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Executive Summary 
 
This report presents the findings of a comprehensive conflict analysis for peacebuilding 
education and advocacy for The Gambia. The study was commissioned by UNICEF Gambia 
and its partner the Ministry of Basic and Secondary Education (MoBSE) to holistically 
understand the; (1) Drivers of conflict in The Gambia, (2) The enablers of peaceful coexistence 
at all levels (3) Whether or not the conflict drivers exaggerate inequities and increase 
vulnerability that consequently creates barriers for the attainment of children’s rights (4) To 
propose measures to address the conflict drivers.  
 
Methodology 
 
The study adopted both quantitative and qualitative methods of data collection. For the 
quantitative data, the questionnaire was scripted and uploaded to a mobile device via “kobo 
toolbox” application to enhance timely, accurate and reliable data collection. Qualitative data 
was collected through secondary data, conflict analysis workshops, key informant interviews, 
focus group discussions, and radio content coding.       
 
Key Findings  
 
Drivers of Conflict 
 
The data from the study show that in The Gambia the following are the key drivers of conflict: 
Social Issues:  social factors were identified as the key drivers of conflict in The Gambia. 900 
(24.3%) field respondents and key informant interviews cited social issues as a major driver 
of conflicts in the Gambian society. These social issues include; youth idleness, youth 
engagement in substance abuse, increasing rates of crimes such as robbery and house 
breaking, early childhood marriages, FGM/C, forced marriages, unemployment of the 
productive age and high poverty levels.  Elections: In the field data 817 (22.0%) cited election 
as another key driver of conflict. This featured constantly in time frame analysis and actor 
mapping but accordingly, this factor only was more prone during the electioneering calendar. 
Ethnicity/Tribalism: In terms of ranking, ethnicity was identified as the third most frequent 
driver of conflict. Per the household data, 539 (14.5%) attributed conflict that has intensified 
in the recent times in The Gambia to tribal lines. Scarce Resources: 411 (11.1%) identified 
scarce resources as another conflict driver. When resources are scarce, the allocation and 
distribution of the available resources become affected by prejudice. Governance 
Deficiencies: 371 (10.0%) respondents identified deficiencies in governance that gives rise 
to a high number of corruption cases, lack of rule of law in which case the law was 
misinterpreted, nepotism, lack of transparency and accountability, lack of responsiveness, 
lack of efficiency and effectiveness among other factors.  
 
Enablers of peaceful coexistence 
 
These were assessed form the institutional and individual levels: 
 
Enablers at Institutional Level 
Inclusive Government: The findings show 1,005 (36.1%) indicating inclusive government 
systems or approach as the best way to manage or mitigate conflicts. Patriotism: Love for 
country is another important enabler of peace. Most conflicts are driven by social and political 
factors that point to tribalism, individualism, and corruption.  
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But if the citizens are sensitized and encouraged to love and promote their country, then the 
primary, secondary and proxy actors’ interaction will result in peaceful coexistence. 309 
(11.0%) household respondents considered patriotism as a key enabler of peaceful 
coexistence. Sensitizing and promotion of Drama/ social awareness raising activities: 
299 (10.8) households believe that promotion of drama and social activities is another driver 
that can foster sustainable co-existence and peace. Dramas that carry the messages on the 
challenges, stigma and disadvantages of violent conflict as well as portray other positives of 
peaceful co-existence usher positive thinking among the initiators or parties to conflicts. 
Dialogue: Conversations/ discussions between the conflicting individuals or groups of 
individuals of differing views on a common subject have proved to be effective when both 
parties agree to talk. 245 (8.8%) of the interviewed respondents cited dialogue as an enabler 
of peace in the Gambian conflict dynamics.  
 
Enablers at Individual Level 
 
Tolerance and Acceptance: At individual level, respondents identified this as the most 
efficient and reliable. 782 (28.1%) respondents identified tolerance and acceptance as an 
enabler of peace. Accordingly, with the doctrine of tolerating and accepting others, conflicts 
and other disagreements will be mitigated. Dialogue: Dialogue/ discussions was identified by 
687 (24.7%) as another enabler of peace in their government. Dialogue was explained as 
talking sense with people of divergent views or differing opinions. Love, Unity and Solidarity: 
322 (11.7%) cited this factor as a peace enabler that are suitable to address their nature of 
conflicts. In The Gambian context love comes with emotional attachment and unity or solidarity 
are subsets that lead people to identify, associate, and live in harmony. Lobbying for Peace: 
271 (7.8) identified activities such as marathons, marches, organisation of radio or TV shows 
as important to promote peace within the households or among neighbors. This has been 
used world over to promote peace and solicit funds for either children, patients, or other 
vulnerability related initiatives. 
 
How inequities exacerbate vulnerabilities  
 
The study found out that the context and dynamics of inequities and vulnerabilities in The 
Gambia are pre-determined by three major perspectives notably: (1) Culture: some cultural 
values and practices such as preference for girl child, the practice of child marriages and family 
structure and system create undue pressure on family resources and children’s opportunities 
to thrive are reduced. Thus, their vulnerabilities are increased and inequities in society is also 
increased. (2) Geographical Area of Residence:  Location of families greatly influence their 
access to services whether educational, health or information. In The Gambia, rural locations 
generally have reduced access to social services thus increase their vulnerabilities. and (3) 
Religion:  It is understood that religion hardly creates inequities or vulnerabilities. What is 
generally observed is the misinterpretation of religious doctrines by their respective scholars. 
There is tendency for such misinterpretation to cause intolerance, hate and violent conflict 
thus rendering innocent followers vulnerable to reprisals. However, other crosscutting issues 
such as economic and political status do determine inequities and vulnerabilities as well.  
 
 
Conclusion and Recommendations 
 
According to the findings of the study, although The Gambia had not experienced any 
protracted violent conflicts such as armed civil unrest and inter-state conflicts, it had 
experienced pockets of political violence and civil disobediences. These attempted coup d’état 
of 1981, several failed coup d’états between 1994 to 12016, and the student demonstration of 
April 2000.  
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The major type of conflicts revealed in the study included intra- or inter-community land 
disputes, political disputes especially during election periods and tribal disputes which are 
generally politically induced. The context and dynamics of inequities and vulnerabilities 
reflected in the study were attached to culture, geographical area of residence and religion. 
The drivers of conflicts identified include; social issues, elections, ethnicity, scarce resources, 
governance deficiencies, boundary issues, while the enablers of peace identified include; 
patriotism, tolerance and acceptance, dialogue, promotion of music, dance and drama as 
sensitization tools among others. 
 
The study concludes that while The Gambia is able to maintain the peace in a region that is 
characterized by violent conflict motivated by social, political, religious and economical reason, 
it should continue to nurture the peace through reinforcing the enablers of peace, removing 
the drivers of conflict and reducing the inequities and vulnerabilities which in the long run may 
transform into enablers of conflict if not addressed. 
 
Recommendations  
 The study considered the recommendations at the levels of governments, Ministries, 

educational institutions, civil society organisations and international organisation.  The 
following are recommended: 

 The Government should promote inclusive policies and programmes which will create 
opportunities for youth employment and access to related issues.  

 MoBSE should strengthen and revitalize the guidance and counselling units to reflect 
trainings and advocacy on patriotism, negotiations, anger management, children’s rights, 
and life skills education that are vital in enabling peace. 

 MoBSE should build the capacities of Parent Teacher Associations (PTA) and teachers 
on techniques of counselling, anger management, children’s rights and issues of 
patriotism. 

 MoBSE should strengthen the life skills unit to conduct in-service training on anger 
management, patriotism, conflict resolution, children’s rights and negotiation skills. 

 MoBSE should review their curriculum and incorporate courses on peaceful coexistence 
such as patriotism, negotiations, anger management, conflict resolution, children’s rights 
and life skills.  

 Education facilities should be restructured to accommodate children living with 
disabilities. This should include the construction of ramps to access facilities and special 
toilets, as well as the provision of sanitary products for such children. 

 MoBSE/Curriculum Directorate (CREDD) should translate the child rights related 
instruments into Arabic and by extension make provision to accommodate the needs of 
the visually impaired and hard of hearing. 

 MoBSE through ANFEU to Strengthen adult and non-formal education for illiterate adults 
as well as out of school youths by providing functional literacy programmes on 
patriotism, negotiations, anger management, conflict resolution, children’s rights and life 
skills.  

 The Alternative Learning Programme (ALP) should incorporate patriotism, negotiations, 
anger management, conflict resolution, children’s rights and life skills as part of their 
strategy to cater for school dropouts. 

 Gambia College should incorporate issues of anger management, patriotism, negations 
skills and children’s rights and responsibility in their life skills curriculum to address social 
issues. 

 Gambia College should put more focus on extra curricula activities like drama, music and 
sport to promote coexistence among the learners and motivate the wider audience in 
understanding the benefits of conflict free environments, peaceful coexistence and show 
the negative effects of conflicts to the society. 
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 The National Council for Civic Education (NCCE) should advocate measures to mitigate 
conflict issues such as internal family disputes, tribal disputes, community disputes, 
family versus family disputes, tolerance, and reconciliation for peaceful co-existence 
among Gambians. 

 Civil society organizations in consultation with faith-based Organizations, the police, 
Village Development Committees (VDC), should conduct community sensitization on 
issues of family conflicts, domestic violence and children’s rights and responsibility in the 
Gambia to strengthen   the school environment. 

 Civil society including the Supreme Islamic Council, GAMCOTRAP, CPA, should 
advocate for the enforcement of anti FGM/C law to protect the girl child. 

 The NCCE in collaboration with MoBSE/Schools should conduct sensitization training for 
the PTA, teachers and parents on issues of Peace Building and related issues affecting 
children in the school environment 

 NCCE in consultation with MoBSE should raise awareness of teachers, and parents on 
the provisions related to children’s rights, patriotism, negotiations, anger management 
and conflict resolution.  

 The NCCE should ensure their advocacy programmes take on board the following 
drivers of conflict in the Gambia such as social, elections, ethnicity, scarce resources, 
governance and boundaries to promote peaceful co-existence. 

 UNICEF with other international organizations should support in leveraging funding 
opportunities for the implementation of the recommendations of this report. 

 UNICEF and other international organisations should support the implementation of the 
above recommendations by providing the required technical expertise. 

 International Organization for Migration (IOM) in partnership with Child Protection 
Alliance (CPA), National Council for Civic Education (NCCE), National Youth Council 
(NYC), Alternative Dispute Resolution Secretariat (ADRS) and Alternative Learning 
Programme (ALP) should support public campaigns to encourage parents to invest in 
education rather than investing in ‘Backway’. 
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Chapter One: Introduction 
 
A. Background Information 

 
A.1 The Country Context 

 
Gambia is the smallest country on mainland Africa, bordered on the North, South and East by 
the Republic of Senegal and by the Atlantic Ocean on the West. It covers a total land area of 
10,689 km2, and 11.5 km2 water1 and has a population of approximately 1,922,950; with 52.4% 
female compared to 47.6% male.2 Nearly 53.9% of the population is 0-19 years, 23% between 
20-34 years, and only 23.1% are 35 years and above.3 Gambia is ranked 173 out of 188 in 
the United Nations’ Human Development Report (HDR), 2016. The main sectors driving 
economic growth are Services, Agriculture and Tourism.4  Income poverty and household food 
insecurity are widespread with nearly half of the population (48.4%) living below the absolute 
poverty line of US$1.25 per day; while 36.7% live in extreme poverty (2010). About 40% of 
people are considered ‘working poor’; meaning that their earning capacity and standard of 
living is inadequate to meet basic needs, (MoFEA, 2011). 
 

A.2 Political Context 
 
The post-independence political and economic history of the Gambia can be categorized into 
three major phases. The phases in this context relate to the political regimes of the first 
Republic (1965 – 1994), the second Republic (1994 – 2016) and the third Republic (2017 to 
date). The period 1965 to 1994 witnessed the first political leadership under the People's 
Progressive Party (PPP) under the leadership of Sir Dawda Kairaba Jawara who ascended to 
power around 1963 and led the country to independence in 1965.5 This reign continued amidst 
political rivalries and an attempted coup in 1981 that left several hundreds of people dead.6 
Although this led to the signing of the 1983 Treaty of Confederation between The Gambia and 
Senegal, a successful coup d’état was staged in 1994. The main drivers of conflict associated 
with the first Republic where; (i) a weakening economy and (ii) allegations of corruption by 
some selected personnel in the government of the time.7 
 
The second Republic was established following the successful 1994 coup d’état led by Yahya 
Jammeh now voted out of office. The political reign of former President Yahya Jammeh initially 
ushered in a transitional government in (1994 - 1996) under the Armed Forces Provisional 
Ruling Council (AFPRC). During this transition period, opposition political activities were 
abolished until the proclaimed transition plan for a return to democratic civilian rule that 
established the Provisional Independent Electoral Commission (PIEC) in 1996 with the 
mandate to conduct national elections. After a constitutional referendum in 1996, elections 
were held every 5 years and Jammeh won all except the 2016 election.  
 
During the period 1996 - 2016, the main opposition political party the United Democratic Party 
(UDP) continued losing elections to APRC by a large margin in both the presidential and 
parliamentary elections.  
 

                                                           
1 GBoS, (2013) The Gambia Population and Housing Census 2012 Provisional Report pdf. Accessed fromhttp://gbos.gov.gm/ as 
of 16th September 2017  
2 See GBoS, (2015/16) Statistical Abstract, The Integrated Household Survey of March 2017 Page 24. Accessed from 
http://gbos.gov.gm/ as of 16th September 2017  
3 Ispit  
4 See Programme for Accelerated Growth and Employment (2012-15) P.6-13 
5 Hughes Arnold & David perfect, (2006). Apolitical History of the Gambia 1816-1994, NED New Edition, University of Rochester 
Press. Can as well be accessed at http://www.jstor.org/stable/107722 
6 See Uppsala Conflict Data Program Gambia. In depth: Economic crisis and a leftist coup attempt in 1981. 
7 Ipsit  
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Chapter One: Introduction 
 
A. Background Information 
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were held every 5 years and Jammeh won all except the 2016 election.  
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1 GBoS, (2013) The Gambia Population and Housing Census 2012 Provisional Report pdf. Accessed fromhttp://gbos.gov.gm/ as 
of 16th September 2017  
2 See GBoS, (2015/16) Statistical Abstract, The Integrated Household Survey of March 2017 Page 24. Accessed from 
http://gbos.gov.gm/ as of 16th September 2017  
3 Ispit  
4 See Programme for Accelerated Growth and Employment (2012-15) P.6-13 
5 Hughes Arnold & David perfect, (2006). Apolitical History of the Gambia 1816-1994, NED New Edition, University of Rochester 
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The Jammeh era however, was tainted by restriction of freedom of press, allegations of many 
disappearances and human rights violations (including prosecuted acts of homosexuality), 
suppression of dissent and a crackdown on sorcery in the nation,8 all of which may have 
accounted for his re-election. 
 

A.3 Social Context 
 
Gambia is the 73rd most densely populated country in the world and 10th in Africa.9 The 
Gambian culture is similar to Senegal with whom they share border and Islam is the most 
followed religion that has shaped the way of life and Christians are estimated to be 4.3 percent 
of the total population.10 The major ethnic groups include the; Mandinka, Fula, Wolof, 
Sarahule, Majango, Serer, Jola, Aku with other minority ethnic groupings like Susu, Balanta, 
Karonicka, Bainuka, Mankange that are of equal importance.11 The communities have close 
cooperation and interaction through intermarriages among the ethnic groups  and other 
nationals. 
 
According to IHS (2016), human settlement in The Gambia spreads across both banks of the 
river within the eight Local Government Areas (LGA) of Banjul, Kanifing, Brikama, 
Mansankonko, Janjabureh, Kuntaur, Kerewan and Basse. The peace-loving nature of the 
people earned the country the name “Smiling Coast of Africa”, with significant western tourist 
presence during the months October to April.  
 
Literature Review 
 
In the first two post-independence regimes, conflict and violence were witnessed. This was 
majorly due to structural influenced ideas (political, cultural, economic, historical backgrounds, 
prejudices, beliefs, perceptions and feelings, statements, offences, insults and attacks)12 and 
the presence of conflict actors to castigate the violence. Galtung argues that this is a human 
trend. Conflicts and violence are always present when human beings are influenced so that 
their actual somatic and mental realizations are below their potential realizations.13 Therefore, 
peace is not merely the absence of direct violence (negative peace) but also the absence of 
structural violence (positive peace). It is therefore on the basis of these arguments that 
Gambia is seen to have experienced all forms of violence that include; fear, human rights 
violations, state intolerance to divergent views, political and emotional chaos, people exodus, 
ethnic and financial drivers, divided country, fragility and ethnic sentiments in the post-
independence era. To minimize these, promotion and advocacy for intervention, building 
legitimate and accountable democratic institutions through elections, rule of law and promotion 
of human rights, free media, market economy and civil society become agents of 
Peacebuilding in the state.14 
 
The third Republic is the government established by the “Coalition 2016” after emerging 
victorious in the December 2016 presidential elections.  
 
The elections brought about the ascent of His Excellency President Adama Barrow to power 
with 43.3 per cent of votes compared to 39.6 per cent and 17.1 percent for Yahya Jammeh of 
APRC and 17.1 per cent for Mama Kandeh of GDC.  
                                                           
8 See Corey-Boulet, Robbie; John, Abdoulie (2016). "Gambia leader's hold on power ends with surprising speed" Associated 
Press.  
9 See GBoS, (2013) The Gambia Population and Housing Census 2012 Provisional Report pdf. P.9 
10 GBoS, (2017). Integrated Household Survey 2015/2016, Vol. 1 Statistical Abstract; The Government of Gambia 
11 Mwakikagile (2010). The Gambia and its People: Ethnic identities and cultural Integration in Africa. New Africa Press, ISBN-
13:9789987160235 
12Hughes Arnold & David perfect, (2006). Apolitical History of the Gambia 1816-1994, NED New Edition, University of Rochester 
Press. Can as well be accessed at http://www.jstor.org/stable/107722 
13 Balfit Singh Grewal from Johan Galtung: Positive and Negative Peace; 2003  
14 See Boutros- Ghali Report: An agenda for Peace 1992. 
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The “Coalition 2016” was formed by at least seven political parties and one independent 
candidate in The Gambia. These political parties include; United Democratic Party (UDP), 
People's Democratic Organisation for Independence and Socialism (PDOIS), National 
Reconciliation Party (NRP), The Gambia Moral Congress (GMC), the National Convention 
Party (NCP), the People's Progressive Party (PPP), and the Gambia Party for Democracy and 
Progress (GPDP).  
 
The salient correlation between these political regimes is that they have been marred by 
indices of conflicts at different levels and perpetrated by different actors. It can therefore, be 
argued that much as Gambia has been considered more peaceful compared to other African 
countries especially in the ECOWAS region, it was only latent peace that existed.  
Furthermore, common to the three political regimes is the fear factor among the citizens on 
the stability of the country. In the “Coalition 2016” era, the transitional period during which 
Jammeh rejected the election results and tried to cling to power caused a lot of anxiety. 
Despite extensive diplomatic efforts involving several African heads of state, the situation 
escalated to military intervention by armed forces from several nearby ECOWAS countries 
before Jammeh finally stepped down as president. 
 
On this note, conflict analysis becomes a crucial tool for design, implementation and 
evaluation of Peacebuilding programmes.15 In achieving sustainable coexistence, analysis of 
conflicts should focus on two factors:  

i. The internal and external factors that create conditions for the outbreak of conflict (root 
causes)  

ii. How to bring together different stakeholders around conflict analysis, action planning 
and peacebuilding processes. 

 
In undertaking conflict analysis, the involvement of multiple actors, groups, issues and other 
factors is essential to help organisations trying to address conflict to know how to promote 
positive changes in the situation to reduce potential for violence and/ or transform the conflict 
to make room for development and social justice. This combined with the desire to explore 
both the deeper structural causes and more immediate triggers of violence is important 
especially when the purpose of the analysis is associated with conflict prevention. However, 
the conflict prevention and Peacebuilding initiatives in a nation are enabled when coupled with 
vibrant civil society that occupies a vital part of an accountable society in which values of trust 
and cooperation are central. 
 
If powerless and marginalized people are empowered to exercise their rights to political 
participation, freedom of expression, information and assembly, access to justice and to 
economic, social and cultural rights, then enablers of peace would be set on the ground. As 
rightly put by Oxfam GB (2011), the roles of civil society in reducing violent conflict and 
promoting Peacebuilding should focus among other things on protection of citizens against 
violence, monitoring of human rights violations, advocacy for peace and human rights, inter-
group social cohesion, facilitating dialogue, service delivery, conflict transformation and 
conflict sensitivity adventures.16 
 
A.4 Linking Education, Advocacy and Conflicts  
 
Educational systems and Advocacy strategies are both catalysts for conflict and avenues for 
finding peace.  
 

                                                           
15 See Global Partnership for the Prevention of armed conflict, 2015, Pg. 6 
16 Oxfam GB (2011). With and without the State: Strengthening Civil Societies in Conflict affected and fragile countries. A summary 
of current thinking and implications for practice. P.2 Can be accessed on http://policy-practice.oxfam.org.uk/publications 
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Since the dominance of the nascent diplomatic theory (this theory gained dominance during 
first world war with its architects arguing that, since the state had failed to maintain peace and 
security that saw the world descending into catastrophic wars, non-state actors like 
educationist, Non-Governmental Organizations, Inter Governmental Organizations and 
multinational corporations should be given opportunity to foster world peace and security).17 
Based on the propositions of the nascent school of thought, early 1920s to 1940s saw the rise 
of non-state actors to influence the international and national affairs through advocacy and 
educational systems.18 However, advocacy and education have compelled different people to 
disagree and to fight one another. In a similar vein, it has united people and led to their living 
together in harmony because they accentuate peaceful co-existence, common language, and 
facilitating communication. That notwithstanding, peace or peaceful co-existence without 
conflict is neither healthy nor sustainable. This is because conflict is not totally negative; it can 
be functional or dysfunctional depending on how it is handled or managed. Conflict is therefore 
an integral part of social and political change. To understand these controversies, this study 
appreciates and takes into consideration the rational of robust conflict analysis strategies to 
forge sustainable peace building education and advocacy strategies for The Gambia. 
 
In The Gambia, the education system has Early Childhood Education (3-6 years), Lower Basic 
education, Upper Secondary School, Senior Secondary school and thereafter Tertiary and 
University Education. It should be noted that, Education plays a central role in shaping 
children’s emotional and cognitive development and advocacy on issues affecting children 
especially education, health, nutrition, and protection fosters the realization of their rights. 
However, education systems and advocacy can be a double-edged sword that can unite 
people as agents of peace or actors of conflict and at the same time divide people to fight 
against each other.  
 
B. Problem Statement 
 
According to the Integrated Household Survey (IHS) conducted by GBoS in 2015/16, the 
country has a total population estimate of 1,922,950 persons out of which 95.7 percent are 
Muslims. During, the regime of former president Yahya Jammeh who ruled the country on 
decree and hostility towards divergent views, media and the elite, many conditions, indices 
and indicators of latent peace were already set awaiting a trigger to escalate into violent 
conflict. Latent peace conditions like high levels of inequities towards specific groups and 
gender, low levels of secondary school enrolment and high rates of school dropouts, high 
levels of illegal migration to Europe “Backway” and high levels of brain drain were common.19 
As a nation with a legal and moral obligation to implement the Sustainable Development Goals 
2030, The Gambia has to comply with the salient Goals of the global programme towards the 
realization of children’s right notably Goal 4 (Quality Education), Goal 10 (Reduced Inequality), 
and Goal 16 (Peace, Justice and Strong Institutions) of the SDG.  Failure to implement, 
protect, and realize these goals can lead to inequities, vulnerabilities, human rights violations 
and lack of quality and proper education that can translate to drivers of conflict and 
consequently affect the realization of children’s rights. It is therefore on this premise that this 
research study focused to comprehensively execute a conflict analysis of The Gambia for 
Peacebuilding Education and Advocacy. 
 
 
 
 
 

                                                           
17 Murray Stuart. (2006). Reordering diplomatic theory for the twenty first century: a tripartite approach, bond University. 
18 Ipsit  
19 See Labour Force survey of 2012 cited in the National Education Policy 2016-2030 P.19  
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C. Assessment Objectives 
 
The main purpose of this assignment as stipulated in the TOR is to understand holistically (i) 
the drivers of conflict in the Gambia, (ii) the enablers of peaceful coexistence at all levels (iii) 
whether or not the conflict drivers are exaggerating inequities, increased vulnerability and 
creating barriers for the attainment of children’s rights then (iv) propose measures to address 
the conflict drivers.  
 
Specific Objectives of the study 
 
The specific objectives of this study are to; 

i. Assess the general context and dynamics of inequities and vulnerabilities that have 
the potential to drive violent conflict and compromise the realization of the rights of 
children. 

ii. Identify the roles of stakeholders in driving conflict as they also provide services for the 
realization of children’s rights especially to education, health, nutrition and protection 

iii. Identify the key drivers and enablers in areas of capacities, systems and structures 
that serve as push or pull factors for the onset of violent conflict among Gambia 
communities, resulting in children’s rights not being realized. 

iv. Identify the role of the education sector in the prevention of conflict and as an enabler 
for the building of the sustainable peace.  

 
Deriving from those specific objectives, the guiding research questions for this study are:  

i. What are the driving factors of conflict? How are people being drawn into vicious cycles 
of conflict? 

ii. What are the key dynamics and types of conflict existing in The Gambian society? How 
do they reinforce inequity and vulnerability of children? 

iii. How does the education system, the informal structures and the media reinforce 
stereotypes and biases which drive conflict?  

iv. How do traditional norms and values systems and practices reinforce conflict and 
enable peace in Gambian society? 

v. What innovative strategies could be used in the education sector to bring people 
together from divided lines? 

D. Conceptual Framework and Underpinning 

Dynamics of 
inequities and 
vulnerabilities 

 Stagnation in per capita 
incomes 

 Horizontal inequality 
 Vertical inequality 
 High poverty levels 
 Reduced government 

revenues and social 
expenditure 

 Unequal access to 
political power among 
groups 

 

 

Stakeholders of conflict 

 TANGO 
 MoBSE 
 UNICEF 
 Child Fund 
 Agency for the Development of 

Women and Children (ADWAC) 
 Agency for Village Support 

(AVISU) 
 Association for promoting 

Women Advancement in 
Gambia (APGWA) 

 FFHC 
 SOS Children Village  
 West African Network for 

Peacebuilding (WANEP) 
 Gambia Red Cross Society 

Key drivers and 
enablers of conflict 

 Ideological factors 
 Socio-economic 

factors 
 Political factors 
 Poverty and 

inequalities 
 Low education 
 Marginalisation 
 Corruption 
 Natural resources 
 Stereotypes 
 Injustice  
 Poor governance  
 Cultural differences  

 

Role of education 
sectors in 

preventing conflicts 

 Conflict sensitive 
programming 

 Institutional and 
governance reforms 

 Education for All 
 Education for 

reconstruction, 
reconciliation and 
Peacebuilding 

 Theory of Change 
 Classroom pedagogy 

and language 
instruction  

 Curriculum and text 
book reforms 
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D.1 Conceptual Underpinning  

As indicated in the conceptual framework, factors like stagnation in per capita incomes, 
horizontal and vertical inequalities, high levels of poverty, reduced government revenues and 
social expenditure, unequal access to political power among groups culminates in inequities 
and vulnerabilities that trigger or set luxuriant indices for conflict drivers. The key drivers that 
arise include; ideological factors, socio-economic factors, marginalization, corruption, 
stereotypes, injustice and poor governance among others to create uneasy situations that 
create conflict conditions. To mitigate conflicts, the role of the education sector is very crucial 
at all levels.    
 
In relation to the conceptual framework, the presence of stakeholders of conflict, drivers and 
enablers of conflict in any given environment generates conflicts. These conflicts perceived or 
real have great negative effects on the cognitive and emotional development of children. It is 
therefore important that the education system in any society should put more emphasis on 
how to prevent conflict and sensitize the community on the advantages of peaceful co-
existence and the disadvantages of conflicts. As an extension to the arguments of “peace 
theory”20 democracies or democratic countries strive to eliminate the drivers of conflict and 
establish the enablers of peace. The assumptions underlying the theory are that; (i) democratic 
leaders are forced to accept liability for conflict losses to a voting public, (ii) people in publicly 
accountable states are inclined to establish diplomatic and independent institutions for 
resolving internal tensions, (iv) democracies are not inclined to view divergent views as hostile 
and (v) democracies tend to possess greater public wealth than unaccountable individuals. 
Therefore, The Gambia with the portrayed “new democratic dispensation” that has seen a 
democratically elected government ascend to power, it’s envisaged that the “peace theory” 
assumptions will prevail over to eliminate the drivers of conflict and foster the enablers of 
peace.  
 
E. Study Key Concepts  
 
Advocacy: Is a movement by either groups of people or an individual with the aims to 
influence decisions within the cultural, social, political and economic systems and institutions. 
These movements can be undertaken through media campaigns, public speaking, 
commissioning and publishing research, conducting exit polls or the filing of an amicus brief. 

 
Civil Society: In this context, is the relationship between citizens and the state i.e. community 
self-help groups, trade unions, business groups, women movements, development 
Organisations, humanitarian Organisations, faith based Organisations, human rights activists, 
peace campaigners etc. 

 
Conflict Analysis: This is the deliberate and systematic study of the profile, causes, actors 
and dynamics of conflict in any given situation. 
 
Conflict Drivers: These are the causes, and actors that lead to an escalation of a conflict in 
a particular situation or circumstance. 
 
Conflict Sensitivity: Capacity of an Organisation/individual to understand the conflict context 
in which interaction between operations and the conflict context occurs, and the capacity to 
act upon understanding of these interactions to minimize the negative impact and maximize 
positive impacts on the conflict context and the interactions. 

 

                                                           
20Pugh, Jeffrey (2005). "Democratic Peace Theory: A Review and Evaluation." CEMPROC Working Paper Series. 
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Conflict Transformation: The approach that seeks to transform the very systems, structures 
and relationships which give rise to violence and injustice a long term and gradual process 
which must involve a wide range of comprehensive actions and actors across different sectors 
of society as they work together to develop strategic goals for change. 
 
Conflict: Is a straining of the relationships between two or more parties with divergent beliefs 
and roles, which can be over ideology, politics, or religion that can lead to a struggle, 
resistance, opposition, antagonism, discourse, clash set up by clash between opposing and 
contradicting impulses in an individual which leads to decline in morals. 
 
Education: In this context is the formal and informal process of enabling learning or the 
acquisition of knowledge, values, skills, beliefs and habits through  knowledge, skills, values, 
beliefs, and habits through storytelling, discussion, teaching, training and directed research.  

 
Kafoo: Local group of women that come together for a common purpose in the villages (tie 
and dye, soap making,). 

 
Out of school: This a person or a group of persons who are of school age but are not 
attending school or have dropped out of school for some reasons. Others have completed one 
level of education are informally or formally employed and unskilled/skilled.  
 
Peacebuilding: Is the process of creating self-supporting structures that “remove causes of 
conflicts and offer alternatives to conflicts in situations where conflicts might occur.”  
 
Violence: Violence is the intentional use of physical force or power, threatened or actual, 
against oneself, another person, or against a group or community, which either results in or 
has a high likelihood of resulting in injury, death, psychological harm, mal-development or 
deprivation.  
 
Youth: Youth is the time of life when one is young, but often means the time between 
childhood and adulthood (maturity). Youth is an alternative word for the scientifically-oriented 
adolescent and the common terms teen and teenager. Other common terms for youth are 
young person and young people. 
 
F. Methodology   
 
This section presents the methods and processes that were undertaken by the research team 
in executing the assignment of participatory conflict analysis through application of various 
tools, data collection, analysis and interpretation. This included preliminary discussions, 
sampling techniques, data collection methods, analysis, ethical considerations and 
overcoming the challenges faced during the execution of the assignment. 
 
F.1 Pre-Field Consultations with UNICEF and MoBSE 
 
The first step in this intervention was the preliminary discussions with major stakeholders. This 
included UNICEF, the Ministry of Basic and Secondary Education and the Consultant. In these 
discussions, the work plan, proposed methodology and the inception report were reviewed 
and agreed upon. In addition, documents to be reviewed were identified and accessed, 
research instruments were designed and reviewed. 
 
F.2 Conflict Analysis Workshop and Training of Enumerators 
 
In this initial stage, a conflict analysis workshop was organized with the research supervisors 
and data enumerators.  
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In the workshop, relevant conflict analysis tools notably; Conflict tree, Actor mapping, Time 
frame analysis, and the conflict triangle model were used to customize the conflict analysis to 
the Gambian perspective. This was considered essential to ascertain the common indices in 
terms of profile, causes, actors and the dynamics of conflicts in the Gambian context. 
 
The recruitment of field enumerators and supervisors was undertaken by the Consultant. The 
process was based on individual interest, competence and experience in research as well as 
ability to communicate in the local languages. During the training, the research enumerators 
were briefed on the objectives of the study, how to identify the appropriate respondents at 
various levels and how to ask the questions and record the responses correctly.  
 
The enumerators and supervisors also participated in the pre-test exercises to assess the 
survey instruments and procedures to be used in the main survey, enabling them to familiarize 
with the survey tools before the main field data collection.  
 
F. 3 Method of Data Collection and Analysis 
 
F.3.1 Desk Review 
 
The desk review process involved the identification and obtaining of all the necessary 
documents linked to conflict drivers and enablers of peace in The Gambia. This phase also 
involved review of documents and literature on international best practices on Peacebuilding 
and advocacy. The review of the documents enabled the research team to understand the 
concept in detail. Documents identified and reviewed during this assignment include: 

 United Nations Peacebuilding Fund Conflict analysis (2009) 
 Dakar Framework for Action on EFA 
 Education for All paper by UNESCO 
 UNICEF Technical and Training Materials prepared for Education and Peacebuilding 

Initiatives, 
 Curricula Development and Training Manuals 
 Gambia Government Education policy 2004-2015 
 Ministries of Basic and Secondary Education and Higher Education, Research, 

Science and Technology, Education Sector Policy 2016-2030 
 United Nations Convention on the Rights of the Child (UNCRC) 
 African Charter on the Rights and Welfare of Children (ACRWC) 
 Gambia Children’s Act 2005 
 National Child Protection Strategy  
 Demographic Health Survey Report of 2013 
 Other relevant local studies notably; 2014 Survey on Physical and Humiliating 

punishment of children in Gambia, The Scoping Survey of the Majalis, The Disability 
Survey, Child Rights Situational Analysis Report, The Gambia Child protection system; 
Mapping and Assessment Report 2014. 

 
 

F.3.2 Focus Group Discussions, Case Studies and Field Observations 
 
FGDs were conducted to obtain information from the students and pupils from Lower Basic, 
Upper Basic, Secondary and Majalis (Koranic) schools. This approach helped to obtain in-
depth information on concepts, perceptions and ideas of groups of children in the conventional 
schools and children out of schools. In each education region, three FGDs were held with 
pupils and students, whereas with Majalis they were only held in Region One and Region 
Four.  
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A case study is an empirical inquiry that investigates a phenomenon within its real-life context; 
it is based on an in-depth investigation on a single individual group or event to explore the 
underlining principles.21 The research team documented case studies and case narratives to 
demonstrate narratives. 
 
Field observations were carried out by the documentation team during the execution. This 
information was used in the triangulation of data sourced from the literature review, structured 
interviews, key informant interviews and focus groups.  
 
F.3.3 Key Informant Interviews 
 
A number of key informant interviews were conducted. Among the categories of key 
informants identified and successfully contacted for points of view were:- Forum for Africa 
Women Educationist Gambia (FAWEGAM), Young Men Christian Association (YMCA), Child 
Fund Gambia (CFTG), West African Network for Peacebuilding (WANEP), SOS Secretariat in 
Gambia, Child Protection Alliance (CPA) Gambia, Institute for Social Reformation and Action 
(ISRA), Alternative Dispute Resolution Secretariat (ADRS) Gambia, The Gambia Committee 
on Traditional Practices (GAMCOTRAP), National Nutrition Authority (NaNA), Ministry of 
Basic and Secondary Education (MoBSE), and other people that are considered important in 
society like the chiefs, Alkalos, Imams and Priests (Religious leaders).  Efforts were made to 
ensure that all the targeted KIs participated and responded to the set of questions.  
 
F.3.4 Structured Interviews 
 
These were conducted using questionnaires that were administered to randomly selected 
households in the six education regions in the Gambia. The targeted and eligible respondents 
where two permanent residents or visitors present in the household on the night before the 
survey was carried out and above the age of 18 years. The respondents were interviewed to 
gather their knowledge and understanding on the drivers of conflict and enablers of peace in 
the country. One all-inclusive questionnaire was used for the survey. Questionnaires and field 
procedures were pre-tested prior to the main survey. Data collected in the household 
intervention, included age, sex, marital status, education attainment and current school 
attendance of all the respondents.  
 
F.3.5 Radio Show Data Collection 
 
The study further used content coding as another data gathering platform. Among the radio 
stations within the country, Paradise FM morning programme known as the “Kinkiliba Show” 
was selected for content coding. One Radio presenter on the morning programme was 
selected and trained with the rest of the enumerators on how to gather data.  
 
Five days of the “Kinkiliba Show” were used to facilitate the discussions on different 
viewpoints. The guide questions for the programmes were: - 
 

i. What are the causes of conflicts in the Gambia? 
ii. What suggestions would you propose to the education sector of Gambia in terms of 

building sustainable peace?  
iii. What ideas would you suggest to have a lasting settlement to disputes, disagreements 

and violent conflicts in Gambia?  
iv. What would you suggest for lasting peace in Gambia? 

 

                                                           
21Shepard, Joh; RobertW Green (2003) Sociology And You . ohio: Glencoe mcgraw- hill. Pp.A-2.ISBN 0078285763 , also see 
Robert K.  In Case Study Research Design And Methods. Fourth edition. Sage publication California 2009. ISBN 978 – 1 – 4129 
– 6099- 1 
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The responses and comments of radio listeners during the call-in sessions, messages from 
social media platforms of Gambian nationals living locally and in the diaspora and foreign 
nationals living in the Gambia where recorded on paper. Content coding was then executed 
to identify the most common responses on the discussion themes.   
 
F.3.6 Sampling 
 
The sample for the study was designed to provide estimates at the national and provincial 
levels as well as for rural and urban areas within the provinces. In order to have an accurate 
sample size for the assignment, the Yamane (1969) method of determining the sample size 
was used to obtain a representative sample size for the quantitative element of the study. The 
probability sampling technique was employed so that each sample was given the same 
probability of being chosen and making it possible to estimate sampling errors.  
 
The multi-stage sampling method was adopted in identifying and selecting the respondents 
for the quantitative response. This was done through a stratified sampling structure by allotting 
the study population into groups/strata hence setting the sample size per stratum to guarantee 
that specific groups were represented.   
 
Therefore, 280,65922 Households in the Gambia were distributed into 6 strata which were 
derived from the Regional Education Directorates. The households in the Local Government 
Areas were allotted according to the REDs used as field data collection intervention strategy. 
In each stratum, herein as the RED, frequencies were estimated from the relative density 
volumes to determine the sample size. Thus, 280,659 households in Gambia were considered 
as the units of analysis, the sample size was determined by using the Yamane (1969) formula 
and the precision of the estimates was increased by suppressing errors in the estimates. In 
adopting the formula, confidence level was estimated at 99 per cent while sampling error was 
considered at 2.5 percent. 

Where 
N: population size (in this case the total number of households) 
n: required sample size and 
e: sampling error (with a sampling error of 2.5 percent, household population of 280,659  
Therefore: - 
N = 280,659 
e = 2.5% 
n = 1591 

  
Furthermore, for the stratified sampling technique, the proportionate stratification sample size 
determination method was adopted to obtain a representative sample according to the 
population size of the stratum, in this case the Regional Education Directorate. The equation 
used to determine the sample size was: 

𝑛𝑛ℎ = (𝑁𝑁ℎ𝑁𝑁 )𝑛𝑛

Where: - 
nh: is the sample size for stratum h, 
Nh: is the population size for stratum h, 
                                                           
22 See GBoS, (2015/16) Statistical Abstract, The Integrated Household Survey of March 2017 Page 24. Accessed from 
http://gbos.gov.gm/ as of 16th September 2017 

 21 *
N n
N e


  21 *

N n
N e






Conflict Analysis of The Gambia for Peacebuilding Education and Advocacy 2017 

 

January 2018  11 
 

N: is the total population size, 
n: is total sample size 
 
Table 1: Stratified Units of Analysis According to the Six Education Regions 
 

Stratum  No. of 
Districts 

No. of H/H 
proportion 
(Nh) 

Household 
sample size 
(nh) 

No. of respondents 
to be interviewed  

Regional Education Directorate 1 (KM and 
Banjul) 4 77421 439 878 

Regional Education Directorate 2 (WCR) 9 103690 588 1176 

Regional Education Directorate 3 (NBR) 7 27478 156 312 

Regional Education Directorate 4 (LRR) 6 11984 68 136 

Regional Education Directorate 5 (CRR) 10 25428 144 288 

Regional Education Directorate 6 (URR) 7 34659 196 393 

Total 43 280,659 1,591 3,182 

F.4 Data Processing and Analysis 
 
Data recorded both manually and by use of electronic recorders was transcribed and typed. 
Analysis was done using the grounded theory approach of open coding and categorizing 
(Strauss & Corbin 1990). Therefore, data processing and analysis focused on reducing raw 
data into manageable proportions and summarizing it in a form that brings out salient issues 
of the survey.   
 
F.4.1 The Analysis of Qualitative Data 
 
The analysis of qualitative data was done concurrently with fieldwork in a reflexive and iterative 
process. Following field data collection, hand written notes mainly from the FGDs and Key 
Informative Interviews (KIIs) were assembled and typed into a word processing program - 
Microsoft Word. The notes were read thoroughly and coded manually. Coding helped to 
classify responses into meaningful categories to bring out their essential pattern. This closely 
followed the main themes of the survey. The codes were carefully developed to ensure that 
they were mutually exclusive, exhaustive and representative. Consequently, if an idea 
resembling or closely related to one previously labelled in the text was identified, a similar 
label was attached. The text segments with similar codes and meaning or referring to related 
issues were then grouped together for meaningful presentation.  
 
F.4.2 The Analysis of Quantitative Data 
 
The structured interview questionnaire was uploaded on the Open Data Kit (Kobo Toolbox) 
platform that was installed on Android smart phones.  Enumerators collected data using smart 
phones and data was transferred and hosted on a cloud server before being downloaded as an 
Excel sheet document. The data downloaded as Excel was exported to SPSS (Statistical 
Package for Social Sciences) for more detailed analysis. Logical checks and frequency runs 
were made on all variables to further the accuracy and consistency of the data and identify any 
outliers before the actual data analysis. Conclusions of the study were based on empirical and 
analytical trends/issues emerging from the study.  
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F.5 Ethical Considerations 
 
All data were only accessible to the research group. Respondents were assured of 
confidentiality and where children had to be interviewed (respondents less than 18 years) 
double consent was sought-from the children, school authorities and/or the parents/guardians. 
Informed consent was attained by explaining the objectives of the study, benefits and the right 
to withdraw from the study without any consequences to the participant at any time during the 
interview if the respondent wished to. All documents reviewed were cited correctly in the text 
and the references. 
 
F.6 Quality Assurance 
 
Quality assurance started at the preparation of the proposal by selecting the right personnel 
and by arranging a suitable project organisation. The proposal itself was obviously well thought 
through and professionally formatted. The Quality plan considered the specific scope and 
nature of the services and was the means of bringing the quality assurance policies of the 
consultant into the programme. The Consultant ensured compliance to the quality plan for the 
study. The quality plan consisted of a number of procedures describing the project 
organization and how specific tasks were to be performed and the levels of responsibility. 
Furthermore, the plan specified procedures for project control (self-check, discipline check 
and document check) procedures. 
 
The overall purpose of this activity was to ensure that the objectives of the consultancy were 
adhered to and the tasks at hand were completed within the stipulated timeframe. This was 
followed by conducting regular internal meetings, producing internal progress reports and peer 
review of work products before the work was submitted to UNICEF Gambia.  
 
F.7 Limitations of the Study 
 
The major challenge of the study related to the unreliable electricity supply in the Greater 
Banjul Area that consequently affected the sustainability of phone and tablet batteries during 
field intervention. 
 
In terms of Household interviews, the following challenges were encountered: 

I. Some respondents were pessimistic about the study citing previous studies that have 
not been directly beneficial to them in terms of direct returns; 

II. Some respondents interpreted the study as a political witch – hunt;   
III. Some respondents lacked time due to their busy personal schedules.  

 
In terms of Key Informant Interviews, the following challenges were encountered: 

I. The field data collection was carried out in the months of November and December 
when virtually all identified persons were busy writing end of year reports for their 
donors and Boards. Therefore, reserving time for this interview was not their priority 
and to some extent affected the data gathering timeline.  

II. Bureaucracies in scheduling for interviews in the Governments Ministries and other 
organisations could not allow some key informants to be interviewed.  
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Chapter Two: Findings 
 
This chapter presents the findings from the field data collected. The findings resulted from 
triangulation of quantitative and qualitative data, radio content coding, secondary (literature 
review) data and the outcome of a conflict analysis workshop. The field assignment started 
with the training of enumerators and the conflict analysis workshop on 18th November 2017. 
The pre-test was done on 25th November 2017 and main data collection commenced on 3rd 
December up to 22nd December 2017. The findings are presented in a descriptive form using 
graphs, pie charts and tables.  
 
Since this study on conflict analysis is guided by a conceptual framework that identifies socio-
economic factors, ideological factors, poverty and inequalities, marginalization, corruption, low 
education, cultural differences as key drivers of conflict in general, it has been necessary to 
understand the background information of the study respondents. The background information 
was specifically on the respondents’ age, gender, nationality, ethnic grouping, religion, marital 
status, responsibility status, and economic activities (see Appendix 1-7). It was collected to 
enable cross-referencing and relate how these factors influence each other or impact 
responses to the research questions. 
 
A. The Drivers of Conflict in The Gambia 
 
Through conflict analysis, a number of conflict drivers have been identified that could serve as 
push or pull factors for the onset of violent conflict among Gambia communities resulting in 
children’s rights not being realized. 
 
Figure 1: The driving factors of conflict in The Gambia 
 

 
 
Social Issues: Based on the outcomes of the varied tools (conflict tree [see appendix 8], radio 
content coding, key informant interviews and focus group discussion) used in the study, social 
factors were identified as the key drivers of conflict in The Gambia. The household interview 
results presented in Figure 1, also indicated that most respondents totaling to 900 (24.3%) 
identified social issues as the major driver of conflicts in the Gambian society. Social factors 
in this context are a combination of factors that include youth idleness, youth engagement in 
substance abuse, increasing rates of crimes such as robbery and house breaking, early 
childhood marriages, FGM/C, forced marriages high levels of unemployment among the 
productive age, and high poverty levels among others. This further relates to the conceptual 
framework in which social factors have been stipulated as key drivers of conflict in societies. 
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According to a key Informant, issues such as poverty, forced marriages, and female genital 
mutilation have ignited violent domestic conflicts within the society and some have ended 
catastrophically with parental death that leaving children as orphans. Furthermore, these 
dynamics identified in social issues have the potential to create grievances and promote 
unnecessary gatherings of the youth, where their joblessness bonds them into identity 
formation because of common needs and interests.  
 
Social issues as a driver of conflicts were consistently identified as a key factor in content 
coding, FGDs and key informant interviews. The same was noted in the conflict tree analysis 
where social issues overran other underlying factors. It can therefore be asserted that social 
issues should be considered as an early warning sign of brewing conflict. An outbreak of 
conflict when triggered will affect the co-existence of the communities and deeply affect the 
realization of children’s rights. 
 
It is therefore important to understand that social issues such as youth idleness, high crime 
rates, poverty, unemployment among the productive age, and substance abuse have 
previously  triggered violent conflicts in countries including  South Africa that witnessed the 
xenophobia in 2015/16 where a section of the deprived nationals attacked foreign nationals 
living in the country.23 These attacks were orchestrated against the foreign nationals because 
the attackers believed that their predicaments notably joblessness, poverty, and 
marginalisation were caused by the influx of foreign nationals in the country.24 
 
Elections: As shown in Figure 1, 817 (22.0%) respondents cited elections as another key 
driver of conflict. This featured constantly in time frame analysis and actor mapping (see 
Appendix 9) but as revealed in the time frame analysis, elections as a driver of conflict were 
relevant during periods of voting at either intervals or re-elections. Major reasons cited for 
elections being a key driver of conflict is the way politicians and their supporters provoke each 
other unnecessarily during campaigns.  
 
In the general context, elections and other political related activities present a platform for the 
primary and secondary actors of conflict to interact between their structures, attitudes and 
behaviors in efforts to attain their goals. In The Gambia, these interactions have escalated to 
pockets of violent conflict during previous elections. The 2016 election period led to a political 
impasse that nearly escalated to overt conflict and regional instability.  
 
Furthermore, apart from elections, other political activities (identified in the conceptual 
framework as a general driver of conflict in Africa) have led to clashes of groups with different 
political ideological beliefs. These clashes have been attributed to the “perceived democracy” 
where the newly realized freedom of speech and association has been misinterpreted and 
misused resulting in clashes as the previously prevalent fear factor among the people is 
eventually fading away. According to a key informant, because of political change in the 
country, some members of the community have taken the law into their own hands to act in 
an unfriendly and uncooperative manner under the guise of democracy and freedom.    

It is therefore important to remember that election related violence is more dangerous in Africa, 
as seen in   Ivory Coast in 2010 and Kenya in 2007/8. This election related violence claimed 
the lives of many innocent civilians.25’ 26 
 
Ethnicity/Tribalism: In terms of ranking, ethnicity was identified as the third most frequent 
driver of conflict. According to the household data, 539 (14.5%) attributed conflict in The 
                                                           
23 http://www.aljazeera.com/indepth/opinion/2017/03/xenophobic-violence-rainbow-nation-170301075103169.html as on 25 
December 2017 
24 Ipsit  
25 See http://content.time.com/time/world/article/0,8599,2035342,00.html as on 5th February 2018 
26 news.bbc.co.uk/2/hi/8597211.stm as on 5th February 2018 
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Gambia to tribal lines which was deepened in the recent times particularly during elections in 
2016 to 2017. A key informant also asserted that, tribal inclination worsened during the 2016 
pre-election period when politicians attacked each other on tribal backgrounds and started a 
trend that has continued to prevail in the post-election period. 
 
Another key informant stated that, while tribal conflicts were insignificant in Gambian norms 
and values, the tribal coexistence fostered by “cousin relations” between some tribes were 
used to pacify tension during the 2016 political campaigns. This ethnicity factor in politics and 
among the politicians influenced voting and led to citizen identification on tribal lines. It should 
be noted that ethnicity/tribalism, (as identified in the conceptual framework as a key driver of 
conflict and by precedence ethnicity/tribalism spearheaded by politicians) has previously led 
to genocides, ethnic cleansing and xenophobia in other parts of Africa notably; the 1994 
Rwanda genocide, 2007/8 election violence in Kenya between the Kikuyus and Kalegyins, 
and the 2013/14 xenophobia triggered by politicians and traditional kings.27      
 
Scarce Resources: 411 (11.1%) identified scarce resources as another conflict driver. When 
resources are scarce, the allocation and distribution of the available resources become 
affected by prejudice. Furthermore, scarcity of resources has a resultant effect of inadequate 
service delivery in areas of education, health care, and welfare, increased poverty levels, 
exclusion from state coffers, inequitable distribution of resources, and economic opportunities, 
and increased levels of poverty. This all leads to unnecessary stereotyping, envy, grievances 
and a widened gap between the rich and the poor thereby creating an avenue for conflict 
whenever a trigger sets off. These imbalances due to resource constraints have been 
identified as the major reasons why people enter politics so that they can gain control of the 
scarce resources.  
 
Governance Deficiencies: 371 (10.0%) respondents alluded to governance matters as a 
conflict driver. Factors identified to support this were high corruption cases, lack of rule of law 
in cases where the law was misinterpreted, nepotism, lack of transparency and accountability, 
lack of responsiveness, and lack of efficiency and effectiveness among other factors. 
Furthermore, in the previous regime political leaders governed the country by instilling fear 
and anxiety in the citizens. This therefore created weak government institutions whose 
technocrats submitted to unnecessary demands from politicians resulting in increased levels 
of corruption, office abuse, and a high rate of cabinet ministers and top government officials 
and employee turnover among others.  
 
According to a key informant, disappearances of persons, human rights abuses and deaths 
associated with the state were rampant. Because of factors relating to governance 
deficiencies, structural and cultural violence had been exhibited. With the resulting high 
outflow of citizens, some children’s rights were not realized. It is worth noting that governance 
deficiency has seen protracted violence prevail in countries including Somalia and Northern 
Nigeria were terrorism has taken over. This is primarily because the population that would 
strengthen the civil military relations in the state does not identify with government and 
therefore does not volunteer community intelligence to the state systems. This results in 
uncontrolled violent conflicts.28,29  
 
Boundary Issues: 272 (7.3%) identified boundary issues as key drivers of conflict in the 
Gambian society. According to a key informant, land wrangles are one of the most common 
challenges the country has been facing. Land wrangles or boundary induced conflicts are 

                                                           
27 See Mahmood Mamdani (2002). When Victims become Killers: Colonialism, Nativism and Genocide in Rwanda, Princeton 
University Press ISBN: 9781400851720 
28 See World Peace Foundation; Patterns of violence in Somalia; Notes from the seminar 26-28 September 2013. The Fletcher 
School of Law and Diplomacy, Medford, Massachusetts   
29 Rotimi T. Suberu (1996) Ethnic Minority Conflict and Governance in Nigeria, Ibadan, Insstitute Francais de recherché en Afrique 
ISBN: 9791092312157  
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therefore does not volunteer community intelligence to the state systems. This results in 
uncontrolled violent conflicts.28,29  
 
Boundary Issues: 272 (7.3%) identified boundary issues as key drivers of conflict in the 
Gambian society. According to a key informant, land wrangles are one of the most common 
challenges the country has been facing. Land wrangles or boundary induced conflicts are 

                                                           
27 See Mahmood Mamdani (2002). When Victims become Killers: Colonialism, Nativism and Genocide in Rwanda, Princeton 
University Press ISBN: 9781400851720 
28 See World Peace Foundation; Patterns of violence in Somalia; Notes from the seminar 26-28 September 2013. The Fletcher 
School of Law and Diplomacy, Medford, Massachusetts   
29 Rotimi T. Suberu (1996) Ethnic Minority Conflict and Governance in Nigeria, Ibadan, Insstitute Francais de recherché en Afrique 
ISBN: 9791092312157  
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found to range from internal family struggles to within communities and between individuals 
and institutions. 
 
A key informant cited land related clashes that were ignited when the government tried to 
reclaim a public resource land in Farato village. Some other isolated cases where within the 
dockets of Ministry of Basic and Secondary Education where conflict erupted when a section 
of the community gave land to a Madrassa school against the wish of another community. A 
similar conflict was witnessed between a Madrassa school and an individual who changed his 
mind and reclaimed the piece of land that he had donated to them. Furthermore, in boundary 
and land related conflicts, the Alkalos and sale of land within “Kabilos” have witnessed various 
conflicts in regions within the Kombos. This contributes significantly to the perception of 
boundaries and land issues as key drivers of conflict.       
 
Land issues and boundaries conflicts are not unique to The Gambia. They are contentious the 
world over, and have been known to escalate into violent conflicts. In such escalations, the 
most casualties and affected people are women and children. Violent conflicts interrupt 
children’s access to education and health care facilities, access to care and protection from 
their parents who may be primary actors in a particular conflict, and their right to play and 
participate in social activities.  
 
Religious factors: According to the household data, 72 (2.0%) cited Religion as another 
driver of conflict. Religious induced conflicts were attributed mostly to misinterpretation of 
religious texts that create dogma and sects within the same religion.  
 
In the previous regime of APRC leadership, there were disagreements on “moon sighting” by 
the Supreme Islamic Council marking the beginning of Ramadan.  Government intolerance 
and tendency to side with the Supreme Islamic Council would occasionally lead to deployment 
of the security personnel to enforce the Council’s position.  This led many imams being 
arrested and even prosecuted in law courts for not agreeing with the Supreme Islamic Council. 
Another key informant also identified conflicts related to religious views on inheritance, forced 
marriage, FGM/C among others.  
 
Issues relating to inheritance have ignited domestic conflicts among family members, co-wives 
and extended family among others.  The Islamic religion iw very clear on matters relating 
family and inheritance.  However, misinterpretation of these teaching can be a catalyst for 
conflict within families and communities. Religious beliefs have propelled different people to 
disagree and to fight one another. It has also united people and led to their living together in 
harmony as it emphasizes peaceful co-existence, love, holiness and good neighborliness. 
 
Media: 72 (1.9%) identified the role of media as a key driver of conflict although it was 
considered as the least relevant driver of conflict. The views of respondents focused on the 
regulated traditional and unregulated social media. The media as a driver is crucial because 
it is powerful for two primary reasons (i) it has a wide outreach in terms of scope and is 
accessed across all generations and (ii) it can disseminate inaccurate information, attacking 
personalities and other unethical practices which can fuel conflict. A key informant cited 
scenarios before and during the campaign period and the political impasse where the media 
was spreading inaccurate news. 
 
Illiteracy: This was identified as a key driver of conflict during the conflict analysis workshop 
and it had also been highlighted in the conceptual framework.  
 
With high illiteracy rates and low levels of education, the communities have relatively poor 
understanding of socio-economic and political issues and prejudice and assumptions begin to 
override facts and reality. This situation therefore creates and widens the gap between the 
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literate and the illiterate in terms of opportunities for gainful employment, access to political 
power and influential groups and justice. This results in identity formation with people 
identifying along common interests and needs which can in turn easily become a driver of 
conflict. Other parts of the world have witnessed violent clashes between different categories 
of people notably in the South Sudan conflict that has lasted since in 2013.   
  
The Gambia unlike other African countries has not experienced physical violent conflicts such 
as civil unrest, political turmoil, terrorist attacks and ethnic cleansing or clashes. However, 
other physical violent conflicts such as clashes of political party supporters, interest group 
demonstrations, and school strikes have been witnessed. Furthermore, structural and cultural 
violence are a daily occurrence confirming that indicators of conflict are visible in the society. 
Conflict scholars argue that conflicts are part and parcel of human nature, and conflicts 
escalate and deescalate.  There is latent conflict in the Gambia. It is therefore vital that these 
factors should be treated as early warning signs for proactive intervention. In a summary, it 
only takes a conflict trigger to upset the perceived peaceful coexistence in Gambia to escalate 
into overt conflict.  
 
A.1 The Key dynamics and types of Conflict in The Gambia 
 
For intervention strategies to be designed proactively a conflict analysis was necessary and it 
focused on understanding the key dynamics and types of conflict in the Gambia. A deep 
understanding of conflict types and their linkages to the key drivers of conflict is pivotal in 
forging sustainable peaceful coexistence at all levels. 
 
Figure 2: Key types of conflicts experienced in The Gambia 
 

Internal Family conflicts: The conflict analysis showed that the types of conflicts 
predominantly experienced in The Gambia are family centered. As presented in Figure 2, 
majority 785 (28.2%) respondents identified internal family disputes. These are the conflicts 
that occurs within a family setup specifically between the spouses, or parents and children, or 
members of the same family. According to a key informant, who serves as an alternative 
dispute resolution and mediation specialist, some family conflicts have led to family 
separations, domestic and gender-based violence that has necessitated their intervention in 
settling the grievances. 
 
Political Disputes: The findings indicate that political disputes are another type of conflict 
experienced in The Gambia.  669 (24.1%) respondents believe conflicts ignited by politicians 
and their supporters are frequent especially during the electioneering periods. These politically 
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induced conflicts based on differing ideologies and party affiliation have also been identified 
in the conceptual framework as a key driver of conflict in societies.   
 
Tribal Disputes: 433 (15.6%) identified tribal disputes. These are disagreements or conflicts 
that occurs between individuals who identify themselves with a specific ethnicity or tribe.  Tribal 
disputes are a common occurrence in Africa, and as argued by Edward Azar (1990), the 
communal identity of people in the third world is a major trigger for tribal conflict.   
 
Inter Family Disputes: 353 (12.7%) respondents identified inter family disputes as another 
form of conflict that is experienced in The Gambia, and this is a conflict between different 
families. By extension, this type of dispute can involve more than two families.  
 
Community Disputes: 234 (8.4%) respondents referred to disputes within communities. The 
community disputes are wide in scope and they easily translate into inter community disputes.  
Many community conflicts are land or leadership related. 
 
Inter Community Disputes: 69 (2.5%) respondents indicated inter community conflicts as 
another major type of dispute witnessed in the country. These types of conflicts take a broader 
scope in terms of coverage. 
 
Others: 236 (8.5%). Respondents mentioned other factors (this is a combination of types that 
scored low frequencies but equally important in conflict analysis). Examples of these were 
interstate disputes such as border closures, statements uttered by local politicians to other 
foreign leaders, and inter school disputes during competitive sports.  
 
B. The Key Enablers of peaceful coexistence in The Gambia 
 
The enablers of peace were categorized into two, namely; institutional (national or 
organizational level) and individual (communal or personal level).  
 
B.1 Enablers of Peace at Institutional Level 
 
Figure 3: Enablers of peaceful coexistence at institutional level  
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Inclusive Government: The findings show 1,005 (36.1%) indicating inclusive government 
systems or approaches as the best way to manage or mitigate conflicts. Conflict prevention 
and resolution at the institutional level is effective and proactive except if the government lacks 
capacity, systems, structures and experience to respond to crises. An inclusive government 
is therefore pivotal in managing conflicts that arise due to inequities, inequalities, 
vulnerabilities and governance deficiencies.   
 
Patriotism: Love for country was identified as another important enabler of peace. Most 
conflicts are driven by social and political factors that point to tribalism, individualism, and 
corruption. 309 (11.0%) household respondents pointed to patriotism as a peace enabler. 
They believed that when the citizens are sensitized and encouraged to love and promote their 
country and foster inaction between the primary, secondary and proxy actors’ the situation will 
be positive for peace building.   
 
Sensitization through Drama/ social activities: 299 (10.8) households believe that 
promotion of drama, and social activities is another driver that can foster sustainable co-
existence and peace. Drama that carries the messages of the challenges, stigma and 
disadvantages of violent conflict as well as portrays the positive values of peaceful co-
existence also promotes positive thinking among the initiators of and or parties to conflicts.     
 
Dialogue: Conversations/ discussions between the conflicting individuals or groups of 
individuals with differing views on a common subject have proved to be effective when 
conflicting parties agree to talk. 245 (8.8%) of the interviewed respondents cited dialogue as 
an enabler of peace in Gambian conflict dynamics. 
 
Tolerance and Acceptance: It is argued that conflicts are part and parcel of human nature. 
When two human beings co-exist, there is bound to be conflict since they are likely to have 
differing viewpoints on some issues. Promotion of the tolerance and acceptance doctrine is 
another key enabler of peace. In the study, 239 (8.6%) considered the principles of acceptance 
and tolerance as an effective enabler. In The Gambia, the way of life in which the local people 
accept and tolerate other citizens with divergent backgrounds has been instrumental in 
maintaining peace.  
Legitimacy of the State: 172 (6.2%) respondents mentioned restoring the state authority and 
legitimacy as another key enabler. To the citizenry, government must contribute to the welfare 
of organisations and its citizens by committing to establish and deliver basic services and 
demonstrating the values of national government. 
 
In addition to the above listed institutional enablers of peace, some enablers were categorized 
as others (368, 13.3%). These enablers where those that scored low frequencies in the 
analysis but as they are equally important in enabling peace they have been listed below;  
 
Reconciliation: 89 (3.2%) This approach was identified as an enabler that can promote 
harmonious co-existence enabling the offender and the offended to live in peace after a violent 
conflict.  This very relevant to The Gambia today especially at a time when the country is 
emerging out of a long period human rights abuses of high degree with impunity. 
 
Democratic Values and Norms: According to 76 (2.7%) household respondents, democratic 
values and norms are a bedrock for non-violence. The ascending to power of the new 
Government implies a new democratic direction.  
 
Economic Diversity: 52 (1.9%) believed that uneven resource distribution and associated 
conflicts are directly linked to the challenges of economic diversity. 
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Sports: 47 (1.7%) identified with sports as enabler of peace in The Gambia context. Sports 
as a social activity is a peace enabler that promotes cross generation interaction. This has 
been observed to bring about short term conflict stoppages.  
 
B.2 Enablers of Peace at Individual Level 
 
Figure 4: Enablers of peaceful coexistence at individual level  
 

 
 
Tolerance and Acceptance: At individual level, 782 (28.1%) respondents identified tolerance 
and acceptance as the most efficient and reliable enabler of peace. They believed that if the 
doctrine of tolerating and accepting others is upheld, conflicts and other disagreements will be 
mitigated accordingly.  
 
Dialogue: Dialogue and discussions was identified by 687 (24.7%) as another enabler of 
peace in the family, community and cpountry. Dialogue was generally viewed as talking and 
exchanging ideas with people of divergent views or differing opinions. 
 
Love, Unity and Solidarity: 322 (11.7%) cited love, unity and solidarity as the peace enablers 
that best fit the nature of their conflicts. However, while unity and solidarity are the key enablers 
of peace from the onset, in the Gambian context love comes with emotional attachment and 
unity or solidarity are subsets of that and leads one to identify, associate and live in harmony. 
 
Lobbying for Peace: 271 (7.8) identified activities such as marathons, marches, radio and 
TV shows as instrumental in promoting peace within households or neighborhoods. This has 
been used world over to promote peace and solicit funds for either children, patients or other 
vulnerability related initiatives. 
 
Identity Reconstruction and Education: 218 (7.8%) respondents identified identity 
reconstruction and education as another enabler of peaceful coexistence. According to them, 
Gambia has an identity of peaceful coexistence at all levels and if the young generation is 
reminded of the culture, history and identity which is non-violent, this can foster peaceful 
coexistence.  
 
Justice and rule of law: 133 (4.3%) respondents identified justice and rule of law as an 
enabler of peace. Justice comes in to punish those who violate and break rules and this can 
be achieved if there is rule of law in the country.  
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C. The Education System in Reinforcing Stereotypes and Biases 
  
C.1 Education System as Conflict Driver 
 
Education is pivotal in all conflicts and human rights discourses as it is both a means to an 
end and an end in itself in creating conflict and peace. This is because education impacts both 
socio-economic development (at individual and societal level) and cognitive development (at 
an individual level). Education, however, can be a double-edged sword because while it can 
be an avenue for finding peace it can also be a catalyst for conflict.  
 
Over several centuries, educationists have compelled different people to disagree and to fight 
one another. In a similar vein, it has united people and led them to live in harmony because it 
acts as a tool for peaceful co-existence. This is achieved primarily through its facilitation of 
language acquisition which connects people of different races, cultures and social 
backgrounds enabling them to communicate in a single language. That notwithstanding, 
peace without conflict is neither healthy nor sustainable. It is also worth noting, at the onset, 
that conflict is not totally negative; it can be functional or dysfunctional depending on how it is 
handled or managed. It’s therefore, based on these facts that we undertook to investigate the 
role of the education sector in the prevention of conflict and as an enabler for building 
sustainable peace. 
 
In relation to the secondary data accessed during the field work, foundation on which Gambia’s 
education system is established aims to deliver accessible, equitable and inclusive quality 
education for sustainable development.30 These aims identified by extension are approaches 
that are geared towards prevention of conflict and enabling sustainable peace building 
especially through the implementation of programmes such as: 
 

 Basic education for all 
 Conditional cash transfer for Majalis  
 Physical facilities provision 
 School improvement grants 
 Early childhood development 
 Synchronized Madrassah education 
 Special needs education  
 Adult and non-formal education 
  Gender mainstreaming 

 
Education by its nature and mode, provides a strong and vibrant platform in playing a role in 
preventing conflict as it is inclusive and far reaching in scope. It is important to note that 
education is fundamental to peace building strategies.  Ignorance due to lack of education 
implies deficiency in the knowledge, tools and analytical skills required for peaceful 
coexistence. A key Informant asserted that education plays a leading role by serving all 
groups, religions, and ethnicity so that communities or the recipients of education see the 
benefits of education in their communities and identify with it willingly. 
 
Regarding how the education sector contributes to conflict prevention, a key informant cited 
the need for inclusive education with a curriculum that reflects various groups. There is 
however a gap in the extent to which local communities have a say in their children’s education 
at the school level, at the management level through PTA meetings and in the determination 
of curriculum content. This gap needs to be filled as since such gaps trigger 
disenfranchisement of stakeholders.  

                                                           
30 See Ministries of Basic and Secondary Education and Higher Education, Research, Science and Technology, Education 
Sector Policy 2016-2030 
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30 See Ministries of Basic and Secondary Education and Higher Education, Research, Science and Technology, Education 
Sector Policy 2016-2030 
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In order to ascertain how attractive, the education systems are to the general population and 
thereafter predict how the system reinforces stereotypes and biases which drive conflicts, 
literate respondents (former and current students) were asked to share their experiences while 
attending school. As presented in Figure 5, the findings indicate that both the current and 
former students enjoyed the school environment at all levels. This is evidenced by the fact that 
(60.5%) current students and (57.6%) former students stated that they enjoyed school, a 
percentage beyond the fifty percent mark. Therefore, this implies that the education system 
has a central role to play both in reinforcing peaceful coexistence among the Gambian society.  
 

 
 
Figure 5: Whether attending education was fun 
 
According to a key informant, guidance and counselling training have been part of the 
MoBSE’s vision to ensure its contribution to enabling of peaceful coexistence.  The guidance 
and counselling has focused on anger management, patriotism, life skill education and 
negotiations.  
Although the initiative is a positive measure by the education sector towards prevention of 
conflicts and enabling peaceful coexistence, the content delivery on this training has been 
limited due to resource constraints.  
 
Figure 6 presents the responses from the literate respondents on the extent to which they 
were introduced to issues such as solving disagreements or arguments while at school/other 
institutions.  Among the current students, a majority of (37.2%) students stated that this had 
happened a lot, followed by (28.6%) who indicated “not at all”, (25.6%) indicated “a little” while 
minority (8.6%) indicated “somewhat”.  It can be deduced from the findings outlined that 
former/current students have been guided on strategies of enabling peaceful coexistence 
therefore the education sector is playing a positive role in reinforcing enablers of peace at all 
levels.  This links directly to the conceptual framework that states that the education sector 
has a mandate in conflict sensitive programming, reconciliation and peacebuilding among 
other roles. 
 
Furthermore, among those respondents who had completed some level of education (former 
students), at least (39.7%) answered “not at all”, followed by (28.5%) who said “a lot”, (23.6%) 
answered “a little”, and the minority (8.3%) responded “somehow”. Therefore, based on the 
general responses it is confirmed that the education sector in The Gambia has a framework 
to foster peaceful coexistence.  
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Figure 6: Schools and Learning Institutions as Facilitators of Problem Solving and 
Dispute Resolution 
 

  

According to a Focus Group discussion, participants stated that the education sector 
especially the Directorate of Basic and Secondary Education has played a positive role in 
creating sustainable and secure environments at schools that foster peaceful coexistence and 
problem solving or reconciliation. To qualify their assertion, they identified the existence of 
prefects in the school systems as a platform in which peaceful coexistence and problem 
solving is enhanced before the teachers or school management gets involved.     
 
Figure 7 presents students/former student’s responses on whether schools or other learning 
institutions teach/taught them skills in conflict/dispute resolution. According to the findings, a 
majority 379 (42.5%) answered yes, 276 (31.0%) answered sometimes and 236 (26.5%) 
responded ‘no’. This demonstrates that the school systems and other learning institutions in 
The Gambia have incorporated conflict sensitive programming in their framework as 
suggested in the conceptual framework. 
 
 
Figure 7: Students/Former students taught on conflict/dispute resolution skills  
 

 
Inclusive Education: As seen on the Figure 8 below, the majority of 992 (36.8%) of the 
respondents mentioned inclusive education through free provision of education services and 
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Figure 6: Schools and Learning Institutions as Facilitators of Problem Solving and 
Dispute Resolution 
 

  

According to a Focus Group discussion, participants stated that the education sector 
especially the Directorate of Basic and Secondary Education has played a positive role in 
creating sustainable and secure environments at schools that foster peaceful coexistence and 
problem solving or reconciliation. To qualify their assertion, they identified the existence of 
prefects in the school systems as a platform in which peaceful coexistence and problem 
solving is enhanced before the teachers or school management gets involved.     
 
Figure 7 presents students/former student’s responses on whether schools or other learning 
institutions teach/taught them skills in conflict/dispute resolution. According to the findings, a 
majority 379 (42.5%) answered yes, 276 (31.0%) answered sometimes and 236 (26.5%) 
responded ‘no’. This demonstrates that the school systems and other learning institutions in 
The Gambia have incorporated conflict sensitive programming in their framework as 
suggested in the conceptual framework. 
 
 
Figure 7: Students/Former students taught on conflict/dispute resolution skills  
 

 
Inclusive Education: As seen on the Figure 8 below, the majority of 992 (36.8%) of the 
respondents mentioned inclusive education through free provision of education services and 
facilities. As identified in the conceptual framework inclusive education focuses on the 
provision of education services to include all to attend education including the poor and those 
living with disability. Education for all as indicated in the conceptual framework focuses on 

28.6%

25.6%

8.6%

37.2%

39.7%

23.6%

8.3%

28.5%

Not at all

A little

Somewhat

A lot

Percentage

re
sp

on
se

Whether schools and other learning institutions facilitate 
problem solving and dispute resolution

Student Former student

No, 26.5%

Sometime, 31.0%

Yes, 42.5%

Taught on Conflict Resolution/Dispute Resolution skills n=892

Conflict Analysis of The Gambia for Peacebuilding Education and Advocacy 2017 

 

January 2018  24 
 

inclusive education applied through incorporating early childhood development, access to all 
(physical improvements, increased enrolment and welcome to school initiatives), learning 
needs for all through inclusive curriculums, literacy for women, elimination of gender disparity 
by provision of bursaries for girls, gender sensitive recruitment and provision of quality 
education.  
 
Curriculum Review: 421 (15.6%) respondents indicated that the education sector can play a 
positive role to enhance peaceful coexistence by reviewing their current curriculum to include 
subjects that reflect on appreciating togetherness. A key informant further stated that since 
the education sector has a nationwide outreach to all generations of people, it is the best 
platform and avenue to promote peacebuilding strategies and conflict resolution initiatives. 
 
Rules and Regulations: 294 (10.9%) respondents identified the need to streamline the school 
rules and regulations.  This assertion was supported from both FGDs and KIIs held with some 
stakeholders. Participants in FGDs argued that the rules and regulations in schools are the 
best approaches to instil discipline and punish the offenders in the school since punishments 
derived from rules and regulations are retributive in nature and they restore discipline.  A key 
informant further indicated that streamlining rules and regulations is necessary to create a 
more appealing school environment thus promoting peaceful coexistence naturally.  
 
Culture and Education: 121 (4.5%) respondents believe in the importance of the education 
sector to focus on compulsory teaching of subjects like history and culture to prevent conflicts. 
The suggestion of teaching history is underscored by another belief that Gambian traditional 
norms and values are enshrined in harmonious coexistence so teaching history will remind 
the youths to adhere to the traditional norms and values.  
 
Media Campaigns: In regards to identifying the media, 116 (4.3%) respondents believe the 
education sector can use both the traditional and social media platforms to campaign and 
sensitize the general public on the benefits of peaceful coexistence as opposed to driving 
conflict in society. 
 
Counselling Unit:  100 (3.7%) mentioned the need to strengthen the available counselling 
units in schools.  The counselling units have been playing a positive role to give hope to those 
living in conflict and victims of violence in school. Furthermore, a key informant argued that, 
display of anger by some pupils and students from conflict-affected families creates fracas in 
the school environment and it is important for the school counselling units to cater for pupils 
and students facing such challenges. 
 
Establishing friendly school environment: 80 (3.0%) emphasised the need for creating a 
friendly school environment especially for the young learners to promote retention and reduce 
absenteeism in schools. These young learners range from those attending the early childhood 
development programs to lower basic education.   
 
Others: 258 (9.5%) respondents were categorised as others. This category was created to 
cater for the responses that scored less than 3 percent as mentioned in the responses. 
However, since these responses are equally important in understanding the role the education 
sector should play to minimise drivers of conflicts and reinforce sustainable peaceful 
coexistence, they have been listed below. 
 Strengthening of trainings on patriotism in schools   
 Including some social work lessons for teachers and other relevant actors specifically on 

counselling 
 Formation of peer group clubs in schools to foster common interest groups and identity 
 Focusing on anger management and use of local languages in teaching conflict sensitive 

subjects 
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 Promotion of drama and music to advocate for togetherness 
 Focus on teaching religious literature on love, unity and togetherness 
 Creation of recreational facilities to retain learners for a longer time at school. 
 
Figure 8: How the Education sector can build sustainable Peace 
 

 
 
The section above has outlined the extent to which the education system has already been 
perceived to play a pivotal role in not only identifying conflict drivers but also enabling peace. 
A number of suggestions have also been made on improvements that can be made to ensure 
not only that children enjoy and stay in school but how these strategies can be instrumental in 
promoting peaceful coexistence beyond the school environment. It has however been noted 
that the education system does not adequately promote the active participation of parents in 
matters affecting the children’s education. It requires the active participation of parents and 
communities who are the primary responsibility bearers in the realisation of children’s rights.  
C.2 How the informal structures reinforce stereotypes and biases 
 
This part explores the role played by the informal structures in reinforcing stereotypes and 
biases that drive conflict in the society. To explore the role of informal structures, respondents 
were requested to give an opinion on whether their communities support peaceful coexistence 
and togetherness. According to the responses in Figure 9, the majority of 1,329 (47.8%) 
respondents answered “yes” indicating that their communities actively promote peaceful 
coexistence. While 1,168 (42.0%) stated that they had “no idea” implying that they were not 
certain if their communities support peaceful coexistence, only 284 (10.2%) gave a definite 
“no”. Therefore, overall it can be argued that most communities are perceived to play a positive 
role in reinforcing peaceful coexistence.  
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Figure 9: Does your community support coexistence 
 

 
 
A key informant interview revealed that the traditional norms and values of The Gambia are 
based on the desire for peaceful coexistence founded on both formal and informal structures. 
These norms and values greatly influence the functioning of informal structures and the 
traditional hierarchy of the Chiefs and Alkalos. In the communities, chiefs and Alkalos are 
considered to play a vital role in uniting people to live together in harmony. To further prove 
whether the informal structures were reinforcing peaceful coexistence, respondents were 
asked if they felt safe in their communities.  Majority of 2,112 (75.9%) of the respondents 
indicated that they feel safe and 669 (24.1%) did not feel safe (see Appendix 11). 
 
Furthermore, in the informal structure, elders in the communities have the 
responsibility of uniting community members and resolving internal conflicts. The role 
of elders has been significant in promoting the Gambian traditional values and norms, 
reconciling and uniting community members, and advisors to the youth and other 
community members (Key Informant). The elders are perceived to perform their duties 
with diligence and the younger generation regard them as role models. Supported by 
factors including ideology, cultural differences and attachment identified in the 
conceptual framework, it is ascertained that traditional peace enablers have been 
greatly influenced by the informal structures of Gambian society.    
 
Religious leaders have been identified as another important stakeholder in the informal 
sector. According to a key informant, religious associations have played a great role 
in enabling peaceful coexistence by peaching peace, love, unity and togetherness. 
Therefore, it can be ascertained that the religious leaders have reinforced peaceful 
coexistence. 
 
D. The Context and Dynamics of Inequities and Vulnerabilities  
 
A twofold approach was used in exploring the general context and dynamics of inequities and 
vulnerabilities that have the potential to drive violent conflict and compromise the realization 
of the rights of children. The breakdown in approach is mindful of the fact that the two concepts 
(inequities and vulnerabilities) can be looked at in isolation although they are interlinked and 
can be a trigger or driver of the other.  
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D.1 The Context and Dynamics of Inequities 
 
Literally, the context and dynamics of inequities varies, and its potential to drive violent conflict 
also varies but irrespective of the variance, it compromises the realization of the rights of 
children. This section presents the findings of the study on the context and dynamics of 
inequities. Due to the technical knowledge required to provide data for this section, a more 
qualitative approach through KIIs and FGDs was used to gather the data. The following were 
identified by respondents as the dynamics of inequities that affect the realization of children’s 
rights.  

 Cultural practices  
 Religion/interpretations 
 Areas of residence of the child. 
 Politics 
 Economics  

 
D.1.1 Cultural Perspective 
 
Cultural perspective in this context is the ideas, customs and social behaviors of a group of 
people and in this context The Gambian people.  The findings of in-depth interviews reveal 
that some respondents identified the dynamics of inequities from the birth of a child. From the 
onset, the birth of a male child is more celebrated in some communities than a female child. 
This practice of celebrating the birth of a male child more than a female child has been 
identified as the beginning of inequity at both personal and family levels that subsequently 
polarizes the position of children in the home. Thus, this identified inequity is driver of both 
structural and cultural violent conflict. This driver of conflict further trickles down to affect the 
attainment of the children’s right to non-discrimination. A key Informant asserted that, “Some 
parents favour boys in terms of submitting to their wishes and showed bias in subjects they 
thought should be chosen by girls (arts “perceived easy”) verse science for boys “perceived 
difficult”.  Furthermore, the favoritism of male children against female children continues as 
they grow.  
 
Another issue that highlighted levels of inequity in some communities related to child marriage. 
A key informant stated that in some cultural contexts once girls begin to show signs of 
biological maturity their parents consider them ready for marriage, evne if they are still going 
to school. This has in some instances brought about disagreements between husbands and 
wives that escalate into intra family conflicts, domestic violence and sometimes divorce. Such 
conditions invariably compromise the attainment of the children’s right to education, right to 
stay with parents and right to be looked after.  
 
According to one of the outcomes of FGDs, cultural caste systems have been identified as a 
driver of inequities among children of school going age. Participants believed and asserted 
that inequities exist in their communities and extend to school environments. This creates 
stereotypes and widens the gap between the pupils/students which in turn translates into 
identity formation, ideological orientation, and social class gaps, that are drivers to violent 
conflicts awaiting a trigger to escalate into physical violent conflict.  
Moreover, the caste system classification implies negative sentiments towards a group of 
people considered to be of the inferior class. Such cultural perceptions hinder the realization 
of a child’s right to choose their own friends, to join groups and to interact freely within the 
community.  
 
D.1.2 Religion  
 
Another inequity identified in the study related to accessibility to conventional education, 
synchronized Madrassa and Conditional Cash Transfer (CCT) Majalis. According to a 
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submission by a key informant, some parents decide to send their children to learn the Quran 
in Majalis schools that are not under the CCT programme and those children end up 
supporting the Marabout by working in the farms to compensate for non-payment of fees. In 
addition to losing time while working at the farms, their curriculum is not broad enough. These 
disparities contribute in creating social divisions and group identities. These later translate to 
uneven chances to compete for high-income employment therefore increasing income gaps, 
unemployment rates, poverty levels and high crime rates, which have the potential to drive 
violent conflicts. The children supporting the Marabout by working in the farms to compensate 
for non-payment of fees are victims of a structural violence which infringes on the contractual 
rights of the child, and subjects them to child labour.    
 
In relation to religious context, a key informant argued that the misinterpretation of religious 
texts to promote personal agendas leads to inequities. The key informant, identified issues 
including land and property inheritance, custody, determination of marriages (early childhood 
marriages, and forced marriages), access to education as being skewed in favour of the male 
child.  In some circumstances these have resulted in violent conflicts within homes, families 
and communities. This in turn compromised the realization of the children’s rights on many 
fronts including; the right to parental property, right of a child before, during and after birth, 
freedom from bad social and traditional practices, and the right to protection among others.  
 
D.1.3 Area of residence of the child 
 
Taking place of residence into account, key informant interviews indicated that the context and 
dynamics of inequities varied from one place to another. For example, a key informant cited 
the West Coast Region were some children do not ’have access to water, health facilities and 
education. Additionally, Child Fund an NGO working with children estimated children classified 
as Deprived, Excluded and Vulnerable Children (DEVC) to be between 45,000 to 50,000.  
However, due to resource constraints only 16,000 of those children are being supported by 
Child Fund. The implication of this is that more than half of the DEVCs in the region are 
excluded, which increases inequities among the children. This has in turn resulted in some 
violent conflicts within some families and communities arising from unsolved grievances and 
stereotypes, and compromised the realization of the rights of some children. 
 
The findings from a household interview indicate that there is a perception that both access to 
public health and education in The Gambia is not equitably distributed, further demonstrating 
inequities in the community (see Figure 10). 
 
D.1.4 Political 
 
The magnitude of inequities extends beyond the school environment to local communities and 
one respondent had this to say in support of the existence of inequities; 
 
“In our community now people are being treated in different ways like when Yaya Jammeh 
was in power, the Jolas would say we are the owners of the country and now when Adama 
Barrow won the Mandinka’s say now the Jolas do not have any rights in the country any more 
now it’s the Mandinka’s turn and it goes to the extent that people were quarrelling in the 
markets, fighting. I am a Mandinka, you are a Jola, move there, come here.”31 
 
On another political dimension, according to a key Informant, the gender relations within the 
Gambia are approached in a manner consistent with the rest of Sub-Saharan Africa where 
culturally decision making, leadership positions, politics at community and parliamentary level 
are handled by men and women are nominated as a token. This exposes women and children 
to high levels of inequities and vulnerability.  
                                                           
31 A phrase from an interview held in Regional Education Directorate 5 Central River Region of The Gambia  
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Since, leadership positions are charged with resource management and allocation, the 
inequities extend to the allocation of the scarce resources hence increasing grievances and 
bigotry that can act as drivers of conflict.  
 
D.1.5 Economic 
 
Income disparity between with society. In a FGDs, a participant alluded to the noticeable signs 
of inequities that have prevailed over the entire society in favour of the males. “This is a major 
concern considering the fact that women bear the burden of hard work while men spend most 
of their time brewing and drinking “ataya” and at the end of day the expectation of “fish money” 
from the women” 
 
The participant further asserted that domestic fights arising from women feeling undervalued 
sometimes become violent intra-family conflicts that spillover to affect the children in the 
family.  
 
Another FGD participant echoed these sentiments on the level of inequities based on gender; 
“Early in the morning also you will see the man beating the wife and all the children will run to 
the mother and say mother give me lunch, mother give money to buy book; I want to do this, 
I want to…. whilst the men are there sitting and the women are suffering”.32 
 
It is important to note that these sentiments were expressed by respondents who live within 
communities and whose perceptions are shaped by what they have observed and lived 
through both as children and in adulthood.     
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                           
32 Ispit  
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Chapter 3. Conclusions and Recommendation 
 
3. 1 Conclusion 
 
First, in understanding the general context and dynamic of inequities and vulnerabilities that 
have the potential to drive violent conflict and compromise the realisation of the rights of 
children in The Gambia, the study findings showed interesting data that are closely linked to 
many African societies. The levels of inequities and vulnerabilities in The Gambia are to a 
large extent determined by three major factors that include; culture, geographical location and 
religion. Nevertheless, other crosscutting factors such as economic and political status also 
play a role in determining inequities and vulnerabilities that have the potential to drive violent 
conflict and compromise the realisation of children’s rights. 
 
The drivers of conflicts identified in the study include; social issues, elections, ethnicity, scarce 
resources, governance deficiencies, boundary issues, religion and the media. In regards to 
the drivers of conflict identified, it can be asserted that some of these identified drivers are not 
different from those that have ignited conflicts in other African countries. Therefore, key issues 
to note are that drivers of conflict are present in the Gambia and in the presence of a conflict 
trigger, escalations or overt conflict can be experienced and it’s therefore equally important for 
proactive measures to be forged so that the country does not reach an overt stage. The 
realization of children’s rights in any conflict situation is adversely affected.    
 
On the other hand, the factor that could enable peaceful co-existence or promote proactive 
and sustainable peace includes tolerance and acceptance, dialogue and patriotism. This can 
be achieved through formal social work, counselling by elders, teachers and other respected 
individuals in society and sensitization of children’s rights, conflict drivers and peace enablers 
through promotion of music, dance and drama, among others. 
 
In relation to inequities resulting from cultural perspective, the study findings point towards an 
existing gap between the gender (male and female). For example, in most communities, the 
male child is more privileged to access education, completion of education, choice of school 
and subjects at a higher level of education advancement. Some imposed choices have led to 
cultural, structural and physical violent conflicts that have compromised the realisation of some 
children’s rights.   
 
In terms of geographical location, the findings indicated that children in the urban areas 
notably; the Greater Banjul Area and West Coast Regions had more access to education, 
health, protection and nutrition as compared to those children in the provinces. The extension 
of this disparity was witnessed in children living with disabilities and predicaments in their 
access to education in terms of facilities such as ramps, toilets, and scholastic materials for 
those with visual impairment. Importantly, these identified inequities and vulnerabilities have 
in one way or the other led to structural, cultural and physical violence in differing degrees 
which compromised the realization of children’s rights.      
 
Secondly, in understanding the role played by stakeholders in driving conflict as they also 
provide services for the realisation of children’s right especially to education, health, nutrition 
and protection, the key finding of the study is that most respondents alluded that the 
stakeholders do no drive conflicts. However, the minority who believed that stakeholders drive 
conflict while providing services for the realisation of the rights of children cited reasons such 
as fear of their children converting to other religions, interference with their cultural norms and 
values, indoctrination of western cultures which are unacceptable in the local context and 
dominant religions.  
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Thirdly, in identifying the drivers of conflict and enablers of peace, the study found out that in 
The Gambia, unlike other African countries, there had not been any protracted violent conflicts 
such as armed civil unrest, protracted citizen disobedience, civil uprising, and inter-state war. 
However, there had been isolated pockets of civil disorder including attempted coup d’etats, 
demonstrations, riots, strikes, and land related conflicts. In terms of the nature of conflicts 
experienced in The Gambia, the study findings pointed to conflict more frequently at individual 
levels instead of societal levels. The major types of conflicts in The Gambia included; intra 
family disputes, political disputes, tribal disputes, inter family disputes, community disputes 
and inter community disputes. However, this individualization of conflicts may have been a 
result of fear that was inculcated in the wider community through the methods used by the 
previous government in managing the affairs of the state.  
 
 
The study concludes that while The Gambia is able to maintain the peace in a region that is 
characterized by violent conflict motivated by social, political, religious and economical reason, 
it should continue to nurture the peace through reinforcing the enablers of peace, removing 
the drivers of conflict and reducing the inequities and vulnerabilities which in the long run may 
transform into enablers of conflict if not addressed. 
 
3.2 Recommendations  
 
The recommendations suggested herein place emphasis on strengthening the capacity of 
MoBSE and other stakeholders to promote a child-friendly peacebuilding education 
programme and structural environment to promote peaceful co-existence among Gambians. 
The recommendations below are primarily based on the key findings. 
 
Government 

 The Government should promote inclusive policies and programmes which will create 
opportunities for youth employment and access to related issues.  

 Government to raise funding for the implementation of the recommendations outlined 
below. 

 
Ministry of Basic and Secondary Education (MoBSE) 

 MoBSE should strengthen and revitalize the guidance and counselling units to reflect 
trainings and advocacy on patriotism, negotiations, anger management, children’s 
rights, and life skills education that are vital in enabling peace. 

 MoBSE should build the capacities of PTA and teachers on techniques of counselling, 
anger management, children’s rights and issues of patriotism. 

 MoBSE to strengthen life skills unit to conduct in-service training on anger 
management, patriotism, conflict resolution, children’s rights and negotiation skills. 

 MoBSE should review their curriculum and incorporate courses of peaceful 
coexistence such as patriotism, negotiations, anger management, conflict resolution, 
children’s rights and life skills.  

 Education facilities should be restructured to accommodate students/pupils/children 
living with disabilities. This should include the construction of ramps to access facilities 
and special toilets, as well as the provision of sanitary products for such children. 

 MoBSE/CREDD should translate the child rights related instruments into Arabic and 
by extension make provision to cater to the visually impaired and hard of hearing. 

 MoBSE through ANFEU should strengthen adult and non-formal education for illiterate 
adults as well out of school youths by providing functional literacy programmes on 
patriotism, negotiations, anger management, conflict resolution, children’s rights and 
life skills.  



Conflict Analysis of The Gambia for Peacebuilding Education and Advocacy 2017 

 

January 2018  31 
 

Thirdly, in identifying the drivers of conflict and enablers of peace, the study found out that in 
The Gambia, unlike other African countries, there had not been any protracted violent conflicts 
such as armed civil unrest, protracted citizen disobedience, civil uprising, and inter-state war. 
However, there had been isolated pockets of civil disorder including attempted coup d’etats, 
demonstrations, riots, strikes, and land related conflicts. In terms of the nature of conflicts 
experienced in The Gambia, the study findings pointed to conflict more frequently at individual 
levels instead of societal levels. The major types of conflicts in The Gambia included; intra 
family disputes, political disputes, tribal disputes, inter family disputes, community disputes 
and inter community disputes. However, this individualization of conflicts may have been a 
result of fear that was inculcated in the wider community through the methods used by the 
previous government in managing the affairs of the state.  
 
 
The study concludes that while The Gambia is able to maintain the peace in a region that is 
characterized by violent conflict motivated by social, political, religious and economical reason, 
it should continue to nurture the peace through reinforcing the enablers of peace, removing 
the drivers of conflict and reducing the inequities and vulnerabilities which in the long run may 
transform into enablers of conflict if not addressed. 
 
3.2 Recommendations  
 
The recommendations suggested herein place emphasis on strengthening the capacity of 
MoBSE and other stakeholders to promote a child-friendly peacebuilding education 
programme and structural environment to promote peaceful co-existence among Gambians. 
The recommendations below are primarily based on the key findings. 
 
Government 

 The Government should promote inclusive policies and programmes which will create 
opportunities for youth employment and access to related issues.  

 Government to raise funding for the implementation of the recommendations outlined 
below. 

 
Ministry of Basic and Secondary Education (MoBSE) 

 MoBSE should strengthen and revitalize the guidance and counselling units to reflect 
trainings and advocacy on patriotism, negotiations, anger management, children’s 
rights, and life skills education that are vital in enabling peace. 

 MoBSE should build the capacities of PTA and teachers on techniques of counselling, 
anger management, children’s rights and issues of patriotism. 

 MoBSE to strengthen life skills unit to conduct in-service training on anger 
management, patriotism, conflict resolution, children’s rights and negotiation skills. 

 MoBSE should review their curriculum and incorporate courses of peaceful 
coexistence such as patriotism, negotiations, anger management, conflict resolution, 
children’s rights and life skills.  

 Education facilities should be restructured to accommodate students/pupils/children 
living with disabilities. This should include the construction of ramps to access facilities 
and special toilets, as well as the provision of sanitary products for such children. 

 MoBSE/CREDD should translate the child rights related instruments into Arabic and 
by extension make provision to cater to the visually impaired and hard of hearing. 

 MoBSE through ANFEU should strengthen adult and non-formal education for illiterate 
adults as well out of school youths by providing functional literacy programmes on 
patriotism, negotiations, anger management, conflict resolution, children’s rights and 
life skills.  
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 The Alternative Learning Programme (ALP) to incorporate patriotism, negotiations, 
anger management, conflict resolution, children’s rights and life skills as part of their 
strategy to maintain school dropout. 

 
Gambia College 

 Gambia College should incorporate issues of anger management, patriotism, 
negations skills and children’s rights and responsibility in their life skills Curriculum to 
address social issues. 

 Gambia College should put more focus on extra curricula activities such as drama, 
music and sport to promote peaceful coexistence among the learners and motivate the 
wider audience in understanding the benefits of conflict free environments, peaceful 
coexistence and expose the negative effects of conflicts on the society. 
 

Civil Society Organisations/Agencies/Media  
 The NCC should advocate for measures to mitigate conflict issues such as internal 

family disputes, tribal disputes, community disputes, family versus family disputes, 
tolerance, and reconciliation for a peaceful co-existence among Gambians. 

 Civil society organization in consultation with faith based organisations, the police, 
VDCs, should conduct community sensitization on issues on family conflicts, domestic 
violence and children’s rights and responsibility in the Gambia to strengthen the school 
environment. 

 Civil society including the Supreme Islamic Council, GAMCOTRAP, CPA, should 
advocate for the enforcement of anti FGM/C so as to protect the girl child who is 
mutilated against her consent. 

 
National Civic Education 

 The NCCE in collaboration with MoBSE/Schools should conduct sensitization training 
for PTA, Teachers and parents on issues of Peace Building and related issues 
affecting children in the school environment 

 NCCE in consultation with MoBSE to raise awareness of teachers, and parents on the 
provision related to children’s right, patriotism, negotiations, anger management and 
conflict resolution.  

 The NCCE should ensure their advocacy programme takes account of the following 
drivers of conflict in the Gambia; social conditions, elections, ethnicity, scarce 
resources, governance and boundary to promote public understanding of these 
underlying factors and   peaceful co-existence. 

 
International Organizations 

 UNICEF with other international organization should support in leveraging funding 
opportunities for the implementation of the recommendations of this study. 

 UNICEF and other international Organisations should support the implementation of 
the above recommendations by providing the required expertise. 

 The International Organization for Migration (IOM) in partnership with Child Protection 
Alliance (CPA), National Council for Civic Education (NCCE), National Youth Council 
(NYC), Alternative Dispute Resolution Secretariat (ADRS) and Alternative Learning 
Programme (ALP) should support public campaigns to encourage parents to invest in 
education rather than investing in ‘Backway’.   
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5. Annex  

5.1 Questionnaire 

 
 
Hello. My name is ……………………………… We are conducting a study on Conflict 
Analysis of Gambia for Peacebuilding Education and Advocacy for United Nations 
Children’s Fund (UNICEF) Gambia and The Ministry of Basic and Secondary Education 
(MoBSE). This is a nationwide study with the ultimate goal to understand holistically the drivers 
of conflict, the enablers of peaceful coexistence at all levels, and as well understand whether 
or not the conflict drivers are exaggerating inequities, increased vulnerability, and creating 
barriers for the attainment of children’s rights so that measures to address the conflict drivers 
are proposed.  
 
Your household and its members (18 years and above) have been randomly selected to 
participate in this study by answering these questions. It will take 15 to 30 minutes answering 
the questions. I have been duly assigned as an enumerator for the study so as to help record 
your responses but in case of any doubt, you check with my field supervisor or the UNICEF 
for clarification. 
 
The information you provide will be kept strictly confidential and your responses will not be 
used to reprimand you, so please be honest with your answers. If you have questions, please 
feel free to raise your concerns and ask me at any time. Your participation is voluntary and 
you can withdraw at any time; however, we hope you participate throughout since your 
answers are very important for us. 
 
In case you need more information about the survey, you may contact the person listed on 
this card (give card with contact information.) Do you have a question? 
 
 
Date|__|__|/|__|__|/|__|__| Time: |__|__|/|__|__|     (Automatic Pick by App) 
             D   D /   M   M /   Y     Y                    Hour /Minutes 
 
NB: Get GPS Location of the Household (Automatic search of GPS by App) 
 
If you agree to participate in the engagement for this study, May I begin the interview 
now?  
 

1. Yes, I give consent ˃˃ and skip to questionnaire tracker section  
2. No, I don’t give consent  

 
If you choose NOT to participate, we would be grateful to know the reason as to why? 
 
|_________________________________________________| END INTERVIEW 
 

Questionnaire Tracker 
 
 
 
 
Questionnaire for Individual Respondents 
 

Area of Residence: (U: 1//R: 2) |______| Regional Education Directorate: 
|__________________| 

 

District: |_______________________________| Ward: |________________________| 

 

Name of Enumerator: |____________________________________|  
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Please answer the following questionnaire by typing the responses or clicking on the 
appropriate option.  
 

Respondents Bio Data/Background Information 
 

1 Age of the respondent   
 

2 Gender of the respondent  a. Male  
b. Female  

3 What is your nationality?  a. Gambian 
b. Non Gambian (specify) and >> skip 
to question 5 

4 What is your ethnic group (tribe)? a. Mandinka 
b. Fula 
c. Wolof 
d. Serer 
e. Sarahule 
f. Majango 
g. Jola 
h. Others (specify) 

5 What is your religion affiliation?  a. Muslim 
b. Christian 
c. Other Religion (specify) 
d. No Religion  

6 What is your marital status?  
 

a. Never Married 
b. Married (monogamous) 
c. Married (polygamous) 
d. Divorced/Separated 
e. Widowed  

7 Are you the household head for this residence? a. Yes 
b. No and >> skip to question 22 

8 What is the ownership status of this house? a. Structure Owner 
b. Tenant 
c. Sub-tenant 
d. Relative of the Owner 
e. Caretaking  

9 How many children (under the age of 18) live in this 
household?  

 

10 How many children (under the age of 18) are under 
your direct support in terms of school fees, health 
costs, nutrition costs, or other expenses? 

 

11 Did you attain any kind of formal education  a. Yes 
b. No  
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12 What is your current education status? a. Early Childhood and Community 
Development (ECCD) 
b. Lower Basic (Grade 1-9) 
c. Senior (Grade 10-12) and >> skip to 
question 15 
d. Direct/Practical skills training and >> 
skip to question 15 
e. University/College/Graduate and >>  
skip to question 15 
f. Post- Graduate and >> skip to 
question 15 
g. Doctorate and >> skip to question 15 
h. Adult and non-formal education 
 

13 Can you read a book or a newspaper in English or 
any other language? 

a. Yes 
b. Yes, but with difficulty 
c. No 

14 Can you write in English or any other language?  a. Yes 
b. Yes, but with difficulty 
c. No 

15 What is your current occupation or profession  a. Public servant 
b. Civil society, NGO, Embassy 
c. Private sector 
d. Underemployment  
d. Unemployed   

16 Are you satisfied with your current profession? a. Yes 
b. No 

17 What other economic activities are you engaged in 
at the moment?  
(multiple response accepted) 

a. Farming/agriculture 
b. Trading and market vending 
c. Casual labour 
c. Consulting and brokerage  
d. Support from children 
e. Non 
 

18 Are you satisfied with the current economic activity 
you are engaged in now? 

a. Yes 
b. No 

19 Given the opportunity, would you be willing to 
change your current occupation or economic 
activity? 

a. Yes   
b. No and >> skip to question 22 

20 If yes, why would like to change your economic 
activity? 

 
 
>> and skip to question 26 

21 If No, why would you turn down another economic 
activity? 

 
 
And skip to question 26 

22  Are you currently going to school? a. Yes 
b. No and >> skip to question 26 

23 What level are you in? a. Lower Basic School (1-9) 
b. Senior (Grade 10-12) 
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c. Technical and Vocational School 
d. Primary Teacher Certificate (PTC) 
e. Higher Teacher Certificate (HTC) 
f. University  
g Others (specify) 
 

24 Who is the primary source of support for your 
education? 

a. Self 
b. Family 
c. Government 
d. NGO 
e. Faith Based Organisations  
f. Other (specify) 
 

25 What is your status at this household? a. Living with parent 
b. Living with uncle/auntie 
c. Living with friends/friends to parents 
d. Living with distant relatives 
e. Living with Spouse   
f. Others (specify) 
 

Objective One: General context and dynamics of inequities and vulnerabilities that have the 
potential to drive violent conflict and compromise the realization of the rights of children. 

26 In your life time, have you ever disagreed or have a 
disagreement or a different opinion with someone 
close to you or not close to you? 

a. yes 
b. No >>and skip to question 33 
c. Can’t remember >>and skip to 
question 33 

27 If yes, who is the person/institution you have 
disagreed with? 
(Multiple response accepted) 

a. Family member 
b. Neighbours 
c. Community member 
d. Village member 
e. Politician 
f. Others (specify)  

28 How many times or how frequently have you 
disagreed with the person/institution previously?   

a. can’t remember >>and skip to 
question 30 
b……..…………. 

29 If it was remembered, please record the number 
of times (not captured on ODK) 

 

30 Please, could you tell us why sometimes you have 
disagreed with those people or institutions named 
earlier?  

 

31 In the disagreements mentioned have you ever 
fought or felt like fighting or taken into action or felt 
like causing harm to the other party? 

a. Yes 
b. No >>and skip to question 33 
c. Only if necessary  

32 If yes, explain more on the circumstances and the 
end result? 

 

33 Do you have the same chance and opportunities as 
your friends to associate or network with others that 
you want to network and associate with? 

a. Yes  
b. No 
c. Somehow 
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34 Why, do you feel that you don’t have the same 
chance and opportunity and often don’t meet with 
your friends, colleagues and relatives?  

 

35 Have you ever participated or been invited in any of 
the meetings held in your community?  
 

a. No invitation  
b. Not participated  
c. Participated  >> and skip to question 
37 
 

36 Would you know why you have not participated or 
not being invited to the meetings in the community? 

 

37 Do you identify strongly with my peers, groups and 
community  

a. Not at all 
b. A little 
c. Somewhat 
d. A lot  

38 Is there someone who would help you In difficult 
situations? 

a. Yes 
b. No  

39 Do you feel connected (feeling part of or having a 
sense of responsibility towards your community) 
with your community?    

a. Yes>> and skip to question 41 
b. No  

 

40 If No, why?  

41 Do you feel connected (feeling part of or having a 
sense of responsibility towards) with Gambia as 
your country?  

a. Yes>> and skip to question 43 
b. No  
 

42 If No, why?   

43 If you need help sometimes like looking after sick 
people, running errands, doing small jobs, are there 
people outside your household that you can ask for 
help from without difficulty? 

a. Yes 
b. No 

44 Apart from your community, do you think the 
neighbouring communities have a strong sense 
community belonging and participation among 
them? 

a. Yes 
b. No 
c. No idea 

45 Would you say that my teacher is a fair person (for 
those who are currently attending school) 

a. Not at all 
b. A little 
c. Somewhat 
d. A lot  
 

46 Does you teacher respect you? (for those who are 
currently attaining education) 

a. Not at all 
b. A little 
c. Somewhat 
d. A lot  
 

47 Teachers in our school are nice people (for those 
who are currently attaining education) 

a. Not at all 
b. A little 
c. Somewhat 
d. A lot  
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48 When students break rules at my school, they are 
treated fairly (for those who are currently 
attaining education) 

e. Not at all 
a. A little 
b. Somewhat 
c. A lot  
 

49 Do you have equal access to free and public health 
facilities in your community  

a. Not at all 
b. A little 
c. Somewhat 
d. A lot  
 

50 Do you have access to free education and public 
education facilities in your community 

a. Not at all 
b. A little 
c. Somewhat 
d. A lot  

51 Do you have access to affordable safe and running 
water in your community    

a. Not at all 
b. A little 
c. Somewhat 
d. A lot  
 

52 Dou you have access to electricity in your 
community  

a. Not at all 
b. A little 
c. Somewhat 
d. A lot  
 

53 Is electricity affordable in your community  a. Not at all 
b. A little 
c. Somewhat 
d. A lot  

 
54 Is electricity stable in your community  a. Not at all 

b. A little 
c. Somewhat 
d. A lot 

55 Do you have access to any type of food that you 
want to eat at anytime  

a. Not at all 
b. A little 
c. Somewhat 
d. A lot  

56 Do you feel safe and out of danger at all times 
irrespective of where you are 

a. Yes >> and skip to question 58 
b. No 

57 If, No, please why?   

58 If Yes, please could you explain why you  feel safe 
and not in danger  

 

59 Kindly, could tell us what you see as threat factors 
in your community or in the country? 
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60 In the recent presidential, parliamentary and other 
elections, did you cast your vote to the candidate of 
your choice? 

a. Yes 
b. No and >> and skip to question 65 
 

61 Were you forced to cast my vote by other people but 
against my wish 

a. Yes  
b. No 
c. Somehow  
d. Refused to answer 

62 Did not have external influence or pressure to cast 
my vote 

a. Yes  
b. No 
c. Somehow  
d. Refused to answer  
 

63 Did you cast your vote because others were casting 
their votes 

a. Yes  
b. No 
c. Somehow  
d. Refused to answer  
 

64 Did you cast your vote because it was your 
constitutional right and mandate  

a. Yes  
b. No 
c. Somehow  
d. Refused to answer  
 

65 Did you feel threatened, fearful and worried during 
the voting period or after casting  my votes during 
the elections 

a. Not at all 
b. A little 
c. Somewhat  
d. A lot 

66 Did you feel threatened, fearful and worried during 
the political Impasse that existed after elections and 
during transition  

a. Not at all 
b. A little 
c. Somewhat  
d. A lot 

67 What did you do during the period of political 
Impasse in the country? 

a. Relocated to another urban area 
within Gambia 

b. Relocated to the (rural) village 
within Gambia 

c. Relocated to another country 
outside Gambia 

d. Remained in the place I casted my 
vote 

e. Others (specify) 
68 If others, please specify   

69 In your own view, what do you think caused the 
political Impasse that you witnessed after elections 

 

70 Whom, would you blame for the political Impasse 
experienced in the country between 2010 and 
2016? Let’s put a period to the question 

 

71 Do you still feel threatened by the current political 
situation in the country? 

a. Yes  
b. No 
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Objective Two: The roles of stakeholders in driving conflict as they also provide services for 
the realization of children’s rights especially to education, health, nutrition and protection 

72 Do you know of Organisations, institutions and 
other entities that are providing services in the 
education sector?  

a. Yes 
b. No and >> and skip to question 82 
 

73 If yes kindly name them    

74 Which services do they provide? 
(Multiple response accepted)  

a. Building classrooms 
b. Repairing damaged and broken 
facilities 
c. Building and repairing toilets 
d. Providing and advocating for water, 
sanitation and Hygiene 
e. Advocating for children and school 
goers wellbeing (food, life skills, 
physical, social and emotional 
wellbeing.   
f. Teaching and learning (curriculum, 
learning materials and monitoring of 
learning achievements)  
g. Empowering Parents teachers 
Association 
h. Others (specify) 

75 How would you rate the quality of services they 
provide 

a. Very Satisfactory  
b. Satisfactory 
c. Somewhat satisfactory and 

unsatisfactory 
d. Unsatisfactory 
e. Very unsatisfactory  

76 Are the services provided adequate enough? a. Yes  
b. No  
c. Somehow 
d. No idea  

77 In your personal view, are you satisfied by the 
services provided by these Organisations in your 
community or the country? 

a. Yes and ˃˃ skip to question 79 
b. No 

78 If No, why?  

79 Which category do  the Organisations you 
mentioned belong to 
(multiple response accepted) 

a. Public sector (government) 
b. Non-Governmental Organisations 

(NGOs) 
c. Private sector 
d. Faith Based Organisations (FBO) 
e. Parastatal 

80 Does any of the Organisations you mentioned play 
a role in somehow causing or increasing 
disagreements or division or divergent opinions in 
the community or the nation 

a. Yes  
b. No >> and skip to question 82 
c. I have no idea >> and skip to 

question 82 
81 If yes, how do they contribute in causing the 

divisions or disagreements or divergent opinions in 
the community or nation 
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82 Do you know of any Organisations, institutions and 
other entities that are providing services in the 
health sector?  

a. Yes 
b. No and >> and skip to question 92 
 

83 If yes kindly name them    

84 Which services do they provide? 
(multiple response accepted) 

a. Provision of treated mosquito nets to 
school going age 
b. Provision of hand washing soap to 
schools 
c. Provision of basic pediatric drugs to 
ECCD 
d. Immunization/vaccination of school 
goers 
e. Reducing child/pupil/student death  
f. Provision of water, sanitation and 
hygiene facilities  
g. Others (specify) 

85 How would you rate the quality of services they 
provide 

a. Very Satisfactory  
b. Satisfactory 
c. Somewhat satisfactory and 

unsatisfactory 
d. Unsatisfactory 
e. Very unsatisfactory 

86 Are the services provided adequate enough? a. Yes  
b. No  
c. Somehow 
d. No idea 

87 In your personal view, are you satisfied by the 
services provided by these Organisations in your 
community or the country? 

c. Yes and ˃˃ skip to question 89 
d. No 

88 If No, why?  

89 Which category do  the Organisations you 
mentioned belong to 
(multiple response accepted) 

a. Public sector (government) 
b. Non-Governmental Organisations 

(NGOs) 
c. Private sector 
d. Faith Based Organisations (FBO) 
e. Parastatal 

90 Does any of the Organisations you mentioned play 
a role in somehow causing or increasing 
disagreements or division or divergent opinions in 
the community or the nation 

d. Yes  
e. No >> and skip to question 92 
f. I have no idea >> and skip to 

question 92 
91 If yes, how do they contribute in causing the 

divisions or disagreements or divergent opinions in 
the community or nation 

 

92 Do you know of any Organisations, institutions and 
other entities that are providing services in the 
nutrition sector (food and absorption)?  

a. Yes 
b. No and >> and skip to question 102 
 

93 If yes kindly name them    
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94 Which services do they provide? 
(multiple response accepted) 

a. Provision of nutritional supplements  
Vitamin  
b. Provision of therapeutic feeding  
c. Capacity building and promoting 
good nutritional practices 
d. Treatment of existing cases of 
malnutrition  
e. Promoting infant and young child 
feeding   
f. De-worming of children  
g. Others (specify) 

95 How would you rate the quality of services they 
provide 

a. Very Satisfactory  
b. Satisfactory 
c. Somewhat satisfactory and 

unsatisfactory 
d. Unsatisfactory 
e. Very unsatisfactory 

96 Are the services provided adequate enough? a. Yes  
b. No  
c. Somehow 
d. No idea 

97 In your personal view, are you satisfied by the 
services provided by these Organisations in your 
community or the country? 

e. Yes and ˃˃ skip to question 99 
f. No 

98 If No, why?  

99 Which category do  the Organisations you 
mentioned belong to 
(multiple response accepted) 

a. Public sector (government) 
b. Non-Governmental Organisations 

(NGOs) 
c. Private sector 
d. Faith Based Organisations (FBO) 
e. Parastatal 

100 Does any of the Organisations you mentioned play 
a role in somehow causing or increasing 
disagreements or division or divergent opinions in 
the community or the nation 

g. Yes  
h. No >> and skip to question 102 
i. I have no idea >> and skip to 

question 102 
101 If yes, how do they contribute in causing the 

divisions or disagreements or divergent opinions in 
the community or nation 

 

102 Do you know of any Organisations, institutions and 
other entities that are providing services in the 
protection sector (prevention against or guarding 
towards safety and dignity; meaningful access; 
accountability; participation and empowerment) 
sector? 

a. Yes  
b. No and ˃˃ skip to question 112 

103 If yes kindly name them    

104 Which services do they provide? 
(multiple response accepted) 

a. Advocacy against sexual abuse 
and exploitation of children in 
schools  

b. Advocacy against harmful 
traditional practices such as 
FGM/C and early marriages in 
schools 
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c. Advocacy for violence against 
children in schools 

d. Advocacy against children living or 
working on the streets 

e. Advocacy for orphans and other 
OVCs in schools 

f. Registration of birth of children in 
schools 

g.  Guarding children in conflict areas  
h. Advocacy against school 

abandonment and dropout 
i. Others (specify) 

105 How would you rate the quality of services they 
provide 

a. Very Satisfactory  
b. Satisfactory 
c. Somewhat satisfactory and 

unsatisfactory 
d. Unsatisfactory 
e. Very unsatisfactory 

106 Are the services provided adequate enough? a. Yes  
b. No  
c. Somehow 
d. No idea 

107 In your personal view, are you satisfied by the 
services provided by these Organisations in your 
community or the country? 

a. Yes and ˃˃ skip to question 109 
b. No  

  

108 If No, why?  

109 Which category do the Organisations you have 
mentioned belong to?  

a. Public sector (government) 
b. Non-Governmental Organisations 

(NGOs) 
c. Private sector 
d. Faith Based Organisations (FBO) 
e. Parastatal  

110 Does any of the Organisations you mentioned play 
a role in somehow causing or increasing 
disagreements or division or divergent opinions in 
the community or the nation 

a. Yes  
b. No >> and skip to question 112 
c. I have no idea >> and skip to 

question 112 
111 If yes, how do they contribute in causing the 

divisions or disagreements or divergent opinions in 
the community or nation  

 

112 Do you feel close to people a. Yes 
b. No 
c. Somehow   
 

113 Are you a happy d. Yes 
e. No 
f. Somehow   

114 Do you feel party of this school, or family, or 
community or Country (to be split in 2 for school 
going and non-school going for ODK) 

a. Yes 
b. No 
c. Somehow   

115 Do you feel safe in your school, family, community 
and country (to be split in 2 for school going and 
non-school going for ODK) 

a. Yes 
b. No 
c. Somehow   
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116 My neighbours, friends, and people around here at 
school, family, community and country treat me 
fairly (to be split in 2 for school going and non-
school going for ODK) 

a. Yes 
b. No 
c. Somehow   

Objective Three: The key drivers and enablers in areas of capacities, systems and 
structures, that serve as push or pull factors for the onset of violent conflict among Gambia 

communities, resulting in children’s rights not being realized 

117 It’s right to react violently or use violence against 
someone or a person you have disagreed with or a 
person who has angered you. 

a. Yes 
b. No 
c. Somehow   

118 When was the last time you had a conflict that made 
you angry, feel like fighting or causing harm to 
someone?  

a. Last week 
b. Last month 
c. Last 3 months 
d. Last 6 months 
e. Last one year or longer 
f. Other (specify) 

119 What was the major reason for the conflict?  

120 The disagreements or conflicts or divergence views 
that I encounter makes me not deliver what my 
children want or the disagreements of divergent 
views of my parents or caretakers makes me fail to 
get what I need. 

a. Yes 
b. No 
c. I can’t tell  

121 In your own view, what types of conflicts or 
disagreements or what type of quarrels are so 
common in your community or Gambia? 

a. Internal family disputes 
b. Family vs family dispute 
c. Community dispute 
d. Inter community dispute 
e. Tribal disputes 
f. Political disputes 
g. Others (specify) 

122 If others, specify  

123 What would you identify as the causes or reasons 
for the type of conflicts, disagreements or quarrels 
you have mentioned? 

a. Boundaries  
b. Elections  
c. Scarce resources 
d. Ethnicity  
e. Governance  
f. Social  
g. Religious  
h. Media  
i. Others (specify) 

124 If others, specify   

125 Do you think violence is a possible solution to some 
problems? 

a. Strongly disagree 
b. Disagree  
c. Agree 
d. Strongly agree  

126 Sometimes there is no point in talking because 
force is the only effective strategy  

a. Strongly disagree 
b. Disagree 
c. Agree 
d. Strongly agree  

127 There is always an alternative to violence when 
solving problems 

a. Strongly disagree 
b. Disagree  
c. Agree 
d. Strongly agree 
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128 It is always better to discuss things calmly before 
resorting to violence  

a. Strongly agree 
b. Disagree  
c. Agree  
d. Strongly agree  

129 No matter how severe the problem it can be solved 
through dialogue  

a. Strongly agree 
b. Disagree 
c. Agree 
d. Strongly agree  

130 Have you been physically attacked in my home, 
community or in Gambia  

a. Yes  
b. Never  
c. Can’t remember  

131 I have been attacked because of my ethnicity, 
religion, and physical appearance.   

a. Yes  
b. Never  
c. Can’t remember 

132 I have been attacked because of my gender  a. Yes 
b. Never  
c. Can’t remember 

133 Have you been physically attacked before or where 
you once physically attacked by your teachers at 
school(for those who attended or still attending 
school) 

a. Not at all 
b. A little 
c. Somewhat  
d. A lot  

134 Have you violently hit or attacked another person 
who has offended you 

a. Not at all 
b. A little 
c. Somewhat 
d. A lot  

135 Have you ever witnessed children or youth or some 
other person being hit violently in school, or home 
or somewhere else  

a. Not at all 
b. A little 
c. Somewhat 
d. A lot 

136 Do you have a history of violence or aggressive 
behaviours 

a. Yes  
b.  No 
c. Somehow  

137 I have been a victim of aggravated assaults  a. yes 
b. No 
c. Somehow 

138 Do you face high competition for basic needs like 
(food, shelter, water) from my peers  

a. yes 
b. No 
c. Somehow 

139 Do you have cases of anger or frustration a. yes 
b. No 
c. Somehow 

140 I have sometimes manipulations to control others or 
get something I want 

a. yes 
b. No 
 

141 Sometimes I retaliate against those who have hurt 
me 

a. Yes  
b. No  

142 Are there are differences in political ideologies 
among the community members 

a. yes 
b. No 
c. Somehow  
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143 The violent conflict situations in the Gambia have 
been going on for a long time 

a. yes 
b. No 
c. Somehow  

Objective Four: The role of the education sector in the prevention of conflict and as an 
enabler for the building of sustainable peace 

144 Why do you/did you go to school? 
(for those who attended or still attending 
school) 

a. Parents influence 
b. Government policy 
c. Peer group influence 
d. Personal desire  
e. To get a job 
f. Others (specify) 

145 If others, please specify  

146 I intend to finish school/I finished my school 
(for those who attended or still attending 
school) 

a. Yes 
b. No 

147 Why do you/did you not finish school? 
(for those who attended or still attending 
school) 

 

148 I enjoy/enjoyed my time during school/school days 
(for those who attended or still attending 
school) 

a. Not at all 
b. A little 
c. Somewhat  
d. A lot 

149 At school/during school time, we are/were taught 
how to solve a disagreement/argument without 
necessarily confronting each other (fighting) (for 
those who attended or still attending school) 

a. Not at all 
b. A little 
c. Somewhat  
a. A lot  

150 At school/during school time, we have/had subjects 
taught on how to resolve disagreements, fights and 
quarrels among us. 
(for those who attended or still attending 
school) 

a. Not at all 
b. A little 
c. Somewhat  
d. A lot  

151 At school/during school time, we have/had subjects 
specifically on conflict resolution. 
(for those who attended or still attending 
school) 

a. Strongly disagree 
b. Disagree 
c. Agree 
d. Strongly agree 

152 At school/during school time, we have/had subjects 
taught on how to peace building 
(for those who attended or still attending 
school) 

a. Strongly disagree 
b. Disagree 
c. Agree 
d. Strongly agree 

153 At school/during school time, we have/had subjects 
taught on how to build friendship. 
(for those who attended or still attending 
school) 

a. Strongly disagree 
b. Disagree 
c. Agree 
d. Strongly agree 

154 At school/during school time, if we have/had 
disagreements, quarrels and fights among 
ourselves, teachers would teach us in class on how 
to make friendship and peace with each other. (for 
those who attended or still attending school) 

a. Yes 
b. No  
c. Somehow  

155 The school has/had to adjust their priorities to 
accommodate other people's needs 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 



Conflict Analysis of The Gambia for Peacebuilding Education and Advocacy 2017 

 

January 2018  49 
 

(for those who attended or still attending 
school) 

e. Not true 
f. Definitely not true 

156 At school/during school time, we are/were often 
taught to keep to ourselves, because most things 
are not worth arguing about. 
(for those who attended or still attending 
school) 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true  

157 We are/were taught to be decision makers, by 
listening to others to find the best solution possible 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

158 After I have made a decision, I defend it strongly. a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

159 I think it is more important to get along than to win 
an argument. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

160 I try to avoid people who have strong opinions. a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

161 When viewpoints are opposed, I generally propose 
a middle ground. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

162 When there is a conflict, I make a point of presenting 
my view, and I invite others to do the same. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

163 I like to ask others for their opinions and try to find 
ways to cooperate. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

164 Differences of opinion are not always worth 
worrying about, so I usually avoid them. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 
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listening to others to find the best solution possible 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

158 After I have made a decision, I defend it strongly. a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

159 I think it is more important to get along than to win 
an argument. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

160 I try to avoid people who have strong opinions. a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

161 When viewpoints are opposed, I generally propose 
a middle ground. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

162 When there is a conflict, I make a point of presenting 
my view, and I invite others to do the same. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

163 I like to ask others for their opinions and try to find 
ways to cooperate. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

164 Differences of opinion are not always worth 
worrying about, so I usually avoid them. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 
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165 During a conflict, I try to find some compromise. a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

166 During conflict, I immediately work to get everyone's 
concerns out in the open. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

167 When pursuing my priorities, I am usually firm and 
not influenced by others. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

168 I cooperate with others and accept instructions 
easily. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

169 When a conflict occurs, I tend to back out of the 
situation and do something else. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

170 I am always willing to consider other people's 
opinions, but I make my own decisions. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

171 When conflicts arise, I usually stand on my 
principles. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

172 When someone else thinks they have a good idea I 
cooperate and help them. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

173 If people don't respect my opinion, I keep it to 
myself. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

174 I often make slight modifications in my goals to meet 
other people's needs. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
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f. Definitely not true 

175 I am always willing to listen to other's opinions, but 
I also want to give them mine. 

a. Definitely true 
b. True 
c. Tends to be true 
d. Tends not to be true 
e. Not true 
f. Definitely not true 

176 How does/did your school/college/university 
resolve disagreements, fights  and demonstrations 
(for those who attended or still attending 
school)  

 

177 What suggestions would you propose to the 
education sector of Gambia in terms of building 
sustainable peace 

 

178 What ideas would you suggest to have a lasting 
settlement to disputes, disagreements and violent 
conflicts in Gambia 

 

179 How would you suggest for a lasting peace in 
Gambia  

 

 
 

 THE END AND THANK YOU 
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5.2 Interview Guide 

KEY INFORMANTS IN-DEPTH INTERVIEW GUIDE 
 

Introduction  
 
Good morning/good afternoon/good evening participant 
 
Thank you in advance for your time and patience 
 
My name is ………………………………………………….. . We are carrying out a study 
on Conflict analysis of Gambia for Peacebuilding Education and Advocacy. 
United Nations Children’s Fund (UNICEF) Gambia and Ministry of Basic and 
Secondary Education (MoBSE) have contracted us as the Consultants to undertake 
this study. Its major objective is to understand holistically the drivers of conflict, the 
enablers of peaceful coexistence at all levels, and as well understand whether or not 
the conflict drivers are exaggerating inequities, increasing vulnerability, and creating 
barriers for the attainment of children’s rights so that measures to address the conflict 
drivers are proposed.  

 
Based on your knowledge and experience, you have been selected as a key 
informant to participate in this study.  
 
FOR OFFICIAL USE ONLY  
 
Date   
Local Government 
Area 

 

District  
Ward  
Place of interview  

ID number of 
Interviewer 

 

Time began  
Time ended  
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DESCRIPTION OF RESPONDENT 
 
Name 
(Optional)…………………………………………………………………………………… 
 
Organization 
………………………………………………………………………………………………… 
 
Position 
………………………………………………………………………………………………… 
 
 
QUESTIONS  

 
1. Could you tell us the levels or extends of inequities in the community close to you? 
2. Could you tell us the levels or extends of vulnerabilities in the community close to you? 
3. How have the issues of inequities and vulnerabilities ignited conflicts or disagreements 

in the communities close to you? 
4. In your own assessment, what are the major causes of conflicts in your community? 
5. Please could you briefly explain how conflicts you are familiar with have compromised 

the realization of children’s right in the community? 
6. How has the education system ignite conflicts in the society? 
7. How has the informal structures ignited conflict in the communities? 
8. How has the media ignited conflicts in the community?  
9. How have the traditional norms and values systems and practices reinforce conflict in 

your community? 
10. What strategies do you think or suggest for the education sector to uniting people 

against conflicts? 
11. What roles have the health service providers executed in enabling peace in the 

country? 
12. What roles have the education service providers executed in enabling peace in the 

country? 
13. What roles have nutrition service providers executed in enabling peace in the country? 
14. What roles have the protection service providers executed in enabling peace in the 

country? 
15. What enablers of peace and conflict resolution techniques would consider appropriate 

for Gambia? 
16. To what extend should the education sector participate in preventing conflict? 
17. How should the education sector involve in promoting enablers for the building of 

sustainable peace. 
 
 
 

 
Thank you for your response 
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Thank you for your response 
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5.3 Focus Group Discussion 

FOCUS GROUP DISCUSSION INTERVIEW GUIDE 
FOR OFFICIAL USE ONLY 
 
Date   
Moderator  

Rapporteur   
Regional 
Education 
Directorate 

 

District  
Ward  
Language   
Time began  

Time ended  
 
Introduction 
 
Good morning/afternoon/evening participants; 
How are you? 
 
You are welcome to this discussion, my name is ……………………………………. 
 
You have been specially selected to participate in a study on “Conflict Analysis of 
Gambia for Peacebuilding Education and Advocacy”. The study is being 
conducted to inform policy within the education sector. United Nations Children’s Fund 
(UNICEF) Gambia and Ministry of Basic and Secondary Education (MoBSE) have 
contracted us as the Consultants to undertake this study. Its major objective is to 
understand holistically the drivers of conflict, the enablers of peaceful coexistence at 
all levels, and as well understand whether or not the conflict drivers are exaggerating 
inequities, increasing vulnerability, and creating barriers for the attainment of children’s 
rights so that measures to address the conflict drivers are proposed.  

Feel free to discuss among your selves, you may ask for explanations where 
necessary. All the information is strictly confidential and nothing you say will make me 
unhappy. I request you to be audible and speak one at a time so that your important 
views are understood and written down.  
 
 
I request to use a tape recorder so that I can capture the discussions and not miss 
anything.  
May I use it? 
 
Thank you very much. 
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Description of participants 
 
No. of 
Participants 

Male   Female   Total   

 
 
QUESTIONS  

 
1. Could you tell us the levels or extends of inequities in the community close to 

you? 
2. Could you tell us the levels or extends of vulnerabilities in the community close 

to you? 
3. How have the issues of inequities and vulnerabilities ignited conflicts or 

disagreements in the communities close to you? 
4. In your own assessment, what are the major causes of conflicts in your 

community? 
5. Please could you briefly explain how conflicts you are familiar with have 

compromised the realization of children’s right in the community? 
6. How has the education system ignite conflicts in the society? 
7. How has the informal structures ignited conflict in the communities? 
8. How has the media ignited conflicts in the community?  
9. How have the traditional norms and values systems and practices reinforce 

conflict in your community? 
10. What strategies do you think or suggest for the education sector to uniting 

people against conflicts? 
11. What roles have the health service providers executed in enabling peace in the 

country? 
12. What roles have the education service providers executed in enabling peace in 

the country? 
13. What roles have nutrition service providers executed in enabling peace in the 

country? 
14. What roles have the protection service providers executed in enabling peace in 

the country? 
15. What enablers of peace and conflict resolution techniques would consider 

appropriate for Gambia? 
16. To what extend should the education sector participate in preventing conflict? 
17. How should the education sector involve in promoting enablers for the building 

of sustainable peace. 
 

Thank you for your response 
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OBSERVATION SCHEDULE 
1. How do respondents react to questions set to them? 
2. Are there observable signs of the respondent not revealing information? 
3. Is there possibility for taking photographs? 

5.4 Terms of Reference 
  

 
UNITED NATIONS CHILDREN’S FUND IN THE GAMBIA  

TERMS OF REFERENCE  
Terms of Reference for Individual Contractors 

Title:   Conflict Analysis of Gambia for Peacebuilding Education and Advocacy 
.     Programme Information: 
  

 

Programme 
Outcome 2 

An inclusive education system is equipped to provide comprehensive early 
childhood education to all children, in conjunction with health, nutrition and 
protection interventions, and to ensure the rights of all children to an 
appropriate quality education. 

Project: Output 2.1.2 Increased completion rates of children excluded from quality basic and 
secondary education. 

RWP Activity: 
2.1.3.1 

2.1.2.1.3 Development of peacebuilding education programme and materials 

  
The United Nations Children’s Fund (UNICEF) is mandated by the United Nations General 
Assembly to advocate for the protection of children’s rights, to help meet their basic needs and to 
expand their opportunities to reach their full potential. The UNICEF staff and experts/consultants 
should act in accordance with the UN Code of Conduct and UNICEF Mission. 
  

2.     Background :Country Context 
 The Gambia is located on the West African coast and extends about 500 km inland, with a 
population density of 174 persons per square km.  The Gambia is the smallest country in continental 
Africa, and is bordered on the North, South and East by the Republic of Senegal and on the West by 
the Atlantic Ocean. 
The provisional results of the 2013 population and housing census puts the population at 1,882,450; 
with 50.5% female compared to 49.5% male.  The population primarily comprises of youth due to a 
high fertility rate and low life expectancy (60.2 years). Nearly 40% of the population is below 15 
years, 21% between 15-24 years, and only 3.2% above 65 years. The country is undergoing rapid 
urbanization. The urban population increased from 50% in 2001 to 58%, 2013 with an annual rate of 
urbanization of 3.7% (MoFEA, 2011). 
The Gambia is classified as a least developed country (LDC), with Gross National Income (GNI) per 
capita of US$ 500 in 2012[1] and ranked 175 out of 188 in the United Nations’ Human Development 
Report (HDR), 2015. The main sectors driving economic growth are Services, Agriculture and 
Tourism[2].  Income poverty and household food insecurity are widespread with nearly half of the 
population (48.4%) living below the absolute poverty line of US$1.25 per day; while 36.7% live in 
extreme poverty (2010). About 40% of people are considered ‘working poor’; meaning that their 
earning capacity and standard of living is inadequate to meeting basic needs, (MoFEA, 2011). 
 
Social and Political context: 
The Gambia gain independence in February 1965.  Since then the country remain relatively peaceful 
implementing multi-party democracy and regular elections.  The peace loving nature of the people 
earn the country the name “Smiling Coast of Africa”, with significant western tourist presence during 
the months October to April. Thus tourism accounts for about 15 per cent of the gross domestic 
product (GDP).  
 
Despite the peace and political plurality, the country on several occasions had breakdown of peace 
and slide into violent conflict albeit for short period.  Firstly, in 1981, a group of mutiny personnel of 
the Gambia armed forces staged a violent attempt to overthrow the democratically elected 
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government.  As a result several hundreds of people were killed and normality was restored through 
military intervention support from Senegal.  Secondly, in July 1994 again a group of junior army 
officers this time succeeded in overthrowing the elected government and instituted a dictatorship for 
more than 22 years (1994 – 2016). During this period the people were gripped with fear, their human 
rights were grossly abused, and state tolerance to divergent views was zero. There was no violence 
but peace was totally absent. 
 
The climax of it was in the 1st December 2016 Presidential election where the dictator president was 
defeat at the polls.  He gracefully accepted the defeat initially but reject the results in its entirety just 
about a week later.  This landmark event threw the whole country into political and emotional chaos 
and families started fleeing to safe locations either within the country or outside.  The dictatorship 
used ethnic and financial drivers to instill fear and ruled with an iron fist. The President elect and his 
team sort support from the Economic Community of West Africa State (ECOWAS) to use every 
means including use of force to establish the will of the people at the December 2016 elections. 
Subsequently the dictator fled the country but leaving a scar of a divided country, fragile more than 
ever before and ethnic sentiment at their highest levels. 
 
This study is therefore intended to understand holistically the drivers of conflict in The Gambia as 
well as the enablers of peaceful coexistence at all levels.  It intends to understand whether or not the 
conflict drivers are exaggerating inequities, increased vulnerability and creating barriers for the 
attainment of children’s rights.  The study will further propose measures to address the conflict 
drivers. 
  
3.     Objectives 
The objectives of the conflict analysis study are: 
1.     To assess the general context and dynamics of inequities and vulnerabilities that have the 
potential to drive violent conflict and compromise the realization of the rights of children. 
2.     To identify the roles of stakeholders in driving conflict as they also provide services for the 
realization of children’s rights especially to education, health, nutrition and protection. 
3.     To identify the key drivers and enablers in areas of capacities, systems and structures, that 
serve as push or pull factors for the onset of violent conflict among Gambia communities, resulting in 
children’s rights not being realized. 
4.     To identify the role of the education sector in the prevention of conflict and as an enabler for the 
building of sustainable peace. 
  
4.     Scope of work 
 Being a national study, the consultant is required to widely consult with a broad range of 
stakeholders from all the six (6) Educational Regions.  Secondary data from reports and publications 
may be secured from Government, UNICEF or online sources.   
  

 

Month July Aug Sept Oct Nov    
Week 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 Days 

1.     Conflict Analysis Workshop 
with wide range of stakeholders 

                                        3 

2.     Preparation and submission 
of inception report including 
detailed study design  

                                        3 

3.     Field data collection – using 
variety of methodologies to collect 
primary and secondary data. 
Respondents selected from all 6 
educational regions of the country. 

                                        20 

4.     Preparation and submission 
of first draft study report for 
comments 

                                        7 

5.     Drafting and submission of 
second draft report after 
comments 

                                        3 
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6.     Presentation of a summary of 
the study process, findings and 
recommendations to validation 
work and to the Local Education 
Group 

                                        2 

7.     Finalization  and submission 
of final report 

                                        2 

Total (Working Days)[3]                                         40 

5.     Methodology/Methods  
 While UNICEF and partner (Ministry of Basic and Secondary Education – MoBSE) would not want to 
be prescriptive in the study methodologies, the need for both quantitative and qualitative data 
supported with in-depth analysis are key requirement and will contribute to enhancing the selection of 
suitable candidate.  The methodologies should be such that they are robust and or innovative 
enough to collect primary data and combining with analysis of secondary data linked to conflict 
drivers and enablers of peace in the country.  The study methodology will be confirmed during the 
Inception stage of the study. 
 
Key research questions  

Research Question Methodology 
1.     What are the driving factors of conflict? How are people being drawn into 
a vicious cycles of conflict? 
2.     What are the key dynamics and types of conflicts existing in The Gambian 
society? How do they reinforce inequity and vulnerability of children? 
3.     How does the education system, the informal structures and the media 
reinforce stereotypes and biases which drive conflict?  
4.     How does traditional norms and values systems and practices reinforce 
conflict and enable peace in Gambian society? 
5.     What innovative strategies could be used in the education sector to 
bringing people together from divided lines? 
  

The consultant may 
use a combination of 
methodologies.  It is 
important to note 
that the strength of 
the technical 
proposal will in part 
be assessed taking 
into consideration 
the proposed 
methodologies. 

 

6.     Schedule of Tasks, Deliverables, Duty-Station & Timeline 
  

Task Deliverable Duty-Station  Anticipated 
Timeline (days) 

1.     Conflict Analysis Workshop with wide range 
of stakeholders 

  Banjul 3 

2.     Preparation and submission of inception 
report including detailed study design  

Inception 
Report 

Banjul 5 

3.     Field data collection – using variety of 
methodologies to collect primary and secondary 
data. Respondents selected from all 6 
educational regions of the country. 

  Banjul 20 

4.     Preparation and submission of first draft 
study report for comments 

First draft 
report 

Home-based 7 

5.     Drafting and submission of second draft 
report after comments 

Second draft 
report 

Home-based 3 

6.     Presentation of a summary of the study 
process, findings and recommendations to 
validation work and to the Local Education Group 

Validation 
workshop 

Banjul 2 

7.     Finalization and submission of final report Final Report Home-based 2 
8.     Total number of working days for the 
Consultant (Days) 

    42 
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7.     Estimated duration of contract; Remuneration; Other Terms and Conditions 
The contractor will be engaged under short-term individual contract on part-time basis, immediately 
after the completion of the contracting procedure, for estimated period of 40 days, starting from 1st 
July 2017 to 30th November 2017. The exact number of days to be proposed by the contractor and 
discussed with and confirmed, including the specific deadlines, by UNICEF when signing the 
contract. The Terms of Reference is an integral part of the individual contract (SSA) signed with the 
contractor. 
Amounts and terms of payment are subject for negotiations, but should comply with the UN 
standards. A detailed budget breakdown (budget proposal) shall be submitted together with the 
technical project proposal.  Advance payments are not allowed; the payment is against deliverables 
and the following scheme is applied:  
1st instalment – 25% upon submission of Inception Report; 
2nd instalment – 25% after submission of First draft report; and 
3rd instalment – 50% of the total proposed budget after submission of acceptable final report and 
presenting its findings to key stakeholders. 
 
UNICEF reserves the right to withhold all or a portion of payment if performance is unsatisfactory, if 
work/outputs is incomplete, does not meet the quality standards of both UNICEF and the 
Government of The Gambia, not delivered or has failed to meet deadlines (fees reduced due to late 
submission: 5 days – 10%, 15 days – 20%; 1 month – 50%; more than 1 month – payment withheld). 
 
UNICEF does not provide or arrange health insurance coverage for the consultant.  UNICEF will be 
providing transport (including airfares) but not local transportation as this will be covered in the 
DSA.  Consultants are expected to include the transportation cost for field data collection in their 
financial proposals.  UNICEF or the partner may provide limited office space for a short 
duration.  Consultant is expected to provide own laptop computer. 
  
 8.     Supervision and Reporting Arrangements 
The contractor will be supervised and report to the UNICEF Education Specialist with briefing and 
de-briefing to the Manager Protection and Inclusion of Children and the UNICEF Deputy 
Representative about the progress of the consultancy. The contractor will work on a daily basis with 
UNICEF (insert a title of the respective PO, Programme). The UNICEF Education Specialist will 
interact with the contractor through email correspondence while the consultant is outside of The 
Gambia. The PO/or team will also provide support to the consultant during visit to The Gambia (if 
applicable). A steering committee comprising of Government and UNICEF officers will be set up to 
provide oversight to the study and provide comments. 
  
 
 9.     Qualifications & Experience required 
 This consultancy requires the services of a competent individual contractor with high analytical 
competence and knowledgeable in Conflict Analysis and peacebuilding education. The individual 
consultant should have the following qualifications and experience. 
·       Advanced University Degree in Education, Social Sciences, statistics or related fields  
·       Experience in undertaking conflict analysis or working in the field of peacebuilding education. 
·       At least 7 years professional work experience in conflict analysis, peacebuilding and truth and 
reconciliation. 
·       Excellent writing skills in English 
·       Provision of not more than 3 references from clients for whom the bidder has carried out similar 
work. 
The consultant may be required to recruit a national staff as an Assistant Researcher to facilitate in-
country logistic issue as may be required for successful implementation of the assignment.  The 
Assistant Research will have the following tasks: 
·       Planning workshops, logistics of field data collection and making and following up on 
appointments with key informants. 
·       Follow-up data request placed with Government Ministries and other organizations as may be 
identified by the consultant. 
·       Support the consultant in understanding the country context 
·       The Assistant Research will not be engaged for more than 30 working days during the period of 
the research. 



Conflict Analysis of The Gambia for Peacebuilding Education and Advocacy 2017 

 

January 2018  59 
 

7.     Estimated duration of contract; Remuneration; Other Terms and Conditions 
The contractor will be engaged under short-term individual contract on part-time basis, immediately 
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technical project proposal.  Advance payments are not allowed; the payment is against deliverables 
and the following scheme is applied:  
1st instalment – 25% upon submission of Inception Report; 
2nd instalment – 25% after submission of First draft report; and 
3rd instalment – 50% of the total proposed budget after submission of acceptable final report and 
presenting its findings to key stakeholders. 
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The Assistant Research should have the following qualifications and experiences: 
·       A Bachelor’s degree or equivalent from a recognized tertiary or higher education institution 
·       Past experience of successful performance of such functions.  An attestation to support this will 
be required. 
·       Must acquire proficiency in computer programmes – managing emails, MSWord, Excel and 
Power Point. 
  
 10.  Intellectual property rights  
 UNICEF and the Ministry of Basic and Secondary Education (MoBSE) retain the right to patent and 
intellectual rights, as well as copyright and other similar intellectual property rights for any 
discoveries, inventions, production or works arising from the implantation of the project under this 
Agreement with UNICEF. Neither the contractor nor its personnel shall communicate to any other 
person or entity any confidential information made known to it by the Ministry of Basic and Secondary 
Education (MoBSE) and UNICEF in the course of the performance of its obligations under the terms 
of this Agreement nor shall it use this information to private or company advantage. This provision 
shall survive the expiration or termination of this Agreement. The right to reproduce or use materials 
shall be transferred with a written approval of UNICEF based on the consideration of each separate 
case.  
 
The core reports will be issued by UNICEF and/or the steering committee for the research noting in 
the acknowledgements sections institutions and persons who have made major contributions to their 
authorship. Consultants will provide UNICEF and/or the steering committee members with raw data, 
corrected/verified data once cleaned and programming files that permit replication of results from 
core research/survey/evaluation reports. 
Data collected for the research is the property of the UNICEF Country Programme/and Government 
of The Gambia, Ministry of Basic and Secondary Education (MoBSE).  Master versions of the data, 
coding protocols and programming code permitting replication of results of core survey/evaluation 
reports will be kept by the programme. Copies of the data will be distributed to researchers with the 
permission of the evaluation steering committee with a view to helping to disseminate learning 
derived from the data sets. 
List the names of the ‘owners’ and/or steering committee for the research (this must include 
government counterparts). 
11.  How to apply 
UNICEF accepts applications from individual contractors. The Selection Committee, comprising of 
UNICEF and the Ministry of Basic and Secondary Education (MoBSE) will review applications and 
make a final decision of a successful application. 
All applications should contain the following documents: 
I.               Technical Project Proposal, which would include at least: 
-        Statement of the research problem 
-        Conceptual framework and research methodology 
-        Consultant’s profile/portfolio 
-        Proposed timeframes (hour days) 
-        Names and contact details of reference persons. 
-        List of publications or analytical reports (if applicable) 
-        Any other additional information to support the application (optional). 
  
The below technical evaluation criteria shall be used to evaluate and assess applicants' 
technical proposal submission: 
Technical Criteria Technical sub-criteria Maximum 

Points 
Overall Response 
  

-         Proposed work plan as per 
our timeline.  Company is able to 
provide the services within the 
timelines in the TOR 
-         Overall concord between 
RFP requirements and proposal 

15 
  
  
  
5 

  Maximum points 20 
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Company and key personnel -         Prior experience and 
demonstrated successes in 
providing similar consultancies 

20 
  

-         Proposer’s organizational 
capacity, profile of the team being 
proposed for the assignment, 
profiles of the individual team 
members, and experience on this 
particular team in providing similar 
services. 

15 

-         Ability of the proposer to 
grasp the concepts that will 
constitute the focus of this project 
and reflect this within the proposal 

10 

-         Presentation and accuracy 
of the proposal 

5 

  Maximum Points 50 
  TOTAL TECHNICAL: 70 POINTS 
  
  Deadline for applications: 31 July 2017. 
  
  
II.             Financial Proposal: 
  
-        Detailed budget breakdown (in US Dollars). 
  
Financial Proposal carries 30 points. Upon scoring 50 points and above from the technical proposal 
will qualify applicants to the next stage.  
 
 
[1] Least developed country by United Nations’ Classification are countries with three-year average 
GNI US$ 900 or less among other considerations. 
[2] Programme for Accelerated Growth and Employment (2012-15) 
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5.5 List of Key Informants Interviewed 

No. Name of Key 
Informant  

Position  Organisation  Contact 

1 Yadicon Njie-Eribo National 
Coordinator  

Forum for African Women 
Educationalists Gambia  

7333820 

2 Priscilla H.D Dunn Programme 
Director 

YMCA Gambia   3479017 

3 Robert Olufumi  Field Officer YMCA Gambia 7773938 

4 Freeman General 
Secretary  

The Gambia Christian Council 9677323 

4 Dambo Imphamara Programme 
Director 

Child Fund 7522038 

5 Anna N’gulu 
JONES 

Coordinatrice 
Nationale 

West Africa Network for 
Peacebuilding  

7110192 

6 Emil   Gambia Press Union 7445106/4460836 

7 Mariatu Salla National 
Director 

SOS Secretariat   

8 Peierra Jatta Programme 
Manager 

SOS Secretariat  7997954 

9 Njundu Drammeh National 
Coordinator  

Child Protection Alliance  9929421/3929421 

10 Karamoketa  Coordinator  Institute for Social Reformation 
and Action (ISRA) 

9913645/3913645 

11 Penda Jibrul Timy  Executive 
Secretary 

Alternative Dispute Resolution 
Secretariat  

3510080 

12 Salah Ndire  Juvenile Focal 
Contact 

Alternative Dispute Resolution 
Secretariat 

3510073/7807315 

13 Mary Small Act. Executive 
Director 

Gambia Committee of 
Traditional Practices  

9941896 

14 Tida Jatta Director Ministry of Basic and 
Secondary Education 

 

15 Lamin F. Ceesay Child Welfare 
Officer 

Police Department,  9218869/7086077 
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5.6 List of Stakeholders who attended the Validation Workshop 

 

MoBSE 

1. Curriculum Research Evaluation Development Directorate 
2. Basic and Secondary Education Directorate 
3. Human Resource Directorate 
4. Science Technology Education Directorate 
5. Regional Education Directorates 
6. Standard Quality Assurance Directorate 
7. In-service Training Unit 
8. Planning Policy Analysis Research Budgeting Directorate 
9. Adult Non Formal Education Unit 
10. NATCOM 
11. Assessment Unit 

 

Institutions 

12. Forum for Africa Women Educationist Gambia (FAWEGAM) 
13. Young Men Catholic association (YMCA) 
14.  Child Fund Gambia (CFTG)  
15. West African Network for Peacebuilding (WANEP), 
16. SOS Secretariat in Gambia  
17. Child Protection Alliance (CPA) Gambia 
18. Institute for Social Reformation and Action (ISRA) 
19.  Alternative Dispute Resolution Secretariat (ADRS) Gambia 
20. The Gambia Committee on Traditional Practices (GAMCOTRAP) 
21. National Nutrition Authority (NaNA) 
22. Gambia College 
23. University of The Gambia 
24. MoHERST 
25. GATE 
26. Representatives of Council of Elders 
27. Imams 
28. ADWAC 
29. UNICEF 
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5.7 Appendix  
Appendix 5.7.1: Conflict Tree Analysis from the workshop 

 

 

Appendix 5.7.2: Actor Mapping from the workshop 
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Appendix 5.7.3: Time Frame Analysis from the workshop 

 

 

 






