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Executive Summary

The first meeting of the South Asia Regional Forum on Life Skills-Based Education took place in
Dhaka, Bangladesh from the 26™ to 28" September, 2005.

Delegations from eight countries, made up of government, non-government and UN agency staff,
along with regional and headquarters technical staff from UNICEF, UNFPA and WHO
participated in the meeting. The eight countries represented were: Afghanistan, Bangladesh,
Bhutan, India, Maldives, Nepal, Pakistan and Sri Lanka.

Convened by the UNICEF Regional Office for South Asia (ROSA) under the UNAIDS umbrella,
the Forum is created to build upon the existing energy at the country level to accelerate and
scale-up life skills-based education in formal and non-formal settings, in a more systematic and
coordinated manner.

The Forum’s goal is to: “Facilitate experience exchange, promote supportive policy and
programming initiatives and build capacity of key agencies and specialists working in Life skills-
based education for the prevention of HIV/AIDS, drug use and other issues concerning the
vulnerability, health and wellbeing of young people”. The first Forum aimed to further conceptual
clarity and to build a practical understanding of the challenges to planning, implementing and
monitoring life skills-based education, and how these challenges might be overcome. These
issues were dealt with through:

Reviewing experiences, challenges and opportunities in countries implementing life skills-
based education in-school as well as for vulnerable children out-of-school

Identifying ways to overcome challenges and resistance and help life skills-based education
programming scale-up in a successful manner

Discussing next steps for country delegations in line with the meeting recommendations

During the meeting presentations by invited experts/resource persons were made on topics of
conceptual clarity, challenges to implementation and the importance of behavioural planning and
monitoring. These, mixed with presentation of country experiences and group work guided the
participants through clarifying updates and programmatic discussions on life skills-based
education.

In addition, the participants agreed on a consensus definition of life skills-based education (see
next page).
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Consensus statement on Life Skills-Based Education

From participants at South Asia LSBE Forum
Dhaka, Bangladesh, 26-28 September 2005.

WHAT IS LIFE SKILLS-BASED EDUCATION?
Life skills-based education is a right of every child and adolescent.

It provides children and adolescents with a developmental process of planned learning
opportunities to acquire skills, knowledge, and attitudes which help them make informed
decisions, communicate effectively with others, deal with stress and emotions, in support of the
practice of positive behaviours.

Life skills-based education is integral to ensuring that every child and adolescent is able to
reach to his or her full potential, and contribute positively to the development of self, family,
community and society.

Life skills-based education:
Responds to the expressed and perceived needs of the child and adolescent, supported by a
sound evidence base.
Aims to enhance protective factors and reduce risk factors through defined learning
outcomes which aim to support the development of positive behaviours.
Provides accurate information and clear and unambiguous messages oriented toward
measurable behavioural goals in a manner which is experiential, learner-centred, activity-
based and participatory.
Is rights-based, age-appropriate, gender-sensitive and respectful of culture and contexts.
Is participatory and interactive with built-in opportunities for practising skills in a range of
contexts relevant to the child and adolescent’s present or future.
Begins with children and pre-adolescents, and extends through middle and late
adolescence, in a seamless manner.
Relies on well-trained and committed teachers, facilitators and peer educators, who have
internalised life skills and are supported by ongoing capacity building and support.
Can be effectively delivered in a variety of contexts, both in and out of school, provided there
is a healthy, safe and secure learning environment.
Can be effectively delivered in schools (e.g., as a standalone curriculum; through integration
into an existing subject; as an extracurricular activity, and/or; as a blend of the others).
For in-school programming, is imbedded with the education system, a priority for sector
reform and strengthening, driven and coordinated by policy, and, where possible, utilises
existing structures and processes.
Actively involves children and adolescents at all stages of programme development,
implementation and assessment.
Is linked to adolescent friendly health and social services.
Works with families and communities to support the practice and adoption of life skills by
children and adolescents.
Builds understanding, support and active involvement of political, policy and societal leaders
and delivery partners at national, sub-national and local levels, as well as “gatekeepers” such
as school administrators, teachers, religious leaders and parents.
Is continuously monitored from process, learning and behavioural perspectives.
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Life Skills-Based Education in South
Asia - Summary of Regional Overview

Introduction

This is a summary of the Regional Overview
of Life Skills-Based Education (LSBE)
finalised by UNICEF’s Regional Office for
South Asia (ROSA) in October 2005." The
overview is a broad assessment and mapping
of life skills-based education in South Asia,?
both in schools and for especially vulnerable
children and adolescents not in school. It is
intended to provide governments, NGOs, UN
agencies and other actors with information on
life skills initiatives in South Asia, in order to
support a more systematic and accelerated
scaling-up of programming.

The assessment highlights that in South Asia
there is a growing dichotomy in life skills
programming between general in-school
interventions for students and more specific
behaviourally-focused interventions for
especially vulnerable children and
adolescents. Many life skills programmes,
particularly those in schools, were unable to
answer the question “Life skills for what?’ or
articulate behavioural outcomes.

In South Asian schools it was found that life
skills are taught using either of the following
mechanisms:
Stand-alone life skills curriculum
Integrated into an existing curriculum
Extracurricular programming
Blended programming

The delivery of life skills to especially
vulnerable children and adolescents ranged
from non-formal education to structured short-
term courses to less structured open classes

held in drop-in centres, clubs, etc. This
diversity of approaches reflects the lack of a
widely accepted easily replicable
methodology. The assessment raised
concerns that all life skills programming,
particularly for especially vulnerable children,
should occur in learning environments which
are stable and secure, which was often not
the case.

The assessment revealed that South Asian
countries share many programming
challenges. The findings and
recommendations of the regional overview
were divided into five categories as below.

1. Understanding and
Conceptualisation of Life Skills-
Based Education

Across South Asia, life skills programming
has grown rapidly, contributing to both a
diversity of interventions and understanding
within countries about what is life skill-based
education. One of the many reasons for this
is that most stakeholders have never
experienced skills-based learning.

The assessment revealed that South Asian
countries share many programming
challenges, including a reluctance to
acknowledge adolescent sexuality and the
societal roots of vulnerability, limited delivery
capacity, difficulties linking the development
of knowledge, attitudes and life skills to
behaviour, and a general lack of child
friendly services.

1 Acopy of the complete document, Life Skills-Based Education in South Asia: A Regional Overview can be found on the CD-Rom
attached to this report or by contacting UNICEF Regional Office for South Asia (ROSA)
2 For this review, the region is Afghanistan, Bangladesh, Bhutan, India, Maldives, Nepal, Pakistan, and Sri Lanka.
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The assessment clearly points to the need for
processes within countries to develop
conceptual clarity and build a shared
understanding of life skills-based education,
ensuring a programming framework with a
strong behavioural focus.

2. Defining and Measuring
Performance

Closely linked to the limited emphasis on
articulating or measuring behavioural
outcomes, the assessment found that many
South Asian life skills programmes were built
without an evidence base of the vulnerabilities
and risk confronting children and adolescents.
This lack of research was explained by both
limited resources and technical capacity, and
a reluctance to gather data on sensitive
topics. Fortunately, a number of countries
are now conducting this necessary research.

3. Development and Implementation
of Life Skills Programming

A large number of programming challenges

that were common across many countries in

the region were noted by the assessment:
Most in-school life skills programmes are
taught in secondary schools, which not
only do a large proportion of South Asian
children not attend, but come after their
exposure to risk and vulnerabilities. The
importance of rapidly moving to a
seamless life skills-based education
approach starting in primary school in all
countries was highlighted in the
assessment.
The large number of locally offered in-
school extracurricular activities, (usually
through NGOs) which circumvent official
approval processes is a tacit
acknowledgement of the difficulties of
integrating life skills into education
systems. The result has been a
programming “explosion” with weak or non-
existent coordination, limited education
sector ‘buy-in’ and sustainability
challenges.
Similarly, the programme development and
implementation of life skills to vulnerable
children and adolescents is less complex

n LIFE SKILLS-BASED EDUCATION IN SOUTH ASIA

than in-school programming due to the
frequent lack of government involvement.
While avoiding the “system” is simpler, the
long-term cost is a lack of ownership,
sustainability and replication.

The content of life skills programming was
not always relevant or appropriate, and the
methods used were not always effective,
particularly with different types of learners.
Many programmes made no provisions to
support learners in the use of their new life
skills outside of the classroom, with their
families or in their communities.

In general, the selection and training of
trainers and the provision of in-service
support were generally inadequate, with
insufficient attention paid to building
confidence with the content and teaching
methods. Monitoring of classroom delivery
quality usually did not occur. The use of
cascade training and peer education
methods were problematic.

The participation of learners in
programming was limited.

Life skills-based education tended to be
dealt with on the margins — or fully excluded
—from the wider education sector reform
initiatives, yet its inclusion is essential or
the long-term effectiveness and
sustainability of life skills-based education.

The assessment clearly highlighted the
shortcomings of extra-curricula or project-
related life skills-based education in schools
that are common across South Asia, and
stressed that in-school programming needs to
be integrated into the formal curriculum to
ensure effectiveness and sustainability.
Likewise, programming for those especially
vulnerable who are not in school would
benefit from increased government interest
and oversight.

4. Resistance and Acceptance of
Life Skills Programming

Despite South Asia being a region with
perhaps the greatest challenges of social
exclusion and inequity, the assessment
revealed that these wider societal issues that
contribute to the vulnerabilities and risks
experienced by South Asian children and



adolescents were generally not addressed
through life skills-based education
programmes. In addition, the need to create
school, family and community environments,
which support the use of life skills by
learners, was frequently ignored.

Successful processes in developing policy
advocacy and social mobilisation plans to
build informed and supportive political, policy
and institutional environments for life skills-
based education were noted in a few
countries in the region (e.g., India, Nepal)
which could serve as a strong reference point
for other countries.

5. Coordination, Networking and
Linkages.

It was evident in most countries that
opportunities for country level coordination
and networking are not exploited, and that the
leadership potential of many major life skills

stakeholders has not been fully developed.
The utility of national or sub-national forums
on life skills-based education involving
government and NGOs was highlighted to
promote coordination and collaboration.
Closely linked was the expressed need to
strengthen the coordination roles of
governments, particularly in programming for
especially vulnerable children and
adolescents who are not in school.

There were a number of important missing
linkages in most existing life skills-based
education programmes, particularly
knowledge of (young friendly) health and
social services. The important role of
strengthening informal and formal referral
links to services was highlighted in the
assessment.

A matrix of formal in-school life skilled-based

education in South Asia is presented on the
following pages.
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Presentation Summaries

Life Skills-Based Education in South Asia - Presentation of a

Discussion paper for the Forum
Presented by Mr Brian Gilligan, Lead Consultant, South Asian Life Skills-Based Education

Assessment

Mr Gilligan opened the Forum by presenting a
discussion paper on life skills-based
education in South Asia. The paper drew on a
broad assessment and mapping of life skills
programming from across the region, both in
schools and for especially vulnerable children
and adolescents who are not in school.

It was stated that while there is considerable
agreement on the definition of life skills, there
is far less agreement on the meaning of life
skills-based education, and that this lack of
conceptual clarity and shared understanding is
particularly evident in South Asia. This should
not be considered surprising as the concept is
relatively new, complex and cross-sectoral,
and most stakeholders have never experienced
skills based learning themselves.

In South Asia, life skills-based education is
heading in two directions: in-school
interventions, focusing on the generic skills
required to make sound life decisions, and
programming for especially vulnerable children
and adolescents not in school, with a direct
focus on specific vulnerabilities and risks, and
behavioural outcomes. This dichotomy should
not be viewed as a problem as long as itis
acknowledged, along with the strengths and
weaknesses of each approach.

However, many programmes in South Asia
are unable to answer the question: “Life skills
for what?" or articulate behavioural outcomes.
Many programmes are neither evidence-
based nor behaviourally focused.
Furthermore, the assessment noted a
'divorce' between knowledge, skills and
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behaviour, and found a widespread
assumption that students will independently
make a connection between the information
they learn in one class with the life skills they
learn in another, and adopt the necessary
positive and protective behaviours.

In order to overcome these challenges, life
skills stakeholders were asked to consider
the following programming priorities:

Building political commitment to
acknowledge and confront issues related
to sexuality, gender, and age.
Developing programming frameworks which
define desired behavioural outcomes and
the relevant life skills. Confronting the
societal structures which marginalise and
discriminate against young people,
particularly girls and young women.
Articulating and measuring behavioural
outcomes.

Moving life skills programming into the
lower grades, in order to overcome the



limits of secondary school-based
programming, which many South Asian
learners will never receive or which occurs
too late.
Continuing with long-term efforts to reform
the education sector, while building life
skills programming capacity today.
Improving the delivery of effective in-school
programming through:
Creating national implementation
processes which build support for life
skills-based education
Moving life skills from the margins (i.e.
extracurricular) to the centre of
schooling, and increasing the level of
coordination and quality control
Creating multiple opportunities for
learning
Adapting curricula to the needs of
different learners, i.e. boys and girls
Improving the capacity and confidence
of teachers and instructors
Launching advocacy and social
mobilisation efforts to build support and
create societal "space" for the learning
and practice of life skills

Improving the delivery of effective life skills
programming for especially vulnerable
children and adolescents through:

Developing well trained instructors and
peer educators, tailoring curricula,
providing multiple opportunities for
learning, advocacy and social
mobilisation, etc.

Addressing issues of sustainability,
coverage, quality control, and
coordination

Advocating for increased involvement of
duty bearers

Involving children and adolescents at all
stage of life skills programming. Holding
programmes accountable to child and
adolescent participants.

As stakeholders, improving coordination
and networking, promoting an ambitious
stan-dard for life skills programming,
advocating for increased services, and
committing to the continued development of
our own knowledge and capacity.

Following the presentation, participants
discussed a number of the issues from the
presentation, amongst these were the value of
cascade training, the problem of political
commitment given frequent turnover in
ministries, and the difficulties of running
sustainable programmes when funding is
limited. These and other issues were thoroughly
discussed during the later group work sessions.

What is Life Skills-Based Education?
Perspectives on and conceptualization of life skills-based

education - approaches, examples and experiences
Presented by Ms Anna Maria Hoffmann, UNICEF HQ

Ms Hoffmann, in her presentation, described
the emergence of life skills-based education
from a more theoretical and global
perspective.

She explained how different origins of life
skills-based education provide elements to
under-stand differences between school-
based and out-of-schools approaches. In the
health field life skills-based education
emerged upon recognising that whilst
information and medical interventions continue
to be important to maintain and restore health,
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these measures do not protect people from
the harmful effects of their own behaviour
and that of others. Hence life skills were
introduced to focus on behaviours and make
the individual not only more aware but also
equipped with skills to avoid or handle
specific situations where he/she is at risk. In
the education field life skills-based education
emerged as part of the change in focus
toward looking more holistically at the
development of a child and his or her
capabilities to react, act and interact upon
informed decisions. Life skills-based
education is hence closely linked to the
'Child-Friendly School' (CFS) and the
‘Education For All' (EFA) initiatives.

Ms Hoffmann outlined a number of theories
that have been underpinning the
development and understanding of life skills-
based education. Theories such as the
cognitive problems-solving theory, theory of
reasoned action, the health belief model,
problem-behaviour theory and the more
recent capability approach were briefly
touched upon concluding that life skills-
based education that may influence
behaviour need to address the use of
knowledge and social pressures and norms
that influence personal values, and need to
model and practice communication,
negotiation and refusal skills.

The presentation further stated that effective

life skills-based education:
Does not only focus on one set of skills,
but a combination of cognitive skills -
learning to know, emotional coping skills -
learning to be, social or interpersonal
skills - learning to live together should
hence be taught together with “manual”
Skills - learning to do.

LIFE SKILLS-BASED EDUCATION IN SOUTH ASIA

Uses interactive or participatory teaching
and learning methods to replicate the
natural processes by which children learn
behaviour: modelling, observation, and
social interactions.

Selects and train educators who believe in
the programme.

Provides opportunities for the learner to
observe and practise skills and spends
sufficient time to imbed behaviours.

Uses clear messages and reinforce these
messages.

Focuses on a small number of behavioural
goals and on skills related to these goals.
Is appropriate to age, sexual experience,
and context

Begins early - ideally before onset of
targeted behaviour.

Begins in primary schools and extends
into the senior grades in a seamless
manner.

Is supported by healthy, safe and secure
learning environments.

Links with community services.

Is driven and coordinated by policy

Having outlined these she proceeded to ask:
“can life skills-based education be effective
without education and social reform?". A
participant in return commented that we have
to be cautious not to politicise life skills-
based education. Securing political
commitment only to life skills-based
education will be difficult, rather we need to
ensure political commitment in the form of an
ensured commitment to young people as
centre of development. Ms Hoffmann
concluded by raising the question whether
life skills-based education could be seen as
a guiding vision for the UN Decade on
Education for Sustainable Development.



Implementation of life skills-based education -

challenges and opportunities

Presented by Dr Arun Mallik, UNESCO, Bangkok

Life skills-based education programmes very
often face a number of challenges when
implemented. Dr Mallik, in his presentation,
outlined a number of these challenges.

Several of the challenges found in the
implementation of life skills-based education
relate to the role, confidence and capacity of
the teachers, trainers or peers implementing
it. Since life skills-based education supports
child-centred, participatory and critical
thinking approaches that stimulate inputs
from young people, Dr Mallik found that
cultural barriers for teaching on sensitive
topics (e.g. sexuality, reproductive health,
HIV/AIDS), the change from didactic to
participatory style of teaching and the
traditional authoritative teacher role were all
challenged in life skills-based education
programmes. These challenges are also
reflected in the work of peer educators since
they tend to mirror the teaching style and
authoritative roles that they see around them.

Dr Mallik pointed out that these challenges
are best overcome by focusing on quality
capacity building of teachers and peers
through pre-service and in-service programs.
The initial training should be followed-up by
coaching, support and supervision at all
levels to make sure that the intended
knowledge, methods and skills trickle down
through the cascade model which is used in
most programmes.

The role of parents, religious leaders, and the
community surrounding a life skills-based
education programme in many cases also
imply challenges. Dr Mallik pointed out the
importance of understanding that life skills-
based education does not exist in a vacuum -
it often challenges gender roles, cultural
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sensitivities and traditional norms in the
families, the school and the immediate
community as well as in the broader society
in general. Hence, there is a strong need for
advocacy and mobilisation of accept and
support within the community, the
government and among donors.

As an example, Dr Mallik outlined the
Focusing Resources on Effective School
Health (FRESH) joint initiative of UNESCO,
UNICEF, WHO, WB and El, implemented by
UNESCO in several countries. The
programme includes skills-based health
education, seek to create health related
school policies, healthy, safe and secure
learning environments and link up to school-
based health and nutrition services. In order
to support this work, effective partnerships
between teachers and health workers as well
as effective community partnerships are
being pursued.

In conclusion Dr Mallik stated that
implementation of life skills-based education
is not simple. It needs the mobilisation of
accept, support and participation of all
stakeholders - from child or student to
religious leaders or government officials.

LIFE SKILLS-BASED EDUCATION IN SOUTH ASIA



Building nationwide consensus and commitment -

The experience of India
MHRD & NACO, India

Presented by Dr Veera Mendonca, UNICEF India

On behalf of MHRD and NACO, Dr Mendonca
presented the experience of India in building
nationwide consensus and commitment on
HIV/AIDS prevention among young people.

The initial HIV prevention education
programme, implemented since 1993, had
limited coverage both in terms of numbers,
consistency and varied quality of
implementation. In 2001 Andhra Pradesh
AIDS Control Society took the lead in
implementing a scaled programme in all
schools of the state. The programme was
developed in partnership with Department of
Education, and advocacy was done at all
levels to ensure support from parents,
communities, religious leaders, media,
bureaucracy and political leaders. Following
the success in Andhra Pradesh scaled
implementation took place in Karnataka and
Tamil Nadu.

In 2003-2004 the HIV prevention life skills-
based education programme was evaluated
and it was found that the leadership of and
partnership with the Department of Education
had been crucial in strengthening quality and
scaling-up coverage of the intervention and
that teachers are the most effective
communicators - if they have been selected
as per guidelines and given ongoing support
during implementation. Finally, it was found
that life skills-based education for HIV
prevention is successful in increasing the
knowledge levels of young people. Yet
despite this, the coverage of the School AIDS
Education Programme (SAEP) remained low,
interventions were information driven - not
skills-based, and very few state level SAEPs
were led by Department of Education.

Given this scenario, Department of Education
in partnership with NACO took the lead in
accelerating implementation of the HIV/AIDS
prevention education in-schools. Key
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components of the acceleration included:
A review of the ongoing efforts in the area of
Adolescence & Life Skills Education with
the close cooperation of NACO and
UNICEF, with a view to harmonise
approaches and support scaled
implementation.
Development of a detailed National
Education Action Plan for integration of HIV
prevention Education with responsibilities
assigned to various nodal and partner
organisations. Elements of the action plan
include:
Co-curricular HIV prevention education in
all secondary and senior secondary
schools
Integration of HIV prevention education in
teacher curriculum
(pre-service and in-service teacher
training)
Age appropriate HIV prevention
education incorporated in Grades | -X.
Integration of HIV prevention education in
AIES (alternate innovative education
schemes) for reaching children who have
never enrolled or dropped out of school
Integration of measures to prevent
stigma and discrimination against
learners/students and educators and
ensure access to life skills education for
HIV prevention into education policy.



A series of Regional Workshops were
planned jointly by MHRD, NACO and
UNICEF initiating a consultative process
with states to develop corresponding State
and Union Territory Action Plans, while
incorporating their concerns and
accommodating the demands of
contextualising the intervention to State/UT-
specific needs

In pursuance of the above initiatives,
training resources for co-curricular activities
were readied by DoE (MHRD), NACO with
UNICEF in the form of a pool of national
core train-ers and toolkit detailing training,
advocacy and in-school tools.

It is expected that through this exercise
undertaken jointly by the Ministry of Human
Resource Development and NACO, there will
be a realistic hope of equipping all children in
schools ~ a cohort of 33 million children
annually, and through Alternative Innovative
Education Schemes reaching young people
out of school, with the necessary like skills
and knowledge to enable them to handle risky
life situations to which they may be exposed
and protecting themselves against the HIV/

AIDS epidemic. The future course of action in
India, is to support and strengthen the
leadership by Department of Education during
this transition and scale up phase of
implementation.

Participants asked how India managed to
combat denial amongst administrators in
areas with low HIV prevalence. In response Dr
Mendonca responded that in India no states
are categorised as low prevalence - rather,
states are either high prevalence or high
vulnerability states. A number of advocacy
packages have been created and the need for
strong, credible spokes people within the
government has been recognised. She further
stated that by looking at life skills-based
education as an approach, it becomes clear
that it takes a long time to internalise and
develop and hence, there is a need to work
consistently but at the same time allow time
for people to change. It was also commented
that the UN should al-ways take the backseat
in these processes by facilitating and
supporting the process - the people in the
government should be the ones leading

the process.

Building nationwide consensus and commitment -

The experience of Nepal
Nepal delegation

Presented by Mr Rabindra Kshetri, Ministry of Education & Sports (MOES)

The integration of life skills-based education
into the education system in Nepal began
with the formation of a working group
consisting of the Curriculum Development
Centre (CDC), National Center for
Educational Development (NCED),
Secondary Education Development Centre
(SEDC), Department of Education (DoE),
Non-formal Education Council (NFEC),
Ministry of Education and Sports (MoES) and
UNICEF. The working group is responsible
for advocacy, the facilitation of the life skills-
based education process into the formal
curriculum, material development and
technical support. Besides the working group
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a core group of MoES resource persons was
formed. This core group is responsible for
the development of materials, orientations on
life skills-based education and training of
resource people as well as monitoring and
evaluation.

To date the existing health curriculum for
grade 1-10 has been reviewed and life skills
have been integrated, facilitator's guides
have been developed and life skills materials
have been developed and field tested. A core
group of master trainers have been trained
and through the cascade model these
trained resource people in 5 pilot districts
who in turn train the teachers at school level
who then reaches the students at classroom
level. The grade 1 text-book has already
incorporated the feedback from the piloting.

Mr Kshetri, presenting on behalf of the Nepal
delegation, pointed out a number of factors
which had facilitated the mainstreaming
process - amongst these were:
Initial study tour to the SHAPE
programme, Myanmar - instant and
constant follow up activities following
the visit
Orientation meetings with various
stakeholders - from high level to school
teachers
Technical support to MoES for follow up
activities
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The timely planning to coincide with the
timing of the curriculum review process
Building on already existing curriculum
Involvement of different sector partners and
NGOs

Teacher support materials prepared and
tested

Through the process a number of challenges
were encountered particularly in relation to
the education sector readiness and societal
support. As seen in many South Asian
countries the under-resourced system
created limits to the expansion of the life
skills-based education programme beyond
the pilot stage; a school system emphasising
examination based assessment and which
focus only on knowledge not the practice of
life skills; low motivation of teachers due to
low remuneration; reluctance to teach on
sensitive issues; and parents and
communities believing that sex education will
encourage children to get involved in
unwanted sexual conducts. Coordination,
networking, monitoring and evaluation are
other challenges.

A participant asked how consistency had
been maintained within the working group
with government officials changing positions
all the time. It was explained that the working
group consist of middle level officers who do
not change so often and who are capable of
lobbying with both high and low level people.



Creating supportive environments -

dealing with sensitive issues
Presented by Dr Neena Raina, WHO SEARO

"About 70 % of premature deaths among
adults are largely due to behaviours initiated
during adolescence"

This was the opening statement by Dr Raina
in her presentation focusing on the need for
emphasis on the creation of safe and
supportive environments for life skills-based
education. She stated that a lot of health
related problems are important in South East
Asia, such as sexual and reproductive health
problems, undernutrition, HIV and STls,
substance abuse, suicide and injuries.

One of the ways to overcome these risk
factors is to map out and understand the risk-
and protective factors affecting adolescents.
The "Broadening the Horizon" study, briefly
shared in the presentation, showed evidence
that positive relations with parents and other
adults in the community, a positive school
environment and having spiritual beliefs are
protective factors helping adolescents to stay
healthy. Hence, creating supportive
environments needs to be a key element
within life skills-based education
programming.

From Dr Raina's experience the sensitive
issues that need to be dealt with and at the
same time create challenges are:
Sex and sexuality education - incl. HIV/
AIDS education
Access to services which are adolescent
friendly
Self assertion amongst adolescents -
especially girls

These issues are found to be sensitive and
create barriers to the acceptance of life
skills-based education programmes at both
family, community, social and political levels.
Dr Raina, as examples, pointed out the lack
of political commitment to confront culturally
‘contentious' issues, the often lacking ‘clear
ownership' of the life skills-based education
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interventions and the lack of a 'critical mass'
in advocacy, capacities, and coverage in
terms of population and issues. Further, she
emphasised the barrier caused by the
acceptance of the supremacy of existing
socio-cultural milieu over health needs,
gender issues and human rights.

Strategies to be pursued in order to create
an enabling environment for life skills-based
education were outlined and included:
Improved, focused and sustained
advocacy with political, policy and societal
leaders.
Build higher awareness regarding
vulnerabilities and risks that adolescents
are exposed to.
Create opportunities for social and political
participation of adolescents
Work with the "culture"”
Showcase life skills-based education as
an asset for everyday and "better" living &
realistic situations rather than an
intervention for specific issues alone.
Improved depth of capacity building -
especially at down cascade.

She ended by emphasising the need for

good monitoring in order to be able to show
why life skills-based education interventions
do help in changing adolescent's behaviour.
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Creating supportive environments -
dealing with sensitive issues. The experience of Sri Lanka

Sri Lanka delegation

Presented by Ms Lalitha Batuwitage, National Institute of Education

Ms Batuwitage, on behalf of the Sri Lankan
delegation, shared the opportunities and
challenges facing their life competency
program. In Sri Lanka the term life
competency was used since at the time of
implementation the term life skills was
already being used to cover livelihood skills.

The life competency programme was
introduced into the junior secondary
curriculum from grade 7-9 under the education
reform in 1997 and implemented in all schools
by 1999. The curriculum was developed with a
view to developing competencies related to
self understanding, identity and self esteem;
positive relationships; effective learning and
vocational guidance and selection of
vocations. 180 social studies teachers
holding PG Diploma in Education was
selected as In-Service Advisers (ISA) and
trained together with teachers through a
cascade training model. In 2001 life
competencies was introduced as a subject
into the pre-service teacher education
programme.

Several opportunities and challenges facing
the life competency programme were high-
lighted in the presentation, among these were
the following:

Opportunities:
Life competency is a core subject in the
national school curriculum
An existing structure for the subject in the
National Education System - e.g. separate
unit and funds allocation by the
government, subject director and ISA at
zonal level and trained teachers all over
the country as well as teacher guides,
activity books and other materials
Intervention through media network has
developed public awareness
Commitment by top and middle level
management
Acceptance by the parents, school, and
community
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Coordination with health, education and
youth services as well as NGOs at
national and district levels

Challenges:
Poor understanding of the subject and
methodology among education officials
and teachers.
Confusion between manual/livelihood skills
and psychosocial skills.
Poor recognition of the subject in schools
because it is not an examination oriented
subject.
Resistance among teachers to change
from traditional to participatory teaching
methods.
Cultural barriers for communicating
sensitive issues
Lack of policies on Life Competencies
Education
Lack of trained resource persons and IEC
materials at national and district levels.
Integration of life competency into other
subjects
Lack of monitoring tools for life
competency subject

The way forward was found to be taken
through advocacy at national as well as
community levels, continuous training of
teachers on the methodology as well as on
sensitive issues, production of materials and
development of tools for monitoring and
evaluation.



Creating supportive environments -

dealing with sensitive issues.

The experience of Aahung, Pakistan

Presented by Ms Shazia Zuberi, Aahung

Aahung is an NGO based in Karachi,
Pakistan. Aahung works in partnerships with
other organisations in order to develop their
capacities to uphold sexual health concerns.
Ms Zuberi, in her presentation, introduced
Aahung's life skills-based education
component in formal educational institutions.

She initially described Pakistan as a society
in which discussion on sexuality and physical
development is considered taboo, sexual
and physical abuse is prevalent, gender
discrimination and violence against women
and girls is rampant. Furthermore, itis a
common belief that information in regard to
sexuality encourages risky behaviours or the
onset of sexual activity and promiscuity
amongst adolescents. At the same time rote
learning dominates the school system,
discouraging the development of analytical
skills and decision-making abilities. Also
adolescents are not involved in issues that
concern them at home, in the society and at
a national level.

Small studies carried out by Aahung in
Pakistan, for example, show that 50% of
adolescent girls interviewed in a low income
community did not understand the link
between menstruation and the ability to give
birth and 64% of the girls believed that
showering during menstruation was harmful.
More than 50% of the boys interviewed
thought that nocturnal emissions were a
cause of concern. On the basis of data
collected and based on the fact that 43% of
Pakistan's population is below the age of 15
and 62% below 24 years of age, Aahung
developed their life skills-based education
approach in order to assist children in lead-
ing healthier, more productive lives free from
feelings of shame and guilt.

Upon examining material available in other
countries with Muslim populations, Aahung
determined that the Nigerian National
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Education Curriculum was most suited for
adaptation to Pakistani needs and developed
its life skills-based education framework.
This was broken into three sections -
‘'understanding and caring for your body' (e.g.
body changes), 'personal skills' (e.qg.
assertiveness, communication) and 'you and
your environment' (e.g. gender roles, self
esteem). Ms Zuberi highlighted that Aahung
places emphasis on working with children at
primary levels in order to, by provision of
knowledge and skills, avoid negative cycles
of poor health seeking behaviour, emotional
and physical violence.

Aahung's methodology begins with need
assessments among teachers, children and
administration at the school. Based on the
needs identified, modules are developed and
training is undertaken consisting of varying
participatory methodologies. A follow-up
assessment addresses the gaps
experienced by teachers after applying the
life skills-based education in the classroom.
The organisation aims to integrate life skills-
based education in schools in a sustainable
manner by equipping the schools, teachers
or counsellors with skills to design their own
activities and lesson plans for integration of
life skills into their subjects. The extensive
teacher training also aims to get rid of the
teachers own gender biases and judgmental
attitudes.
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In the implementation process, Aahung has

encountered a number of barriers:
Perceived role of educational institutions
as functional institutions, providers of a
stable future
School administration not acknowledging
the need for life skills-based education,
low priority
School administration focusing on
completing academic curricula, leaving
little time for life skills-based education
topics to be integrated
Teachers have limited time for training in
life skills-based education topics and
methodology
Schools wanting short trainings or direct
awareness raising sessions rather than
looking at long-term integration plans
Lack of appropriate resources for young
people

Resistance from schools based on a fear
of parental backlash

Lack of parental involvement in school
curriculum content

Over arching myth that information on
sexual health will encourage promiscuous
behaviour

Answering questions from participants Ms
Zuberi emphasised that training of teachers is
an on-going developmental process. In one
school Aahung has worked with teachers for
five years and only now are they ready to
develop and implement life skills-based
education modules themselves. She also
highlighted that society is really accepting,
even when discussing sensitive issues, as
long as people are able to bring up the issues
themselves through guided discussions.
Hence, despite their focus on sensitive issues
Aahung's experiences have been very positive.

Linking the government system to NGO programmes on life
skills-based education for out-of-school children

Bangladesh delegation

Presented by Mr James Jennings, UNICEF Bangladesh

In Bangladesh strong links have not yet been
developed between the government system
and NGO programmes on life skills-based
education for out-of-school children.
However, it is important to develop links and
to identify mechanisms that can enhance
collaboration between formal and non-formal
systems in a Bangladeshi context.

Because of the diversity of interventions, it is
difficult to present a comprehensive view of
what is going on in the non-formal sector in
Bangladesh. However, LSBE is more
advanced in the non-formal than in the formal
education sector. A number of NGOs with
donor support are carrying out education and
training programmes with elements of life skills
targeting mainly street children, out-of school
children, adolescents and high risk groups.

In relation to collaboration between government
and NGOs, there is high potential for
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successful collaborative work which would
contribute to national capacity in LSBE. In
Bangladesh only a few examples of successful
collaboration can be shown to date.

The Basic Education for Hard to Reach Urban
Working Children (BEHTRUWC) project
provides non-formal education to 200,000



working children aged 10-14 integrating life
skills and providing livelihood options.
Curriculum and materials are developed by
experienced non-formal education
practitioners from NGOs and are approved by
a technical committee made up of people
from the Ministry of Primary and Mass
Education (MOPME), the National Curriculum
and Textbook Board (NCTB), university
experts and NGO staff.

In the Adolescent Peer Organization Network
(APON) of BRAC issue based discussions
are led by peer educators on topics such as
early marriage, dowry, personal hygiene and
drug abuse. BRAC is now piloting this
initiative in formal secondary schools.

As future collaboration mechanisms the
following were suggested:
Campaign for Popular Education
(CAMPE): an umbrella NGO representing
most NGOs working in education

National Curriculum and Textbook Board
(NCTB): has responsibility for setting
national curriculum for formal primary and
secondary schools

Bureau of Non-Formal Education (BNFE):
newly formed Government agency for
implementing non-formal education policy
Second Primary Education Development
Programme (PEDP Il): Government's
sectoral programme to improve access to
and quality of primary education
Continued collaboration on specific
initiatives at field level linking schools,
NGOs, training institutes, local education
officials and communities

In response to the presentation participants
recognised the good intentions and
interventions initiated in Bangladesh. At the
same time several people asked for
examples of good prac-tice in successful
collaboration.

Working with life skills-based education for vulnerable

groups

Presented by Ms Monira Ahasan, Save the Children Australia, Bangladesh

Empowerment of Children in need of Special
Protection (ECSP) is the title of the life skills-
based education project run by Save the
Children Australia in Bangladesh. Ms Ahsan
outlined the project to the participants.

The objective of the ECSP project is to
strengthen the knowledge, attitude and skills
of the life skills-based education team of
adolescent peer educators and to strengthen
the understanding and knowledge of duty
bearers involved in implementing life skills-
based education and psychosocial protection
and care. The project hence, targets both
adolescents and duty bearers such as
government officials, NGO staff and
Community leaders.

The project seeks to meet its objectives
through training adolescents as peer
educators, developing community resource
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people among the key stakeholders to
facilitate favorable conditions for adolescents
in exploring their full developmental potentials
and through the creation of partnerships with
prospective NGOs, institutions and
government departments for implementation of
the project.
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The project has faced a number of challenges
- amongst others:
Almost 20% of the adolescent peer
educators drop out - children are not from
fixed family settings, they move around
Duration of the LSBE training - the 15
days provided are not enough. Continuous
refreshers are needed
Inadequate pictorial materials - many of
the children are not literate
Need for decentralisation - it is very hard
to work through the government channels
Institutionalization of life skills-based
education in NGOs program - many NGOs
still see life skills-based education as an
add on project
Lack of greater collaboration between
sectors and coordination among
organizations working on LSBE
Lack of common approach of LSBE
among various development partners - a
tendency to confuse life skills with
livelihood skills

Sustainability - who is accountable at the
end of the day?

The opportunities experienced by the project
to some extend counteract a number of the
challenges. The opportunities include political
commitment and scope for mainstreaming
(education, health etc.) as well as for
integration into existing NGO programs. The
project has its strength in that it can be
applied in any setting (school, community
centre, health center, street, vocational and
religious institution, existing clubs for both
adult and children). It is seen as a
complement to the government system of non-
formal education and through strong networks
it is possible to create strong leverage.

In response to questions Ms Ahasan
explained that NGOs in Bangladesh working
with life skills-based education are about to
start a network. This network will in turn be
linked to work taking place in the Ministry for
Women and Children Affairs.

The challenge in measuring behaviour
Presented by Ms Naveeda Khawaja, UNFPA CST/SAWA

Ms Khawaja initially clarified that a behaviour
is an observable action which is voluntary,
under a persons control, and a result of a
choice. Hence to use a contraceptive, join a
smoke cessartion programme or take a birth
control pill everyday are behaviours whereas
to get pregnant or stop using drugs are not.

The behavioural determinants, Ms Khawaja
explained, are the presumed influences or
causes of a behaviour. The aspects that
need to be addressed and changed by
interventions in order to improve behaviour.
She hence found the use of formative
research a core tool to be used as a
diagnostic framework to list potential factors,
identify actual factors in the current situation
and thereby determine what it is the aim to
change through interventions. These factors
might be both direct (external and internal)
and indirect, and are to be found at both
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individual, community, family, system and
national levels.

In order to apply a diagnostic framework Ms

Khawaja set out a four step approach:
Conduct formative research on prioritized
issues



Based on this clearly identify the program
goal and desired outcome and how to
work with stakeholders

Develop a list of key behaviours to meet
the program outcomes, and

Reduce the list to a manageable
prioritized set of feasible behaviour

She emphasised that in order to achive life
skills-based education outcomes focus
should not only be put on the target group's
behaviours (in relation to the issue in focus).
Focus should equally be put on support
behaviours from teachers, parents, service
providers, communities, and policy makers.
Ms Khawaja further highlighted that there is
always an ideal behaviour and a current
behaviour. However, what programmes need
to aim at is to reach the feasible behaviour -
the most realistic behavioural goal that can
be expected from an intervention.

Ms Khawaja stressed the importance of
measuring the practices for desired
behaviour change and emphasised that
behaviour is an early warning system which
should inform program design. For example
may changes in behaviour help explain
changes in HIV prevalence. Several
approaches to collecting behavioural data
were described. At first, she described large
household surveys that are representative
and reliable but very time consuming and
expensive. Further they only tell what
behaviours exist, how common they are and
whether they are changing over time - they
do not tell why the behaviours exist or why
they are not changing.

Since effective interventions can only be
planned when prevention workers

understand what socio cultural and other
factors stand in the way of adopting positive
behaviours, in-depth studies using
anthropological methods are used to answer
the why questions. Secondly she described
behavioural surveillance surveys (BSS)
which is a repeated cross sectional survey of
groups whose behaviour may help a country
determine prevention needs. The BSS
captures the intermediate behaviours being
supported by interventions that will contribute
to the end user surveys over a longer period
of time. It is less expensive than the large
surveys as it deals with smaller samples and
limited geographical coverage. However,
initial rounds of BSS include formative
research to determine the most appropriate
population groups which implies extensive
training in research techniques and mapping
tools for the surveyors. The attitude, sex and
types of questions asked by the interviewer
is very important in gaining the confidence
and hence truthful answers from informants.

The presentation ended with the question of
how to develop the way forward for
measuring behavioural data on adolescent
and young people, and how to measure
these immediate behaviours within life skills-
based education. Thereby setting the scene
for the following presentation.

Following the presentation a participant
emphasised the importance of not only

lookin at end-use surveys but to look at the
process stating that it is possible to make a
big contribution if we look at the intermediate
behaviours in our life skills-based education
programmes. Ms Khawaja agreed and

ended by stating: "It seems very difficult but it
IS possible."
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Tools and methodologies for measuring behaviour
Presented by Mr Brian Dobson, Metamorphoses, UK

Mr Dobson initiated his session by saying: "/f
we wish to evaluate life skills-based
education we need to visit all our students on
their death beds and ask them what sort of
lives they have had and how much was
attributable to life skills-based education." He
thereby stated the impossibility in separating
out the influence of life skills-based education
compared to other influences in an
adolescent's life - it is very difficult to say that
change in behaviour is attributed single-
handed to life skills-based education.

Mr Dobson asked the participants, working in
small groups, to identify factors contributing
to behaviours such as drinking, eating,
smoking etc. The exercise led to the
understanding that the link between life
skills-based education interventions and
behaviours is mediated by determinants. To
build on that understanding, the MAPM -
Mapping Adolescent Programming &
Measurement - framework was presented.

MAPM is a tool for strengthening programme
implementation and monitoring which has
been developed by WHO and UNICEF
through multi-country consultations. The
framework was outlined as below:

Intervention Components and
Activities

Affect

Chosen Determinants
(Risk and Protective Factors)

That Affect

Important Behaviours

Which
contribute to

Improved Health and
Development Outcomes
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Health and development outcomes are the
specific goals a programme wants to
achieve. Behaviours are actions which are
causally related to health and development
outcomes. Determinants are risk and
protective factors that affect behaviours and
interventions are programmatic activities
oriented to behaviour change but specifically
planned to enhance pro-tective factors and
reduce risk factors. The success of the
activities however relies on these
determinants being changed in order to
affect the desired behaviour change and
ultimately health and development
outcomes.

Mr Dobson explained that for programming
the MAPM framework need, when looking at
the model opposite, to be completed from the
bottom and up:
Clarifying what is to be achieved within a
programme (health and development out-
comes),
Identifying the behaviours associated with
that outcome, then
Identifying the key determinants of these
behaviours (risk and protective factors),
and finally
Plan/ review activities based on this
analysis
...Indicators need to be identified at all four
stages.

Mr Dobson concluded by stating that life
skills-based education programmes should



be orientated towards specific behaviours
which lead to health and development
outcomes, but most importantly that this
orientation should be mediated by those
determinants upon which we can have an
impact and for which we can be accountable
in our programme evaluation. Life skills-
based education alone cannot have a direct
impact on behaviours, but it can be a
mediator for behaviour change. Hence, as a
tool, MAPM supports strategic planning
which helps rationalise what to do and what
to measure. It can be applied to national
scale programmes as well as small-scale
local projects.

The presentation sparked a lot of discussion
on the issue of behaviours and their
measurement. Participants found the MAPM
tool a useful framework for rethinking their
life skills-based education programming and
understanding the importance of
determinants for behaviour change in relation
to creating the desired behaviour change as
well as in relation to explaining the
programmes to donors, governments and
targeted groups.
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Group Work Findings and

Recommendations

Each afternoon of the Forum was dedicated
group work. The first two days participants
were split into six different groups. In order to
facilitate sharing of experiences the groups
consisted of a mix of participants, with
several countries represented in each group.

The participants were asked to, in their
groups, discuss and answer the following
questions:

Day 1:
How should governments and other
stakeholders decide what the priority
issues are for children and adolescents?
How should vulnerabilities and risks be
determined?
How should governments and other
stakeholders improve the development
and use of the evidence necessary to
build effective programmes?
How should governments and other
stakeholders decide which children and
adolescents receive life skills-based
education?
How should vulnerabilities and risks be
prioritised to ensure that those receiving
life skills-based education are those
whom need it most?

Day 2:
Why does life skills-based education
sometimes generate resistance?
How does this resistance usually manifest
itself?
What should be done at societal, political,
policy, organisational, and community
levels to overcome this resistance?
What are the main capacity and
confidence issues affecting the delivery of
life skills-based education?
What should be done by governments and
other stakeholders to improve the capacity
and confidence of life skills teachers,
adult instructors, and peer educators?
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The groups reported back to plenum at the end
of each day with the major points discussed in
relation to the questions. The findings and
recommendations are summarised in table 1
and 2 on the following pages.

On day three the groups were changed into
country groups allowing participants to think
of and discuss with their fellow country
representatives, what the next steps were for
successful and sustainable life skills-based
education programming in their country. The
groups were further asked to discuss what
the future role of the Forum should be and if
and how the Forum as well as the regional
UN agencies could be of assistance to the
work to be done at country level. As food for
thought and discussion the following
questions were raised:

What needs to be done in your country to
improve the relevance, effectiveness,
impact, and sustainability of life skills-
based education for both in-school
programmes and programmes for
vulnerable children and adolescents not in
school?

Who needs to be involved?

Who needs to be convinced?

What processes are needed?

What can the members of this group do?
What should be the future role of the
South Asia Life Skills-Based Education
Forum?

How can the Forum and its members
support the work of various South Asian
countries to further life skills-based
education?

Participants found this session very helpful
following the first two days of sharing across
country boundaries. Each country developed
a set of 'next steps' which has been
summarised under a number of headings in
table 3.



TABLE 1: Summary of Group Work Recommendations
Day 1-mixed country groups

How should governments and other stakeholders decide what the priority issues

are for children and adolescents?

Steps needed to initiate a life skills-based education programme:
Review of existing practices, research and programmes. Collect data — primary as well
as secondary, qualitative as well as quantitative involving children and communities
(age, mapping of coverage, vulnerable groups etc.) E.g. even something as simple as
‘Question Box’ questions from life skills-based education programmes is a vehicle for a
body of evidence that can be utilised for prioritisation.
Situation analysis/analysis of data — evidence based, data disaggregated, appropriate
tools, wide participation (age, gender, income, socio-economic)
Determination of risks and vulnerabilities/ identification of gaps — involving duty bearers
and rights bearers (high risk behaviours and protective factors, factors that makes
people vulnerable, gender inequity (violence etc.), poverty, literacy, access to services,
quality of services)
Identify opportunities and priorities and potential impact (issues, areas, groups to
prioritize)
Identification of country specific indicators
Develop policies and strategies (programming)
Implementation (participatory and coordinated between agencies)
Monitoring and evaluation.

To further assist in prioritising issues life skills-based education programming should:
Ideally relate to a long-term vision for the country
Imply constant monitoring and reviews of the activities
Ensure dissemination of findings to stakeholders and incorporate feedback into the
programme
Ensure wide participation — ensuring that the voice of youth is heard
Be coordinated across sectors
Select project areas & population based on their needs
Be closely coordinated with the policy development and review processes at national
and state levels
Take into account the framework of Government commitment to international
agreements — accountability

How should vulnerabilities and risks be determined?

This question was partly answered in the programming process outlined above.
Examples of ways to determine risk:

Mapping at District level (India)

Focus group discussions on risk (Pakistan).

Participants further pointed out that:
All life skills programmes need to be behavioural focused.
All life skills need to be learned in a context which is relevant to children’s needs
Life skills programmes should equip young people to be involved in community
activities
Community participation and involvement is important when applying life skills
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Advocacy to convince the Governments of the value of life skills-based education is
needed

Following the life-cycle development of children and youth will make the programme
more successful and sustainable

How should governments and other stakeholders improve the development and

use of the evidence necessary to build effective programmes?

Sharing and collaboration
Open sharing of existing evidence — UNESCO and UNICEF regional clearing houses
are useful resources
Research collaboration at the national district & local levels
Share examples of positive achievements from other places
Present the evidence to Government Standing Committees, parliamentarians’ special
interest groups, ASEAN and SAARC committees
Effective coordination among government and civil society
Decentralize life skills-based education - e.g. in the development of local level data
Develop linkages to services
Invest in capacity development for committed individuals & institutions

Research
Commitment to undertaking necessary research.
Avoid paths which are led by hidden motives — including that of researching
Integrate research as an integral part of programming

Advocacy
Advocate on the consequences of doing nothing
Understand and spread the understanding that vulnerabilities can lead to risks
Impact policies by building strong cases for advocacy from interventions based on
evidence
Make a case for funding needs by integrating LSBE with important health & social
issues

How should governments and other stakeholders decide which children and

adolescents receive life skills-based education?

Participants were not in doubt — all children should receive life skills-based education! All
life skills are very important for all children and adolescents and hence universal coverage
should be sought with additional interventions for specific vulnerable groups of children and
young people.
The education should be:

Age appropriate and linked to specific behaviours

Taught as a spiral curriculum which follows the development of a child

Based on and informed by existing evidence/past experiences

Including issue specific, age specific and group specific content

Oriented towards expected

Participants recognized that availability of resources and political constraints created barriers
to life skills-based education programmes. In response they voiced the need to sometimes
challenge expectations of donors and governments with the aim of creating quality and
sustainable implementations.
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How should vulnerabilities and risks be prioritised to ensure that those receiving

life skills-based education are those whom need it most?

Life skills-based education was among participants seen as an essential element for all
young people, and hence prioritisation is difficult.
The process for prioritising should form part of and be informed by the process outlined
in the first question above, implying:
Disaggregated analyses.
Undertaking needs assessment before government & stakeholders decide on priority
issues for children & adolescents
Needs assessment should be carried out through a participatory approach. The
assessment should identify risks and vulnerabilities
Consultations with different stakeholders at different levels — representative of both duty
bearers and right holders

Prioritisation should be targeting those:
Most difficult to reach
Most disadvantaged or vulnerable
Issue or areas/groups where a change in behaviours is most needed

The above described process should help in identifying these target groups and a need for
different implementation packages, dependent on needs, becomes evident e.g. for tribal
groups, brothels, satellite schools, in school and out-of-school.

Participants further pointed out that in-school students in Madrassas and private schools are
overlooked in some countries.
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TABLE 2:

Day 2-mixed country groups

Why does life skills-based education sometimes generate resistance?

Participants identified a large number of reasons why life skills-based education might create resistance. These are here
summarized under five headings:

Summary of Group Work Recommendations

Lack of conceptual
clarity

Sensitive issues

Supportive
environment

Capacity/ resource
constraints

Power issues

Life skills-based
education is a
new concept

Lack of clarity and
familiarity with the
concept

Unclear objectives

Poor
understanding of
the need for life
skills

Life skills-based
education is often
seen as sex
education or HIV/
AIDS education,
which brings
people out of their
comfort zone

Religious
interpretations
and misunder-
standings — clash
of values

Reservations in
relation to the
methodology

Socio-cultural
sensitivity in
relation to
discussing
reproductive
health, sexuality
and HIV/AIDS

Lack of parental
involvement

Lack of political
commitment

Status of life skills-
based education
is low compared
to

other subjects

Negative
projections in
the media

Ignoring the
community in
design and
implementation
of programmes

Inadequate
advocacy with
gatekeepers

Perceived as a
burden in the
curriculum rather
than an
improvement

Difficult to find
teachers for
training

Different
methodology —
teachers need to
break the
traditional way of
teaching which in
some cases
create de-
motivation as
extra effort will be
needed in the
class room

Lack of funding —
since life skills-
based education
is also a new area
for donors

Time consuming
new teaching
methodology
(preparation,
training, etc.)

Not a priority since
it is not exam
oriented

A change in
student/teacher
role that might
threaten teachers
and parents

Life skills-based
education is about
empowerment —
not all decision
makers want to
empower others

Lack of ownership
at various levels

Seen as a foreign
agenda
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How does this resistance usually manifest itself?

Manifestations of resistance:
Resistance from within the system/establishment — life skills-based education perceived as being politically,
culturally, morally risky
Opposition — teachers/trainers skip the parts of the curriculum which they are uncomfortable discussing with children
Obstruction of implementation
Poor implementation/ motivation decreases (teachers and duty bearers)
Lack of sustainability
Low priority (ignore the issue) — indifference
Lack of commitment
Lack of support, resource mobilization and allocation
Not allowed in schools
Limited/no time allocated
Not targeting vulnerable groups
Parents destroying IEC materials brought home by their children
Concept and programme not accepted by Education (or the concerned) department

What should be done at societal, political, policy, organisational, and community levels to overcome

this resistance?

Participants identified the following actions to be taken to overcome resistance:

Societal and community Political and policy Organizational

Advocacy with and social mobilization of key
actors at family, community, institutional
levels — need to get gate keepers involved

Young people’s participation — e.g. through
involving young people’s organisations

Partnerships needed
Liaise with employers

Involve and build capacity and confidence of
community based organisations

Involve parents — parents’ meetings can
demystify the programme

Utilize parents as advocates — gain written
permission from parents

Link school programmes to community
programmes

Link to international NGO programmes to
reach mothers and other adults

Implement a village planning process

Engage with School Management
Committees

Base the programme on local evidence and
make implementation district/local specific
and appropriate to social and cultural
contexts

Utilize religious leaders to promote — e.g.
draw relationships between life skills and
religious content

Involve celebrities
Use peer groups as examples

Highlight the scale of the
problems

Link to global
commitments, legislation
and rights

Link to sustainable
development

Undertake exposure visits

Include Government
officials in teacher training

Carry out effective
advocacy

Allow students and
teachers to be advocates

Develop the capacity of a
core group of officials

Get government planners
and implementing
agencies on board

Advocacy targeting
political commitment,
Millennium Development
Goals etc.

Encourage ownership
and leadership

Advocacy with all stakeholders,
using examples of successful life
skills-based education
programmes

Form national steering committee

Network with donors, government
and NGOs - share best practices,
case studies, good
documentation

Provide information - de-mystify by
using simple language

Utilize socio-economic data and
link to Education for All (EFA) and
the Millennium Development
Goals

Create evidence-based projects

Circulate existing resources
widely

Create interest - show that life
skills-based education is an
asset which will benefit

Human rights approach

Build capacity

Develop targeted messages
Target felt needs of young people

Involve committed facilitators and
trainers who themselves believe
in the programme
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What are the main capacity and confidence issues affecting the delivery of life skills-based education?

issues:

Participants recognized the limited or lacking capacity of teachers, policy makers, field officials, teachers and trainers as
the main issue in relation to delivering life skills-based education. This recognition led to a number of more specific

Training

Teacher capacity & support

Supportive environment

Poor quality of training or no
training

Selection of the right people as
teachers or trainers

Lack of training on facilitation
skills and participatory
techniques

Inappropriate system for training
teachers and monitor quality

Perceived loss of control when
introducing new methodology

Inadequate support while teaching or
training

Lack of motivation of teachers as a result
of lack of recognition

Lack of motivation due to too short
allocated time

Attitudes of colleagues

Attitude towards concept, subject and
group
Lack of monitoring and mentoring

Interest, inclination, commitment to life
skills-based education

Ability to move from traditional teaching
techniques to life skills-based education
methodology - difficult

Methodology perceived as inappropriate

Lack of user friendly tools, packages or
materials

Limited capacity to link life
skills-based education to
socio-cultural-religious
grounds

Lack of resource persons at
different levels

Lack of commitment

Lack of funds - resources not
enough

Lack of experience with
participation and child-
centered approach

Resistance to change

Inappropriate physical
infrastructure - e.g. class
rooms

Adherence to traditional
gender roles
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What should be done by governments and other stakeholders to improve the capacity and confidence of

life skills teachers, adult instructors, and peer educators?

Participants made the following recommendations on what should be done:

Capacity building &
support mechanisms

Selection of trainers

Experience sharing

In school

Programme
implementers

Provide information,
benefits, continued
support mechanisms
to support teachers,
peer educators and
adult instructors

Include life skills-
based education in
pre- and in-service
training

Consider appropriate
length of training

Provide continuous
refresher training for
teachers, peer
educators etc.

Develop robust
monitoring systems
for accountability for
teachers as well as for
process and output
monitoring

Ensure support for
teachers/ trainers -
e.g. mentoring
mechanisms or
teaching in teams

Create well designed
life skills modules in
teacher training
curriculum - games,
exercises, |IEC and
advocacy materials

Improve
methodological skills
of teachers to support
the move away from
traditional to
interactive and
participatory methods

Support the move
away from only
providing information
to providing
information and skills

Develop criteria for
selection of life
skills-based
education
teachers, trainers
and peer
educators

Competency
based recruitment

Recognize that not
all teachers are
suitable

Identify those who
are approachable
- those with "a
teachable heart"

Ask students
about the qualities
of a good teacher

Peer to peer
programmes
should not be
seen as a 'no
cost' solution
which can 'fix' a nil
or poor financial
resource issue

Share findings
and effectiveness
with teachers,
trainers and policy
makers

Sharing among
colleagues in
regular meetings

Establish
exchange visits -
local, national or
international

Develop advocacy
packages and
communication
packages

Strengthen
networking
between all
stakeholders

Have teachers
work with the
school's
community

Build team
approach to
programme
delivery

Strengthen
implementer's
sense of their
role in building
an evidence
base for
advocacy

Improve
teaching-
learning
processes

Increase
performance-
based rewards
and development
opportunities

Relate life skills-
based education
to the right of
each child to
develop up to its
full potential

Set up
professional
development
forums

Work to create a
sound policy
framework

Establish clear
goals and
objectives

Create referral
networks

Coordinate with
relevant
stakeholders

Recognize
current realities
and adapt
programmes
accordingly

Advocate for
change - e.g.
larger budget for
education

Mobilise local
resources for
advocacy (e.g.
local leaders)
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Annex 1:
Agenda

Mon 26th

September

Understanding life skills-based education - Conceptual Clarity

08:00 - 08:30

08:30 - 08:45

08:45-10:00

10:00 - 10:15

10:15-11:30

11:30 - 12:30

12:30 - 13:30
13:30 - 13:45
13:45 - 16:00
(incl. coffee

break)

16:00 - 17:30

Registration
- at Bakul Conference Hall

Welcome & goals and objectives of the Forum
lan MacLeod - Regional HIV/AIDS Adviser, UNICEF ROSA

Life skills-based education in South Asia
Brian Gilligan - Lead Consultant, South Asia Life Skills-Based Education Assessment
Findings and recommendations Questions and discussion

Coffee break

What is Life Skills-Based Education?

Anna Maria Hoffmann - Project Officer, HIV/AIDS and Life Skills Education, UNICEF HQ
Perspectives on and conceptualisation of life skills-based education - approaches, examples
and experiencesQuestions and discussion

OFFICIAL OPENING - in Chameli Conference Hall
Welcome & Opening Remarks

James Jennings, Chief, Child Development & Education, UNICEF
Life Skills-Based Education in South Asia

lan MacLeod, Regional HIV/AIDS Adviser, UNICEF

Life Skills in Bangladesh

Rosella Morelli, Officer In Charge, UNICEF, Bangladesh
Speech by Chief Guest

H.E. Dr. Osman Faruk, Minister of Education, Bangladesh
Vote of Thanks & Closing

Evaristo Marowa, Country Coordinator, UNAIDS

Lunch
Introduction to group session
Group session
Identifying challenges and best practice in life skills programming both in schools and for

vulnerable children and adolescents that are not in school.

Group presentations to plenary
Questions and discussion

LIFE SKILLS-
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17:30 - 18:00 Wrap up and end of Day 1

19:00 - 21:00 RECEPTION

Tues 27th Implementation of life skills-based education:

September  Challenges and Opportunities

08:30 - 09:15 Implementation of life skills-based education - challenges and opportunities
Dr. Arun Mallik - UNESCO
Outline of challenges and opportunities in the implementation of life skills-based education
Questions and discussion

09:15-10:00 Building nationwide consensus and commitment
— challenges and opportunities
The experience of India
The experience of Nepal
Questions and discussion

10:00 - 10:15 Coffee Break

10:15-11:15 Creating supportive environments - dealing with sensitive issues (life skills-based
education in school) - challenges and opportunities
Setting the scene Dr. Neena Raina, Regional Adviser for Adolescent Health and
Development, WHO SEARO
The experience of Sri Lanka
The experience of Aahung, Pakistan. Presentation followed by DVD show
Questions and discussion

11:15-12:15 Linking the government system to NGO programmes on life skills-based education
for out-of-school children - challenges and opportunities
The experiences of Bangladesh on links between the government system and NGO
programmes on life skills-based education for out-of-school children
The experience of Save the Children Australia, Bangladesh on working with life skills-
based education for vulnerable groups
Questions and discussion

12:15-12:30 Wrap up

12:30 - 13:30 Lunch

13:30 - 13:45 Introduction to group work

13:45 - 16:00 Group work —in country groups

(incl. coffee Overcoming resistance to life skills-based education

break) Ensuring quality delivery of life skills-based education

16:00 - 17:45 Presentation and feedback from groups
Questions and discussion

17:45-18:00 Wrap-up and end of Day 2
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Wed 28th

September

08:30 -

08:45 -

10:15 -

10:30 -

12:30 -

13:30 -

13:45 -

14:30 -

15:30 -

08:45

10:15

10:30

12:30

13:30

13:45

14:30

15:30

16:00

How to plan for and measure behaviours?

Setting the issue of the day

The challenge in measuring behaviour

Naveeda Khawaja - BCC/Advocacy Adviser, UNFPA
The importance of identifying the behaviours that needs to be developed, maintained or
changed from the outset of the programme - and have them be reflected in goals,
objectives and indicators

Questions and discussion

Coffee Break

Tools and methodologies for measuring behaviour

Brian Dobson - Director, Metamorphoses, UK
How to monitor and evaluate life skills-based education programmes - focus on
behaviours.

Questions and discussion

Lunch

Introduction to group work

Next steps - Group work in country groups
Next steps at country level?
Next steps for the Forum?

Support needed?

Reporting back from country groups
(max. 5 min. per group)

Final wrap up and closinglan MacLeod, Regional HIV/AIDS Adviser, UNICEF ROSA
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Annex 2:
List of Participants

Country Team  Participant Designation Organisation

Afghanistan Abdul Hag Waheed Project Officer UNICEF Afghanistan Country Office
UNOCA Compound Pulcharkhi
Kabul, Afghanistan
Tel: 0093 (0) 79607334
Fax: 0087 3761 924996
E-mail: awaheed@unicef.org and
ahw_waheed@yahoo.com

Attaullah Wahidyar Assistant Project UNICEF Afghanistan Country Office
Officer UNOCA Compound Pul-i-Charkhi
Kabul, Afghanistan
Tel: 0092 79607240
E-mail: awahidyar@unicef.org

Bangladesh Md. Moyjuddin Ahmed Deputy Secretary Government of People's Republic of
(Secondary) Bangladesh
Ministry of Education
Dhaka 1000
Bangladesh

Tel: +880 2 7165023
Fax: +880 2 7167577

Professor Sirajuddin Ahmed Director, Training Directorate of Higher Secondary Education
(DHSE)
Shikkha Bhavan, 16 Abdul Gani Road
Dhaka 1000
Bangladesh
Tel: +880 2 9553542
Fax:+880 2 9564098

Professor Meherunnesa Principal Teacher's Training College
Dhaka
Bangladesh
Tel: +880 2 9672110 / 8613497

Hannana Begum Member, National Curriculum and Text Book Board
Curriculum 69/70 Motijheel
Dhaka 1000
Bangladesh
Tel: +880 2 9565432
Fax:+880 2 9565724
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Country Team  Participant Designation Organisation

Bangladesh Sarder Lutfor Rahman Senior Material Adolescent Development Programme
contd... Development BRAC Centre75 Mohakhali
Specialist Dhaka 1212
Bangladesh

Tel: +880 2 9881265
Fax:+880 2 8823542 / 8823614

Dr. Md. Mozammel Hoque Director Healthcare ~ Aparajeyo-Bangaldesh
2/5 Humayun Road, Block - B
Mohammadpur
Dhaka 1207
Bangladesh
Tel: +880 2 8115798 / 9135969
Fax:+880 2 8110380

Monira Ahasan Deputy Country Save the Children - Australia
Director Dhaka
Bangladesh
Tel: +880 2 8651281 - 2
E-mail: monira@savethechildrenau.org

Ruby Saibun Dessa Sr. Training Officer Save the Children - Australia
Dhaka
Bangladesh
Tel: +880 2 8651281 - 2

Monira Hassan Project Officer Child Development and Education Section
UNICEF Bangladesh Country Office
BSL Office Complex, 1 Minto Road
Dhaka 1000, Bangladesh
Tel: +880-2-9336701
Fax: +880-2-9335641

Shamima Siddiky Project Officer Child Development and Education Section
UNICEF Bangladesh Country Office
BSL Office Complex, 1 Minto Road
Dhaka 1000, Bangladesh
Tel: +880-2-9336701
Fax: +880-2-9335641

Birgitte Van Delft Project Officer Protection Section
UNICEF Bangladesh Country Office
BSL Office Complex, 1 Minto Road
Dhaka 1000, Bangladesh
Tel: +880-2-9336717
Fax: +880-2-9335641
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Country Team

Participant

Designation

Organisation

Mirz Mashruf Ahmed

Assistant Project
Officer

Health and Nutrition

UNICEF Bangladesh Country Office
BSL Office Complex, 1 Minto Road
Dhaka 1000, Bangladesh

Tel: +880-2-9336701

Fax: +880-2-9335641

Bhutan

Thinley Wangmo

Pema Wangchuk

Karma Gayleg

Khandu-Om Doriji

Joint Director of the
Department of
Youth, Culture and
Sports

Senior Programme
Officer

Assistant District
EducationOfficer

Assistant Project
Officer - Education

Scouts and Culture Education Division
Department of Youth Culture and Sports
Ministry of Education

Thimphu

Bhutan

Tel: 00975-2-332148

Fax: 00975-2-332148

E-mail: ygcd@druknet.bt

Scouts and Culture Education Division
Department of Youth Culture and Sports
Ministry of Education

Thimphu

Bhutan

Tel: 00975-2-332148

Fax: 00975-2-332148

E-mail: ygcd@druknet.bt

ADEO

Bumthang Dzongkhag
Ministry of Education
Bumthang, Bhutan
Tel: 00-975-3-631708

UNICEF

Thimphu, Bhutan

P. O. Box 239

Lhaki Lam 1-10

Tel: 00975-2-324325
Email: kodorji@unicef.org

India Devashish Dutta

Proejct Officer - HIV/
AIDS

UNICEF Field Office for Tamilnadu & Kerala
2, Chittaranjan Road

Teynampet

Chennai

600018

Tel: 044 24344051

Fax: 044 24343342

E-mail: ddutta@unicef.org

LIFE SKILLS-BASED EDUCATION IN SOUTH ASIA




Country Team  Participant Designation Organisation

India Sanjana Bhardwaj Assistant Program  UNICEF

contd... Officer - Young Maharashtra Field Office
People and HIV/ 19, Parsi Panchayat Road
AIDs Andheri East

Mumbai - 400 069

Tel: +91 22 28269727 Ext: 124
Fax: +91 22 28269739

E-mail: sbhardwaj@unicef.org

Beena Kuttiparambil Project Officer UNICEF
(HIV/AIDS) 1/4 Vipul Khand
Gomti Nagar
Lucknow

Tel: 0522 2303151 - 56
Fax: 0522 2303158
E-mail: bkuttiparambil@unicef.org

Khanindra Kumar Bhuyan Project Officer - UNICEF
HIV/AIDS Kolkata Field Office

219/2, AJC Bose Road
Kolkata, West Bengal
700 017, India
Tel: +91-33-22892758 - 61
Fax: +91-33-22892510
E-mail: kbhuyan@unicef.org

Veera Mendonca Youth Project UNICEF India
Officer - HIV/AIDS 73, Lodi Estate
New Delhi 110 003
India
Tel: +91-11-24690401
Email: vmendonca@unicef.org

G. Kumaresan HIV/AIDS Project  UNICEF Hyderabad Field Office
Officer H.No. 3-6-15/2M. No. 865
Street No: 19, Himayathnagar
Hyderabad 500 029

Tel: 91-40-23227226
Fax: 91-40-23227207
E-mail: gkumaresan@unicef.org

Aishath Aniya Project Coordinator - Ministry of Education
Male'
Republic of Maldives
Tel: +960-323260
E-mail: aishaniya@yahoo.com

Maldives Hunaana Latheef Counsellor National Narcotics Control Board
Male'
Republic of Maldives
Tel: +960-3312018
E-mail: hunana@gmail.com
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Country Team

Participant

Designation

Organisation

Maldives
contd...

Siyanath Hashim

Mohamed Naeem

Counsellor

Project Officer Child
Projection

Society for Health Edcuation (SHE)
Kulunuvehi

Male'

Republic of Maldives

Tel: +960-3318804

Fax: +960-332221
Email:she8804@dhivehinet.net. mv

UNICEF Maldives Country Office
UN Building, Rahdhebai Magu
Male'

Republic of Maldives
Tel:+960-3343338
Fax:+960-3326469

E-mail: monaeem@unicef.org

Nepal

Sumon Kamal Tuladhar

Santa Dongol

Binita Shrestha

Mr. Rabindra Kshetri

Sujan Raj Onta

Project Officer -
Education

Integrating
Reproductive
Health Specialist

Team Leader
Saathi Sanga Man
Ka Kura (SSMK)

Curriculum Officer

Education and
Training Officer

UNICEF Nepal Country Office
UN House, Pulchowk

P.O. Box

Kathmandu, Nepal

Tel: +977-1-5523200 Ext: 1145
E-mail: stuladhar@unicef.org

United Nations Population Fund/Non Formal
Education Centre

Sanothimi, Bhaktapur

NepalTel: +977-1-6631288

Fax: +977-1-6631280

E-mail: santa_dangol@yahoo.com

Equal Access Nepal

P.O.Box 118

Lalitpur, Pulchowk

NepalTel: +977-1-5550961

E-mail: bshrestha@equalaccess.org

Curriculum Development Center
Ministry of Education & Sports (MOES)
Sanothimi

Bhaktapur

Nepal

Tel: 6630088

Fax: 6630797

Global Fund HIV/AIDS Programme
Management Unit, UNDP
Pulchowk, Lalitpur

Nepal

Tel: +977-1-5523200 Ext: 1503
Fax: +977-1-5523991

E-mail: sujan.onta@undp.org
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Nepal Sidahi Aryal Executive Director Oxygen Research and Development Forum
contd... (ORDF)

Bakhundole

Lalitpur

Nepal

P.O. Box 12676
Tel: +977-1-5552846 / 5523929
E-mail: siddhi@ordf.org

Pakistan Christopher John Wardle Country World Population Foundation (WPF)
Representative for House 93b, Street 44
Pakistan Sector F-10/4, Islamabad

PakistanTel. +92 51 211 0539
Fax: +92 51 2110536
E-mail: wpf@isb.comsats.net.pk

Muhammad Azad Tariq Deputy Education Ministry of Education
Qureshi Adviser Curriculum Wing
H/9 Islamabad
PakistanTel: 9251-4448350
Fax: 9251-4448350

Qamar-ul-Islam Siddiqui National BCC National AIDS Control Programme
Coordinator National Institute of Health
Park Road
Islamabad 45500

PakistanTel: +9251 9255378 / 9255096
Fax: +9251 9255214
E-mail: qis95@yahoo.com

Mohammad Ali Shan Director Youth Family Planning Association of Pakistan
131 Britto Road near Old Namaish
Karachi
Pakistan
Tel: 021-2257273
Fax: 021-2222580
E-mail: fpap@cyber.net.pk

Muhammad Azam Memon Executive District Department of Education
Officer - Education ~ District Larkana
Sindh Province
Tel: 9274-9410554

Fax:9274-9410554
Riffat Sardar Project Officer UNICEF Pakistan Country Office
Child Protection Islamabad
Pakistan

Tel: +92512800117
Fax: +9251 2800133
E-mail: rsardar@unicef.org
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Sri Lanka H.D.A. Lalitha Batuwitage Director/Social National Institute of Education
Studies Maharagama Sri Lanka
Tel: +94-11-2851301-5 Ext: 253
Fax: +94-11-2851300
E-mail: batuwita@sltnet.lk

Mangalika Weerasinghe Chief Project National Institute of Education Maharagama
Officer Sri Lanka
Tel: +94-11-2851301 - 5 Ext. 335
Fax: +94-11-2851300
E-mail: mangalikaweerasinghe@yahoo.com

Harischandra Yakandawala Assistant UNICEF
Programme Officer 5 Githanjali Place
Colombo

Tel: +94 11 2555270 Ext 260
Fax: +94 11 2551333
E-mail: hyakandawala@unicef.org

Resource Team

Aahung Shazia Zuberi Director Aahung
Town House No. G-28/29
Embassy Villa 10
Ch. Khalig-u-Zaman Road Block-8 Clifton
Karachi, Pakistan
Tel: +92-21-587-0244
Fax: +92-21-5821654
E-mail: sz-aahung@cyber.net.pk

Metamorphoses Brian Dobson Director Metamorphosess Ltd.
Ltd. Project, Consultancy and Training Services
130 Halifax Road
Brierfield, Nelson
BB9 5BQ, UK
Tel: +44 (0) 1282-603519
Fax: +44 (0) 1282-606519
E-mail: briandobson@metamorphoses.org.uk

UNESCO Arun K. Mallik HIV/AIDS UNESCO Asia-Pacific Regional Bureau for
Prevention Education
Education & School 920, Sukhumvit Road
Health OfficerHIV/ BangkokThailand
AIDS Coordination ~ Tel: +66 2 3910577 Ext: 171
and School Health Fax: +66 2 3910866
Unit E-mail: a.mallik@unescobkk.org
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UNFPA Naveeda A. Khawaja

UNICEF Anna Maria Hoffmann

Gregory A. Carl

lan MacLeod

Myo Zin Nyunt

Hanne Fink Moller

Brian J. Gilligan

Adviser, BCC/
Advocacy ASRH

Project OfficerHIV/

AIDS and Life Skills
Education,UNICEF

HQ

Regional Project
Officer HIV/
AIDS,UNICEF
EAPRO

Regional HIV/AIDS
Adviser,UNICEF
ROSA

Regional Project
Officer, UNICEF
ROSA

Assistant
Programme Officer,
UNICEF ROSA

Consultant

UNFPA

Country Technical Services Team for South
and West Asia

Sanepa, Lalitpur

Nepal

Tel: +977-1-5523880

Fax: +977-1-5527257

E-mail: khawaja@unfpa.org

Education Section (PD)
UNICEF

Three UN Plaza

New York, NY 10017

Tel: +1-212 326-7433

Fax: +1-212-326-7129

E-mail: amhoffmann@unicef.org

UNICEF East Asia and Pacific Regional
Office (EAPRO)

19 Phra Atit Road

Bangkok 10200

Thailand

Tel: +662 356 9426

Fax: +662 2803563

E-mail: gcarl@unicef.org

UNICEF Regional Office for South Asia
PO Box 5815, Lekhnath Marg
Kathmandu, Nepal

Tel: +977-1-4417 082

Fax: +977-1-4418466/4419479

E-mail: imacleod@unicef.org

UNICEF Regional Office for South Asia
PO Box 5815, Lekhnath Marg
Kathmandu, Nepal

Tel: +977-1-4417 082

Fax: +977-1-4418466/4419479

E-mail: mnyunt@unicef.org

UNICEF Regional Office for South Asia
PO Box 5815, Lekhnath Marg
Kathmandu, Nepal

Tel: +977-1-4417 082

Fax: +977-1-4418466/4419479

E-mail: hfmoller@unicef.org

GPO 8975, EPC 214
Kathmandu, Nepal

Tel: 977-1-5526010

E-mail: giligan@wlink.com.np
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UNICEF Geeta Wali Rai Programme UNICEF Regional Office for South Asia
contd... Assistant, UNICEF PO Box 5815, Lekhnath Marg
ROSA Kathmandu, Nepal

Tel: +977-1-4417 082
Fax: +977-1-4418466/4419479
E-mail: gwrai@unicef.org

WHO Neena Raina Regional WHO SEARO
AdviserAdolescent Indraprastha Estate
Health and Mahatma Gandhi Marg
Development New Delhi - 110 002
India

Tel: +91-11-23370804
Fax: +91-11-23370197
E-mail: RainaN@WHOSEA.org
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United Nations Children’s Fund Telephone: 977-1-4417082

Regional Office for South Asia Facsmile 977-1-4418466 / 4419479
P. O. Box 5815 www.unicef.org

Lekhnath Marg

Kathmandu, Nepal
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