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1. Promoting positive gender socialization in UNICEF programmes  

 

Gender socialization is the process by which individuals internalize gender norms and roles 

as they interact with others. It underpins gender differential outcomes in health, education, 

child protection, social protection and other areas. This process, which starts at or before birth 

and continues through adolescence and beyond, tends to enhance the privilege and power of 

men and boys relative to women and girls and children of all genders. Gender socialization 

takes place both in the family and through social institutions, such as schools and other public 

services, the media and religious institutions. Positive gender socialization seeks to challenge 

and change negative gender norms, beliefs, policies and practices that lead to inequitable 

outcomes. 

 

The impact of socialization on gender-discriminatory norms and values and its potential to 

reinforce and amplify positive norms are well recognized. Accordingly, UNICEF has developed 

a body of work on positive gender socialization to enable the achievement of equitable 

outcomes across all goal areas of its Strategic Plan.2 Positive gender socialization is 

encompassed within Goal Area 5 of UNICEF’s Strategic Plan and Gender Action Plan 2018–

2021: ‘Every child has an equitable chance in life’ (Figure 1). The gender result in the “common 

chapter” of the strategic plans of four United Nations agencies – United Nations Development 

Programme (UNDP), United Nations Population Fund (UNFPA), UNICEF and UN Women – 

recognizes promoting positive norms and socialization as a key area of work led by UNICEF. 

 

Figure 1: Positive gender socialization within UNICEF’s Gender Action Plan 2018–2021 

 
 

 

 
2 UNICEF, Summary Note on Promoting Positive Gender Norms and Socialization: Examples from Global Mapping 
Report, New York, 2019. 

https://www.unicef.org/executiveboard/media/1616/file/2017-Annex-Common_Chapter-EN.pdf
https://www.unicef.org/executiveboard/media/1616/file/2017-Annex-Common_Chapter-EN.pdf
https://unicef.sharepoint.com/teams/PD-Gender-Hub2Int/DL1/Summary%20Note%20on%20Promoting%20Positive%20Gender%20Norms%20%20&%20Socialization%20-%20Examples%20From%20Global%20Mapping_Final_Dec2019.pdf?csf=1&e=ULdrTJ&cid=5b502093-b791-407d-83b3-cffa2693e6b1
https://unicef.sharepoint.com/teams/PD-Gender-Hub2Int/DL1/Summary%20Note%20on%20Promoting%20Positive%20Gender%20Norms%20%20&%20Socialization%20-%20Examples%20From%20Global%20Mapping_Final_Dec2019.pdf?csf=1&e=ULdrTJ&cid=5b502093-b791-407d-83b3-cffa2693e6b1


   

6 
 

UNICEF’s work on gender socialization has involved two main phases: 

 

1) Mapping phase. To advance work on positive gender socialization, UNICEF undertook a 

global mapping3 of its gender socialization work across regional offices (ROs) and country 

offices (COs) in 2018–2019, focusing on how deep-rooted gendered inequalities are 

internalized and reinforced and identifying programmes aimed at shifting norms and 

enhancing gender equality outcomes. This mapping found that curriculum development, 

early childhood development (ECD), Communication for Development (C4D) and work to 

promote gender-responsive parenting were the most common areas of gender 

socialization work. It identified a number of priority areas in which this work should 

progress, including ensuring programming does not reinforce existing discriminatory 

gender norms, investing in research, enabling longer-term programming, measuring 

results on norms change, and building CO institutional capacity. However, the mapping 

concluded that “positive gender socialization work is mostly nascent and forward looking. 

There are few examples of results achieved on transforming discriminatory gender norms 

and promoting positive gender socialization.”  

 

2) Implementation and documentation phase. Over 2019–2020 with financial support from 

UNICEF’s Gender Thematic Fund, nine UNICEF offices developed approaches to gender 

socialization that respond to different challenges and opportunities. The work aimed to: 

• Develop innovative ways of strengthening work on positive gender socialization within 
existing UNICEF initiatives 

• Strengthen monitoring, evaluation and learning on the effectiveness of initiatives to 

promote positive gender socialization. 

 

The initiatives span varied themes, such as education including early childhood education 

(ECE), preventing child marriage and early unions (CMEU) and supporting health workers in 

promoting gender-responsive parenting. Although the COVID-19 pandemic has led to delays 

in implementing and monitoring some activities, lessons are emerging from all nine initiatives 

with relevance for other UNICEF offices.  

 

This report brings together lessons from the experiences of the gender socialization initiatives 

supported through UNICEF’s Gender Thematic Fund in 2019–2020, alongside learning from 

selected additional investments. Chapter 1 outlines concepts and methodology. Chapter 2 

documents insights from these initiatives in six programming areas: 

• Gender-responsive parenting  

• Education 

• Adolescent girls’ empowerment  

• Eliminating harmful practices 

• Social services workforce development 

• Marketing and media 

 

Chapter 3 synthesizes insights from the monitoring approaches used in these initiatives. 

Chapter 4 draws together learning and makes recommendations for future gender 

socialization work.  

 
3 UNICEF, Global Mapping of Existing UNICEF Programming on Gender Socialization, New York, 2019. 

https://unicef.sharepoint.com/sites/PD-Gender/DL1/Gender%20Socialization%20-%20Final%20Global%20Mapping%20Report%20-%2015April2019.pdf?csf=1&e=RTZBhI&cid=ad297d21-6c98-4b8a-b475-0f2c4d23f709
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1.1 Concepts and Definitions 

 

Monitoring progress towards positive gender socialization requires a common understanding 

of key terms and concepts. The concepts used in this report illuminate different elements of 

gender norms that influence the socialization of children and contribute to unequal outcomes 

for girls, boys and people of all genders. Table 1 summarizes key definitions used. 

 

Table 1: Key definitions4  

Norms are informal rules and beliefs that are widely shared across a society. Norms inform 
people’s understanding about how they can and should behave, and what practices they 
can and should engage in. Norms can be divided into: 

• Descriptive norms: Beliefs about what other people do 

• Injunctive norms: Beliefs about what other people approve of and think one should do 

Gender norms are the informal rules and shared beliefs that distinguish expected behaviour 
based on gender identities at particular points in time and in particular social contexts. They 
are usually internalized during childhood and adolescence and continue to shape gender 
stereotyping throughout the life course.  

Gender roles are the expected roles, including behaviours, activities and responsibilities, 
associated with each sex. 

Gender relations refer to how men and women, or boys and girls and children of all genders 
relate to each other at individual and institutional levels. They reflect the power dynamics 
between men, boys, women and girls and children of all genders as well as intersecting 
factors such as race, ethnicity, disability, age, class, etc. 

Gender socialization refers to processes by which individuals (especially children and 
adolescents) internalize gender norms. Internalization refers to a process of learning what 
norms are, understanding why they are of value or make sense, and accepting norms as 
one’s own. 

Positive gender socialization refers to processes that challenge and change harmful 
norms in order to achieve gender-equitable outcomes. 

Gender stereotypes are generalizations about the characteristics of a group of people 
based on gender. 

Gender equitable describes processes, outcomes or results that are fair to all genders. 
Achieving such results may involve differential treatment to redress a bias or disadvantage 
due to gender roles, norms or other inequalities and differences.  

 

The work on positive gender socialization is based on a recognition of the need to transform 

gendered values, stereotypes and norms that limit the realization of children’s rights, well-

being and development.  

 

Gender-transformative approach to positive gender socialization 

 

UNICEF is currently developing overarching guidance and policy on gender-transformative 

approaches. Key elements of this approach, as developed by the Global Programme on Child 

Marriage, have been adapted to resonate across the wider range of issues covered by gender 

socialization initiatives (Table 2). This report uses this classification of “transformative 

approaches” as a framework for identifying programme elements with the potential to 

contribute to shifts in gender norms, values and stereotypes.   

 
4 UNICEF, Gender Socialization Global Mapping Report, New York, 2019; and UNICEF, UNFPA and Drexel 
University School of Public Health, The ACT Framework: Towards a new M&E Model for Measuring Social Norms 
Change Around Female Genital Mutilation, Philadelphia, 2020. 

https://www.unicef.org/media/65576/file/ACT-Framework-FGM-(Summary)-2020.pdf.pdf
https://www.unicef.org/media/65576/file/ACT-Framework-FGM-(Summary)-2020.pdf.pdf
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Table 2: Adapting transformative principles for gender socialization initiatives 

Original approach Adapted approach for gender socialization initiatives 

Gender-focused elements 

 Take an intersectional feminist approach:5  

• Ensure initiatives respond to and seek to transform gender 

inequalities and other inequalities that intersect with gender 

inequalities 

• Involve women, girls and gender non-conforming people from 

different backgrounds in the co-creation, implementation and 

monitoring of initiatives  

• Consult with feminist organizations and activists to enhance 

the transformative impact of programming 

• Build in learning and adaptation throughout programming and 

respond to any emerging biases 

• Employ diverse methodologies to capture the complexity of 

change, for example, through mixed-method approaches 

Place girls at the centre of gender 

socialization initiatives; build girls’ skills 

and agency to open up alternative life 

choices beyond child marriage; build 

girls’ self-confidence and problem-

solving skills 

Increase children’s and adolescents of all genders 

understanding of gender norms and build their skills and 

agency to challenge gender norms from the early years onwards. 

Ensure that all work to strengthen children’s and adolescents’ 

agency responds to the particular disempowerment of girls.  

Engage men and boys for gender 

equality 

Engage men and boys for gender equality 

Mobilize communities, systems and 

social networks, i.e., work at all levels of 

the socio-ecological model  

Change discriminatory norms and practices at each level and to 

maximize the synergies that result from a multi-pronged 

approach: 

• Among adolescents 

• Parents 

• Community 

• Systems (teachers, health workers), businesses 

• Policies (curriculum) and laws 

Build an enabling environment: Consider factors that 

contribute to gender-discriminatory outcomes (e.g., poverty, poor-

quality services)  

Good practice elements, more broadly 

Build strong institutional 

partnerships with government, civil 

society and the private sector 

Embed initiatives within government, civil society and private-

sector agendas 

 Develop activities and approaches with the potential for 

implementation at scale 

 Aim to monitor initiatives as extensively as possible, given their 

newness; integrate programming and monitoring where 

feasible 

 

 

 
5 See Crenshaw, K., Mapping the Margins: Intersectionality, Identity Politics, and Violence against Women of 
Colour, Stanford Law Review, vol. 43, no. 6, July 1991, pp. 1241–1299. 

https://www.jstor.org/stable/1229039?seq=1
https://www.jstor.org/stable/1229039?seq=1
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A feminist approach 

As defined by the African Feminist Forum, feminism has at its core a “duty to defend and 

respect the rights of all women, without qualification.”3 A feminist approach to programming 

and monitoring recognizes gender and power relations throughout programme design, 

implementation, monitoring, evaluation and learning. The aim is to empower participants to 

produce social change and to generate new forms of co-constructed knowledge. UNICEF's 

gender socialization programmes support these aims by working specifically on gender 

socialization intended to result in norm change. If resourced appropriately (time and budget), 

programmes in the gender socialization portfolio could further expand on a feminist approach.  

The following principles are adapted from Oxfam’s feminist principles for monitoring, 

evaluation, accountability and learning (MEAL). Feminist initiatives: 

• Are co-designed with participants of all genders; programmes incorporate processes 

to collectively review and interpret the available evidence, and to make evidence-

based decisions 

• Are flexible, adaptable and responsive to context, because results and related 

indicators may be revised as people and organizations respond to change 

• Use participatory tools and methods to explore processes that lead to normative 

change and encourage broad participation among population groups, in particular, by 

removing barriers to participation and responding iteratively to feedback 

• Employ diverse methodologies to capture the complexity of change, drawing on both 

qualitative and quantitative methodologies 

• Build trust and understanding about how knowledge is used. 

Effective feminist approaches to programming are also intersectional, as feminist approaches 

acknowledge that “to challenge patriarchy effectively also requires challenging other systems 

of oppression and exploitation, which frequently mutually support each other.”4  In practice, 

this means programming targeted toward and/or sensitive to the needs of population 

subgroups experiencing multiple forms of discrimination, e.g., girls living with disabilities, or 

ethnic minority children living in poverty. 

What constitutes evidence of change? 

UNICEF recognizes that positive gender socialization is a long-term progress, and that a year-

long project (or indeed any project) cannot be expected to change fully discriminatory norms, 

stereotypes or values that are embedded in societies, uphold power relations and are always 

contested. Nonetheless, it is possible to influence beliefs and introduce building blocks of 

change, such as knowledge, attitudes and agency. Table 3 outlines example indicators of 

shifts towards positive gender socialization, drawn from the portfolio of initiatives examined in 

this report. Shifts include increases in knowledge or understanding, a greater prevalence of 

gender-equitable attitudes or norms, changes of practices or behaviours, modifications to 

policies and laws, and changes in how gender issues are covered in the media. These 

indicators, how they relate to one another and how to measure change are discussed in further 

depth in Section 3, below. Additional criteria, such as cost effectiveness criteria, will be 

important for identifying the most promising gender socialization interventions and can be 

added at later phases of this work.  

 

 

https://oxfamilibrary.openrepository.com/bitstream/handle/10546/620318/dp-feminist-principles-meal-260717-en.pdf?sequence=4
https://oxfamilibrary.openrepository.com/bitstream/handle/10546/620318/dp-feminist-principles-meal-260717-en.pdf?sequence=4
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1.2 Methodology 

  

The COVID-19 pandemic and lockdowns have delayed implementation of some of the gender 

socialization initiatives and the collection of monitoring data to varying extents. As a result, 

this report draws on the following sources: 

 

• Evidence from formative research underpinning gender socialization programming 

• Impact evaluations, progress reports and monitoring frameworks from the gender 

socialization initiatives 

• Process insights and lessons learned discussions with representatives of UNICEF 

COs and ROs 

• Insights from three initiatives in India, the Communities Care programme to reduce 

gender-based violence (GBV) in Somalia and South Sudan (not funded through the 

Gender Thematic Fund) and preliminary work by UNICEF LACRO to develop gender 

competencies for the social services workforce. 
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Table 3: Sample indicators for measuring progress towards positive gender socialization 

Type of change Child Family Community Services & systems Policy 

Activity 

Implementation of 
activities  

# of adolescents who 
participated in CMEU 
video/discussion 
interventions (by sex and 
age group) (Dominican 
Republic) 

# of parents, caregivers and 
family members who 
participated in Rope Guna 
Fal radio series activities 
(Nepal) 

# of workshops held on 
the adoption and 
integration of RPFC 
(sector officials, 
parliamentarians, 
CSOs, faith-based 
organizations, media) 
(United Republic of 
Tanzania) 

Development of a 
gender socialization 
training module; # of 
Ministry of Health family 
health centre nurses 
trained in gender 
socialization (Kosovo) 

Revision of the 
Teacher Training 
Module and Toolkit 
(TTMT) and 
Mentoring 
Methodology and 
Toolkit (MMT) to 
integrate gender 
dimensions (Armenia) 

Output 

Policy, laws or 
materials in the 
public domain 
(media, marketing, 
learning materials) 

Development of Dawwie 
online platform (Egypt) 

Manual on positive parenting 
(Nepal) 

Development of 
guidelines for 
subnational RPFC 
interventions (United 
Republic of Tanzania) 

Development of 
broadcaster guidelines 
to promote gender 
equity in programming 
(India) 

Explicit gender-
responsive provisions 
in ECE curriculum 
(Ghana, Sri Lanka, 
Viet Nam)  

Outcome 

Increased 
knowledge or 
understanding 

% of girls and boys who 
agree that if an adult man 
enters into a union with an 
adolescent girl (at least 5 
years his junior), he is 
committing a crime 
punishable by law 
(Dominican Republic) 

% of parents/caregivers (by 
gender and by age of child) 
who report receiving advice 
from a school about how to 
support their children’s 
education (United Republic 
of Tanzania) 

% of adult community 
members who report 
exposure to mass 
media and social media 
messages about ending 
corporal punishment 
and/or positive 
parenting (Egypt) 

% of home-visiting 
nurses who 
demonstrate awareness 
of gender inequality in 
parenting and its effects 
on young children 
(Kosovo) 

Private sector’s ability 
to identify any ads 
that challenge 
traditional gender 
roles (United 
Republic of Tanzania) 

Gender-equitable 
attitudes or norms  

% of girls and boys who 
think most people in their 
community expect girls to 
marry before 18 (Egypt) 

% of adults who think a good 
man should bear a son 
(Armenia) 

 

N/A N/A N/A 

Gender-equitable 
practices and 
behaviours 

% of boys and girls in target 
communities who have 
spoken to their parents 
about any concerns (Egypt) 

% of male parents/ 
caregivers who play with or 
tell stories to children (Nepal) 

% of communities taking 
action to address GBV 
(South Sudan) 

Actions home-visiting 
nurses or public health 
workers would take if 
they suspected GBV 
(Kosovo, Sri Lanka) 

N/A 
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Impact 

Population-level 
measures 

% of girls under 19 years 
old expected to be 
circumcised (Egypt) 

% of children aged 36-59 
months old with whom an 
adult has engaged in four or 
more activities to promote 
learning and school 
readiness in the last three 
days (Kosovo) 

% of women aged 20–
29 who were married 
before age 18 (Egypt) 

N/A N/A 
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2. Findings from targeted gender socialization initiatives 

 

Table 4 provides an overview of the nine initiatives discussed in this report. A mapping of the 

initiatives revealed the following key observations: 

 

• Age of children: The majority of the UNICEF initiatives focus on children across all age 

ranges (six initiatives) or children under 5 years old (six initiatives). Four initiatives 

focus principally on adolescents. Middle childhood (children aged 6 to 10 years old) is 

a neglected area.  

 

• Approach: Edutainment is the most common approach (used in eight initiatives), 

followed by capacity building through trainings (a full or partial focus of six initiatives). 

Less well represented was discussion and dialogue (four initiatives), although this 

approach is common in the social norms field. In three initiatives the main approach 

was technical assistance and policy dialogue. 

 

• Sectors: The initiatives span different programme areas, with roughly equal numbers 

focusing on most areas (gender-responsive parenting, harmful practices, education, 

adolescent empowerment and social services workforce strengthening). Work on 

gender-sensitive marketing in the United Republic of Tanzania is unique.  

 

• Level of activity: Action at all levels of the socio-ecological model is well-represented, 

from direct work with children and adolescents to systems reform to national policy. 

Several programmes are undertaking activities at multiple levels simultaneously, with 

the potential to amplify effects. 
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Table 4: Overview of initiatives 

UNICEF office Initiative Thematic 

area(s) of focus 

Period of 

childhood 

Approach Level of focus Implementation 

status (as of Dec. 

2020) 

Available 

MEAL 

evidence 

Gender Thematic Fund supported gender socialization initiatives   

Armenia C4D for empowering 

girls, changing gender 

stereotypes and 

reducing GBSS 

Harmful practices 

(GBSS, GBV) 

All, with 

additional 

focus on birth 

Edutainment (TV 

drama) 

Families, 

community 

Series under 

development for 

screening in 2021 

Monitoring 

framework 

developed. 

Data not yet 

collected 

Dominican 

Republic 

Changing gender 

norms to prevent 

CMEU  

Harmful practices 

(CMEU, GBV) 

Adolescence Edutainment 

(video for 

adolescents); 

training social 

services workforce 

(school staff)  

Adolescents, 

system (school 

staff) 

Pilot project completed  Evaluation 

report 

available 

Egypt Support for Egypt’s 

National Girls’ 

Empowerment 

Initiative (Dawwie)  

Harmful practices 

(child marriage, 

FGM);  

adolescent girls’ 

empowerment; 

gender-responsive 

parenting 

Adolescence Digital literacy 

training; girls’ 

groups; social 

media platform; 

edutainment; 

active citizenship   

Adolescents, 

families, 

system 

(services) 

Digital literacy classes 

and girls’ groups 

implemented  

Data on 

impact of 

digital literacy 

classes and 

stories of 

change 

Ghana Integrating positive 

gender socialization 

into play-based 

preschool learning 

programmes  

Social services 

workforce 

capacity, 

education, ECD 

Early 

childhood 

Training of ECD 

volunteers and 

preschool teachers 

Families, 

system 

(teachers) 

Training moved online 

and into radio 

broadcasts 

N/A 

Kosovo Mainstreaming gender 

socialization into the 

health system 

Gender-

responsive 

parenting, ECD, 

social services 

workforce capacity 

Early 

childhood 

Gender training of 

home-visiting 

nurses 

System (home 

visitors) 

Training sessions for 

home-visiting nurses 

and home visits 

implemented virtually 

N/A 
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UNICEF office Initiative Thematic 

area(s) of focus 

Period of 

childhood 

Approach Level of focus Implementation 

status (as of Dec. 

2020) 

Available 

MEAL 

evidence 

Nepal  Promoting gender 

sensitive ECD through 

fathers’ involvement in 

care and domestic 

work 

Gender-

responsive 

parenting, ECD 

Early 

childhood 

Edutainment (radio 

drama); 

development of 

parenting manual 

Families, 

community 

Radio drama has been 

aired, will be extended 

with additional funding 

Parenting manual 

produced 

Stories of 

change  

Sri Lanka Enhancing gender-

sensitivity of draft 

National Preschool 

Education Policy; 

training health workers 

in gender-sensitive 

approaches 

Education, ECD; 

social services 

workforce capacity 

Early 

childhood 

(education);  

all (via health 

workers) 

Technical 

assistance inputs 

to curriculum 

reform; health 

worker training 

System (health 

workers), policy 

(curriculum 

reform) 

Both components 

under way 

N/A 

United 

Republic of 

Tanzania 

Gender-responsive 

parenting; gender 

socialization in early 

childhood and 

adolescence  

Gender-

responsive 

parenting, 

marketing 

All 

 

Gender-sensitive 

media and 

marketing 

materials; 

contribution to 

parenting policy; 

edutainment  

Families, 

community 

(parenting 

manual and 

radio series), 

system 

(marketing 

businesses), 

policy 

(parenting 

policy) 

Radio series under 

way; validation of 

RFPC planned for 

end-2020; multimedia 

work on hold 

N/A 

Viet Nam Gender-responsive 

ECE curriculum 

Education Early 

childhood 

Technical 

assistance and 

dialogue around 

curriculum reform; 

teacher capacity 

strengthening 

 

 

 

System, policy Policy dialogue under 

way 

N/A 
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UNICEF office Initiative Thematic 

area(s) of focus 

Period of 

childhood 

Approach Level of focus Implementation 

status (as of Dec. 

2020) 

Available 

MEAL 

evidence 

Additional initiatives   

Communities 

Care 

Preventing GBV in 

conflict-affected 

communities 

Harmful practices All Community 

dialogue 

Individuals, 

family, 

community, 

system 

 Several 

evaluation 

reports  

Latin America 

and the 

Caribbean 

Gender competencies 

for social services 

workforce 

Social services 

workforce 

All Technical 

assistance; social 

services workforce 

reform 

System Work under way N/A 

India AdhaFULL: 

Multimedia initiative 

 

Jaagriti: Gender-

sensitive curriculum 

content 

 

Doordarshan (public 

services broadcaster): 

Support for the 

development of 

gender-sensitive 

programming 

Adolescent 

empowerment 

 

Education; 

adolescent 

empowerment 

 

Marketing and 

media 

Adolescents 

 

 

Adolescents 

(principally) 

 

 

All 

Edutainment 

 

 

Integration of 

gender content 

into grade 6-8 

curriculum 

Guidelines for 

content designers, 

producers, 

advertisers 

Individuals, 

family, 

community 

Individuals, 

family, system 

 

 

System 

Project completed 

 

 

Under way (Jaagriti 

and Doordashan) 

Evaluation 

report  

 

N/A 
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2.1 Gender-responsive parenting  

Interventions to promote gender-equitable parenting are the most widespread among 

interventions within the portfolio, occurring in five of the nine initiatives (Table 5). There is 

some overlap with activities focusing on social services workforce sensitization (see 2.5). Due 

to delays from COVID-19, the only impact evidence available so far is some anecdotal 

evidence from listeners in Nepal (Box 1). This section therefore focuses on four elements of 

the initiatives with the potential to contribute to transformative change:  

• Promoting gender-equitable norms 

• Working at multiple levels 

• Working at scale 

• Forthcoming learning and insights 

 

Promoting gender-equitable norms 

Four of the five initiatives seek explicitly to change norms around fathers’ limited involvement 

in the care of their young children and to promote gender-equal treatment of sons and 

daughters. Shared care between fathers and mothers can help improve children’s 

development and learning outcomes and redistribute household responsibilities. These 

initiatives are integrating a stronger gender equity focus into ongoing work in ECD promoting 

good nutrition. For example, the initiative in Kosovo seeks to promote gender-equitable 

breastfeeding in a context where historically boys have been fed for longer than girls, as well 

as promote fathers’ involvement in children’s care.  

 

In Egypt, Nepal and the United Republic of Tanzania, radio and TV dramas show fathers 

engaging in childcare and domestic work and displaying positive parenting practices with girls 

and boys. These include supporting mothers during pregnancy, taking care of babies and 

young children (e.g., feeding and washing them) and stimulating young children through play 

and storytelling. The radio series in Nepal integrates practical advice for fathers on how to 

care for their children and carry out household chores, such as cooking (Box 2). By 

encouraging an equitable sharing of domestic work, the initiative also aims to reduce stress 

levels among mothers of young children and thus lessen the likelihood of their using violent 

discipline methods.  

 

Box 1: The impact of radio drama – voices from Nepal 

Uday Ghimire is one of the many listeners of Rope Guna Fal, a new radio drama series 

focused on parenting education. The show is certainly helping Uday and his wife Anita learn 

better ways of raising their 7-year-old son Yaman. Uday says the little boy is also picking up 

a few things from listening to the series with his parents. “The other day, when I scolded him 

to do his homework, he reminded me that I shouldn’t be doing that,” Uday recalls with a smile. 

“He told me, ‘Daddy, remember what they said on the radio?’” 

 

However, changing social norms takes time. “My son will never change nappies or take care 

of his child. That is the responsibility of the wife,” says Janki Devi, echoing the views of several 

of the local men and women who were invited to a narrowcasting session of the programme 

in the Parsa District.   

Source: UNICEF Nepal. 
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The parenting manual produced by UNICEF Nepal, which health workers will use with families 

of young children, reinforces the messages in the radio drama. Box 2 shows extracts from the 

manual, depicting fathers caring for and playing with their sons and daughters.  

 

Box 2: Extracts from Nepal’s parenting handbook 

  

 

The initiative in Ghana – a radio series developed by the NGO Lively Minds in Ghana – is not 

explicitly focused on gender norms around care. Instead, it aims to encourage gender-

responsive parenting practices by integrating content on gender-responsive treatment of 

children in broadcasts focused on stimulation of young children, with practical tips on how to 

make toys from local materials. 
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Table 5: Overview of gender-responsive parenting initiatives 

UNICEF office  Egypt Ghana Nepal Kosovo United Republic of 

Tanzania 

Objective Promote gender-

responsive parenting, 

especially by fathers; 

encourage exclusive 

breastfeeding  

Promote ‘volunteer 

mother’ parenting 

skills 

Promote fathers’ 

involvement in early 

childhood care and domestic 

tasks; end corporal 

punishment 

Promote fathers’ involvement in 

early childhood care and 

gender-responsive parenting; 

promote gender-equitable 

breastfeeding 

Promote fathers’ 

engagement in 

‘responsible’ parenting 

practices and effective 

communication 

between parents and 

children; prevent 

violence against 

children 

Main 

stakeholders 

Families Families with 

young children 

Families with young children Families (especially fathers and 

children under 5 years old), 

home-visiting nurses 

Families, regional faith 

leaders and CSOs, 

district trainers from 

key sectors (e.g., 

health, education, 

nutrition), national 

policy makers 

Main activities TV series ‘Planet of Men’ 

modelling gender-

responsive parenting and 

girls’ empowerment 

(topics: gender roles, 

child marriage, FGM, 

valuing all children in a 

family, and challenging 

stereotypes about 

suitable activities for boys 

and girls)  

 

Training of 

‘volunteer mothers’ 

through monthly 

capacity-building 

workshops, 

including 

parenting, health 

care and life skills 

Radio series promoting 

greater involvement of 

fathers in care and domestic 

work; parenting handbook, 

showing fathers caring for 

young children  

Training sessions for home-

visiting nurses (initially in 

person, then virtual); home visits 

in 22 of 38 districts 

Guidance on gender 

socialization in RPFC 

policy; edutainment: 

radio series on positive 

parenting practices 

with listener groups 

Status TV programme is 

finalized, not yet 

broadcast 

Pilot undertaken in 

2 districts; scale-up 

planned for 60 

districts converted 

to radio broadcasts 

Radio programme currently 

being aired 

 

Home-visiting programme 

moved online  

Suspended till end-

2020; aim is to hold 

stakeholder workshops 

early 2021 
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UNICEF office  Egypt Ghana Nepal Kosovo United Republic of 

Tanzania 

MEAL activity Planned: RCT of TV 

series to be undertaken 

by J-PAL, UNICEF’s 

Innocenti Research 

Centre and the University 

of Bocconi 

 

Planned: FGDs  

Possible RCT-

based evaluation 

in partnership with 

IPA  

KAP survey (baseline) 

Planned: ‘Reach and recall’ 

surveys (radio programme in 

2019 and 2020); audience 

metrics; social media 

analysis (Facebook); FGDs 

with listeners; listener stories 

of change; KAP survey 

(endline) 

Data from household surveys 

(2013–14 and 2019–20 MICS);  

qualitative survey of GBV, social 

norms and child rearing 

Planned: Survey for families 

(still to be designed); revised 

form for home-visit reporting 

with stronger focus on gender 

norms  

Data from household 

surveys (e.g., DHS) 

and government 

administrative data 

(e.g., NHIS data); 

baseline KAP survey; 

’reach and recall’ 

surveys; radio 

programme 

Planned: RPFC pre- 

and post-surveys 

Key impact 

indicators 

Mothers and fathers 

aware of positive 

parenting practices and 

benefits of exclusive 

breastfeeding; 

women reporting 

intention or practice of 

exclusive breastfeeding 

Mothers aware of 

positive parenting 

practices; mothers 

of young children 

support gender-

equitable learning 

at home 

Increase in father’s intended 

or actual involvement in 

unpaid care and domestic 

work; reduction in mother’s 

unpaid care and domestic 

work; reduction in reports of 

corporal violence in the 

home 

Increase in father’s presence 

during home-based visits; 

fathers aware of positive 

parenting practices and benefits 

of equitable breastfeeding; 

increase in father’s involvement 

in caring for young children 

Mothers and fathers 

aware of positive 

parenting practices; 

increase in share of 

children whose fathers 

engage them in 

learning or play 
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Working at multiple levels 

All the parenting-focused initiatives aim to influence change at two or more levels of the socio-

ecological model (typically the family and system levels). The programme in the United Republic 

of Tanzania is the most ambitious of all initiatives examined in this report; it aims to influence 

national and subnational policy processes up to 2030 by providing guidance to the government 

in integrating gender-responsive parenting considerations into its responsible parenting and 

family care (RPFC) policy (systems level) and training to regional- and local-level leaders on its 

implementation (community level); the accompanying radio programme and associated listener 

groups focus on parents (family level). COVID-19-related delays mean it is too early to report any 

insights on programme impacts.  

 

Working at scale  

The use of mass media has the potential for large-scale impact, as with the edutainment 

programmes in Egypt, Nepal and the United Republic of Tanzania, while the home-visiting 

programme in Kosovo covers over half of Kosovo’s districts. To maximize reach, the Rope Guna 

Fal radio programme in Nepal runs across the country via a network of local radio stations, 

broadcasting in three languages: Bhojpuri, Maithili and Nepali. The programmes are also 

available via popular social media platforms, such as Facebook, maximizing their reach. A second 

phase in collaboration with the Population Media Centre (a media-focused NGO) will allow the 

programme to continue exploring the themes covered in the first series and extend to issues such 

as child marriage, thus increasing its potential impact. The initiative in Kosovo – currently 

operating in 22 out of 38 districts – shows how information on gender-responsive parenting 

practices can be integrated into national information systems. The form that nurses complete after 

visiting families is currently being revised to capture observations on elements related to gender 

equity, including: 

• Father’s presence during home visits (two prenatal visits, five visits annually until a child 

is 5 years old) 

• Breastfeeding practices (including any bias towards the breastfeeding of boys)  

• Suspicion of GBV  

• Different parenting styles and activities based on gender 

The nurses’ observations will then become part of the Kosovo National Health Information System 

(NHIS) and therefore stand to directly inform Ministry of Health policy. 

 

Forthcoming learning and insights 

MEAL activities related to parenting initiatives have the potential to generate insights with wider 

relevance, such as: 

• The impact of including specific modules on parenting practices (e.g., gender equal 

breastfeeding and play) in health worker training 

• The impact of radio and TV dramas on gender-responsive parenting practices 

• The added value of listener groups and face-to-face advice over and above listening to a 

radio drama (from a qualitative perspective) 

These monitoring approaches also have the potential to generate methodological insights. 

Examples include insights around integrating ‘light-touch’ monitoring into NHIS and around social 

media as a source of data on changing attitudes and behaviours.  
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2.2 Education 

 

Inclusive education is a critical space in which discriminatory gender norms may be reinforced, 

but it also holds enormous potential to promote more equitable norms. Initiatives in Ghana, Sri 

Lanka and Viet Nam are in early stages (Table 6), and so this section of the report indicates 

potential impacts and learning. It also discusses insights from a gender-equitable curriculum 

initiative in Haryana, a state in northern India, which took a ‘whole school’ approach that included 

parents, teachers and school management committees.  

 

Table 6: Overview of education sector interventions 

UNICEF office Ghana Sri Lanka Viet Nam India  

Objective Remove gender 

bias from 

preschool 

education 

Support gender 

responsive ECE 

and grade 1 

curriculum 

Support gender 

responsive ECE 

curriculum 

Promote gender-

equitable attitudes 

and behaviours 

among young 

adolescents and 

parents 

Main 

stakeholders 

Ghana Education 

Service; parent 

volunteers 

Children’s 

Secretariat 

(government) 

Ministry of Education 

and Training 

Haryana state 

government; 

teachers, students, 

parents 

Main activities Develop content 

on gender-

equitable 

socialization 

integrated into 

remote training 

sessions on ECE 

Review of ECE 

curriculum 

framework and 

guidance on more 

effective 

incorporation of 

gender  

Dialogue with Ministry 

of Education and 

Training; pilot projects 

on gender-responsive 

socio-emotional 

learning in young 

children 

Jaagriti 

programme in 100 

schools in 

Haryana, providing 

bi-weekly extra-

curricular sessions 

to students in 

grades 6–8, and 

monthly session to 

parents 

Status Training moved to 

remote delivery 

(Zoom, radio)  

Technical inputs 

prepared; dialogue 

beginning 

Early phase of dialogue 

following government 

launch of curriculum 

revision process in July 

2020 

Pilot initiative 

complete; talks 

about scaling up 

under way 

MEAL Not yet available Not yet available Not yet available Impact evidence 

from pre- and post-

test survey with 

students, parents 

and teachers, and 

qualitative 

component 

Key impact 

indicators 

Teachers and 

‘volunteer 

mothers’ 

demonstrate 

gender-equitable 

knowledge and 

Potential indicators: 

Explicit 

commitments to 

gender equity in 

ECE curricula; 

existence of 

Potential indicators: 

Explicit commitments 

to gender equity in 

ECE curricula;  

existence of strategies 

to mainstream gender-

Boys and girls 

report greater 

awareness of 

gender biases and 

stereotypes; 
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UNICEF office Ghana Sri Lanka Viet Nam India  

practice in the 

classroom 

strategies to 

mainstream gender-

responsiveness in 

early education (in 

public and private 

sectors); 

evidence of gender 

sensitization in ECE 

educator training; 

classroom 

observations of 

gender-equitable 

practices (among 

teachers and 

students) 

responsiveness in early 

education (in public 

and private sectors); 

evidence of gender 

sensitization in ECE 

educator training; 

classrooms 

observations of 

gender-equitable 

practices (among 

teachers and students) 

parents report 

increased number 

of boys engaging 

in household 

chores 

 

Influencing policy and systems 

The COVID-19 pandemic delayed implementation of the policy- and system-strengthening 

initiatives envisaged in Ghana, Sri Lanka and Viet Nam. In all three countries, UNICEF staff are 

in ongoing dialogue with staff of the relevant government bodies, such as the Ghana Education 

Service, the Ministry of Education in Sri Lanka and the National Institute of Teacher Training in 

Viet Nam. Engagement builds on existing partnerships and involves informal conversations with 

key officials as well as participation in formal processes such as committees, the supply of specific 

expertise and the sharing of learning from targeted research and/or pilot projects. Box 3 

summarizes remote training for Ghana Education Service officials as an example of such 

engagement. 

 

 

Box 3: Content of online upskilling sessions for Ghana Education Services 

Training sessions provided by Lively Minds, an NGO, aimed to increase gender-
responsiveness among district education officials, who would then cascade training to 
preschool teachers in their districts. Three days of training delivered on the Zoom 
communication platform aimed to: 

• Increase awareness of the importance of integrating a gender perspective into education 
processes 

• Enhance understanding of key policies and principles relevant to gender-sensitive 
education programming 

• Strengthen skills in the development and implementation of gender-sensitive education 
programmes and activities 

• Provide the tools needed to integrate gender in all stages of education programme design, 
monitoring and evaluation 

Because of technical difficulties that affected participants’ ability to attend the full course it was 
not possible to conduct an evaluation, but participant feedback was positive. Additional 
learning included the importance of shorter sessions to facilitate concentration online and the 
need to pay for participants’ data costs.  
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Monitoring the effects of UNICEF engagement on policy and system engagement must 

necessarily take place over a period of several years. Indicators of success could focus on policies 

and strategies, gender-equitable curricula (for both children and trainee teachers), the existence 

of strategies for mainstreaming gender within education systems and gender-equitable teaching 

or student behaviour outcomes. Indicators could also focus on a reflection of key issues raised 

by UNICEF at any point in these processes (Table 6).  

 

Changing norms among students, parents and teachers 

The Jaagriti initiative in Haryana, India, provides an example of integrating gender equality into 

government school curricula and engaging a range of stakeholders in support of gender equality.  

In the pilot phase, teachers of grades 6–8 in 100 schools were trained to deliver the Jaagriti 

curriculum. Training took the form of 9 to 12 compulsory sessions on alternate Saturdays during 

the school year. Topics included: understanding gender, productive and reproductive roles, 

double work burdens, gender-based discrimination and violence, patriarchy and taking action for 

change. To extend the initiative’s impact, schools organized other gender-focused co-curricular 

activities; the aim was to reinforce change through sensitizing other members of the community. 

Over the pilot phase, three meetings were held with parents – both mothers and fathers – to orient 

them in what their children were learning. School management committees were sensitized and 

encouraged to take a more gender-equitable approach. A qualitative and quantitative impact 

evaluation reported the following topline findings: 65 per cent of girls and 74 per cent of boys 

reported greater awareness of ‘gender biases, stereotyping, discrimination and inequality’ and 76 

per cent of parents reported that boys had started helping with domestic activities at home.6  

 

Box 4 shows some additional findings: on all indicators, and for all groups (boys, girls, women, 

men), attitudes have become more gender equitable. Although there is no control group, it is 

plausible that the Jaagriti programme has played an important role. Following the successful pilot, 

the programme will be scaled up to all government schools in Haryana.  

 

 
6 1,012 students, 490 parents and 80 teachers were surveyed at baseline; 670 students, 696 parents and 80 teachers 
at endline. Source: UNICEF, Developing Gender Equitable Attitudes and Behaviour in Schools. A pilot project in 100 
government schools (PowerPoint presentation), New Delhi (n.d.). 
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Following the successful pilot, training modules have been developed to enable teachers to roll 

out the programme across the state. Teachers will be trained shortly before implementing the 

programme to ensure they retain key concepts and insights. 

 

Box 4: Impacts of Jaagriti in Haryana 

 

Changes in boy’s and girls’ attitudes before and after participating in Jaagriti 

 
 

Changes in parents’ attitudes since participating in Jaagriti Mothers 

 

Fathers: 
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In Rwanda, UNICEF’s marginalized girls’ education initiative provides another example of 

influencing norms that lead parents to undervalue girls’ education. These norms include parental 

expectations that girls’ primary future roles will be marriage and homemaking and that domestic 

chores are more important than studying. For this component of the initiative, UNICEF is 

partnering with a communications-focused NGO to integrate a storyline on girls’ education within 

a radio soap opera. The project will also showcase Rwandan women who have achieved 

professional positions in non-traditional roles to raise awareness of girls’ potential and women’s 

work pathways, and the value of girls studying STEM subjects (science, technology, engineering 

and mathematics). An evaluation is planned comprising baseline, midline and endline primary 

data collection, which will provide insights on the effectiveness of the different strategies in 

addressing systemic barriers to girls’ education.  

 

Insights from Jaagriti and the work in Rwanda can help inform gender-equitable approaches 

across UNICEF’s education portfolio. 

2.3 Adolescent girls’ empowerment 

Table 7 summarizes activities that aim to promote adolescent girls’ empowerment. These 

initiatives have two main elements:  

• Supporting adolescents’ self-confidence and capacity to speak out 

• Removing barriers to empowerment by influencing gender norms among parents and the 

general public.  

There is some overlap with activities aiming to eradicate harmful practices (Section 2.4), and to 

change discriminatory gender norms through education (Section 2.2).  

 

This section focuses on two initiatives: the Dawwie programme in Egypt, which is partially 

supported by UNICEF’s Gender Thematic Fund; and the AdhaFULL initiative in India, which offers 

additional insights into the use of mass media and social media to shift discriminatory gender 

norms and stereotypes.  

 

Table 7: Gender socialization in adolescent girls’ empowerment initiatives 

UNICEF office Egypt India 

Objective Change norms around FGM, child 

marriage and adolescent girls’ voices 

Enhance adolescents’ self-confidence (boys 

and girls); raise awareness of discriminatory 

gender norms and encourage adolescents 

to discuss and challenge such norms 

Approach Non-formal education; school-based 

clubs;    

edutainment 

Edutainment  

Main 

stakeholders 

Adolescent girls Adolescent girls and boys 

Main activities Digital literacy training course:  A 2- to 3-

hour interactive course administered 

through the Dawwie platform to date has 

reached 6,074 adolescent girls and 3,384 

adolescent boys in five governorates: 

Multimedia initiative (TV, radio, social 

media, games): 78 TV episodes were 

screened on national free-to-air TV. 

Storylines focused on resisting child 

marriage, following one’s career goals even 
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UNICEF office Egypt India 

Assuit, Aswan, Fayoum, Qena and 

Sohag. 

 

Dawwie circles (clubs): In 2019, Dawwie 

circles and related activities in 

government schools (e.g., school paper, 

school radio, PTA dialogue, school 

theatre) reached 33,676 girls, 12,953 

boys and 4,865 parents in 21 

governorates. 

 

TV series: Episodes focused on gender-

responsive parenting, especially targeting 

fathers. 

 

Dawwie Facebook platform: In 2019, this 

had reached 1,818,751 people and had 

received 123,500 ‘likes’.7 

where these defy gender stereotypes, 

instilling self-confidence and building 

allyship. 

Status Digital literacy classes moved online; 

Dawwie circles continuing; TV series in 

pre-production as of August 2020 

Complete 

MEAL Online survey (pre- and post-

implementation of digital literacy training; 

stories of change from various 

stakeholders (girls, parents, teachers, 

workshop facilitators). 

Separate impact evaluation of 

edutainment to be undertaken by J-PAL, 

UNICEF’s Innocenti Research Center 

and the University of Bocconi 

RCT in five states examined impact on 

adolescents who viewed six AdhaFULL 

episodes, compared with adolescents who 

viewed alternative programmes in a control 

group  

Evidence of 

impact to 

change 

Study of digital literacy classes found a 

statistically significant impact on both 

boys’ and girls’ personal empowerment 

and self-efficacy; civic engagement and 

participation; and decision-making 

Among AdhaFULL viewers, compared with 

adolescents in the conrol group:8 

• A significantly higher proportion of 

adolescents (boys and girls) believe 

that men and women are capable of the 

same roles (76 per cent among 

AdhaFULL viewers vs. 68 per cent in 

the control group) 

• Parents reported a significantly higher 

intention to treat daughters and sons 

equally (68 per cent vs. 50 per cent). 

• Boys reported a greater willingness to 

act as allies for their sisters (50 per cent 

vs. 39 per cent). 

 

 

 

 
7 Source for all data: UNICEF Egypt Dawwie RAM 2019. Compiled project data (internal). 
8 These findings are all taken from UNICEF India AdhaFull Assessment and RCT PPT, 25/10/2018 (internal).  
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Impact of Dawwie’s digital literacy training and social groups 

 

The Egypt CO undertook pre- and post-training surveys to measure the impact of its online 

interactive digital literacy training on adolescents’ ability to navigate and express themselves 

through digital media.9 The survey included 593 young people (295 female, 298 male) from two 

governorates (Qena and Sonag); these young people’s education ranged from primary school to 

university levels.10 The survey measured changes in three sub-scales: (1) self-reported personal 

empowerment and self-efficacy, (2) civic engagement and participation, and (3) decision-making. 

The study used a 5-point Likert scale, measuring the extent to which the respondent disagreed 

or agreed with a given statement. Average scores for female and male participants were analysed 

for each sub-scale and in aggregate. Before engaging in the training, scores were 2.59 for female 

participants and 2.68 for male participants, a statistically significant difference at the 95 per cent 

level.11 After the training, scores for female and male participants were 4.26 and 4.32, 

respectively, a statistically significant increase for both genders12 and the difference between 

them was no longer statistically significant (Figure 2).13 In other words, the training had a greater 

impact on female than male participants.  

 

Figure 2: Average scores on empowerment scale, pre- and post-digital literacy training 

 
Source: Author computation of digital literacy survey results. 

 

The Dawwie circles provide an interesting model for sustainability. They are not externally funded, 

and they aim to inspire schools, communities and girls to set up empowerment-focused groups. 

Qualitative stories of change highlight girls’ growth in self-confidence and increased support from 

parents to pursue girls’ interests and passions, and teachers’ increased commitment to supporting 

gender equality (Box 5). 

 

 

 

 

 

 

 
9 The course has three learning objectives: (1) enhanced abilities to interact with others online and offline; (2) enhanced 
capacity for self-expression and awareness using digital media outlets; and (3) enhanced abilities to produce digital 
content. See: https://dawwie.net/en/digital-learning. 
9 The ages of the young people participating in the survey are not clear, but these are likely to be between 10 and 18 
years old, the target age-group for Dawwie. 
11 t(40)=2.48, p=.017. 
12 For girls, t(40)=-58.64, p=.000. For boys, t(40)=-48.4, p=.000. 
13 t(40)=1.78, p=.082. 
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Box 5: In their own words – some impacts of Dawwie 

 

Salma (age 15): 

“My mom always pushed me to focus on my studies and prioritize school over my hobby [art], so 

I used to draw only in my free time. I was so scared that I would never show my work to anyone 

because I felt it is not important as no one around me gets it . In Dawwie circles we talk and 

encourage each other. The positive feedback gives me the confidence to draw more, get over my 

fears, and stop hiding my art. Even my mom when she saw my excitement about my classmates' 

feedback and how proud I am, she felt how passionate I am and started to support and encourage 

me by buying art materials and supplies. Now I make sure to have time for my hobby and dedicate 

my weekends entirely to drawing. I am doing my best to study and achieve my dream of going to 

the college of fine arts and having my own exhibition one day, like Picasso. My parents now are 

supportive and encouraging me to achieve my dream.” 

 

Basma (age 17):  

“Dawwie taught me to have no fear and that my voice matters, and it gave me the courage to 

speak about my passion and what I do even if those in front of me have never heard of it. Today, 

I spoke at a Dawwie event in front of a lot of people from different schools about what I love.” 

 

Boulos (science teacher): 

“As soon as I learned about Dawwie, I said we must participate, because men and boys have an 

important role to play in empowering girls. I have personal experience in that I know a woman 

who suffered because she could not speak up against violence. I really believe in my home we 

are all the same, that we can all get together and express ourselves. I help my wife in every 

requirement, even if I have a lot of burdens with work.” 

 

Together, the Dawwie activities show great promise in increasing girls’ empowerment. It will be 

valuable for the TV series evaluation to examine any interactions between girls’ participation in 

digital literacy skills training or Dawwie circles and shifts in parents’ attitudes resulting from the 

TV series.  

 

AdhaFULL 

 

Like Dawwie, AdhaFULL aimed to inspire self-confidence in adolescent viewers and to challenge 

prevailing discriminatory gender norms that affect adolescents. The initiative took a multimedia 

approach, involving different forms of edutainment (a TV series, radio phone-ins, social media 

and a smartphone game). The TV series raised issues such as early marriage, school bullying 

and GBV, and the importance of speaking up and influencing decisions about adolescents’ 

futures. Messages were developed in consultation with the government and feminist 

organizations such as the International Center for Research on Women (ICRW) and refined taking 

into account adolescents’ feedback.  
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The edutainment format challenged viewers to think about these issues through identification with 

characters in the series, discussion in the radio phone-in and the negotiation of obstacles in the 

smartphone game (Nugget). AdhaFULL’s TV programme aired on Doordarshan National, a free-

to-air channel, and was viewed by an estimated 5 per cent of adolescents in the states of 

Chhattisgarh, Haryana, Madhya Pradesh, Rajasthan and Uttar Pradesh, which together account 

for a quarter of India’s population.14 The evaluation of AdhaFULL found evidence of positive shifts 

in various indicators of gender norms, attitudes and practices. Among AdhaFULL viewers, 

compared with adolescents in the control group:15 

• A significantly higher proportion of adolescents (boys and girls) believe that men and women 

are capable of the same roles (76 per cent among AdhaFull viewers vs. 68 per cent in the 

control group). 

• Parents reported a significantly higher intention to treat daughters and sons equally (68 per 

cent vs. 50 per cent). 

• Boys reported a greater willingness to act as allies for their sisters (50 per cent vs. 39 per 

cent). 

 

These indicators show changes in individual attitudes, beliefs and intentions, and in actions within 

the family context. However, AdhaFull had less impact on issues such as girls’ mobility or girls’ 

social contact with boys outside the family, where girls’ reputation might be compromised or where 

parents might be subject to social disapproval. This lack of impact highlights the need for realistic 

expectations of the level and kinds of shifts that an edutainment series can achieve: the more 

social the constraint and the less it relates to individual or family agency, the more challenging it 

is to shift.16  

2.4 Eliminating harmful practices  

This section draws on evaluations of the CMEU initiative in the Dominican Republic and the 

Communities Care initiative to prevent GBV. It also highlights positive practices from initiatives in 

Armenia and Egypt, which are currently in progress. Table 8 provides a summary.

 
14 Mitra, R., Parisha, R. and Whitehead, S., Adha Full: Using the media to boost self-efficacy and challenge harmful 
gender norms amongst adolescents, Advancing Learning and Innovation on Gender Norms (ALIGN) platform, 29 May 
2019. 
15 These findings are all taken from AdhaFULL: Assessment of adolescence programme (PowerPoint presentation), 
October 2018. 
16 The evaluation also cautioned that girls’ responses may have been subject to social desirability bias.   

https://www.alignplatform.org/resources/adhafull-using-media-boost-self-efficacy-and-challenge-harmful-gender-norms-amongst
https://www.alignplatform.org/resources/adhafull-using-media-boost-self-efficacy-and-challenge-harmful-gender-norms-amongst
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Table 8: Linking positive gender socialization interventions to address harmful practices and GBV 

UNICEF office/ 

programme 

Armenia  Dominican Republic Egypt Communities Care (South Sudan and 

Somalia) 

Objective Change harmful norms 

that contribute to GBSS 

and GBV 

Increase knowledge about the 

risks of CMEU; change norms 

about its acceptability and 

reporting 

Increase knowledge of 

the harm caused by 

FGM and child 

marriage; change 

attitudes and norms; 

help build girls’ self-

confidence and family 

dialogue  

Help communities prevent and respond 

to violence against women and girls by 

transforming social norms that uphold 

violence 

 

Main 

stakeholders 

General TV audiences of 

people aged 15–35 

Adolescents (boys and girls), 

school counsellors, Ministry of 

Education 

Adolescent girls, 

families 

NGOs, health services, schools, 

women, men, adolescent boys and girls 

Main activities Edutainment: TV show 

exploring gender 

stereotypes and toxic 

masculinity, weaving in 

content on GBSS and 

GBV. Four episodes/week 

aired; 16 40-minute 

episodes produced 

Pilot project: 15-minute 

educational video shown to 

2,182 adolescents (50 per cent 

girls) in 11 public schools; 

school counsellors trained to 

stimulate reflection on the 

video’s content. Counsellors’ 

training took 16 hours over 2 

days and covered content, 

facilitation skills and 

administering the monitoring 

questionnaires 

‘Planet of Men’ TV 

series with themes 

including gender 

equality, FGM and child 

marriage; 30 episodes 

in the series produced.  

Dawwie circles (clubs of 

boys and girls aged 10–

18) 

15-week ‘dialogues’ for groups of adults 

and adolescents facilitated by trained 

community members; training and 

mentoring of service providers and 

community-level actors on 

‘compassionate, survivor-centred care’; 

support to community planning and 

advocacy capacity around GBV17 

Status Programme airing has 

been postponed due to 

production delays; the 

programme is expected to 

resume in the second half 

of 2021 

Pilot initiative complete; 

discussions under way about 

scaling up 

TV programme in pre-

production as of Aug 

2020 

Pilot phase conducted in 2014–2016 

and initial evaluation and monitoring 

conducted; programme ongoing 

 
17 UNICEF, Communities Care: Transforming Lives and Preventing Violence, New York, 2017. 
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UNICEF office/ 

programme 

Armenia  Dominican Republic Egypt Communities Care (South Sudan and 

Somalia) 

MEAL  Study protocol developed; 

FGDs and diaries planned 

to track audience 

reactions; ‘reach and 

recall’ survey; television 

audience measurements 

Pre- and post-test 

questionnaires; composite 

index tracking overall changes; 

FGDs and interviews with 

adolescents and facilitators 

Impact of TV series will 

be part of J-PAL 

evaluation 

Social norms survey and toolkit; data 

collection; 2016 study (Hamilton and 

Marsh)  

Key impact 

indicators 

TV audience reports 

greater awareness, 

positive attitudes and 

gender-equitable practices 

(intended or actual) toward 

GBV, GBSS and harmful 

gendered stereotypes 

Adolescent girls and boys 

display greater awareness of 

the impact of CMEU and 

relevant laws, and more 

progressive attitudes 

 

Adolescents report increases in 

intended or actual practices to 

counter CMEU  

 

Increase in reporting of CMEU 

cases 

Adolescents and their 

parents show greater 

awareness of harms 

Caused by CMEU and 

FGM, and more 

progressive attitudes 

 

Reduction in share of 

women who married 

before age 18 

 

Reduction in share of 

women who are 

circumcised and of girls 

expected to be 

circumcised 

 

Participants show reduced support for 

discriminatory responses to sexual 

violence (increase in Expressed support 

for the reporting of cases, reduced 

belief that survivors of sexual violence 

should marry perpetrators and reduced 

support for the husband’s right to use 

violence) 

 

Increase in community actions to 

counter violence (e.g., action plans to 

address GBV in South Sudan)  
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Examples of impact on gender norm change 

 

Ending child marriage and early unions in the Dominican Republic18 

The pilot initiative in the Dominican Republic showed adolescents in secondary schools a video 

titled ‘Getting married before 18 is not for me’.  The video seeks to change perceptions about the 

risks and consequences of early unions to ‘de-normalize’ them as a life trajectory for adolescent 

girls. It also seeks to promote a norm of adolescents and families taking action if a girl appears to 

be on the brink of an early union and provides information about the law on child marriage and 

GBV. Popular celebrities and influencers and two Dominican boys and girls reinforce messages 

about gender equality and the negative impacts of child marriage. The messages and narration 

were refined through a participatory process that took into account the feedback of adolescents 

both on the video and in response to facilitator questions. After showing the video, school 

counsellors trained by the project facilitated discussion sessions each lasting 90 minutes. 

 

Before watching the video, students completed a questionnaire probing their knowledge, 

attitudes, perceptions and behaviours related to child marriage, gender roles and GBV. Two 

months later they completed a second questionnaire. The resulting data was used to monitor 

change before and after watching the video. The assessment team also held six focus groups 

with adolescents aged 12–15 and 15–18 – two for boys only, two for girls only and two for mixed 

groups – and focus groups with Ministry of Education trainers and psychologists who implemented 

the pilot programme. Box 6 summarizes the assessment findings.  

 

 

 

 
18 This sub-section is based on Gonzalez, Prevención del matrimonio infantil y las uniones tempranas (MIUT) en el 
ámbito escolar a través del edu-entretenimiento. Valoración de resultados, UNICEF, Santo Domingo, 2020; and 
UNICEF, Herramienta educativa para la prevencion del Matrimonio Infantil y las Uniones Tempranas (MIUT) en once 
centros secundarias de la Provincia de San Cristobal, Valoracion de Resultados, Informe Tecnico, Santo Domingo, 
August 2020. 
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Box 6: Summary of effects of child marriage and early unions initiative 

 

The assessment found positive impacts, particularly on adolescents’ knowledge and perceptions 
around CMEU. Key findings include the following:  

 

• Overall knowledge of child marriage increased 8 percentage points, with the greatest impact 
on adolescents’ knowledge of how and where to seek help in the case of child marriage. The 
increase in knowledge was largest in the youngest age group (aged 11–14).  

• Overall, gender-equitable perceptions increased 5 percentage points. The 11–14 age group 
also showed the greatest reduction in ‘victim-blaming’ – the perception that early marriage is 
the girl’s ‘fault’.  

• Overall support for traditional divisions of labour declined from 58 per cent of respondents 
agreeing with traditional gender roles (i.e., that men should be breadwinners and women should 
be homemakers) before participation, to 58 per cent rejecting gender-based roles after 
participation. As with other indicators, the changes were greatest among the youngest 
participants, but were notable across all age groups.  

• Impacts on reported practices were most limited, reflecting the fact that few participants had 
faced the situations shown in the video (the evaluation found a 3-percentage point change in 
attitudes but no change in behaviours). All age-groups reported becoming more likely to 
intervene in cases of child marriage, even if the girl consented, but these were not large enough 
to be statistically significant. 

• Overall, the project had a slightly greater impact on girls than boys, though both boys and 
girls shifted in a more gender-egalitarian direction. (See Section 3.3 for further information about 
a composite index developed to compare change on different dimensions.) 

• It emerged during facilitated discussions that many adolescents had shared learning from the 
videos with their friends and families.  
 

The assessment recommended the following iterations to enhance impact: 

 

• Engaging a wider set of stakeholders, including parents and young men in the community. 

• Tailoring the survey and content to better engage adolescent boys, which could increase 
impacts among boys. 

• Extending the training of facilitators by making it longer and more experiential, giving them more 
space to reflect on their own views and gender biases and greater practice in facilitating 
discussions on these issues. The evaluation also recommended giving facilitators greater 
exposure to adolescents’ perspectives during their training, and specific training in remote 
facilitation to continue the programme if schools are operating remotely due to the COVID-19 
pandemic. Finally, the evaluation recommended providing facilitators with reference materials 
that deepen their knowledge and understanding.  

• Provide adolescents with follow-up materials containing key messages to reinforce learning and 
prevent effects waning over time and suggesting actions adolescents can take to share 
knowledge with their peers.  

• Developing a secure virtual platform with the video and a discussion space for adolescents, 
particularly in the context of COVID-19--related restrictions on face-to-face events.  

• Strengthening impact monitoring by: 
o Examining in more depth the process of attitudinal change among facilitators. 

o Honing measures to understand changes in knowledge, attitudes, perceptions and 
practices related to gender norms. 
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Preventing and responding to GBV in Somalia and South Sudan: Communities Care 

Communities Care is a community-based approach to preventing and responding to sexual and 

gender-based violence. To date, it has been implemented in two conflict-affected settings, 

Somalia and South Sudan. It has been included in this report because evaluation data indicate 

its effectiveness in changing attitudes about GBV affecting both women and girls, and in 

translating attitude change into action. At its core is a series of facilitated, community-based 

discussions of issues reflecting gender norms, including attitudes and intended behaviours, over 

a 15-week period. The discussions progress through the following steps in single-sex and mixed 

groups:19 

• Step 1: Strengthen community-based care and support for survivors of sexual violence  

• Step 2: Enable reflection among core groups in the community about human rights and 

sexual violence 

• Step 3: Explore shared beliefs and practices 

• Step 4: Support collective public commitment to taking action and making changes  

• Step 5: Communicate change  

• Step 6: Build an environment that supports change 

 

Community members involved in the facilitated discussions include adult women and men, 

adolescent boys and girls, service providers, educators, community leaders, administrative 

authorities, GBV prevention and human rights advocates, women’s group leaders, business 

leaders, and other family and community members. Beyond the facilitated discussions, the 

programme also supported participants in advocating for laws, policies and other mechanisms to 

support violence prevention and justice within their communities. 

 

Positive attitudinal changes have been recorded in both Somalia and South Sudan as a result of 

the programme. For example, in Somalia, prior to the facilitated discussion sessions, 15 per cent 

of participants from a survey group of 192 community members (50 per cent women) agreed that 

men could not be blamed for sexual violence, saying ‘boys do these things when they are 

together’. Four months later, 2.5 per cent agreed. There were also significant drops in those 

agreeing that girls should marry perpetrators of sexual violence against them (65 per cent at 

baseline, 7.4 per cent at four months after participating) and in support for discriminatory norms 

around responding to sexual violence (including those that discouraged reporting cases and 

encouraged girls’ marrying perpetrators) and husbands’ rights to use violence.20 

 

Communities Care is also associated with some behavioural changes. While the evaluation does 

not measure changes in individuals’ violent behaviour, it found evidence of community-level 

actions. In one such action, participant communities in South Sudan developed action plans to 

address GBV. The impacts reflect the benefits of working across multiple levels of society, of 

sustained facilitated community dialogue, and of engaging men and boys as partners for change. 

 
19 Alexander-Scott, M., Bell, E., and Holden, J., Shifting Social Norms to Tackle Violence Against Women and Girls 
(VAWG), DFID Guidance Notes: Violence Against Women and Girls Helpdesk, 2016.  
20 Read-Hamilton, S., and Marsh, M.,The Communities Care Programme: Changing social norms to end violence 
against women and girls in conflict-affected communities, Gender & Development, vol. 24, no. 2, July  2016, pp. 261–
276. 

https://www.oecd.org/dac/gender-development/VAWG%20HELPDESK_DFID%20GUIDANCE%20NOTE_SOCIAL%20NORMS_JAN%202016.pdf
https://www.oecd.org/dac/gender-development/VAWG%20HELPDESK_DFID%20GUIDANCE%20NOTE_SOCIAL%20NORMS_JAN%202016.pdf
https://policy-practice.oxfam.org.uk/publications/the-communities-care-programme-changing-social-norms-to-end-violence-against-wo-617008
https://policy-practice.oxfam.org.uk/publications/the-communities-care-programme-changing-social-norms-to-end-violence-against-wo-617008
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Communities Care’s monitoring approach triangulates group discussion data on beliefs about 

gender norms collected prior to, during and following each round of community discussions with 

data from other sources, including information on ‘client satisfaction’ in service delivery, a proxy 

for norm change among service providers. Communities Care’s comprehensive, multi-level 

approach may be difficult to scale up, particularly where funding is limited. Nonetheless its 

rigorous methodology and examples of good practice can inform other initiatives focused on 

reducing harmful practices.  

 

Shifting norms around gender-biased sex selection in Armenia 

 

The forthcoming TV series in Armenia aims to shift norms around GBSS through weaving content 

on GBSS into broader storylines emphasizing gender equality. UNICEF research on the root 

causes found that men tend to display stronger son bias than their wives and mothers, and that 

addressing the issue requires ‘changing the narratives’ around the value of girls and stereotypes 

of fatherhood. Formative research informed a TV series that challenges gender stereotyping and 

discrimination, while integrating specific narratives on GBV and GBSS.  

 

The impacts will be monitored through pre- and post-screening viewer insight studies, ongoing 

analysis of social media, viewer diaries and focus group discussions (FGDs). The monitoring will 

focus on reasons for watching, character and message recall, communication with family and 

others about learning, actions taken and intentions to act.  This qualitative approach will give 

insights into processes of change among viewers. 

 

In Egypt the Dawwie programme’s forthcoming TV series ‘Planet of Men’ seeks to promote a 

more enabling environment for girls’ development by challenging two sets of norms: 

• Norms that directly underpin FGM and child marriage 

• Norms that contribute to these practices, such as the expectation that girls should accept 

their elders’ decisions and not voice their concerns or claim their rights.  

 

The series focuses particularly on the role of men in preventing harmful practices. For example, 

episodes show men resisting norms that put their daughters at risk of child marriage or FGM, 

standing up to pressure from in-laws, and taking decisive action to prevent abuses. An RCT-

based evaluation is planned. It is not yet clear whether this will cover all storylines or which types 

of indicators it will use.   

2.5 Strengthening the social services workforce 

Three initiatives aim to promote positive gender socialization at scale through increasing the 

gender responsiveness of service providers (Table 9). Initiatives in Kosovo and Sri Lanka focus 

on health workers, while the initiative led by UNICEF LACRO aims to influence the content of 

training and expected competencies of staff across multiple sectors and countries. Training of 

teachers – sometimes considered part of the social-services sector workforce – is discussed in 

the Education section of this report. None of these initiatives have yet been evaluated, so the 

focus is on programming elements with the potential for change in positive gender socialization.  
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Table 9: Promoting positive gender socialization through social services workforce 

strengthening 

UNICEF office Kosovo Sri Lanka LACRO 

Service 

provider 

Home-visiting nurses Health care workers 

engaging in parenting 

programming 

Teachers, caregivers, 

doctors, nurses, social 

workers and police 

Objective Strengthen home-visiting 

nurses’ capacities to 

promote gender-equitable 

care of young children 

Encourage gender-

responsive parenting by 

training medical officers 

and public health nursing 

officers and midwives. Staff 

cascade messages to 

mothers’ support groups, 

preschool teachers and 

non-health staff (agriculture 

officers, development 

officers, etc.) 

Catalyse development of 

gender-competencies 

among service providers 

Main 

stakeholders 

Home-visiting nurses, NHIS Health Promotion Bureau, 

public health workers  

National governments, 

training providers 

Main activities Deliver training sessions for 

home-visiting nurses 

(initially in person, then 

virtual) 

Incorporate gender in 

training for public health 

workers. UNICEF’s 

contribution is through the 

development of modules on 

GBV prevention, gender 

discrimination and conflict 

resolution 

Identify and develop a set 

of competencies for 

gender-responsive service 

provision 

Status Training module developed 

and training of current 

cohort of home-based 

visitors completed 

E-modules currently under 

development 

Initial conceptual work and 

mapping of gender 

competencies initiatives 

has taken place 

MEAL Planned: Home-visit forms 

feeding into health 

information system; FGDs 

with home-visiting nurses; 

surveys with participating 

families 

Planned: Work with Health 

Promotion Bureau to 

monitor the impact of 

training 

Not yet specified 

Evidence of 

impact/ 

potential 

impact 

Home-based visitors show 

knowledge and approval of 

gender-responsive 

parenting and can provide 

advice to parents on 

practices 

Public health workers show 

knowledge and approval of 

gender-responsive 

parenting and can provide 

advice to parents on 

practices 

Public service providers 

show increased knowledge 

and approval of gender 

responsive practices and 

incorporate this awareness 

in their work 

 

In Kosovo, home visitor training involves a specific module on gender socialization and gender 

dynamics in families. Training activities encourage service providers to reflect on their own 

understandings of gender norms to inform their work with parents and children. (See Table 9 for 

more detail.) Initial trainings with 200 nurses and doctors were completed in February 2020. The 



   

38 
 

UNICEF office plans to hold focus groups to assess attitudinal shifts on gender norms among 

home-visiting nurses before and after training and whether these shifts are sustained.  

 

In Sri Lanka, online gender awareness training for health workers include modules on ‘Supporting 

Families for Nurturing Care: Engaging Fathers’ and ‘Training on Happy Families’. The ‘Supporting 

Families’ training covers the impact of fatherhood on men and new mothers, fathers’ impact on 

children, common perceptions on fathers and how to support fathers in families. ‘Happy Families’ 

covers a range of topic areas relevant for supporting equality within the family and well-being (see 

Table 10). UNICEF is working with UNFPA and the Health Promotion Bureau to develop the 

content for e-learning modules for public health workforce staff. They will also suggest ways in 

which the impact of this initiative can be monitored.  

 

Table 10: Topics covered in health worker gender sensitization 

Kosovo Sri Lanka 

• Understanding gender  

• The role of home visitors in challenging 

gender norms, roles and practices 

• Gender-responsive parenting  

• Working with marginalized groups 

• How gender norms shape violence 

• Communication skills 

• Gender stereotypes  

• Gender discrimination 

• Positive marital relationships  

• Conflict resolution 

• Substance abuse 

 

The sessions on gender stereotypes include: 

• Identifying gender stereotypes 

• Understanding how violence can result from 

stereotypes 

• Identifying different layers of beliefs, and the 

interactions between beliefs and behaviours  

 

In Latin America and the Caribbean, UNICEF aims to strengthen the gender-responsiveness of 

the social services workforce through working with interested stakeholders to define the gender 

competencies expected in different sectors. These would apply across the social services 

workforce, broadly defined to include teachers, social workers, police, health-sector workers, etc. 

The process of public sector reform in various countries provides an entry point for discussions 

around integrating these competencies into professional training. Box 7 outlines key suggested 

competencies. 

 

  

Box 7: Suggested gender competencies in the social services workforce 

• Understanding gender as a social and analytical category  

• Knowledge of the theory and practice of gender mainstreaming and gender policies and strategies 

• Skills to identify, approach and effectively transform gender norms, roles and relationships that lead 

to gender inequalities 

• Advocacy and communication skills 

• Leadership, innovation and change management skills. 
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This work is in early stages and will draw on more concrete experiences in relevant sectors. 

Planned next steps involve mapping professional training approaches in different sectors in the 

region and developing more detailed gender competency profiles. The programme team will also 

be conducting regional discussions and validation with service providers and adolescents. 

2.6 Marketing and media 

Media practices, including business marketing and advertisements, are a key vehicle through 

which gender stereotypes and expectations can be reinforced or reshaped. In 2019, 

PricewaterhouseCoopers (PWC) estimated that US $4.2 billion was spent globally on advertising 

only to children, and one third of advertising to children takes place online.21 Media and marketing 

practices often reinforce gender stereotypes. For example:  

• In the United Republic of Tanzania, many interviewees – especially young people and 

female activists – reported outdated gender roles in many marketing and advertising 

materials22 

• In India, women journalists face ‘slow and limited progress’, including being restricted to 

beats such as entertainment and not being given the opportunity to showcase their 

journalistic abilities23 

• In the United States, “the sexual subordination and objectification of women remain the 

most consistent research findings media scholars investigating gender stereotypes 

report”24 

 

Initiatives to address gender stereotypes in advertising and media are a new and innovative 

element of UNICEF’s programming on positive gender socialization and have exciting potential 

to influence gender norms at scale. No impact evidence is available as yet; therefore, this section 

of the report discusses elements of gender socialization programming that are likely to prove 

impactful, drawing on work in the United Republic of Tanzania and a related intervention in India 

aiming to dismantle harmful gender stereotypes in marketing and media, and promote gender-

equitable broadcasting. These are summarized in Table 11. 

 

Table 11: Promoting positive gender socialization through gender-equitable media and 

marketing 

UNICEF office United Republic of Tanzania India 

Objective Businesses adopt marketing and 

promotion practices that are gender 

sensitive, promoting positive gender norms 

Media takes steps to dismantle stereotypical 

representations of females and males, and 

promotes gender-sensitive programming  

Approach Identification, awareness raising and 

advocacy regarding gender stereotypes in 

advertising and media 

Development of key principles and 

examples of good practice 

 
21 PricewaterhouseCoopers, Kids Digital Advertising Report, PWC: SuperAwesome, London, 2019. 
22 Maula, J.K., Individual consultancy to review business marketing and advertisement content to identify stereotypes 
which promote gender socialization of children and adolescents in Tanzania, Report for UNICEF, 27 February 2020. 
23 Afsar, M. and Kumari, S., Social and economic conditions of women journalists in India’s urban areas, Journal of 
Critical Reviews, vol. 7, no. 11,  2020, pp. 1788–1793. 
24 Dillman, Carpentier and Stevens (2018) and Lynch, Tompkins, van Driel and Fritz (2016), cited in Dixon, T.L., Media 
stereotypes: Content, effects and theory, in Oliver, M.B., Raney, A.A. and Bryant, J. (eds.), Media Effects: Advances in 
theory and research, Routledge, London and New York, 2019, p. 244. 

https://gertkoot.files.wordpress.com/2019/06/kids-digital-media-report-2019-.pdf
http://www.jcreview.com/?mno=101171
https://www.routledge.com/Media-Effects-Advances-in-Theory-and-Research/Oliver-Raney-Bryant/p/book/9781138590229
https://www.routledge.com/Media-Effects-Advances-in-Theory-and-Research/Oliver-Raney-Bryant/p/book/9781138590229
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UNICEF office United Republic of Tanzania India 

Main 

stakeholders 

Media houses, advertising companies, 

academia, female and male media 

consumers, especially children 

Doordarshan public service broadcaster, 

television viewers 

Main activities - Undertake formative research involving 

content analysis of advertisements 

targeting young people 

-  

Conduct awareness-raising 

workshops/training with media houses and 

business representatives on gender-

focused marketing and product promotion 

 

Advocate that media houses and other 

companies appoint gender focal points to 

review ads and marketing from gender and 

child rights perspectives 

 

Encourage corporate self-regulation, e.g., 

a private-sector body to regulate business 

marketing and advertisements 

 

Make recommendations on commercial 

and advertising content 

 

Highlight positive change, e.g., through 

annual award or recognition of gender-

sensitive advertisements 

 

Work with the University of Dar es Salaam 

to include gender and child rights issues in 

curricula, notably business and marketing 

studies curricula 

 

Conduct media literacy training for children 

and youth 

Partnership with Doordarshan to develop 

guidelines to challenge gender stereotypes 

in content development and programming, 

examples of good practice and checklists to 

translate guidelines into positive action 

 

Doordarshan intends to embed key 

principles through communication to content 

designers and advertisers; review of 

programmes to ensure they conform to the 

principles; workshops for producers; regular 

audience studies and gender auditing and 

budgeting 

Status On hold  Implemented pre-COVID-19 

MEAL N/A (not yet implemented) TBD 

Potential 

impact 

Private sector develops self-regulating 

code of conduct to promote gender-

sensitive marketing and media content 

Increase in volume of gender-sensitive 

programming featuring non-stereotypical 

portrayals of girls, women, boys and men 

 

The Doordarshan initiative provides detailed guidelines on gender-equitable broadcasting through 

a comprehensive set of principles, with examples of how they could be implemented (Box 8). The 

principles include:  

• Equal representation of women and men (girls and boys) in programming  

• Ensuring dignified representations of all, regardless of gender 

• Resisting traditional gendered representations, e.g., males depicted as more powerful 

than females 
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• Sensitivity to the religion, region, status, gender and position of people portrayed   

• Rejection of inappropriate or exploitative sexual imagery  

• The use of gender-neutral or gender-sensitive language, for both cisgender and 

transgender persons. 

 

Box 8: Guidance on gender-equitable broadcasting, Doordarshan, India 

 
Source: Doordarshan n.d., b. 

 
 

The initiative in the United Republic of Tanzania seeks to challenge gender stereotypes in 

marketing and advertisements directed toward young people. Such stereotypes are particularly 

evident in the marketing of food, hygiene and beauty products to young, attractive and passive 

women who are often lighter-skinned; and in advertising content focused on family and domestic 

life, featuring men in active, dominant roles outside the household, for example, as owners and 

drivers of various vehicles, with women as passengers (see Figure 3 for examples). In addition, 

most voiceovers are delivered by men providing authoritative advice, with women in supporting 

roles seeking advice.  

 

This work of challenging gender stereotypes in marketing and advertising is based on 

comprehensive formative research involving FGDs and interviews with representatives of media, 

marketing, advertising, academia, and young consumers of their products, and content analysis 

of advertisements for different types of products (e.g., food, beauty and hygiene products, fast-
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food chains and mobile networks). The study found some evidence of a shift towards gender-

sensitive advertising in the past five years (See Figure 3).25  

 

Figure 3: Images of women and men in advertising, United Republic of Tanzania26 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Given their focus on media and advertising content, initiatives aim to influence multiple 

stakeholders at a systemic level (e.g., media houses, advertisers, broadcasters in both India and 

the United Republic of Tanzania) as well as consumers of diverse media (in the United Republic 

of Tanzania). The latter initiative also focuses on consumer demand and targets young people; 

its multipronged approach focusing on both the content being generated and how it is received 

and interpreted is likely to enhance its impact. The United Republic of Tanzania multimedia study 

will be shared with national and local chambers of commerce, and potentially with the International 

Chambers of Commerce, the largest advocacy group for changing government policy towards the 

private sector. 

 

 
25 Maula, J.K., Individual consultancy to review business marketing and advertisement content to identify stereotypes; 
and Matimbwi, T., Identifying stereotypes promoting gender socialization of children and adolescents: a review of 
business marketing and advertisement contents in Tanzania (PowerPoint presentation), UNICEF, Dar es Salaam, 
2020.  
26 Matimbwi, T., Identifying stereotypes promoting gender socialization of children and adolescents, 2020.  
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The model of self-sustaining regulation by private sector of its own content (evident in the 

Doordarshan initiative and proposed for the United Republic of Tanzania) is intended to 

institutionalize gender-aware programming and ensure its sustainability. Once the Doordarshan 

guidelines were developed, UNICEF participated in a series of orientation workshops with 

programme production teams across different Doordarshan networks, studios and production 

offices. It is now seeking to measure the impact of these guidelines on producer behaviour by 

designing a simple checklist tool. The United Republic of Tanzania study also highlights the 

business case for change: that dismantling unhelpful or harmful stereotypes could attract women 

and girls who might not see themselves in the products being promoted. 

 

Promoting gender socialization in media and marketing is a relatively new area for UNICEF, but 

there are reasons to be hopeful about its impact. These include a growing interest among many 

marketing and advertising representatives in tackling issues of gender stereotyping and bias. In 

the context of women’s increasing domestic care responsibilities as a result of the COVID-19 

pandemic, advertisers and marketers have the opportunity to “play a proactive role in challenging 

social norms and discrimination and balancing the burden of care currently experienced in homes 

around the world.”27  

 

 

 

  

 
27 UNICEF, Promoting Positive Gender Roles in Marketing and Advertising in the Context of COVID-19: Key 
Considerations for Business, New York, April 2020. 

https://www.unicef.org/documents/promoting-positive-gender-roles-marketing-and-advertising-context-covid-19
https://www.unicef.org/documents/promoting-positive-gender-roles-marketing-and-advertising-context-covid-19
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Figure 4: Summary of lessons learnt 

 

 

 
 

  

Parenting

• Forthcoming:  Impact insights on edutainment (TV and radio) (Nepal, Tanzania, Egypt) and public 
service broadcasts (Ghana); health worker training (Kosovo, Sri Lanka); Use of parenting manual 
by public health workers to promote gender-equitable treatment of girls and boys and men’s 
involvement in care of children and adolescents (Nepal).

• Process insights on working with govt. on integration of gender into national parenting and 
family policy (Tanzania)

Education

• Insights: effectively mainstreaming gender equality curricula within govt. secondary schools and 
engaging parents and school management – Jaagriti - India

• Forthcoming:  impacts of embedding gender-sensitisation within training on socio-emotional 
learning in ECD programmes; effective engagement with policy reform processes (Sri Lanka, 
Ghana, Viet Nam)

Adolescent girls’ empowerment

• Insights: digital skills-building initiative; non-formal group-based education (in person and 
online); impact of multi media initiative in boosting self-confidence and changing norms among 
adolescents and parents 

• Forthcoming: Insights on efforts to embed initaitives in national policy eg integration of Dawwie
in Egypt’s Women’s Empowerment Strategy, and DR’s CMEU initiative in Ministry of Education

Harmful practices

• Insights: impact of participatory video and discussion on child marriage (DR)

• Forthcoming: insights on the impact of edutainment and discussion groups on FGM 
and child marriage (Egypt) and GBSS and other forms of GBV (Armenia); insights from 
scale-up of child marriage initiative (DR)

Social workforce development

• Forthcoming: insights on the impact of public health worker training on gender-
equitable practice (Sri Lanka, Kosovo), the impact of e-learning and remote learning 
(as opposed to face-to-face) (Sri Lanka, Kosovo) and insights on identification of core 
gender competencies across different social sector agencies (LACRO)

Media and marketing

• Forthcoming: insights on use of voluntary guidelines and codes of conduct among 
advertisers and broadcasters to promote gender-equitable images (Tanzania, India)
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3. Insights on measuring gender socialization and norm change  

 

This chapter synthesizes learning from the measurement approaches adopted by the gender 

socialization initiatives and discusses ways in which they could be developed further.28 Most 

countries are still in the early steps of devising measures to inform monitoring, and therefore much 

of the following discussion is on the selection of tools and approaches.  

 

This chapter covers three topics: 

• The measurement of normative change within the gender socialization portfolio. 

Section 3.1 discusses a comprehensive set of key indicators that are already included in 

monitoring frameworks or could be used to measure progress toward gender socialization.  

• Emerging challenges in measuring gender socialization, and ways in which they might 

be addressed.  

• The use of composite indices to highlight changes in gender socialization, drawing 

on two examples within the portfolio. 

3.1 Indicators of gender socialization 

The core indicators within this portfolio seek to measure progress toward positive gender 

socialization and eventual norms change. Indicators of progress can be divided into: 

 

• Activities 

• Outputs: Changes in capacities of individuals or institutions (including skills, resources, 

motivation and authority to undertake a specific action) 

• Outcomes: Medium-term changes in the performance of targeted institutions or 

individuals, including changes in awareness, attitudes, behaviours, laws and policies 

• Impact indicators: Long-term changes in conditions for identifiable population groups 

(see Figure 5).29 

 

Direct measures of norms are relatively rare. This reflects partly the short-term nature of the 

interventions, given that changes in norms tend to take time to materialize, and partly the 

perceived complexity of measuring norms.30 For this reason, most of the indicators being tracked 

or proposed measure awareness, attitudes and behaviours.  

 

 
28 We understand measurement as one aspect that feeds into monitoring, understood as “the ongoing, regular 
observation and recording of activities taking place in a project or programme.” Monitoring processes aim to provide 
insights into whether programming is being implemented as planned, if it is having the desired results (based on 
planned outputs, outcomes and impact) and if any adjustments are needed. The information that is generated can 
therefore be beneficial to practitioners implementing the programme being monitored (or similar programming 
elsewhere), and ultimately to the population the programme is serving. UNICEF, Results-Based Management 
Handbook: Working together for children, New York, 2017. 
29 These distinctions are based on United Nations Children’s Fund, Results-Based Management Handbook. 
30 Cislaghi, B., and Heise, L., Measuring Gender-related Social Norms, Learning Report 1. Learning Group on Social 
Norms and Gender-related Harmful Practices of the London School of Hygiene & Tropical Medicine (LSHTM).’ London 
School of Hygiene and Tropical Medicine, London, 2016.  

http://strive.lshtm.ac.uk/system/files/attachments/STRIVE%20Norms%20Report%201.pdf).
http://strive.lshtm.ac.uk/system/files/attachments/STRIVE%20Norms%20Report%201.pdf).
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Figure 5: Distinct types of indicators to monitor progress toward positive gender 

socialization 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

To summarize efforts to date and to guide future work in this area, Table 12 presents a selection 

of indicators that are in use in CO monitoring efforts or could be readily incorporated with limited 

additional data collection. The indicators we propose draw on well-established general selection 

criteria and our own reflections about the properties of good ‘light-touch’ indicators of gender 

socialization (Box 9). The aims are to provide examples that can be used to examine changes in 

activities, outputs and outcomes and to generate evidence that can inform a results-based 

management approach to programming.  
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Box 9: Guidelines to inform indicator selection31 

 

 
31 General guidelines for indicator selection are modified and adapted from Briggs et al. and UK Government 
Management Board in von Schirnding, Y., Health in Sustainable Development Planning: The Role of Indicators, World 
Health Organization, Geneva, 2002, https://www.who.int/mediacentre/events/IndicatorsChapter4.pdf. Guidelines for 
gender socialization indicators are adapted from UNICEF, Gender Toolkit: Integrating gender in programming for every 
child in South Asia, New Delhi, 2018, https://www.unicef.org/rosa/media/2336/file. 

An indicator provides a measure of a concept, whereas a set of indicators provides a holistic profile. 
Established guidelines point to some general criteria that indicators within this portfolio should fulfil. 
 
General relevance – indicators should: 

• Relate to a specific question or issue of concern  

• Be sensitive to changes in the conditions in question  

• Give an early indication of pending changes  
 
Practical and context relevance – indicators should: 

• Be easily understood and applied by potential users  

• Be acceptable to stakeholders  

• Relate both to individual citizens and to local government  

• Reflect local circumstances  

• Be based on information that can be readily collected with reasonable financial and time inputs 

• Show trends over a reasonable period of time  

• Be meaningful both in their own right and in conjunction with other indicators  

• Be clear and easy to understand, in order to educate and inform  

• Provoke change (in programming and in attitudes and behaviours) 

• Lead to the setting of targets or thresholds 
 
Scientific soundness – indicators should: 

• Be unbiased and representative of the conditions in question  

• Be scientifically credible, reliable and valid 

• Be based on the best available data of acceptable quality  

• Be robust and unaffected by minor changes in the method or scale used in their construction 

• Be consistent and comparable over time and space  
 
Where possible, we recommend focusing on indicators that are already collected and reported on in 
similar programming or national data collection systems. Indicators should have already been tested 
and validated, although since validation is context-specific it may need to be replicated in new settings. 
 
Indicators of gender socialization should seek to measure changes in gendered outcomes, as well as 
individual knowledge, attitudes and behaviours. Drawing on UNICEF guidance on gender-sensitive 
indicators, we propose they ought to satisfy the following criteria: 

• Reflect anticipated changes and benefits for women, men, girls, boys and other genders 

• Measure the benefits of programming and the challenges it may pose (including risks) for 
females, males and other genders 

• Reflect changes in gendered norms as well as in awareness, attitudes and behaviours  

• Ensure an explicit focus on gender equity as the ultimate objective of norms-based 
programming.  

 
Both quantitative and qualitative methods are well placed to provide useful insights. The collection and 
analysis of quantitative indicators disaggregated by gender and age (and by other relevant categories 
of difference) are fundamental to determine divergent experiences of different groups within the 
population and the impact of programming on them. Some gender dimensions are more suited to 
qualitative data collection, notably the understanding of processes of normative change. 

https://www.who.int/mediacentre/events/IndicatorsChapter4.pdf
https://www.unicef.org/rosa/media/2336/file


   

48 
 

 

 

UNICEF offices have designed or are in the process of designing data collection instruments to 

measure the impact of initiatives. Box 10 lists the monitoring tools that already have been created. 

UNICEF has designed other monitoring tools to elicit information about norms, notably the C4D 

ACT framework, which has a particular focus on FGM (see Box 11). While these tools have 

yielded rich and promising results, they tend to be more resource intensive.  

 

 

 

The annexes provide full details of the monitoring methods and approaches that have been 

planned or implemented within the gender socialization portfolio initiatives. (See Tables A.1A and 

A1B.)

Box 10: Monitoring tools in use in gender socialization initiatives 

 

• Armenia: Focus group scripts and diary instructions 

• Dominican Republic: Pre- and post-exposure questionnaire of adolescents taking part in CMEU 
intervention 

• Egypt: Survey of children involved in the online digital literacy training programme 

• Nepal: Knowledge, attitudes and practices survey used to measure impact of parenting; and 
edutainment intervention  

Box 11: The ACT framework as a norms’ measurement tool 

 

UNICEF, UNFPA and Drexel University have consolidated a set of measures and developed a suite of 
mixed-methods tools to measure various norms-related aspects of FGM: 

• Beliefs 

• Reasons for practising FGM  

• Factors that might encourage people to abandon FGM 

• Social networks and influences 

• People’s perceived social rewards of practising FGM 

• The costs of abandoning FGM.  
 

Qualitative tools include: 

• Body mapping (a visual exploration of norms and beliefs) 

• Exercises to record perceptions of expected behaviour 

• Social network mapping 

• Methods to map changes that have occurred and contributing factors  

• Vignettes that encourage participants to discuss what participants would do in a given situation.  
 

The quantitative tools provide robust survey-based measures of descriptive and injunctive norms, and 
sanctions and responses.  

 

Though these tools have been developed in the context of FGM, the methods can be adapted to 
understand changes in norms in other programming areas. The methods and approaches described in 
this report are likely to be more suited to the ‘light touch’ monitoring that is typically possible within the 
gender socialization portfolio, given its limited time frame and budget, whereas the ACT tools tend to be 
more resource intensive. The full toolkit is available here. 

https://www.dropbox.com/sh/ajt9p1ajaipcu4l/AAAUcx1zMgXR64G2-l11TF82a?dl=0
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Table 12: Sample indicators of positive gender socialization, by indicator type and programming area 

 

Indicator Key 

Hypothetical Indicator in use elsewhere 

Proposed in CO monitoring frameworks Indicator in use by CO (in existing process 

measure or instruments) Indicator proposed by ODI 

 

Type of 
indicator 

Gender-
responsive 
parenting 

Education 
Adolescent girls’ 

empowerment 
Harmful practices 

Social services 
workforce 

Media and 
marketing 

ACTIVITIES 

Activities 

# of parents, 
caregivers and 
family members 
who participated in 
the activities of 
Rope Guna Fal 
radio series 
(Nepal)  

% of education 
officials and 
kindergarten 
teachers trained to 
mainstream gender 
socialization norms 
through the 
distance learning 
programme by sex 
and district (Ghana) 

# of Dawwie circles 
(empowerment-
focused groups led 
by adolescent girls 
and boys) in target 
communities 
(Egypt) 

# of adolescents who 
participated in the 
CMEU 
video/discussion 
intervention (by sex 
and age group) 
(Dominican Republic) 
 
# of facilitators 
trained to deliver the 
CMEU 
video/discussion 
(Dominican Republic) 
 
# of community 
impact projects on 
gender equality 
implemented in each 
region (Armenia) 

# of Ministry of 
Health home-
visiting nurses 
trained in gender 
socialization 
(Kosovo) 
 
# of public health 
workers trained in 
gender 
socialization (Sri 
Lanka) 
  

# of content 
producers who 
attend the 
broadcaster gender-
socialization 
workshop (India, 
United Republic of 
Tanzania) 

# of parents who 
have any form of 
parent support 
(groups, home 
visits) (United 
Republic of 
Tanzania)  
% of parents and 
caregivers listening 
to the radio 
programme (by 
gender, 
urban/rural, wealth) 
(Ghana) 
 
# of stations 
broadcasting 
programme in local 
languages (Ghana) 
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Type of 
indicator 

Gender-
responsive 
parenting 

Education 
Adolescent girls’ 

empowerment 
Harmful practices 

Social services 
workforce 

Media and 
marketing 

OUTPUTS / OUTCOMES 

Gender 
equality 
provisions 
in materials 
in public 
domain  

 
Edutainment series 
on positive 
parenting and 
gender equity 
(Egypt, Nepal) 
 
Manual on positive 
parenting (Nepal) 

 
Dawwie online 
platform (Egypt) 

Edutainment series 
addressing GBSS 
and gender equity 
(Armenia) 

Gender 
socialization 
training module 
for home-visiting 
nurses (Kosovo) 
 
Gender 
socialization 
online training 
module for public 
health workers 
(Sri Lanka) 

Whether specific 
programmes use 
gender-sensitive 
language 
(Doordashan, India) 

Extent to which 
visual images 
represent women 
and men, and 
diverse women 
(e.g., with respect to 
age, class, sexual 
orientation, disability 
status, occupation, 
urban/rural zone) 
(Gender in Media) 
 
Extent to which 
women are 
portrayed as active 
or passive in ads 
(Gender in Media) 

Gender 
equality 
provisions 
at a systems 
or policy 
level 

Guidelines for 
national and 
subnational RPFC 
interventions 
(United Republic of 
Tanzania) 
 
 
 

UNICEF 
suggestions in 
curriculum policy, 
training materials, 
monitoring 
frameworks, etc. 
(Ghana, Sri Lanka, 
Viet Nam) 

 
 
 
 
 
 
 
 
 

  

Broadcaster 
guidelines to 
promote gender 
equity in 
programming (India) 
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Type of 
indicator 

Gender-
responsive 
parenting 

Education 
Adolescent girls’ 

empowerment 
Harmful practices 

Social services 
workforce 

Media and 
marketing 

Strategies to 
mainstream gender-
responsiveness in 
ECE (in public and 
private sectors) 
(Ghana, Sri Lanka, 
Viet Nam) 
 
Explicit gender-
responsive 
provisions in ECE 
curriculum (Ghana, 
Sri Lanka, Viet 
Nam) 
 

Whether the 
company has an 
internal system to 
undertake content 
analysis (including 
gender 
representation) 
(Gender in Media) 

OUTCOMES 

Knowledge 
and 
awareness 

% of adolescents 
aged 10–14 years 
whose parents/ 
caregivers 
demonstrate 
awareness of four 
or more activities 
they can undertake 
to promote school 
retention, by 
gender (United 
Republic of 
Tanzania) 
 
% of adult 
community 
members who 
report exposure to 
mass and social 
media messages 
about ending 
corporal 

Share of teachers at 
different levels who 
can correctly 
identify gender-
equitable teaching 
practices 

# of girls and boys 
who can recall at 
least five children’s 
rights (Egypt) 

% of girls, boys, men 
and women who are 
aware of community 
discussions or social 
workers’ efforts on 
the abandonment of 
FGM/child marriage 
(Egypt) 
 
% of girls and boys 
who agree that if an 
adult man enters into 
a union with an 
adolescent girl (at 
least 5 years his 
junior), the man is 
committing a crime 
punishable by law 
(Dominican Republic) 

% of home-visiting 
nurses who 
demonstrate 
awareness of 
gender inequality 
in parenting and 
its effects on 
young children 
(Kosovo) 
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Type of 
indicator 

Gender-
responsive 
parenting 

Education 
Adolescent girls’ 

empowerment 
Harmful practices 

Social services 
workforce 

Media and 
marketing 

punishment and/or 
positive parenting 
(Egypt) 

Attitudes 
and 
perceptions 

% of mothers & 
fathers who report 
‘Having a son is 
always better than 
having a daughter’ 
(World Values 
Survey) 

% of teachers who 
agree with various 
gender stereotypes 
about boys and girls 
(e.g., boys are 
better at maths, 
girls can be relied 
on to be quiet and 
well-behaved, etc.) 

% of adolescent 
boys and girls who 
believe that men 
and women are 
capable of the same 
roles (AdhaFULL, 
India) 

% of girls and boys, 
men and women who 
think children who 
express a different 
opinion than their 
parents about 
whether they should 
be punished (Egypt) 
 
% of adolescents 
who agree that a real 
woman devotes her 
life to her home, 
raising her children 
and taking care of 
her husband 
(Dominican Republic) 
 
% of adults who think 
a good man should 
bear a son (Armenia) 

Home-visiting 
nurses’ express 
belief that gender-
responsive 
parenting benefits 
young children 
and their 
parents/caregivers 
(Kosovo) 

The characteristics 
of men and women 
whom girls and boys 
see and admire in 
ads, and why 
(United Republic of 
Tanzania) 

% of mothers and 
fathers who report 
‘A real man 
produces a male 
child’ (World 
Values Survey) 

% of respondents 
who report that 
having a son is 
always better than 
having a daughter 
(World Values 
Survey) 

% of respondents 
who agree ‘A woman 
should tolerate 
violence to keep the 
family together’ 
(World Values 
Survey) 

Home-visiting 
nurses express 
positive 
sentiments 
towards same-sex 
parents (Kosovo) 

% of respondents 
who agree it is not 
good for a boy to 
be taught how to 
cook, sew, clean 
the house, etc. 

% of respondents 
who agree that 
marrying girls young 
can help provide 
them security (World 
Values Survey) 
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Type of 
indicator 

Gender-
responsive 
parenting 

Education 
Adolescent girls’ 

empowerment 
Harmful practices 

Social services 
workforce 

Media and 
marketing 

(World Values 
Survey) 

Behaviours 
and 
practices 

% of adolescents 
aged 10–14 years 
whose 
parent/caregiver 
has engaged in 
four or more 
activities to 
promote learning 
or school retention 
in the last month 
(United Republic of 
Tanzania) 

Classroom 
observations of 
whether teachers 
used gender 
equitable practices 
(Ghana, Sri Lanka, 
Viet Nam) 

% of boys and girls 
in target 
communities who 
have spoken to their 
parents about any 
concerns (Egypt) 

# of FGM and child 
marriage cases 
reported to the Child 
Help Line (Egypt) 

Home-visiting 
nurses provide 
information to 
fathers about 
breastfeeding and 
gender-
responsive 
parenting 
practices 
(Kosovo) 

 

% of male 
parents/caregivers 
who play with 
and/or tell stories 
to their children 
(Nepal) 

# of boys and girls 
who have shared a 
story on the Dawwie 
online platform 
(Egypt) 

% of girls and boys 
who have helped 
prevent a female 
friend or relative from 
entering a union with 
or marrying an older 
man (Dominican 
Republic) 

% of parents who 
have made or 
bought learning 
materials to support 
their children at 
home (Ghana) 

Actions home-
visiting nurses 
and public health 
workers would 
take if they 
suspected GBV 
(Kosovo, Sri 
Lanka) 

Whether fathers 
are present for 
home visits by 
family health 
centre nurses 
(Kosovo) 

% of parents who 
report an intention 
to treat daughters 
and sons equally 
(AdhaFULL, India) 

An increase in 
community actions to 
counter violence 
(e.g., action plans to 
address GBV in 
South Sudan)  

Community- 
level norms 

% of men who 
agree that ‘other 
men in my network 
think that a real 
man should raise 
dignified and free 
children’ (Armenia) 

% of men and 
women who report 
that most people in 
their community 
believe gender-
equal play is 
appropriate 

% of adolescents 
who report most of 
their peers expect 
girls to have a final 
say in their career 
decision 

% of girls, boys, men 
and women who 
think the majority of 
people in their 
communities expect 
them to marry their 
daughters before 18 
(Egypt) 

% of home-visiting 
nurses who report 
most of their 
peers are 
supportive of 
LGBTQ parents 
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Type of 
indicator 

Gender-
responsive 
parenting 

Education 
Adolescent girls’ 

empowerment 
Harmful practices 

Social services 
workforce 

Media and 
marketing 

IMPACTS 

Population-
level  

% of children aged 
36–59 months with 
whom an adult has 
engaged in four or 
more activities to 
promote learning 
and school 
readiness in the 
last three days 
(Kosovo MICS) 

 

% of adolescent 
girls who report 
having the final say 
in decisions over 
their own marriage 
(Dominican 
Republic) 

% of girls under the 
age of 19 years old 
who are expected to 
be circumcised 
(Egypt) 
 
% of women aged 
20–29 who are 
married before the 
age of 18 (Egypt) 
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3.2 Challenges and deepening insights 

 

A major objective of this project was to address the recurring challenges to monitoring progress 

in the nine UNICEF COs that are implementing targeted interventions to promote positive gender 

socialization. Major recurring challenges in measurement identified by UNICEF COs and ROs 

include: 

 

• Short project time frames (and limited budgets) 

• Reliance on data collection among programme participants 

• Reliance on qualitative data collected from small groups 

• Social desirability bias 

• Perceived complexity of norms measurement 

 

Table 13 outlines potential ways of addressing these challenges.  
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Table 13: Challenges in measuring positive gender socialization and potential responses 

Challenge Potential responses Example 

One-year project timeframe limits the 

extent of change that can be achieved 

or measured. 

 

 

• Embed MEAL from beginning; plan the monitoring 

framework and data collection instruments alongside the 

intervention itself.  

• Keep the metrics as simple as possible.  

• Use indicators of building blocks of norm change, i.e., 

knowledge, attitudes and intended practices. 

• Use rigorous formative research and monitoring of pilot 

programmes as ‘proof of concept’.   

See Table 12 for examples of indicators to 

measure progress toward norm change. 

 

The AdhaFULL initiative in India relied on 

extensive formative research – including an 

RCT of its pilot programme – before scaling up 

(the monitoring of the scaled-up version will 

focus on implementation rather than monitoring 

of change). 

Reliance on data collection only 

among intervention participants: 

The lack of a counterfactual32 (e.g., a 

control group) means that the impact 

of UNICEF programme activity (rather 

than other changes) must be inferred 

rather than proved. (See Annex 2 for 

more detail on rigorous evaluation 

design.) 

 

It also makes it hard to assess whether 

COVID-19 is affecting the impact of 

UNICEF programming. 

• Look at possibilities to introduce a counterfactual (e.g., 

through a control group or baseline information gathered 

before phased roll-out). 

• Think about possible objections to findings and their 

likely validity and consider gathering additional 

information. 

• Feedback findings to participants for validation. 

Consider ways to disentangle the effects of COVID-19 

on gendered inequalities from the gender socialization 

interventions (e.g., by ‘light-touch’ qualitative methods). 

Rises in violence against women have 

occurred in many countries with COVID-19 

lockdowns, e.g., in April 2020, the Ministry of 

Justice reported a 17% rise in Kosovo.33 Factor 

in such increases when attempting to assess 

programmes’ impact. In this case, an 

evaluation could assume that levels of 

domestic violence may be around 20% higher 

than pre-COVID-19 and measure any change 

in relation to this benchmark.  

 

Reliance on qualitative data 

collected from small groups: Some 

monitoring budgets allow only for 

collecting data from relatively few 

people exposed to an intervention. 

 

 

• Consider scope to broaden range of methods to validate 

findings, e.g., expanding beyond focus groups to include 

individual interviews with or diary data collection among 

focus group participants. 

• Seek partnerships to undertake more rigorous 

monitoring. 

 

In addition to online focus groups, Armenia CO 

adopted a diary format to measure changes in 

knowledge, attitudes and intended practices, 

following the airing of an edutainment TV 

series. The instrument asks viewers what they 

have learned from the programme, their 

opinion of the behaviour of certain characters, 

their attitudes towards practices such as son 

preference and domestic violence, how they 

 
32 A counterfactual is a way of assessing what is likely to have happened to intervention participants in the absence of that intervention. This often involves a control 
group. Annex 2 documents a spectrum of approaches to impact assessment that vary from less to more rigorous and suggests ways of including a counterfactual.  
33 “UN chief calls for domestic violence ‘ceasefire’ amid ‘horrifying global surge’,’ UN News, New York, 6 April 2020. 

https://news.un.org/en/story/2020/04/1061052
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Challenge Potential responses Example 

would counsel a relative confronting either of 

these situations, and which characters they like 

or dislike, and why. 

 

UNICEF Egypt has partnered with J-PAL, 

UNICEF’s Innocenti Research Centre and the 

University of Bocconi to conduct an RCT of its 

edutainment initiative. UNICEF Ghana is 

seeking partnership with IPA to conduct an 

RCT of its ‘volunteer mother’ initiative. 

Social desirability bias: Directly 

asking respondents about their 

attitudes or intended behaviours may 

lead to social desirability bias, if the 

respondent believes that some 

answers will be more favourably 

viewed by the interviewer or other 

interviewees. 

• Indirect questioning: Pose indirect questions about the 

past or the behaviour of others. (What harmful practices 

do you know about that existed in the past? Do you 

think these practices might exist today in a hidden or 

open manner?). Vignettes (stories about a hypothetical 

character or situation) are a common way to do this. 

• Provide assurances: Reassure participants that their 

opinions are not wrong and ask them to speak freely. 

Explain confidentiality and anonymity procedures 

thoroughly at the beginning of data collection, then offer 

reminders throughout the process, especially before 

sensitive questions. 

• Probe for more information/request stories or examples 

to illustrate responses: Can you explain more about 

why you feel this way? Can you tell me about a time 

that you experienced this?) 

• Preface the question: Provide context when asking 

questions, acknowledging that all communities have 

challenges and that people have diverse experiences. 

(We know that some women attend antenatal care 

visits and others do not. What do you think are the 

reasons why women do [and do not] attend?) 34 

In measuring the impact of an edutainment 

initiative, questions can be framed around the 

attitudes or behaviours of one of the characters 

and be asked about the community rather than 

the respondent. In Armenia, following an 

episode in which a character (Tigran) 

expressed his opinion that having a boy was 

preferable to a girl, the following types of 

questions are posed: 

• What if Tigran decided he did not care 

about the sex of his child, what would 

happen? Will people in the community 

think it is good, bad or neither?  

• What would most men say about Tigran’s 

decision? 

• Would the opinions and reactions of his 

peers make Tigran change his mind about 

whether the sex of his child matters? 

• Are there any circumstances where it 

would be considered more or less 

acceptable for Tigran not to care about the 

sex of his child? 

 
34 Bergen, N., and Labonte, R., Everything is perfect and we have no problems: Detecting and limiting social desirability bias in qualitative research, Qualitative 
Health Research, vol. 30, no. 5, December 2019, pp. 783–792. 

 

https://journals.sagepub.com/doi/abs/10.1177/1049732319889354
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Challenge Potential responses Example 

 

Perceived complexity of norms 

measurement 

Focus on perceptions of anticipated sanctions for 

individuals who do not comply with a community’s 

accepted norms.  

Use vignettes and hypothetical examples (as above). 

UNICEF Armenia has taken this approach in its 

assessment of the impact of its edutainment 

series focusing on GBSS, in probing 

community reactions to a character’s decision 

that he did not care about the sex of his child. 

Integrating a feminist perspective Provide opportunities for project participants to input into 

monitoring frameworks and instruments. 

Ensure that indicators collected are meaningful to 

stakeholders. 

Build in feedback mechanisms to communicate findings to 

participants and solicit their inputs and reactions. 
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3.3 Quantitative approaches to analysing change 

 

The gender socialization portfolio’s initiatives collect diverse types of data that can be analysed 

and presented in distinct ways. Both initiatives that have undertaken quantitative impact 

evaluations or effects assessments (the CMEU initiative in the Dominican Republic and the 

Dawwie digital literacy training programme in Egypt) have designed data collection tools that 

can be used to compute a composite index. This section of the report describes each of these 

measures, as they demonstrate two different approaches to illustrating the impact of an 

intervention. The section unavoidably contains some technical detail.  

 

Digital literacy training and adolescent empowerment in Egypt 

 

As described in Section 2.3, as part of the Dawwie initiative, an online digital literacy training 

course was designed to enhance participants’ self-reported empowerment and self-efficacy, 

civic engagement and decision-making. The UNICEF CO sought to analyse the effects of this 

training by surveying participants before and after taking the course. The digital literacy survey 

consists of a series of statements designed to measure each outcome of interest. 

Respondents were asked to report their agreement or disagreement with each statement 

using a 5-point Likert scale (5=agree, 4=somewhat agree, 3=neither agree nor disagree, 

2=somewhat disagree, 1=disagree). The resulting data can be aggregated into a scale that 

measures levels of each outcome of interest before and after the intervention. The use of a 

similar structure across responses makes it straightforward to construct a summary measure 

by averaging each participant’s response for each of the three sub-scales and across all the 

sub-scales.35  

 

Basic hypothesis testing then becomes important to evaluate the statistical significance of any 

observed differences between subgroups and over time at a given confidence level.36 Before 

the training course, females scored less than males on the survey items, and the differences 

were statistically significant at the 95 per cent level; after the survey, the scores for both 

genders were higher, and the difference between them was no longer statistically significant 

(see Annex 3 for details). On this basis, it can be concluded that the training met its aim of 

increasing the digital empowerment of boys and girls, with a relatively greater impact on 

female participants.  

  

 

 
35 Other methods to compute a summary measure include factor analysis (which models a latent variable) and 
principal component analysis (a linear combination of variables). 
36 A confidence interval generates lower and upper limits for the mean, and therefore indicates how much 
uncertainty there is in an estimate of the true mean (given that it comes from a sample rather than all participants 
in an intervention). The narrower the interval, the more precise is an estimate. In practice, 95 per cent is the most 
commonly used confidence interval, which denotes the proportion of samples of a given size that may be expected 
to contain the true mean. A simple paired-sample (or repeated-samples) t-test shows whether the difference in 
mean scores before and after the test is statistically significant, whereas an independent samples t-test tests 
differences between females and males. A paired t-test is appropriate when that the averages derive from the same 
group (i.e., it is a ‘within subjects’ variable). An independent t-test is appropriate when the averages for the two 
groups differ according to a critical characteristic (i.e., it is a ‘between-subjects’ variable). 
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Child marriage and early unions (CMEU) in Dominican Republic 

 

The assessment of the CMEU video and discussion-based intervention in the Dominican 

Republic involved a pre- and post-intervention survey. The survey data was then combined 

into a composite index, using a novel application of the Alkire and Foster multidimensional 

poverty measure.37 The value of this method is that it combines assessments of both levels of 

deprivation and its intensity (the average share of deprivations being experienced at the same 

time), both of which are crucial elements to inform future programming. It can also be 

decomposed to reveal the contribution of each dimension (in this case, knowledge, attitudes, 

perceptions and practices) and of each population subgroups to the total ‘CMEU deprivation’. 

 

The first step involved identifying 10 indicators of knowledge, perceptions, attitudes and 

practices and establishing a threshold for each indicator to denote ‘awareness’ (Figure 6).38 

The second step involved determining the share of adolescents who lacked awareness of 

CMEU by counting the number of gaps in awareness each person experiences. A person is 

identified as unaware if they report gaps in 3 or more of the 10 indicators. The third step 

involved computing the depth of the lack of awareness, i.e., the number of gaps each 

‘unaware’ adolescent is experiencing at the same time. The summary index is the product of 

the incidence and the intensity, though each can also be reported separately. 

 

Figure 6: Indicators used in child marriage and early union awareness index39 

 
 

 

 
37 Alkire, S., and Foster, J., Counting and multidimensional poverty measurement, Journal of Public Economics, 
vol. 95, no. 7–8, August 2011, pp. 476–487.  
38 The indicators, derived from responses to a series of statements, draw on the project’s monitoring and evaluation 
framework. 
39 UNICEF, ‘Educational video tool for the prevention of CMEU in 11 high schools of Dominican Republic: Main 
findings’ (Powerpoint presentation), Santo Domingo, 2020. 

 

Knowledge
25%

Perceptions
25%

Attitudes
25%

Practices
25%

They DON’T know that CMEU has negative consequences on 
their lives

They DON’T know that an if an adult has sex with an adolescent girl 
who is five years or older than him is a crime punishable by the law.

They DON’T know how and where to seek support or report 
CMEU cases.

They DON’T think that the main person responsible for a girl getting married 
before the age of 18 is the man who gets her to move in with him or 
marries her (not the family).

They DONT think that men also have domestic and childcare responsibilities

They think that marriage and motherhood may be delayed in 
their life plans. 

They DON’T reject adults who try to start or start CMEU relationships 
with them or their peers (social rejection).

Girls and boys wouldn’t be willing to report cases of CMEU.

They DON’T reject offers from men to practice CMEUs

They DON’T advise peers or seek support for rejecting CMEU (so that 
they reject it or don't initiate it)

MIDS-
CMEU

https://www.sciencedirect.com/science/article/abs/pii/S0047272710001660
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This discussion of this index is currently framed around gaps or deprivations, perhaps 

reflecting its origins as a poverty metric. In future efforts, it may be advisable to frame 

interpretation of the index based on achievements (awareness) rather than deprivations (gaps 

in awareness), e.g., X per cent of the population demonstrates awareness, and among the 

aware population, the average depth of awareness is Y.  

 

Both measures described in this section offer ways of combining indicators of different aspects 

of gender socialization, e.g., knowledge, attitudes and behaviours.  Composite indices are not 

without drawbacks. These include subjective decisions on the relative weights to assign to 

indicators, the extent to which the indicators included are substitutable or complementary, how 

best to combine the indicators and how to interpret the resulting composite. Despite these 

potential limitations, these types of measures should be considered as they may provide an 

effective way of communicating big picture research findings to programme participants and 

policymakers. 

 

 

4. Lessons for programming and measurement of gender 
socialization 

 

This final chapter synthesizes learning around the two key focuses of this report:  

• Emerging findings from UNICEF interventions on effective programming approaches 

to promote positive gender socialization 

• Promising approaches to monitoring progress to measure positive gender socialization 

 

4.1 Promoting positive gender socialization: Lessons from targeted UNICEF 
initiatives   

 

Because only the CMEU intervention in the Dominican Republic and Dawwie’s digital literacy 

classes in Egypt have been assessed or evaluated to date, this section focuses primarily on 

the potential impact of specific strategies and approaches. It uses the gender-transformative 

programming principles outlined in Chapter 1 to identify positive practices and to suggest 

areas where programming can further be developed. 
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Box 12: Positive gender socialization and norm change programming as a route to 

gender-transformative change 

 

UNICEF’s Gender Action Plan is intended to help the organization shift to more transformative 
approaches to addressing gender inequalities. Transformative approaches address the root 
causes of a problem – thus, gender-transformative programming aims to redress gender 
inequalities, remove structural barriers to gender equality, such as unequal roles and rights,40 
and empower disadvantaged populations. In practice, this means working for change in: laws 
and policies; systems and services; distribution of resources; norms, beliefs and stereotypes; 
and behaviours and practices. 

 

Positive gender socialization initiatives demonstrate ways of implementing gender-
transformative approaches through efforts to replace gender-discriminatory norms and 
reinforce gender-egalitarian norms, through supporting empowerment of marginalized groups, 
particularly girls, and through action to promote gender-equitable policies and systems.41  

 

 

i. An intersectional feminist approach 

 

Many of the gender socialization initiatives show evidence of an intersectional approach. They 

both show attention to the different forms of marginalization that intersect with gender to affect 

children’s lives and well-being. For example: 

• In the Dominican Republic, the CMEU initiative was piloted in areas with high levels 

of socio-economic deprivation.  

• In Nepal, the parenting handbook depicts parents supporting and engaging with 

children with disabilities. 

• In Egypt, the Dawwie TV series includes characters from a range of socio-economic 

backgrounds and refugee families, while Dawwie circles target ‘disadvantaged girls 

and boys’ as a key population. 

• In India, the Doordarshan broadcast guidelines urge sensitivity to religion, region and 

gender, while AdhaFULL incorporated characters from a diversity of class and caste 

backgrounds. 

 

There is also evidence of a participatory approach, involving adolescent girls and boys and in 

some cases, feminist organizations, in the development of initiatives. For example: 

• In the Dominican Republic, adolescent girls and boys were involved in developing 

the script for the ‘Getting married before 18 is not for me’ video and provided feedback 

on the draft. This participatory process led to the producers adjusting the text and 

clarifying messages to increase their relevance and impact.  

 

40 There are many ways to conceptualize structural barriers and ways to address them. The GRASSP conceptual 
framework suggests that they operate through three gender inequality pathways: (1) unequal gender roles in the 
reproductive and economic domains; (2) unequal power relations, and (3) exclusion from rights, entitlements and 
opportunities. UNICEF Innocenti Office of Research, Gender-Responsive Age-Sensitive Social Protection: A 
Conceptual Framework, UNICEF, Florence, 2020.  

41 Marcus, R., and Samuels, F., Gender-Transformative Programming: A background paper for UNICEF’s revised 
Gender Action Plan, UNICEF, New York, 2020. 
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• In India, AdhaFULL involved two rounds of consultations with local organizations, 

including feminist and other NGOs, in the development of its message matrix. 

Adolescent girls and boys also took part in a one-day immersive consultation that fed 

into a behavioural insights study to validate the messaging matrix. 

 

These examples are both of co-creation of communication materials; there is less evidence of 

involving adolescents or feminist organizations in the development of other types of 

programming. There is also scope to explore greater involvement of intervention participants 

in the monitoring and evaluation of gender socialization initiatives, both to generate new forms 

of knowledge and to understand better how feminist approaches can spur social change.  

ii. Build children’s and adolescents’ understanding of gender norms, and 
the skills and agency to challenge them.  Ensure that all work to 
strengthen children’s and adolescents’ agency responds to the particular 
disempowerment of girls. 

 

The initiatives that worked directly with children all focused on the adolescent age group 

(Dominican Republic, Egypt, and Jaagriti in India). They involved building knowledge of 

discriminatory gender norms (all three countries) and digital skills (Egypt). Girls reported 

greater self-confidence and family support to achieve ambitions and aspirations after taking 

part in Dawwie circles (Egypt), and adolescent girls and boys demonstrated more gender-

equitable views after taking part in school-based initiatives in the Dominican Republic and 

Haryana (India). The participatory approaches used in these interventions are also likely to 

have helped build communication skills, as the Dawwie stories of change indicate.   

 

Media broadcasts such as AdhaFULL in India are another way to reach adolescents. 

Storylines in which adolescents demonstrate self-confidence and challenge gender norms 

may help inspire other adolescents to do likewise.  

 

The ECE curriculum reform processes in Sri Lanka and Viet Nam, and the training initiative 

for education-sector officials, teachers and preschool volunteers in Ghana, will bolster age-

appropriate content on gender and other forms of equality among young children. 

 

There is a gap in this portfolio in efforts to encourage gender-equitable approaches with 

younger children. None of the gender socialization initiatives intentionally focus on children in 

middle childhood (approximately 6 to 10 years old), although this group of children may benefit 

from more gender-responsive parenting following messages from parenting programmes 

focused on younger children, and they may also consume media aimed at adults or 

adolescents.  

iii. Engage men and boys for gender equality  

 

The gender socialization initiatives have sought to promote gender-sensitive masculinities in 

three main ways:  

• Working with adolescent boys in school and non-formal education programmes 

(Dominican Republic, Egypt and Jaagriti in India) or via edutainment (AdhaFULL in 

India) to challenge gender norms 
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• Engagement with fathers to promote adolescent girls’ rights and well-being 

(Egypt and India) 

• Working with families to promote engaged, gender-equitable fatherhood (Egypt, 

Kosovo, Nepal, United Republic of Tanzania) via edutainment, outreach to parents, 

home visits from nurses, and discussions at health clinics.  

 

Of these, there is most evidence about the impact of the work with adolescent boys. Both the 

face-to-face initiatives and the TV series (AdhaFULL) indicate shifts towards more equitable 

attitudes and behaviour. They also highlight the need for additional efforts to engage boys 

more fully. For example, the assessment of the Dominican Republic CMEU initiative 

recommended tailoring content more effectively to adolescent boys; the video’s messages 

and subsequent evaluation questions were tailored towards girls, which may explain why the 

initiative had a positive impact on boys but a greater impact on girls.  

 

None of the initiatives promoting men’s gender-equitable engagement in parenting have yet 

been evaluated, but assuming evaluation findings are positive, they could be a valuable 

addition to the ‘menu’ of options in this field. With their focus on promoting gender equity 

among fathers of adolescents, Jaagriti and Dawwie are also breaking new ground. It would be 

valuable to make sure future monitoring captures change among fathers and other male 

caregivers. 

 

In some cases, however, engagement seems constrained by prevailing norms. This is the 

case in Ghana, where the ECE intervention targets ‘volunteer mothers’. This undoubtedly 

reflects what is realistic in the rural Ghanaian context. A future transformative step would be 

to seek to extend recruitment efforts to fathers as well as mothers.    

 

iv. Develop activities and approaches with potential for impact at scale  

 

Achieving changes in gender norms ultimately depends on having an impact at scale: social 

expectations change when people observe others around them behaving differently and when 

new behaviours becomes normalized. This means that ways of scaling up individual-, family- 

and community-level initiatives should be explored from the outset. Where levels of school 

enrolment are high, schools provide a wide-reaching platform for positive gender socialization, 

as in the CMEU initiative in the Dominican Republic, the Dawwie circles in Egypt, and the 

Jaagriti initiative in Haryana, India. Mass media and social media initiatives have in-built 

potential for large-scale impact, which can be enhanced by careful design, scheduling (e.g., 

broadcasting on popular channels and making broadcasts available on digital platforms) and 

associated social media activity. (Examples include the Dawwie Facebook page, and the 

multimedia activities that accompanied AdhaFULL in India). 

 

Work to promote gender-equitable norms through systems and services globally has lagged 

behind work focused on community-level norm change. There is a particular gap with respect 

to gender-sensitization of public health workers. However, four of the gender socialization 

portfolio initiatives (Ghana, Kosovo and Sri Lanka Latin America and the Caribbean) are 

targeted at the system level. These activities have the potential to catalyse changes in the 

behaviours of key service providers (preschool teachers in Ghana, public health workers in 
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Kosovo and Sri Lanka, staff across a range of sectors in countries of Latin America and the 

Caribbean), Learning from these initiatives contributes to increasing global knowledge in a 

neglected area, and the e-learning approach in Sri Lanka also helps build knowledge in an 

emerging field (gender sensitization via e-learning modules). The potential to contribute to 

global knowledge underscores the importance of documenting and publicizing learning from 

these initiatives.  

v. Work at multiple levels of the socio-ecological model: individual, family, 
community, services, systems, policy  

 

Working at multiple levels is closely related to working at scale, and it is widely recognized as 

essential to transforming gender norms. Many of the gender socialization initiatives examined 

in this report aim to catalyse change at more than one level, either through their immediate 

design or when work is scaled up. For example, the parenting work in Nepal promotes gender-

responsive parenting directly through radio broadcasts; these will be reinforced by the 

parenting manual that health workers will be trained to use. UNICEF’s support for the RPFC 

policy in the United Republic of Tanzania is another promising example of engagement at 

multiple levels. It seeks to reach families through a radio programme and listener groups, to 

train community workers to take forward the approach, and to influence national policy through 

the launch of an agenda led by the President with strong parliamentary participation and broad 

media coverage. 

 

Where initiatives focus at one level, it would be valuable to explore ways to extend their impact 

by linking to activities at other levels. This could include, for example, institutionalizing gender 

sensitization training at higher levels of a service (e.g. training trainers in the Dominican 

Republic and Ghana), or helping translate policy into practice through system-strengthening 

or through support to implementation (as with the small-scale financial support that UNICEF 

has provided for stereotype-free learning materials in Viet Nam). 

 

Working at the system level does not imply work only with government and public services, 

vital as these are. In some contexts, work to promote positive gender socialization among 

private-sector, faith-based or community-based services may be just as important. Mass 

media and social media and marketing are key agents of socialization that are largely in 

private-sector hands. UNICEF is increasingly engaging with media and advertisers to promote 

equitable and positive representation of people of all genders. In India, work with the national 

broadcaster, Doordarshan, has led to the development of guidelines for content producers on 

gender sensitivity. Similarly, work under way in the United Republic of Tanzania involves 

sensitization activities and dialogue with media and marketing companies, and the proposed 

development of self-regulating guidelines for media companies. Documenting learning from 

this pioneering work is of great importance to inform future work on gender-sensitive media 

and marketing, both within and beyond UNICEF. 
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vi. Lessons from adaptations in the context of COVID-19 

 

The COVID-19 pandemic has affected all the gender socialization initiatives. Many 

programmes have adapted to the challenges of restricted face-to-face engagement by using 

digital technology for remote learning and engagement (Box 13).  

 

The use of digital technology for training has the potential to both enhance and reduce 

inclusion. For some, virtual engagement may be more convenient and accessible than in-

person participation, particularly where geographic location or mobility-related challenges 

present constraints. However, gendered and other intersectional technology gaps (such as 

those based on disability or socio-economic background) require urgent attention and 

innovative approaches to prevent the widening of inequalities.   

 

For example, one immediate lesson from the experience of remote training in Ghana is the 

need to provide for internet data costs associated with participation. 

4.2 Measuring progress towards positive gender socialization 

 

While many countries have planned or are in the process of planning monitoring strategies for 

gender socialization initiatives, to date relatively little evidence on impact is available. Despite 

these delays, however, several elements of good practice in monitoring are already evident. 

Table 14 identifies elements of MEAL with the potential to generate evidence of impact and 

learning applicable to other gender socialization initiatives. 

  

Table 14: Existing good practices in monitoring gender socialization programmes 

Element Example 

Embedding monitoring in programme 

design from the outset 

Armenia 

Dominican Republic 

Kosovo 

Comprehensive formative research, 

including small-scale piloting and rigorous 

monitoring to ensure solid proof of concept 

before scaling upward 

AdhaFULL, India 

United Republic of Tanzania: Radio series, 

media and marketing work 

Box 13: Adapting to crisis – shifting formats and spaces of engagement 

 

In several gender socialization initiatives, learning and training activities have moved from 
planned in-person facilitation to online e-learning formats. Examples include:  

• Kosovo: Nurse ‘home’ visits  

• Egypt: Digital literacy training 

• Sri Lanka: Public health worker trainings on ‘happy families’ and inclusive parenting 

• Ghana: Remote training (through Zoom) on integrating gender into education 
programming, for Education Service officials at district, regional and national levels; 
parenting training converted to a radio show 

• Dominican Republic: Scale-up of planning includes preparations for showing the 
educational video and facilitating discussions remotely 
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Mixed-methods approach, which 

combines insights from qualitative and 

quantitative data 

Egypt: Dawwie stories of change and digital 

literacy survey 

Dominican Republic: CMEU pilot project 

assessment 

Direct efforts to measure norms Armenia: Messaging matrix to inform 

television series with identification of 

descriptive and injunctive norms 

Diverse qualitative data gathering 

methods 

Armenia: Use of diaries alongside virtual 

FGDs to monitor the impact of TV series on 

norms around GBSS 

Present data in innovative ways Dominican Republic: Multi-dimensional 

index 

Integrate indicators of positive gender 

socialization into routine government 

monitoring systems 

Kosovo: NHIS (home visitor observations) 

Sri Lanka: Public Health Bureau monitoring 

(impact of health worker training) 

Ghana: Education Service (routine 

classroom observation) 

 

It is recommended that UNICEF take stock of the emerging evidence in 6 to 12 months once 

programme implementation is more advanced. 

 

4.3 Recommendations  

Table 15 outlines key recommendations emerging from this work.  
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Table 15: Recommendations for gender socialization programming and monitoring 

 

  

What Why How/ Examples Implications for UNICEF 

1. Deepen a feminist 

approach to gender 

socialization and norms 

work 

An explicit feminist approach has 

both intrinsic and instrumental 

value. It aims to empower 

participants to produce social 

change and to generate new 

forms of co-constructed 

knowledge. This approach 

emphasizes participatory, 

collaborative and non-exploitative 

programming, monitoring and 

evaluation 

Key elements involve focus on 

marginalized girls, women and gender-

nonconforming people; use of 

participatory approaches that seek to 

minimize power imbalances and engage 

participants in design, implementation 

and monitoring; consultation with 

women’s and girls’ rights advocates 

Strengthen engagement with 

feminist organizations and 

movements (especially youth-

led ones) to foster feminist 

approaches in UNICEF’s 

work; assess resource 

implications of engaging 

participants at all phases in 

the process 

2. Focus more explicitly on 

intersections between 

gender and other 

identities and 

inequalities 

To better serve groups 

experiencing multiple forms of 

marginalization 

Formative research; co-creating 

initiatives with marginalized girls and 

women; positive representation of 

marginalized groups in edutainment 

Make addressing intersecting 

inequalities a high priority in 

the Gender Action Plan 

3. Build work with families 

(mothers, fathers, 

grandparents and other 

kin) more strongly into 

norm-change activities 

with children and 

adolescents 

Families have the greatest 

impact on whether children can 

behave in more gender-equitable 

ways and on girls’ and boys’ well-

being and opportunities 

Outreach activities to parents [as in 

Jaagriti (India) and Dawwie (Egypt)], 

grandparents and other caregivers (as in 

some parenting projects). These may be 

gender-segregated if needed 

Strengthen understanding of 

most influential family 

stakeholders in pre-project 

gender analysis; tailor 

outreach according to 

availability, roles, etc.  
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4. Increase efforts to 

change norms at 

community level 

Often families’ perceptions of 

others’ expectations prevent 

them from shifting to more 

gender-equitable practices 

Face-to-face dialogue (as in 

Communities Care); mass and social 

media aimed at shifting social 

expectations (e.g. Armenia)  

Allow resources including 

ample time for ongoing 

dialogue at community level 

(the stickier the norm, the 

more time may be needed). 

This again points to longer 

project time frames 

5,  Consider stronger focus 

on middle childhood 

Action in middle childhood can 

enable children to enter 

adolescence with more equitable 

attitudes and behaviour 

Gender sensitization of primary school 

teachers; embedding gender equality in 

primary education curricula and learning 

materials; featuring characters in the 6- to 

10-year-old age range and their parents 

in edutainment series 

Assess whether perceived 

gaps simply reflect the 

emphases of the gender 

socialization portfolio or a 

genuine age bias. If so, 

extend gender norms and 

socialization work to this 

potentially neglected age 

group 

6.  Continue innovative 

work on gender 

socialization in media, 

marketing, systems and 

workforce 

Despite their potential for large-

scale impact, these levels of the 

socio-ecological model are 

relatively neglected in work on 

gender norm change  

Dialogue; support for training and 

technical assistance where appropriate; 

participation in coalitions and networks;  

continue to build the business case for 
gender-equitable multimedia and 
marketing approaches 

 

Synthesize lessons from 

these initiatives and continue 

to develop strategic 

partnerships for new work in 

these areas. 

In any new partnerships with 

private-sector actors, 

advocate for adequate 

funding for impact 

assessment  

7. Develop longer-term 

gender norm change 

and socialization 

programmes 

One-year projects, even when 

tightly focused, are often too 

short to achieve substantial 

change 

Plan for multi-year, community-level 

initiatives and campaigns, including 

school-based and non-formal education 

initiatives and media campaigns 

Seek longer-term funding 

sources that are prepared 

to support longer-lasting, 

larger-scale initiatives 
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8. Embed monitoring of 

positive gender 

socialization in ongoing 

population-wide surveys 

and administrative data 

collection 

More sustainable than separate 

systems; increased likelihood of 

data use 

National health information systems in 

Kosovo and Sri Lanka; 

upscaled child marriage initiative in the 

Dominican Republic  

Explore partnerships with 

relevant ministries and 

national statistical offices to 

develop and test measures of 

gender norm change, and 

consider possibilities of 

influencing international 

survey programmes such as 

MICS/DHS 

9. Deepen work to develop 

‘light-touch’ ways of 

understanding progress 

towards positive gender 

socialization and norm 

change, especially in 

services and institutions 

such as the media 

Much norms measurement work 

focuses at a community level and 

is relatively resource intensive. 

Few initiatives can confidently 

attribute impact to UNICEF 

activity 

Explore minimal indicators that could be 

used in different sectors and contexts; 

experiment with ‘most significant change’ 

and related methods to hone qualitative 

approaches to attribution; consider 

building in comparisons/control groups 

where viable; where feasible, integrate 

programming and monitoring to support 

rapid adaptation of programming (as in 

Communities Care) 

Continue to work with COs 

developing gender 

socialization initiatives to hone 

measurement tools; share 

learning with the wider gender 

and social norms community 

10. Document learning 

about effective online 

gender socialization 

programming and 

monitoring 

Rapid adaptations during COVID-

19 have potential for multiple 

insights on advantages and 

disadvantages for inclusivity, 

tailoring activities to online 

format, practical aspects (e.g. 

connectivity, data costs) and 

monitoring implications (e.g. 

increased anonymity, less 

possibly for triangulation) 

E-learning in Sri Lanka, live remote 

training courses in Ghana and Kosovo, 

online digital literacy training in Egypt and 

Sri Lanka; online focus groups and diary 

exercises in Armenia; data capture from 

Facebook (Egypt and Nepal) 

Invest in capturing learning from 

these varied experiences. This 

could take the form of a webinar 

or other informal product 


