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Figure 1: Country map of implementation and data collection sites
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Executive Summary
This United Nations Children’s Fund in Cambodia (hereafter referred to as UNICEF) internal
review of the Magic Classroom and community preschool playground activities, using the
adolescent-led evaluation approach, occurred from June to August 2018 in Cambodia. These
early childhood education and health, nutrition, water, sanitation and hygiene activities were
implemented in Kratie, Ratanakiri and Phnom Penh in 2017 and early 2018. The review was
conducted by 12 adolescent evaluators with training and support from an enabling adult team,
comprised of the UNICEF Evaluation Team and an external Youth Evaluator and Translator.
In addition to reviewing these activities, this was also a piloting of the adolescent-led
evaluation approach.
Magic Classroom is an activity that began in 2017 and continued into 2018 in which the partner
organization, Sipar, held interactive education sessions using videos produced by UNICEF
Cambodia. The purpose was to increase knowledge and influence behaviour change in
relation to health, nutrition, water, sanitation and hygiene practices.
Additionally, this new generation of community preschool playgrounds supported by UNICEF
Cambodia were built between early 2017 and 2018. They intended to create environments
that encourage young children to come to school while playing and developing in safe spaces
free of health risks, such as animal faeces.
The approach used in the review is formative in nature, using mixed-methods data collection.
The enabling adult team trained the evaluators in the principles of evaluation, in how to
conduct data collection, and in analysis. After training, the team went into the field where the
adolescent evaluators conducted semi-structured interviews and focus groups discussions
and made observations, with support from the enabling adult team. After data collection, the
adolescent evaluators analysed data, formed conclusions and proposed recommendations.
The review found that both activities were well-received in their communities. Where Magic
Classroom sessions were held, the respondents (approximately 68 individuals) were quite
knowledgeable and reported positive behaviour change, but not everyone could implement
changes because of a lack of materials, such as soap or latrines. For the playgrounds, the
parents all cited their importance for development and education and the children expressed
their love of playing. However, the playgrounds were not always effective in keeping out animal
faeces and other risks, such as rubbish, because of a lack of fencing and/or oversight. Overall,
the activities were effective in meeting their goals of increasing knowledge, changing habits
and providing a place for children to play and reap the benefits from it.
The review has recommended providing further support for communities where Magic
Classroom was implemented to ensure that people are able to practice the new habits. The
team also recommended creating posters or pamphlets with the same messages. In reference
to the playgrounds, the team recommended ensuring that the playgrounds were well placed
with a monitoring plan in place for their upkeep and that proper infrastructure exists to keep
out animals and other health risks.
Finally, the review was also piloting the adolescent-led evaluation approach and found that it
is an effective means of both engaging young people and gaining important insights on
programme activities. The team recommended extending the amount of time available for
working with the young people so that they have more time to gain skills and practice them.
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1. Background and rationale of the review
1.1. Introduction
From June to August 2018, UNICEF Cambodia undertook an internal adolescent-led review
of two UNICEF-supported integrated early childhood development (IECD) activities in Kratie,
Ratanakiri and Phnom Penh. This review was conducted by 12 adolescent evaluators, trained
by one Youth Evaluator and one Evaluation Intern, under the guidance of the Monitoring and
Evaluation (M&E) Officer and Evaluation Specialist as a way to improve institutional
knowledge of both the activities being assessed and this approach. A partner organization,
Sipar, was also involved in the design of the review.
This review was also designed to pilot adolescent-led evaluation as an approach to assess
activities supported by UNICEF. Through the adolescent-led review, the evaluators were able
to assess these activities. Given that these were small-scale activities with easy-to-understand
goals and objectives, the evaluation team decided to review them using this novel approach
for UNICEF to promote greater participation and involvement of young people.
This report is structured to first provide the background to the review, followed by the purpose
and objectives. Next, the approach, methodology, findings and analysis are discussed,
followed by the conclusions and lessons learned, with the recommendations as the final
section.

1.2. Background
The Magic Classroom and community preschool playground activities fall under UNICEF’s
IECD Programme, which includes Outcome Areas 1 (Health), 3 (WASH), 4 (Nutrition) and 5
(Education) of the Country Programme Document, 2016-2018. IECD works to ensure that
children are receiving adequate and appropriate nutrition, that they are in good health and that
they grow up in hygienic and safe environments. In Cambodia, “between 2000 and 2014, the
under-five mortality rate reduced from 124 in every 1,000 live births, to 35 in every 1,000 live
births,”1 but children still face many challenges at this stage of life. For example, 35 per cent
of Cambodians in rural areas lack access to improved drinking water in the dry season 2 and
only 43.1 per cent of children aged three to five have access to pre-school education.3 IECD
covers many subjects, including nutrition; water, sanitation and hygiene (WASH); early
childhood education (ECE); and maternal and child health (MCH). Because these challenges
for children in Cambodia persist, UNICEF is committed to interventions that improve
education, health, nutrition and WASH. The activities in this review work to provide children
and adults with knowledge of practices to improve their health as well as providing children
with safe places to play and develop.
Magic Classroom
In partnership with Sipar’s Magic Classroom initiative, UNICEF has produced a series of short
videos on health, nutrition and WASH issues. The purpose of Magic Classroom is to increase
knowledge on these issues in order to allow for behaviour change, leading to a healthier
population. By educating people on why handwashing is important, for example, the activity
hopes to increase the number of people who wash their hands with soap, which would in turn
decrease the number of cases of illnesses caused by contamination from dirty hands.

1

Cambodia Demographic and Health Survey (CDHS), 2014.
Ibid.
3 EMIS 2017/2018.
2
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These videos are screened through the organization’s mobile library. The mobile library will
visit a village and in the evening, will screen the video and conduct an education session with
question and answer sessions to increase knowledge on the following subjects:
• Hand washing with soap practices;
• MCH and breastfeeding;
• Protection of children from animal faeces and proper disposal of animal faeces;
• Safe drinking water and water filtration methods; and
• Proper use of latrines.
While UNICEF sponsored the creation and production of the videos used in the educational
sessions, the implementation of the videos is done by the organization Sipar. Their dedicated
mobile library travels to the provinces of Kratie and Ratanakiri as well as to Phnom Penh,
Kandal and Kampong Speu to hold information sessions on these issues. The sessions are
delivered to local residents by facilitators identified by Sipar.
The activity began in November 2017 and continued until July 2018 with the UNICEF-made
videos and is currently on-going in 18 villages in five districts: in Kratie there are four in Krong
Kratie and four in Chet Borei; in Ratanakiri there are four in Banlung, two in Au Chum and four
in Borkeo. The activity has also been implemented in Phnom Penh, Kandal and Kampong
Speu. The dedicated mobile library in Kratie and Ratanakiri will reach 800 girls, 800 boys, 800
caregivers and 64 local authorities (including teachers).
Community Preschool Playgrounds
Additionally, UNICEF’s community preschools (CPS) programme includes two initiatives for
playgrounds in rural communities that began in early 2017 and is now complete. The benefits
of both types of playgrounds are numerous: brain development, benefit of play in a safe place,
encouragement to come to school, socialization with other children, and opportunities to
explore and develop language skills. By providing a safe space for children to play and enjoy
these benefits, children are better able to grow and develop into healthy and productive
members of their community. These playgrounds were created with funding from UNICEF and
without intervention from any implementing partners; however, local residents were integral in
determining location as well as in building some of the playgrounds. Also, given that the
playgrounds are generally located at a community preschool, the local preschool teacher also
plays an important role in the use and maintenance of the playgrounds.
In one initiative, UNICEF has provided
a modern playground that was
purchased and assembled on-site in
villages that experience the highest
burden of stunting and wasting within
Kratie and Ratanakiri. This style of
programme will be referred to as a
‘CPS playground’ in this report. There
are six of this style playground in
villages in Ratanakiri (Phum Kala,
Kalai, Oum, Bor Nhok, Kol Ampil and
La Eun Chorng) and four in villages in
Kratie (Phum Tnoat, Tol Chlet, Aloch,
Kakot). These playgrounds include
fencing to keep animals out to prevent
children from playing in locations
where animal faeces are present.
Photo: A modern CPS playground in Kratie, made from externallysourced materials and build on-site
Photo Credit © UNICEF Cambodia/2018/Fisher
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In the second initiative, also from
early 2017 to early 2018, UNICEF
has supported local communities
throughout Ratanakiri and Kratie
to build their own playgrounds out
of recycled tires and other
materials
available
in
the
community, such as wood and
rope. These playgrounds will be
referred
to
as
‘commune
playgrounds’. There are 65 total
playgrounds; 33 in villages across
three districts of Ratanakiri (Au
Chum, Banlung, and Borkeo) and
32 in villages across two districts
in Kratie (Chet Borei and Krong
Kratie).
In this initiative, Photo: A commune playground in Kratie, made from locally-sourced,
community
involvement
and recycled materials, such as tires
development were key aspects of Photo Credit © UNICEF Cambodia/2018/Fisher
the project as the community was
responsible for building and maintaining the playground.
This review was conducted as a means to perform an internal assessment of these new
activities before the implementation of UNICEF Cambodia’s new Country Programme 20192023. By reviewing these activities, the sections involved in IECD will be able to incorporate
the conclusions, lessons learned and recommendations as they move forward with new
programming activities. Additionally, by engaging adolescents, the review was able to gain
new insights from a different perspective. UNICEF is committed to promoting the participation
of young people to ensure that policies and systems are responsive to their needs, which can
only be determined by their systematic inclusion in activities, such as this review4,5.

2. Purpose and objectives
2.1. Purpose and use
The purpose of this internally conducted review was three-fold. Firstly, the review looked at
the programme activities to ensure that they are meeting their intended goals and objectives.
Given that this is a review and not a fully-fledged evaluation in terms of depth and rigor, it did
not use the same Organisation for Economic Co-operation and Development’s Development
Assistance Committee (OECD/DAC) criteria as more formal evaluations but still applied some
of the criteria as the basis for posing research questions, e.g., are the programmes relevant,
effective, sustainable and equitable. Secondly, the review sought to document lessons learned
and good practices for adolescent-led evaluation as a practice to be used in future review or
evaluation activities. Finally, it represented a way to encourage the full participation of children
and adolescents, as rights holders, in the programme activities from which they are meant to
benefit and to amplify their voices and empower them with new skills and experiences.
The intended use of the review is to improve future programming and adolescent participation
at UNICEF Cambodia. The review will be used by UNICEF, Sipar and other organizations
Goal Area 5 of UNICEF’s Strategic Plan from 2018-2021 commits UNICEF to support adolescent and
youth participation.
5 Martin-Simpson, Sophie, “UNICEF Guidance Note: Adolescent Participation in UNICEF Programme
Monitoring and Evaluation,” 2018. DRAFT.
4
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doing similar work in the course of the new Country Programme 2019-2023. It will also provide
good practices and lessons learned about the strengths and weaknesses of the adolescentled evaluation approach, with the intention of using this method in future reviews or evaluations
to the extent possible.

2.2. Objectives
In general, the objectives of this review were:
1. To assess whether the programme is addressing the needs of children, as understood
by the children (girls and boys); and
2. To analyse the strengths and weaknesses of the activities in terms of creating an
enabling environment for children to work to reach their potential.
Given that this review has multiple dimensions, the objectives of assessing the separate
initiatives are given below.
For Magic Classroom, the objectives were:
1. To assess the gaps and bottlenecks in the Magic Classroom: what are the key
obstacles preventing learning;
2. To determine the challenges in creating behaviour change as it relates to health,
nutrition and water, sanitation and hygiene (WASH);
3. To understand whether the community is finding the Magic Classroom videos
engaging and informative or if they are getting this information from other sources,
such as school.
For the community preschools playgrounds, both the externally-sourced ‘CPS
playgrounds’ and the locally-sourced ‘commune playgrounds’, the objectives were:
1. To assess the gaps and bottlenecks in the playgrounds as a part of the community
preschool (CPS) initiative;
2. To assess the strengths and weaknesses of using playgrounds as an approach to
improve the lives of children;
3. To determine whether playgrounds create a safe and hygienic environment for children
in the community;
4. To ascertain whether the ‘CPS playground’ or the ‘commune playground’ is more
effective in providing benefits to children; which is more effective for allowing children
to have a child-friendly space nearby.

2.3. Scope
The review was formative in nature and did not assess impact given that we cannot attribute
causation because the team did not collect data from before implementation and thus, it is not
possible to determine what results today are due to the activities versus other external factors.
The review looked at the different activities (Magic Classroom and community playgrounds,
both ‘CPS’ and ‘commune’) in Ratanakiri, Kratie and Phnom Penh between June and August
of 2018.
The review included young people aged 15 to 19, all of whom were students in secondary or
high school, who acted as adolescent evaluators (AEs). There was a separate cohort of four
AEs in each geographic area (Kratie, Ratanakiri and Phnom Penh, totalling 12 participants).
The review engaged separate cohorts in each province for several reasons. This plan was
used to ensure that the AEs were familiar with the geographic context, to reduce the burden
of travelling with them across different provinces and the amount of time that they would have
to miss school (even though their absences were excused by their school directors), and finally
to ensure that the review was still able to visit all the provinces in which both activities were
10

implemented. It also engaged students in this age group because they are still not yet adults
but are generally more confident and have more skills and knowledge that can be translated
into evaluation concepts, data collection and analysis. Younger students would most likely
need more support and training. The students were selected by their school directors and
were then invited to join the cohort if they agreed to participate. Each cohort was comprised
of young people of balanced gender (50 per cent Female). When selecting the cohorts, the
criteria given to the school directors also encouraged including young people with disabilities,
ethnic minorities, and those who are traditionally good students as well as those who struggle
in the classroom. Thus, in addition to being gender balanced, the cohort from Ratanakiri was
comprised of students from the Tampoun ethnic minority groups. All groups also had students
of mixed school achievement. They were also all from the target area of the activities being
reviewed. The AEs also engaged other children and adults in the area as appropriate for the
review.
While the review was not able to financially reimburse the AEs for their time, the enabling adult
team (EAT) provided refreshments and transportation, ensuring that no extra expenses were
incurred as a result of their participation. The EAT also awarded the cohorts with a UNICEF
certificate and other tokens, such as a backpack and hat.

3. Review approach and methodology
Given UNICEF’s mandate to produce better outcomes for children, it is important to engage
their voices as much as possible, and until recently, the field of programme review and
evaluation often did not have children as participants in the process itself, but rather as
interviewees or focus group participants. However, changes in the field are now enabling and
encouraging the involvement of children in the process of reviewing and assessing
programmes. These efforts both amplify the inputs of young people and empower the
participants to realize that they have a voice and can share with adults what they need to be
successful in the world.
The approach used in this review was adolescent-led evaluation. This means that the Enabling
Adult Team (EAT), comprised of an Evaluation Intern and Youth Evaluator and Translator,
with support provided by UNICEF’s Monitoring and Evaluation (M&E) Officer and Evaluation
Specialist, oversaw a review conducted by cohorts of adolescent evaluators (AEs), which in
this case were students aged 15 to 19. The EAT designed the review and prepared materials
in advance, but the adolescent evaluators were the ones that performed the data collection
and analysis. However, the EAT was always present to support and help whenever needed.
The young people were given the materials and skills needed to work independently but were
reassured that if they needed any assistance that the EAT would intervene as necessary.

3.1. Approach and methodology
This review is formative in nature and uses a mixed-methods approach to data collection using
modified OECD/DAC criteria of relevance, effectiveness (including short-term impacts),
sustainability, equity and gender.
Before each session, the EAT prepared a packet of training information and tools for the AEs.
All materials and training were in Khmer.
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These packets included:
• Training manual on evaluation Figure 2: ALE Approach
principles and standards;
• Evaluation
• Evaluation matrix of questions, the
concepts and big
tools to answer the questions and
Training • picture
How to conduct
possible methods;
FGDs and SSIs
• List of data collection tools that could
be used in focus group discussions
(FGDs)
and
semi-structured
Data
interviews (SSIs) along with all the
necessary information to use that
Collection
tool;
• Guide on how to conduct FGDs;
• Sample FGD outlines with tools and
questions pre-selected;
• Guide on how to conduct SSIs;
• Sample
SSI
with
pre-written
questionnaire;
• Overarching analysis tool; and
• Feedback form.

• Field visits
• FGDs and SSIs

Analysis

Each cohort went through the same
process from training to analysis.
First, each cohort was trained for
two to three hours. After an initial
icebreaker game to illustrate the
importance of communication and
to start the session with some fun,
the AEs were trained on
evaluation’s major theories and the
overarching logic of the field. They
were given a printed manual that
covered what evaluation is, what
the different criteria mean, and
other
relevant
topics.
The
presentation used the example of a
student
employing
evaluation
techniques
to
purchase
a
Photo: training session in Kratie
motorbike
in
order
to
provide
a
Photo Credit © UNICEF Cambodia/2018/Fisher
relatable example. After this, the
AEs were introduced to the evaluation matrix and tools. They were given the option to choose
other tools for the data collection from a list (see Annex 15), but every cohort opted for the
example guides provided by the EAT. The AEs were not initially comfortable enough to design
or tweak these materials themselves and preferred having more guidance from the EAT. While
there were pre-selected tools and questions prepared for the AEs, they were instructed to look
through the tools and questions and together, the AEs and EAT could design new outlines.
However, again the AEs in all cases opted to use the pre-selected materials

12

• Using rubric to
assign scores for
each OECD/DAC
criterion
• Providing
recommendations

The AEs were then instructed on how
to conduct FGDs and SSIs, though due
to time constraints, this was often a bit
rushed and meant that the AEs were
not able to get too much practice
before going in to the field. Though in
all cases, they had sufficient time to
practice and ask questions.
Following the training, the AEs and
EAT went into the field, with the EAT
as supervisors, for data collection.
Sites were selected based on whether
there were villages close together
which had benefitted from both Magic
Classroom and Community Preschool
Playgrounds and were also close
enough to the AE’s school so that longdistance travel would not be necessary. Photo: FGD participants draw the healthy and unhealthy areas in their
Given that these activities are relatively community
Photo Credit © UNICEF Cambodia/2018/Fisher
small-scale, that narrowed down the
search. These criteria eliminated most locations and left the team with the villages which were
visited as part of the review. Then, those who were interviewed were the individuals who had
experience with the activities and who were home at the time in which the team was there.
The team made a conscious effort to talk with a gender-balanced sample. The AEs were able
to interview a total of 29 individuals and conducted FGDs with 136 people: 80 children, 51
parents, and 5 teachers. Of the 29 interviews conducted, 21 were with female respondents
(72.4 per cent) despite attempts to always interview with gender parity. This is in part due to
the fact that the team interviewed five preschool teachers, who were all female. It was not
possible to interview male teachers as there were none.
Figure 3: Data Collection Techniques and Number of Participants

Technique
Semi-structured interviews

Number conducted
29

Number of participants
29 (21 Female; 72%)

Focus group discussions

16

136 (89 Female; 65%)
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Figure 4: Gender breakdown of participants from FGDs across all the sites visited 6 (136 total people)

35%

65%
Female
Male

Figure 5: Final Analysis Tool (used by the AEs in which
they used a rubric to assign a score for each criterion.
See Annex 10 for full tool.)

Relevance

Effectiveness/ Sustainability
Impacts

Equity

Following the data collection, the
AEs reviewed what they learned in
the field, using their notes from the
FGDs and SSIs and, with the help of
a rubric (Annex 10), they assigned
scores of one to five, with one being
poor and five being excellent, to the
criteria that the EAT identified for this
review.
Those
criteria
were
relevance, effectiveness (short-term
impacts), sustainability, equity and
gender. After they assigned scores
to each criterion, they added up the
scores to create one over-arching
score.
They
then
wrote
recommendations for how to
improve the activities.

Gender

3.2. Risks, limitations and mitigation measures
Because of the approach used in this review, reliability and validity of data faced some unique
challenges. Also, as this was a pilot project, the team knew that there would be limitations in
terms of data collection and results, but the lessons learned and recommendations are still
valuable as they represent a unique perspective due to the involvement of the adolescents
and are still based on data that has been verified and triangulated across the three locations.
Limited sample size
The project engaged three different cohorts of AEs in three different locations to ensure that
the AEs understood the geographic context, to reduce the burden on traveling between
provinces and on time spent out of the classroom, and to ensure coverage across all
implementation areas. This methodology meant that each cohort was only able to visit a few
6

All interviewees for SSIs were also participants in FGDs, so they are not included in this chart.
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sites—two playgrounds and two villages where Magic Classroom was implemented. This
meant that their analysis was based on a smaller sample size. However, the composite scores
from all three cohorts mitigates against this challenge by averaging the scores for each activity
in each province. These composite scores were triangulated with data from and between each
location and from interviews, focus group discussions and observations. In addition, because
each cohort could only visit a few sites, it was not possible to compare playground styles
(commune versus CPS) as each cohort visited a maximum of one commune playground and
one CPS playground. Thus, results for each type of playground were aggregated given that
their goals and objectives were the same.
Standardization of techniques
Additionally,
the
EAT
standardized FGDs and SSIs to
the extent possible by providing
the same training materials and
the same guides; however, the
EAT could not ensure that every
AE had the same grasp of the
work or even had the same
understanding.
To
mitigate
against this challenge, the EAT
provided training and detailed
guides for both FGDs and SSIs to
ensure that the AEs had the same
information and that the questions
and tools were worded identically.
While the EAT provided support to
the greatest extent possible, due
Photo: FGD conducted in Ratanakiri
to the fact that in Ratanakiri and
Photo Credit © UNICEF Cambodia/2018/Fisher
Phnom Penh there was only one
EAT group member present who could speak Khmer, it was impossible to verify that every
FGD or SSI was conducted in exactly the same way. Despite this challenge, in reviewing the
data and from observations in the field, it appears that the AEs did have a similar enough
understanding to collect quality data that can be compared and triangulated.
Limited availability of adolescent evaluators
Because the review engaged students as the AEs, they were only available for a limited
amount of time in order to reduce the disruption to their normal school schedules. In Kratie,
due to unforeseen exams, the AEs were only available for two full days. In Ratanakiri, the
cohort was available for three full days, though two students had to miss the first morning in
order to complete a surprise exam. In Phnom Penh, the team was only able to spend four
afternoons with the cohort. To mitigate against the changing schedules, the EAT was flexible
and when the AEs were not available in Kratie, the EAT performed the data collection and
then shared those findings with the AEs during the final analysis. In this unique case, the EAT
still used the same tools and questions to ensure consistency with the data collected by the
AEs. Unfortunately, there was no way to work with the AEs for more time given both time and
budget constraints, so the review was as strategic as possible and made the most of the time
available.
Additionally, the review had to be conducted during school hours as it was not acceptable to
work with the AEs outside of school hours for safety reasons (such as not being on the roads
after dark) and for their own personal free time given how many hours they already spend in
school each day. The review could not be conducted over weekends because it would require
several subsequent weekends of work in order to have enough time, and this was not possible
given time constraints on the review and on the busy weekend schedules of students. This
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meant that the AEs could only speak with respondents who were home during the day, which
meant that the majority of our respondents were women. To combat this gender imbalance,
the team insisted on conducting SSIs with the men present, when possible.
Lack of time necessary for full collaboration
Also, if the training sessions of the AEs could have been longer, it would have been preferable
to create guides and outlines together or to spend more time personalizing tools, but given the
time constraints, it was better to have materials prepared in advance. This lack of time meant
that the adolescents were not as involved in the preparation for data collection, but they were
consulted and asked to make any changes they wanted, but all three cohorts elected to use
the prepared tools.
Bias
Regarding data collection, it is always possible that there is some bias in the results given the
presence of staff members from UNICEF and that the adolescent evaluators’ own
perspectives could have been biased by the presence of the EAT. However, the consistency
seen across each province and the fact that the AEs conducted the data collection largely
independently indicates that any bias was minor. The team also always made sure to inform
respondents that their answers were confidential and that there would not be any
consequences for negative opinions. Also, given that AEs were chosen by the school director,
there could be some bias in how the director selected the students. However, the EAT
provided the criteria and requirements for the AEs in order to mitigate against any effect this
method of sampling may have had.
Limitations on distance that could be travelled
Moreover, the EAT selected sites for data collection that represented as wide a variety of
experiences as possible, though again this was limited by the fact that the team could not
travel too far with the students because of time constraints and because the villages where
either activity was implemented were quite limited as these were smaller-scale activities. Also,
there were a limited number of playgrounds and villages that had seen the Magic Classroom
sessions, but the team did ensure that data collection was performed in sites that were both
easy to access, such as those on a main road, and harder to reach, such as those in more
rural locations, and included playgrounds that were both well-used and under-utilized.
3.3. Equity, gender equality and human rights
In identifying the cohorts and in selecting FGD and SSI participants, equity, gender and human
rights were of great importance. For the AE cohort, school directors who ultimately selected
the evaluators were told that the cohort must be gender balanced with a mix of high-achieving
students and students who do not always excel in the classroom. The EAT also requested
participation from students with disabilities and students from ethnic minority communities. In
each cohort, there was ultimately always two girls and two boys of mixed school achievement
level. There were no students with disabilities identified. The group in Ratanakiri was
composed of four students from the Tampoun ethnic minority community who spoke the
Tampoun language, which turned out to be highly useful as all the activity implementation
sites in Ratanakiri were Tampoun villages where being able to speak to participants in their
native language allowed for better and more equitable communication and data collection.
In terms of equity in the selection process, the villages that have received Magic Classroom
sessions or playgrounds were already the most marginalized communities as that was a
criterion for these activities. The EAT did not consider any additional criteria of poverty levels
or other indicators when selecting villages as the other criteria (location and whether they had
received the activities) already narrowed down the sample to a manageable number for this
review. The AEs were selected with gender and equity in mind, but there were no specific
criteria, such as family’s socio-economic status, to select only the most marginalized students.
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Further, there were limitations in what villages the team went to and what respondents were
spoken to because of the small-scale implementation and the constraints of working with the
AEs. The team could only visit sites that were a reasonable drive from the school the students
attended and that had benefited from the activity being assessed. This meant that is was a
convenience sample, but still allowed the team to go out into the community and pilot the
adolescent-led evaluation approach while collecting high-quality data from the people who had
participated in the activities.

3.4. Ethical standards
Additionally, UNICEF Procedure for Ethical Standards in Research, Evaluation, Data
Collection and Analysis (2015) was used throughout to ensure that ethics were appropriately
considered and integrated, especially considering the involvement of children. Before every
FGD or SSI, the evaluators made sure that each respondent was aware that they could refuse
to participate, that they were free not to answer, that there would be no repercussions for their
participation or refusal to participate, and that they could leave at any time. Each respondent
provided verbal consent before any data collection began. In the case of the participation of
children, parents or responsible adults, such as a teacher, were asked for consent before the
children also consented. Both parties had to consent before beginning the data collection. The
parents or teachers were often present during parts of data collection but did not participate
in the interviews or discussions, and they were often out of hearing range. When possible, the
AEs would conduct interviews or FGDs concurrently in different locations to avoid having
either party influence answers. Also, because the subjects were not sensitive and would not
likely lead to issues if an adult overheard, the team did not require that adults leave. It was
also generally quite difficult to find a private place or to keep parents or teachers from entering
the room. Additionally, all information shared from the data collection will remain anonymous
and will not be able to be traced back to an individual.
For the AEs, they, along with a parent or their school director, gave consent and signed
comprehensive consent forms that were explained to them in detail. Finally, the AEs were
provided with refreshments and transportation and were given certificates and UNICEF tokens
to document their performance in the review and to thank them for donating their time and
effort.

4. Evaluation findings and analysis
For the data analysis, the adolescent evaluators (AEs) analysed the activities using rubrics
(see Annex 11) based off of the research questions for the review (see below; for a complete
list, Annex 17). The results of their analysis indicate that the Magic Classroom and
playground initiatives are doing quite well, meeting most of the objectives and
benefiting those most in need. The gaps and bottlenecks include limited access to
materials needed to maintain new healthier practices, inadequate fencing to keep
animals and their faeces out of play areas, lack of overall maintenance, and the
difficulty of ensuring activities are located where the greatest number of villagers are
able to access them given work schedules or distance from their home to the location.
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The team got overwhelmingly
positive responses from both the
focus group discussions (FGDs)
and semi-structured interviews
(SSIs) that those who attended the
Magic Classroom sessions were
able to learn and change their own
practices related to health and
nutrition as well as water,
sanitation and hygiene (WASH).
The data did not show any
difference in experience between
different locations, age groups or
genders.
The
results
were
consistent throughout the review.
For the playgrounds, it was clear
from
respondents
that
the
playgrounds were highly effective
in encouraging the children to grow
up healthy and attend school. Though there were shortcomings related to keeping animals out
and upkeep, the playgrounds were well loved by those that used them and the parents were
happy to have them.
Photo: AEs in Ratanakiri work in partners to analyse results
Photo Credit © UNICEF Cambodia/2018/Fisher

4.1 Magic Classroom

Is there a need for health, nutrition, water, sanitation and hygiene
interventions?

There is a clear need for
integrated interventions in
these communities to promote
better health for people of all
ages. Respondents of all ages,
genders and locations cited many
reasons for wanting to adopt
better habits, with wanting to stop
suffering from diarrhoea being the
most common. Through the
interviews and discussions, when
asking respondents about what
sites in their community did not
promote good health or that
harmed health, it was clear that
there were still many sites in
every village where trash piled up,
Photo: During FGDs, respondents were asked to illustrate on a map which
such as around the local well, where
places in the community were good and bad for their health
mosquitos lived, such as holes under
a house, where animal faeces were present, where roads were muddy and many other
sources of possible harm. All FGD participants were able to list many places that needed
intervention because they are harmful or unhealthy. Additionally, respondents reported either
their own examples of habits or practices that had not yet changed or they cited neighbours
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or friends that had not adopted these habits. While there are these areas for improvement, it
is also clear that Magic Classroom is filling a need for information on how to improve personal
health. In their analysis, the AEs identified Magic Classroom as an activity that “covers most
of the community’s wants and needs. There are few mismatches, but nothing major.” These
mismatches stem from the fact that not everyone was able to attend sessions, due to distance,
road conditions or work schedules, but as this was a small pool, the AEs ascertained that this
was a small mismatch and not a major issue with Magic Classroom implementation.

Are there any gaps between what the Magic Classroom has achieved and
what was identified as the community’s needs?

There are some gaps where individuals are not able to practice the lessons taught in
the videos because they lack the materials to do so or because they were not able to
attend, but the activity does meet the community’s need for better education on health,
nutrition, and WASH. Respondents reported having learned a lot from the sessions, with
mentions of clear behaviour changes, though they did report that there was a lack of soap
available in school latrines or at home. Some also raised the point that some villagers could
not attend because the sessions were too far away or not at a good time. Conversely, 60 per
cent of interviewees said they learned something new and 80 per cent agreed that “I have
changed my habits to follow the lessons covered in the education session.” Also, some
respondents said that they would skip practices because it was not yet a habit or because
they were in a rush or feeling lazy. Overcoming socio-cultural barriers and habits also plays a
role in creating behaviour change, though this review did not explore these complex issues.
The AEs determined that this activity “meets most of the stated objectives, but there are a few
larger objectives missing. There have been some of the expected effects, but there are still
many objectives that were not addressed.” To follow up on this assessment, they cited a lack
of things like soap and latrines as well as the fact that not everyone was able to watch the
videos and therefore do not have the necessary knowledge. While this review did not look at
other activities implemented in the area, it would be beneficial to integrate Magic Classroom
with other health, nutrition and WASH programmes to ensure that these external needs are
met because of the reports by respondents that not everyone could implement lessons due to
a lack of access to materials such as soap or latrines. For example, UNICEF or Sipar could
partner with an NGO that helps build latrines or with a private company that could donate soap
or other similar materials. The AEs were also impressed by the extent of the knowledge on
health, nutrition and WASH throughout the FGDs and SSIs.

What factors prevent the children or their families from implementing the
lessons learned from the videos?

This question ties in with the question above related to gaps. The data collection results
show that the factors that prevented implementation of the lessons learned from the
video are largely due to lack of resources. The Magic Classroom participants show clear
knowledge gain and often also behaviour change, with similar perceptions from both adults
and children discussed. It seems that these practices would continue after the organization
(Sipar) stops providing the sessions, though there needs to be consideration of whether the
materials needed to maintain healthy behaviours, such as soap or latrines or other materials
that were not mentioned, are consistently available. Because 80 per cent of respondents
reported behaviour change, it is clear that implementation of the lessons has been quite
successful, though factors such as lack of availability of latrines, lack of money for materials
and being unable to attend sessions are obstacles. The AEs assessment is that the activity’s
19

impact will continue after the education sessions stop, as they perceived the factors preventing
implementation to be minor and thus not a major obstacle to sustainability of the activity.

Are there any factors preventing children or adults from engaging with the
learning session, i.e., too much noise, hunger, issues with technology,
etc.?

The data collection did not reveal any factors that prevent participants from engaging
during the session. The main challenges in this regard are due to an inability to attend the
sessions, due to constraints such as distance, work obligations, or poor road conditions. No
respondents reported distracting noises or a problem with technology or other internal factors,
but it was clear that there were people who had hoped to attend but were unable due to
external factors. The AEs assessment was that because of the ability for all respondents to
engage in the session, “disparities have decreased for some but they still exist.” These
disparities exist for those who were unable to attend rather than those who were already in
attendance. Thus, the factors that prevent engagement are due to difficulty attending the
sessions, disadvantaging those that live in more remote locations or who have to work and
cannot attend or send a family member in their place.

Are the sessions appropriate for both genders?

All respondents reported that the sessions are appropriate for both genders. However,
from focus group discussions and interviews, it was clear that the burden for learning about
and implementing these practices fell mostly to women and girls. The AEs stated that
the activity “has benefited everyone” and that “disparities no longer exist,” however, upon
reviewing all the data, the EAT has identified that both genders are not benefitting equally and
that these lessons often put more tasks on to the female members of the household. This is
in part due to the fact that it is easier for women to attend these educational sessions while
the men work in the field (66 per cent of respondents earned their living from farming, while
the remaining were either teachers or young students). Also, some of the lessons include
keeping a tidier house and washing clothes, tasks typically performed by the female members
of the household. Thus, while the sessions may be appropriate for both genders, the activity
does not seem to have created a plan to ensure that the extra effort to practice better sanitation
does not fall exclusively to women in the household. The videos present the subject matter in
an equitable manner and do not advocate for girls and women to take on these changes;
however, attendees are responding to the material and internalizing the messages in a way
that is putting more burden on girls and women and is thusly an unintended result of the
intervention.

4.2 Community Preschool Playgrounds (both ‘commune’ and ‘CPS’ types)

Is the playground a hygienic environment in which the children can play?

From observations of the playgrounds and using a rubric (see Annex 14) designed to evaluate
the playgrounds, it is clear that these playgrounds lack infrastructure to keep them
hygienic. A goal of the playgrounds is to provide a clean, faeces-free space for kids to play;
however, the team observed animal faeces in two of the five playgrounds, including a CPS
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playground that had an intact fence with a gate. The other CPS playground (with a fence) that
was visited was not in use, and the other two commune playgrounds lacked any way to keep
animals off them, and in both cases livestock was present nearby. Additionally, all playgrounds
lacked maintenance and upkeep, meaning that there was broken equipment or equipment in
poor condition as well as rubbish. While the AEs assessed these playgrounds as meeting the
wants and needs of the community with only a few mismatches, there is a clear challenge in
keeping the playgrounds hygienic. Based on the scores assigned using the rubric (see Annex
11), the playgrounds are “in acceptable shape, but could benefit from some attention in
problem areas.” All the rubrics identified hygiene as an area for attention and the rest of the
issues can be summarized as a need to better maintain the playgrounds to improve safety.
Additionally, it was clear to the EAT that the local communities were not actively engaged in
maintenance of the playground, given the existence of rubbish, broken equipment, faeces or
other health and safety concerns.

Are there any observable improvements in the life experience of children
who use the playgrounds (more joyful, motivated to learn/go to school,
etc.)?

While the team cannot compare short-term impact of the playgrounds to the time before they
were built, from the SSIs and FGDs, it is obvious that these playgrounds are positively
impacting the children. Every parent interviewed cited the importance of the playgrounds for
the health, wellbeing and intelligence of their children. They mentioned that it made their
children braver, stronger, healthier and more likely to come to school. While the AEs
interviewed children who used the playgrounds, they were often preschool age and were
therefore not able to understand the effects of playing on the playgrounds. They did, however,
express how much they enjoyed playing with their friends and on the equipment. 67 per cent
of parents interviewed stated that the playground makes their child want to come to school or
it makes them stay at school. In this regard the playgrounds are doing a great job meeting
their objectives of supporting early childhood education (ECE). However, the AEs felt while
the playgrounds met most of its objectives to improve the life experience of children, they still
had some large gaps. This is due to the fact that many parents and children requested more
toys, books, and playground equipment while speaking with the AEs. This observation of gaps
also stems from the lack of upkeep seen at the playgrounds. However, given the scope and
goals of the activity, which does not include providing things like toys or books, the
playgrounds are effective for these children.

Do the commune playgrounds have more support from the community
versus the CPS playgrounds?

This research question proved difficult to answer because no community had both
playgrounds, and it was really not possible to compare one versus the other. This
difficulty is compounded by the fact that the team was only able to visit a total of five
playgrounds, three commune and two CPS, with one of those CPS playgrounds having been
abandoned.7 In analysing responses to FGDs and SSIs, there is not a discernible difference
between the perceptions of one type of playground versus the other, in part due to the small
7

While this review did not look at the process of placing the playgrounds, it is the case that some
preschools are in private homes and thus there may not be a convenient location nearby that is not
private land. This was the case for the abandoned playground, which is why it was placed opposite the
cashew tree grove.
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sample size. The only playground that was not being used was a CPS playground because it
was installed too far from the village and on the other side of a cashew tree grove. The villagers
said they did not use the playground because of its distance and seclusion. This particular
playground illustrates how quickly a playground can fall into disrepair if it is not properly
maintained by the community. The AEs determined that the playgrounds are highly
sustainable, meaning that the outcomes and impacts will continue for the long-term. This is
true if the community maintains the playground, but the team was not able to get a clear
understanding of any plans for upkeep.

Are all children able to benefit equally from the playground?

Most respondents said that the playgrounds benefitted everyone, but the EAT
determined that girls and children with severe physical disabilities are not able to
benefit from them to the same extent. In this case, the EAT has not monitored whether
children with other disabilities which are harder to detect have been able to use the
playgrounds and cannot determine their participation. Two interviewees mentioned that
certain equipment was more appropriate for girls and others for boys, though 78 per cent said
that playgrounds are good for girls and boys. The team observed that the children did tend to
play in same-sex groups, with girls playing on the swings and boys on the climbing equipment.
It was also mentioned by two respondents that the younger children were unable to benefit
from the playgrounds because they were simply too small or too young to use the equipment
safely. Also, the EAT noticed that no playground had equipment that would allow for children
with more severe physical disabilities, such as use of a wheelchair, to join in the play. Thus,
even though the AEs concluded that the playgrounds benefitted everyone, especially the worst
off, the EAT would be a bit more cautious with that answer. While respondents perceived that
the playgrounds benefit all, without options to ensure that girls and children with physical
disabilities are able to enjoy the playground in the same way, it is clear that the playgrounds
benefit most but not all.
Key Findings
Magic Classroom
•
•

•
•

There is a need for health, nutrition and WASH interventions;
While education sessions are increasing knowledge and behavior change, there are some
who cannot implement the practices due to a lack of access to materials and/or
infrastructure, such as soap and latrines;
Not everyone can attend sessions due to distance, road conditions or a need to work; and
Undue burden is placed on girls and women to attend sessions and support the
implementation of practices.

Playgrounds
•
•
•
•

All respondents reported that playgrounds encourage their children to attend school and
made them healthier;
Without commitment from the community to take care of the playground, it will go into
disrepair quickly;
Playgrounds were sometimes placed in locations that were unshaded or far from the village,
making them less desirable or useful; and
Playgrounds are not always inclusive for girls and children with severe, physical disabilities.

Box 1: Key Findings
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5. Conclusions and lessons learned
This review led by young people
found that these two activities are
working quite well and are
effective in achieving their
goals.8 The adolescent evaluators
(AEs) assessed the activities as on
track, with some areas for
improvement in terms of relevance,
effectiveness (including short-term
impact), sustainability, equity and
gender. The AEs tended to focus
more on the negatives of the
activities as it is often more
straight-forward
to
make
recommendations
for
simple
changes or improvements, such as
adding
more equipment
to
playgrounds or having more Magic
Classroom education sessions.

Photo: AEs and EAT in Phnom Penh
Photo Credit © UNICEF Cambodia/2018/Fisher

In the case of Magic Classroom, the strengths are that the sessions have been highly
effective in increasing knowledge, leading to behaviour change for those who were able
to attend. Every respondent reported that they learned something from the sessions and that
they had changed at least one practice as a result. They were able to easily identify sites that
were not good for their health and they knew how to fix them. According to respondents, those
that did not practice the lessons from the videos either were unable to attend a session or they
simply did not have the materials necessary to do so. It was also often noted that materials
and mechanisms were not always in place to allow them to practice new habits, such
as a lack of latrines or soap. It is clear that villages have problematic areas, such as muddy
roads or holes under houses where water, and therefore mosquitos collect.
In the case of the playgrounds, the strengths are that, with the exception of one playground,
the team saw lots of children playing on every playground and they were clearly having
a lot of fun. Their parents and teachers all expressed that the playgrounds helped the
children to come to school and made them smarter and healthier. Many parents also
included that it helped them socialize and make friends. Weaknesses were often identified
around location and size of the playground as well as a lack of upkeep. Respondents’
complaints were that the playgrounds were not in an ideal location, that they wanted
more equipment, and that they wanted toys and books for the children. Additionally,
the playgrounds are not effectively keeping out faeces and there is a lack of
commitment or capacity for maintenance and upkeep.
In all of these cases, the solution to these points is relatively straight-forward, though of course
requires committing additional resources of both time and money. The Enabling Adult Team
(EAT) did not always agree and by applying a wider view of the programmes, thinks that while
the activities are meeting objectives well, there is still room for improvement.
For adolescent-led evaluation as an approach, the strengths are that adolescent students
can be highly effective evaluators. They know the people and the context, and sometimes
even the local language, better than any outside evaluator, and they can gather different
perspectives from respondents, which can increase the credibility of findings, and the AEs
8

For the matrix of findings, conclusions and recommendations, please refer to Annex 16.
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engaged during this review were quick to pick up the new skills and employed them with
confidence while appearing at ease and self-assured. However, there are some limitations
that are difficult to contend with. These limitations are all due to the difficulty of securing
adequate time with the adolescents. Because the review was timed to occur during the dry
season when there is better access to remote villages, that limited the work to a period of time
in which the AEs would normally be in school all day. For the cohort in Kratie, that meant being
excused from two full days of school and three for the cohort in Ratanakiri. While the students
had permission from the school director to join this review, the EAT wanted to reduce this time
spent out of the classroom as much as possible while still providing the students with an
enriching experience. In Phnom Penh, the cohort was in lower secondary school, so since
they had all their classes in the morning, the work was done only in the afternoons to avoid
missing any formal instruction time. Given these very limited periods of time with the AEs, the
EAT had to condense the information shared with them as much as possible and meant
that there could only be a limited amount of data collection. While the review was able to
get a lot of information both on the activities and on the approach, a larger sample size and
more time would have yielded more data from which to pull conclusions, lessons learned and
recommendations. Even with the short timeframe, the AEs showed that it is entirely
possible to collect data and analyse results in a way that is reliable and useful. Overall,
through this review, it is clear that adolescent-led evaluation is a useful approach and that
these two activities are working well and that participants are satisfied with them.
Lessons Learned
Magic Classroom
•
•
•
•

When a community perceives the need for improving health and sanitation, they are more
likely to be willing and able to adopt healthier behaviors if the necessary infrastructure or
materials are available;
Magic Classroom and other health, nutrition and water, sanitation and hygiene (WASH)
activities could approach these issues in an integrated manner to ensure access across the
community;
A plan needs to be in place to ensure that the widest group possible can attend the sessions;
and
Without a conscious plan in place, the burden to improve health, nutrition and WASH will fall
to the female members of the household.

Playgrounds
•
•
•
•
•

Playgrounds that are not carefully placed somewhere where there is shade and that is
convenient will not be fully utilized;
Playgrounds need to be visible from various points so that the children can be supervised;
Without a clear plan in place for community maintenance, safety concerns or other issues will
arise;
Preschool teachers should encourage all children to play on all the equipment, to avoid
gendering certain elements; and
If a community cannot maintain the playground, alternative early childhood education (ECE)
activities could be considered.

Adolescent-led evaluation as an approach
•
•
•
•

Adolescents, with the right training and support, are highly effective evaluators;
To fully train adolescent evaluators, it is important to commit as much time as possible so
they have more time to practice and get comfortable in their new roles;
Adolescent evaluators are more familiar with the community environment and local language
and can get perspectives that external evaluators cannot; and
Adolescent evaluators can gain new soft and hard skills that can be empowering and can
prove useful in life outside of the classroom.

Box 2: Lessons Learned
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6. Recommendations

Photo: FGD with Magic Classroom participants in Phnom
Penh
Photo Credit © UNICEF Cambodia/2018/Fisher

The recommendations for Magic
Classroom and the community
preschool playgrounds were either
directly
suggested
by
the
adolescent evaluators (AEs) or were
formulated using their feedback on
the successes or shortcomings of
the activities. The final analysis
session in each province included a
discussion of areas for improvement
or recommendations and their
prioritisation. The recommendations
are
formulated
for
UNICEF
Cambodia
to
better
support
Government and to be incorporated
into plans and strategies during the
second half of 2018 to be added to
the Country Programme 20192023.

6.1 Recommendations for Magic Classroom
1. After an educational session that recommends behaviours that require specific
materials, such as soap, ensure that every attendee is given soap or has the means
to access it. If possible, also provide extra materials for attendees to give to their
neighbours or friends who were unable to attend. This recommendation could also
include coordinating with other non-governmental organizations (NGOs) and
development partners (DPs) or private companies to create an integrated approach to
health, nutrition, water, sanitation and hygiene.
2. Create and distribute posters or pamphlets that include the information and clear
illustrations of what was in the videos. These materials could be given to attendees
and/or to the village chief to distribute to those who could not attend.
3. Verify that the educational sessions and the information provided during them both by
facilitators and participants, as well as any papers or pamphlets, ensure and advocate
for gender equity. The extra effort to adhere to the lessons should not fall exclusively
to girls and women and should encourage men to be equal partners.

6.2 Recommendations for the community preschool playgrounds
1. Create a list of prerequisites or requirements before building new playgrounds that
consider the location of the playground carefully. If it is secluded or there is no shade,
consider a different place. If no such location exists, it is recommended to explore other
ways to support early childhood development.
2. Ensure that the local community has the resources and personnel to maintain the
playground year-round before investing in the construction of new playgrounds or the
repair of those that already exist. Also consider incorporating UNICEF Zone Offices in
the monitoring of playgrounds to ensure maintenance and adequate resources.
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3. Invest in new playground innovations that could provide ways of keeping animals out
of the area while also ensuring that the area remains a clean place for children to play
and grow.

6.3 Recommendations for adolescent-led evaluation as an approach
1. Continue to include adolescents and young people in UNICEF programme design and
implementation activities as well as in evaluation to create programming that is more
inclusive and responsive to the needs of children, adolescents and young people, and
consider working with schools to create an adolescent-led evaluation programme in
which students would be able to get credit for the project, and thus use class-time over
several weeks to teach about evaluation, data collection and analysis. This school
credit would be in addition to UNICEF certification that this cohort received. This would
give the AEs a better foundation and more confidence in the field. If school credit is
not possible, consider other methods to work with the AEs for longer periods of time
so that they AEs can engage with the programme for a longer time without missing
class time, money-making opportunities or time with family
2. Ensure that the plan is sensitive to age differences or ability levels between different
cohorts given that the maturity and confidence of a 15-year-old old can be significantly
different than that of an 18-year-old. This would include contingency plans or tools for
all elements of the review or evaluation that could be added or removed or modified
based on the individual group so that the training and data collection are still consistent
between groups but are sensitive to the needs of the particular cohort. For example, if
one group is more reserved, an additional practice session could be added or if another
group has trouble focusing, more games or interactive activities could be included.
3. Expand on existing tools and guides, in the local language, that can be used in future
evaluations that encourage meaningful participation of adolescents and young people.
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