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Chapter Two:  
An Effective School 

A safe and caring child-friendly school is an academically 
effective school that provides quality education that is 
relevant to children’s needs for life, and for livelihood 

knowledge and skills. It is well resourced and requires a range 
of enabling conditions, such as: skilled, motivated and well-
trained staff supported by good conditions of service; strong 
leadership and management capability; access to ongoing 
professional development; understanding and implementation 
of the curriculum; safe and healthy environment; and a sound 
relationship with all stakeholders.

An effective school:

Has high expectations for learners’ performance and behaviour and encour-•	
ages them to be responsible and accountable for their actions. 

Provides learners with the opportunity to apply knowledge and skills both •	
inside and outside the school. Learners are also supported to deal with new 
challenges and concepts.

Has academic programmes that provide learners with the opportunity to •	
master high academic standards and develop skills for sustainable livelihoods, 
including sound reading skills; functional mathematical abilities; oral, written 
and electronic communication; and the ability to collect and critically analyse 
information. 

Manages teaching, learning and assessment effectively, which includes edu-•	
cator competency in planning and managing time and performing tasks 
adequately.

Has a principal and educators who understand the curriculum, and are able •	
to manage the implementation of the curriculum in a way that supports all 
learners, improving their performance and enjoying well structured learning 
opportunities. 

Has a collaborative vision and mission guided by the principal and supported •	
by the community, which establishes a climate for learners to reach their high-
est potential. The principal provides leadership and directs all actions towards 
achieving the vision, including mobilisation of resources needed for effective 
teaching, learning and assessment.

Has a principal and SMT who have an understanding of the developmental •	
needs of staff and work towards addressing these needs.
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PRACTICAL ACTIVITIES
Practical activities that a school can undertake to become an effective school:

Principal
Manage curriculum delivery appropriately and effectively.•	

Lead the school community in creating and communicating a collective vision •	
and establish a climate for learners to reach their highest level of achieve-
ment. Set clear goals and objectives based on this common vision.

Provide incentives for achievement and performance (for example, an annual •	
prize giving ceremony for educators and learners).

Mobilise resources and promote collaborative activities among partners to •	
achieve the school’s goals.

Guide educators in developing and establishing support systems that assist •	
learners at all levels in meeting the nationally set standards, drawing on sup-
port from all members of the school community.

Lead and manage the school democratically and in ways that are grounded in •	
and embrace the principles of Ubuntu.

Lead the process of establishing a school development/management plan.•	

Develop and implement assessment processes that lead to improved teaching •	
and learning.

School Management Team (SMT)
Support the principal to enhance the quality of teaching and learning and •	
raise the levels of learner achievement.

Source and provide incentives for educators and learners to increase perform-•	
ance and achievement.

Support and guide educators (particularly by developing work and training •	
plans for all staff) in elaborating the school’s development/management plans.

Ensure responsibility and accountability – adhere to comprehensive planning •	
to improve the school, use data to understand situations, identify root causes 
of problems, propose solutions and validate accomplishments by monitoring 
based on a clear set of indicators.

Ensure effective and efficient management of resources.•	

Ensure the integration of comprehensive services that address the needs of •	
the whole child.

Educators
Implement the curriculum appropriately and effectively.•	

Attend personal development workshops to boost professionalism.•	

Use a methodology that is learner-based and learner-paced. Educators should •	
ensure that learners’ interests and abilities should inform curriculum delivery.
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Create an enabling environment in the classroom where learners feel free to •	
participate and share knowledge and experience.

Hold regular meetings with parents/guardians to monitor the progress of •	
learners.

Attend training, plan lessons, and support learners, particularly learners with •	
special needs.

Continuously increase skills, through introspection and reflection, asking •	
questions and seeking answers, familiarisation with latest research and good 
practice, maintaining a self improvement plan, and balancing of personal and 
professional lives.

Learners 
Actively participate in the learning process and exercise self-discipline/•	
diligence.

Respect fellow learners in all their diversity.•	

Constructively work towards a positive ethos for the school by developing a •	
learner manifesto or pledge.

Participate in peer support clubs (such as Girls’ Education Movement [GEM] or •	
Boys’ Education Movement [BEM]).

Representative Council of Learners (RCL)
Create conditions that allow for active involvement of learners in the decision-•	
making processes that affect their school lives.

Focus on high learner performance and realisation of the school vision.•	

Foster collaboration with staff and exercise leadership.•	

School Governing Body (SGB)
Actively and continuously involve parents/caregivers through the SGB to en-•	
sure ownership of the education of their children.

District and Provincial Officials
Encourage and support principals and the SMTs in carrying out their •	
responsibilities.

Ensure the timely provision of resources to schools.•	

Provide capacity development support for the principals, SMTs, SGBs and •	
educators.

Provide training and interpretation on policies to make implementation easier.•	

Monitor the progress of schools on a regular basis.•	
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Examples

Set up a learner performance database at school level and measure suc-1.	
cess by positive learner outcomes. This will provide motivation and encour-
agement for the learners to perform at their best.

Build formal relationships with health, protection and social services. 2.	
This contributes to the school moving beyond short-term planning and 
creates an atmosphere that promotes continuous learning and sharing of 
knowledge.

Educators use teaching materials that are based on the reality of chil-3.	
dren’s lives. Learners are encouraged to think critically, ask questions, 
express their opinions, and master basic skills. This is ensured by the edu-
cators’ understanding the learners’ unique identities and experiences in 
the school system, their community and their families, in order to promote 
learning and development of learners. 

Educators have a development plan in place and are supported to 4.	
achieve their goals to become better educators.

South African Legal and Policy Framework
In creating an effective school, the following South African laws and policies are 
implemented: 

The National Education Policy Act, No 27 of 1996 sets out various standards •	
for education policy and educators, including norms and standards; instruc-
tional time for school subjects; and criteria for the recognition and evaluation 
of qualifications for employment in education, among others.

The South African Schools Act, No 84 of 1996 requires the creation of RCLs at •	
every public school that has Grade 8 and above (section 11). RCLs are to func-
tion to: serve the interests of learners at the school; ensure that school man-
agement listens to the concerns and interests of learners; and ensure learner 
participation in governance matters. The goal is to make schools effective and 
inclusive with respect to decision-making.

The South African Council for Education Act, No 31 of 2000 establishes the •	
Council for Education, which has, as one of its aims, to set, maintain and pro-
tect ethical and professional standards for educators. The Council has devel-
oped a Code of Professional Ethics for Educators which outlines the appropri-
ate and ethical conduct for educators when dealing with learners, parents, the 
community, colleagues, the profession, their employer, and the Council.

The National Curriculum Statement is an important document for quality •	
and effective education. It outlines various curricula areas and evaluation, 
and the type of learners and educators that are envisaged in the educational 
system/process. 

The White Paper 6 on Inclusive Education (2001) outlines the processes that •	
will ensure inclusive education for all learners. It outlines challenges and pro-
poses means by which to begin to address them to ensure quality and effec-
tive schools. 
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The National Policy on Whole School Evaluation (2001) assesses the key  •	
areas for school functionality and quality education. Importantly, one of the 
aims of the Policy is to identify aspects of effective schools and improve the 
general understanding of what factors create effective schools. 

The Draft South African Standards for School Leadership Policy is designed  •	
to improve professional standards of leadership and management for the ben-
efit of learners and the quality of the education service as a whole.

The National Policy Framework for Teacher Education and Development in •	
South Africa (2007) is designed to equip the teaching profession to meet the 
needs of a democratic South Africa in the 21st century. It aims to provide an 
overall strategy for the successful recruitment, retention and professional de-
velopment of teachers.

The Norms and Standards Final Policy Statement (2000) outlines seven roles •	
and associated competencies for educators. These roles and competencies 
form the norms for initial teacher training and any professional development. 
The seven roles are: Learning mediator; Interpreter and designer of learning 
programmes and materials; Leader, administrator and manager; Scholar, re-
searcher and lifelong learner; Community, citizenship and pastoral role; Asses-
sor; and Learning area/subject/discipline/phase specialist.

The Recognition and Evaluation of Qualifications for Employment in Educa-•	
tion (2000) provides guidance to institutions and educators on the seven core 
roles and competencies of teachers.

The Ministerial Report of Schools that Work (2007) highlights four dynamics •	
that result in schools that work: schools that are focused on their central tasks 
of teaching, learning and management with a sense of responsibility, purpose 
and commitment; schools carrying out their tasks with competence and con-
fidence; schools with organisational cultures or mindsets that support a work 
ethic, expect achievement and acknowledge success; and schools with strong 
internal accountability systems in place, which enable them to meet the de-
mands of external accountability.

The Foundations for Learning Campaign 2008–2011 is a four-year campaign •	
to create a national focus to improve the reading, writing and numeracy abili-
ties of all South African children. It seeks to provide energy as well as direction 
and inspiration across all levels of the education system as well as in homes 
and the public domain to ensure that by 2011 all learners are able to demon-
strate age appropriate levels of literacy and numeracy. The campaign pro-
vides teachers and schools with clear directives on the DoE’s expectations of 
schools and teachers to achieve expected levels of performance.

The Draft Self-Evaluation Guide on School Improvement (2008) provides •	
schools with criteria to undertake a self-evaluation process on their levels of 
effectiveness.




