileged students see participation 
in illegal commercial activities such as the ‘lottery scam’ and 
marijuana farming as easy routes to financial independence, so 
a major effort has to also be placed on cognitive restructuring 
for the parents and students   Although this type of couselling 
was begun to some extent as schools were asked to enroll 
beneficiaries in group counselling schools which did not have 
onsite Guidance Counsellors  showed initiative and innovation 
in seeking the assistance of Guidance Counsellors from near-
by schools or other agencies to  the well needed counselling 
sessions with beneficiaries. 

 Parents assisting with breakfast programme at Chester Castle All Age.

Technology to Improve Communication
A project whats app group was formed and heavily 

relied on to communicate these other best practices 
to all project schools. Group members indicated their 
appreciation for this easy method of communication 
to be able to share ideas and encouragement as well as 
strategies and activities.

Partnerships
Project schools established partnerships with many 

local and national organization including theRural 
Agricultural Development Authority (RADA), Jamaica 
4-H clubs to guarantee sustainability. RADA and Jamaica 
4-H also committed to make scheduled visits to project 
schools to provide technical support and where possible 
they provided seeds and seedlings for school gardens. 
Project schools also targeted merchants who were 
interested in purchasing farm produce as a part of 
their sustainability plan. Businesses such as Tryall Hotel 
committed to purchasing kale from Watford Hill Primary 
and there was a viable market in all school communities 
for the sale of chicken meat, eggs and honey. Little 
London has been working closely with RADA to bottle 
and label their honey for resale in nearby supermarkets. 
In addition, the National Parenting Support Commission 
(NPSC) assisted to provide parenting support and 
schools were encouraged to transfer some beneficiaries 
to the Programme of Advancement through Health and 
Education (PATH), thus allowing other needy students to 
be added to the Attendance Project.

Attendance Steering Committees
Established in all schools, this signifies their 

commitment to ensuring school attendance and each 
committee member was assigned specific responsibilities 
towards sustainability.

Recognition
Recognition always helps to motivate and so the 

project schools were recognized for their participation in 
the project at our Closing Ceremony held in December 
2016.  Regular means of recognition of the best practices 
being undertaken by schools helped to motivate 
additional buy in from new schools around the island. 
This was easily achieved at no cost by ensuring regular 
sharing on social media with mainstream media and even 
in internal Ministry of Education, Youth and Information 
newsletters and other forms of communication. 

RECOMMENDATIONS
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Schools

Grange Hill High,  
Westmoreland 

Williamsfield All Age, 
Westmoreland

Town Head Primary, 
Westmoreland 

Maud McLeod High, 
Westmoreland

Sheffield All Age,  
Westmoreland

Godfrey Stewart, Westmoreland

Spot Valley High,  
St. James

Lethe All Age, St. James

Chester Castle, Hanover

Hopewell High, Hanover

Knockalva Technical High, 
Hanover

Merlene Ottey High, Hanover

Cacoon Castle Primary, 
Hanover

Watford Hill Primary, Hanover

Cambridge High, St James

Mount Horeb All Age and 
Infant, St James

Flankers Primary and Junior 
High, St James

Little London High, 
Westmoreland

Mount Airy All Age, 
Westmoreland

Salem Primary and Junior High, 
Westmoreland

Sir Clifford Campbell Primary, 
Westmoreland

Intervention

Kitchen garden, chicken rearing, 
expansion of breakfast/lunch programme

Chicken rearing (eggs), breakfast 
program, transportation subsidy for 51 
chronic absentees

School garden & chicken (meat) 
production, egg production, supporting 
breakfast programme

Chicken rearing to support transportation 
cost

Chicken rearing, lunch &  transportation 
subsidy 

School garden, breakfast

Kitchen garden, chicken rearing (meat), 
and expansion of breakfast programme

Attendance incentives project, literacy 
and numeracy and kitchen garden and 
chicken rearing, expansion of lunch 
program

Breakfast programme, equip literacy and 
numeracy rooms.

Breakfast programme, Literacy and 
Numeracy block

Broiler and layer chicken to support 
breakfast and transportation subsidy

Broiler and layer chicken to support 
breakfast, lunch and transportation cost

Broiler chicken and school garden to 
support breakfast and lunch programmes

Broiler chicken production to support 
breakfast programme

Broiler and layer chicken production to 
support breakfast programme

Sale of Ice-cream to support 
transportation cost. Equip classrooms 
with stimulating learning materials 
and computers, Sports programme to 
encourage attendance

Broiler and layer chicken to support 
breakfast and lunch programmes

Bee Rearing to subsidize breakfast 
programme and transportation cost

Bee Rearing to subsidize breakfast 
programme and transportation cost. 
Equip Centre of Excellence.

Broiler and layer chicken production, 
sale of frozen novelties and hot dogs 
to support breakfast, lunch, and sports 
programmes. 

Breakfast and Aesthetics Programme. 

No. of Students benefitting 
as of September 2015

30
3 days/week

51
3 days/week

57
Daily

15 daily

40 daily

39  daily

30 
Daily

15(breakfast/lunch)
192(all students impacted) 

daily

313 (all students  
impacted daily)

150 (breakfast)
843 (all students to  

be impacted)

150 daily
3 days/week

20
 3 days/ week

18 (breakfast)
112 (all students  impactd)

2 days/week

15 (breakfast)
61 (all students   
impacted daily)

20 (breakfast)
1,300 (all students  impacted)

3 days/week

47  daily

50 
3 days/week

30
3 day/week

100 daily(breakfast and lunch) 
512 (all students  impacted)

63 daily (breakfast and lunch)
143 ( all students  impacted)

50
3 days/week

610 (all students impacted)

Enrolment

1300

235

407

1079

410

1450

1200

192

313

843

1156

600

112

61

1300

47

536

896

512

143

610

Attendance 
Rates: 2014-15

75

78

90

70

73

90

83

80

82

60

66

80

71

81

85

65

90

81

81

85

78

Attendance 
Rates: 2015-16

76

78

90

71

73

90

85

80

83

62

66

82

75

82

85

85

90

90

86
      

85

85
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Overall, the “Staying Schooled in Rural Jamaica” project 
implemented by UNICEF and the MOEYI with support from 
Western Union achieved its overall objectives of:

(i) increasing attendance rates among enrolled children in 
identified schools across the three parishes in western 
Jamaica that had the lowest rates of attendance 
(Westmoreland, St. James and Hanover)  and

(ii) providing educational opportunities for out of school 
populations. Best practices relevant to the wider Jamaican 
school system have emerged and will be useful towards the 
development of a national school attendance policy.

 Yet, the outcomes confirm local research that characterizes 
school attendance as a multifacted issue impacted not only by 
poverty but by wider cultural beliefs as to the value of school for 
boys and girls and essentially on the rate of return on education.

 Cultural habits such as keeping students away from school 
on Fridays particularly during the farming seasons were shown to 
still affect these rural Jamaican schools. In addition, the impact of 
recent phenomena such as the proliferation of lottery scamming 
in the Western part of the island cannot be ignored as it has 
negatively impacted the value both students and parents place on 
school. Consequently, the major increase in attendance that was 
hoped for was not accomplished although there was an increase 
overall and the life opportunities of numerous children improved 
as a result. 

The project also revealed administrative challenges in that data 
collection was uneven throughout because attendance data was 
neither being regularly collected nor submitted on a timely basis 
from the majority of schools. There were also some schools that, for 

various reasons, managerial or otherwise, lagged behind in project 
implementation and so the project manager had to provide extra 
support to both get up and running and to provide additional 
monitoring and oversight. The monitoring and evaluation, as well 
as public private partnership components, of this project could not 
have been possible without the project officer’s involvement and 
commitment.  This speaks to the need for more dedicated attention 
to attendance by national education officers.

 What is heartening is the creativity and practicality which 
emerged from the schools themselves who for the most part 
had the best interests of their students in mind.  These included 
practical solutions such as transportation stipends and more 
innovative and sustainable ones such as increased or new 
investments in school gardens, apiaries and chicken rearing to 
augment the provision of additional school meals, as well as 
literacy, numeracy and parenting support to broaden appreciation 
of the value of and education.  Importantly, all schools also 
formed attendance steering committees and what’s app groups 
comprised of staff, students, parents and community members 
to ensure regular communication and sharing of best practices 
– a simple but effective outcome also strategically linked to 
sustainability.

 If children are not consistently present at school they cannot 
be taught effectively. These ‘school’ grown solutions should prove 
useful to the rest of the Jamaican education system and to the 
finalization of a national attendance policy. It is hoped that this 
report will spark an institutionally grounded sharing that leads to 
relevant policy shifts and programme adjustments to help ensure 
that all Jamaican children are at school to fulfill the education 
system’s vision that “all children can learn, all children must learn.”

8.0 Conclusion



22   I   UNICEF – Survival: Staying Schooled in Rural Jamaica




