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Teacher’s Guide to

Rapid Education Programme

The Guide considers that the target group of the programme requires a differentiated approach in relation to literacy and numeracy training, thus the following categories are developed:

BEGINNERS:
1.
A child 6 or more years who has not been to school.

2. Pupils who have gone up to class 2 in the formal school but could not continue since the rebel war.

NON-BEGINNERS:
Pupils who have reached classes 3 and 4 level but pupils in classes 5 and 6 who have lapsed on account of the rebel war may find it as a suitable remedial course.

HINTS ON METHODOLOGY

i) Because of the diverse nature of non-beginners, the tutor can extend the procedure used in the lessons to introduce learners to more difficult problems and concepts.

ii) The lessons emphasize play and expression as a means of detraumatising learners while assisting them to learn.  Hence lessons are activity-oriented and related to the instruments and tools available in the Rapid Educational kits (school in a box and recreation kits).

iii) The Teacher Guide is divided in two domains that are developed in a parallel process and integrated on a weekly basis. These domains are: A Basic Core of Literacy and Numeracy and an integrated domain of Expression, Trauma Healing and Education for Peace.

iv) For the first domain the integration of Literacy and Numeracy activities is easy to follow. The Integration of the second domain is defined in a chart in p. 65.
v) In the second domain the use of the local language is important, especially in relation to the activities that require the expression of emotion and personal feelings.  It is suggested that the first three weeks of the second domain (trauma healing) be conducted in the local languages.

General objectives

i) To provide children with basic materials in order to acquire or reinforce basic literacy and numeracy skills.

ii) Provide traumatised children with basic recreation and expression materials in order to assist in their healing process.

iii) Train teachers with basic peace building skills in order to promote reconciliation and peace among the affected populations of children and youth.


Format of the programme

The programme is constituted by three tracks that will be developed in each targeted community according to the educational needs assessment developed by the team of trainers/ supervisors:

i) Track one will be catering in basic literacy and will provide a high component on trauma healing, for out of school children that had limited access  or never attended school

ii) Track two is designed to provide basic skills, trauma healing and education for peace activities to displaced  and war affected children that had some experience of primary schooling

iii) Track three is specially orientated to young adults that are part of the IDP communities targeted by the programme and underlines activities of literacy/numeracy, sports and recreation and an important component on peace and reconciliation issues.
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· First Domain :Numeracy and Literacy

SUBJECT

NUMERACY
CLASS

BEGINNERS
UNIT 1

NUMBER IDEAS

OBJECTIVES

At the end of the unit, learners should be able to use:

i) number ideas  0 – 9

ii) number ideas  10-99

iii) number ideas 0 – 999

iv) practical ideas of fractions,  ½  ¼  1/8  1/6

Topic
1

Number Ideas 0 – 9

TEACHING AID
Objects in the environment, flashcards showing numbers 1-9, Picture cards showing numbers groups. Wall number chart.

ACTIVITIES

i)
Collect objects in class and together with learners name the 

 
objects collected.

ii) Show learners one object (e.g. book) and say ‘one book’ to introduce the idea of ‘one’; let learners to give many examples of ‘one’ object to call out each time the number name ‘one’.

iii) Show the number ‘1’ on a flashcard.  Use the procedure above to introduce number ideas 2-9.

iv) Let learners match numbers called out or shown on the flash card with groups of objects and pictures of groups of object.

v) With learners show using objects the ‘one more than’ and ‘one less than’ property of numbers e.g. ‘3’ is one more than ‘2’ and ‘2’ is one less than ‘3’.

vi) Let learners put in order numbers 1-9 using idea ‘one more than’ and ‘one less than’.

EVALUATION
Observe pupils match number cards with groups of objects not exceeding nine.

Ask pupils to choose the correct number cards for groups of objects.

Teach and called out numbers while pupils write out the numbers.

 Topic
2

Number Ideas 10-99

TEACHING AID
Counters, number tray, addition cards (tens and ones) wall chart.

ACTIVITIES

i) 
Revise number ideas 0 – 9.

ii) Introduce ten as ‘one more than nine’ 11 is one more than 10, 12 is one more than 11 and so on for number up to 20.

iii) Let learners tie bundles of 10 sticks to show 1 ten and use the number tray to show the place for ten.

iv) Let learners count tens to 90 i.e. 10 bundles of 10 sticks in a bundle.

v) Introduce number line for 0-20 and let learners represent numbers 11-99 in the number tray.

vi) Use additive cards to represent number 11-99.

vii) Help learners use additive cards to represent number 11-99.

EVALUATION
Ask learners to write number 11-99 as tens and ones.

Topic
3

Number Ideas 100-999

TEACHING AID
Set of objects, sticks, number tray, number line 0-100, additive cards for hundreds, tens, ones, place value chart. Wall chart

ACITIVITES
i)
Revise number 0-99.

ii) Let learners count in tens up to ten tens and get learners to tie ten bundles of ten sticks each to get a bundle of 100 sticks.

iii) Use number tray to introduce place value for a hundred

iv) Let learners use number tray to represent numbers up to 999 and introduce number line for tens up to ten tens.  Help learners practice writing numbers represented in a number tray.  Help learners practice the use of number cards to fill in missing numbers on a number line.

EVALUATION
Ask learners to call out and write numbers up to 99 on number line.

i)
Represent numbers up to 100 in a number tray.

ii) Read out numbers represented in the number tray.

iii) Write numbers represented in the number tray.

Topic
4

Write Numbers Up To Hundreds

TEACHING AID
Additive cards for hundreds, tens, ones, place value chart.

ACTIVITIES
i)
Use the additive cards to explain place value for hundreds 

e.g. 378 = 300 + 70 + 8  


ii) Use the place value chart to represent numbers.

iii) Let learners read numbers represented on the value chart.

EVALUATION

Ask learners to use additive cars to show given numbers.

Topic
5

Practical Ideas Of ½, ¼,  1/8

TEACHING AID
Pieces of paper, knife, orange/lime of different shapes - square, rectangular, circular. 

ACTIVITIES
i)
Tear part of whole piece of paper to illustrate fractions as 

part of a whole.  Find out learner's ideas of ½ .

ii) 
Fold whole piece of paper into two equal parts to show  ½  as  one part of two equal parts of a whole.  Name each part as ½ .  Let learners repeat the process after you.

iii) Fold a whole piece of paper into four equal parts to show ¼ as one part of four equal parts of a whole.  Name each part as ¼ .  Let learners repeat the process after you.

EVALUATION
Ask learners to demonstrate using the folding approach for  ½ and ¼   

Topic 6

Practical Ideas Of 1/8

TEACHING AID
Same as lesson 5, models of ½, ¼ ,1/8.

ACTIVITIES

i)
Revise ½  and ¼ .

ii) Fold a piece of paper into eight equal parts to show 1/8.  Let learners repeat after you the folding process.

iii) Write on the blackboard symbol for one out of eight’ equal parts – one eighth – 1/8.

iv) Let learners compare halves, fourths and eighths using paper folding.

v) Cut whole object into halves, fourths and eighths, ½ ,¼ ,1/8

vi) Help and guide learners to make designs with fractions parts on cards, cloth or stiff paper.

EVALUATION
i)
Let learners assemble halves/fourths/eighths to give a     



whole.

ii) Let learners assemble fourths or eighths to give one half and ¼ .

Topic 7

Practical Ideas Of 1/3, 1/6 etc

TEACHING AID
Stripes of paper

ACTIVITIES 
i)
Fold strips of paper into 3 equal parts (‘s’ formation). Help 

learners to repeat steps after you. Name each of three equal parts  ‘one third’ and write symbol 1/3.

ii) Draw and shade 1/3 of a figure.

iii) Let learners use the approach in (i) to fold strips of paper into 6 equal parts. Name each part ‘one sixth' and write the symbol 1/6 on blackboard.

iv) Together with learners compare the fraction 1/3 and 1/6.

EVALUATION
Ask learners to (i) shade 1/3  and  ½ in diagrams showing thirds and sixths receptively.  ii) Identify different fractional parts in shaded figures.

UNIT 2
Operations on Whole Numbers

OBJECTIVES
At the end of the unit, learners should be able to

i) Add up to three digit.

ii) Subtract up to two digit numbers.

iii) Multiply one digit number by one digit number.

Topic 1

Addition With Sum Not Greater Than 9

TEACHING AID
Objects, counters, number cards, cubes.

ACTIVITIES
i)
Guide learners put together groups of objects to show 

addition (note:  new group should not be more than nine)

ii) Demonstrate and write number facts on the blackboard.

iii) Help learners use counters/objects to make up number facts and let learners record number facts.

iv) Use dominoes to write number facts.

EVALUATION
Let learners solve problems involving addition of one digit numbers.

Topic 2

Addition Of Two Digit Numbers

TEACHING AID
Counters, bundles of ten sticks

ACITIVITIES

i)
Revise addition of one digit number with sum up to 9.

ii) Using counters extend addition to give sums not greater than 20 e.g. 5+9 = 14, 12 +7 = 19.

iii) Demonstrate addition using the number line.

iv) Give learners practice in adding tens using bundles of ten sticks.

v) Write problems on the blackboard and let learners use counters to solve.

a)
Examples of addition single digit numbers.

1 + 2 = (    )  

    4

  3

   2

                        2 + 2 = (    )       
+ 2
    
+4

 +6

   

3 + 2 = (    )

vi)
Extend addition to sums up to 99 without renaming ones as tens and ones e.g.
  51

  41





+15

+23

vii)
Use the number tray to represent and add two digit numbers renaming ones as tens and ones.

EVALUATION
Let learners solve two digit addition sum using counters.

Topic 3

Subtraction of One Digit Number

TEACHING AID
Counters, seeds/stones

ACITIVITES
i)
Give counters/objects (not exceeding 9) to learners and let 

them take away objects/counters from a group of objects/counters (e.g. take away 3 counters/objects away from 7 counters/objects)

ii) Introduce subtraction as taking away from groups. Let learners practise subtracting using different groups of counters.

iii) Show learners to represent subtractions by separating groups of objects with a line e.g.  5 apples take away 2 as 

5 – 2  =.

EVALUATION
Let learners use counters to solve subtraction one digit number.


E.g.
9
8
6
etc


          -3
-5
-3





=
=
=

Topic 4

Subtraction From Two-Digit Numbers

TEACHING AID
Counters bundles of sticks.

ACTIVITIES
i)
Revise subtraction of 1 digit number, Extend subtraction 

from numbers up to 20 using counters.

ii) Demonstrate subtraction using number line for 0-20.

iii) Subtract tens e.g. 4 tens – 2 tens  = 2tens =  20.

i.e.   4 tens =   40

       -2tens = -20

   

         2 tens = 20

iv) Use missing addends to complete subtractions.

e.g. 7 + (  )   = 18,  18 – 7 = (11)

v) Use the number tray to subtract from two digit numbers (13-99) without renaming tens and ones.

vi) Subtract from 2 digit number renaming tens as ones 

e.g. 45 – 28 is the same    

i.e. .  45          30 + 15           45

      -28         ( 20+   8)           28
                      10 +   7     =    17

vii) Let learners practise similar sums.

EVALUATION
Let learners solve i) subtraction sums, ii) simple word problems up to two digit numbers.      

Topic 5
Building And Writing Multiplication Facts For Up To 10 x 10.

TEACHING AIDS
Counters. Multiplication wall chart.

ACTIVITIES
i)
Introduce with examples multiplication as repeated addition 

e.g. 2 + 2 + 2 = 3 x 2 = 6 , 5 + 5 +5 +5  =  4 x 5 = 20

ii) Use counters to guide learners to build and write 2,3,4,…10 times table.

e.g.

    2
   x

	1
	2

	2
	4

	3
	6

	4
	8

	5
	10


iii) Guide learners to complete multiplication facts using counters.

iv) Give learners similar problems to complete on their own.

EVALUATION
Ask learners to complete multiplication facts.




i)
5 x 6    =   (  )





2 x 9     =  (  )  etc.

Ask learners to complete the following using their multiplication table.




ii)
3 x 2   =  (  )





4 x 5   =  (  )





6 x 3  =  (  ) etc.

UNIT 3

MEASUREMENT

OBJECTIVES

At the end of unit, learners should be able to:-

i) Describe and compare weights and capacity.

ii) Measure lengths, balancing weights and capacity using local units.

iii) Use standard units.

iv) Tell time for different times of the day.

v) Use currency in circulation.

Topic 1

Describe and Compare Lengths

TEACHING AIDS
Local units of measurements. Measuring tape.

ACTIVITIES
i)
Bring to class objects (sticks, rods, pen etc) to class etc and 

help learners to group the objects according to their lengths.

ii) Introduce to learners the phrases ‘longer than’ and ‘shorter than’.

EVALUATION
Observe learners compare the lengths of objects using the phrases ‘longer than’ and ‘shorter than’ and arrange objects in order of   

       
lengths.



Topic 2
Describe and Compare Weights and Capacities

TEACHING AID
Light and heavy objects that can be moved, local measurement materials: local pint, rubber, butter cup etc.

ACTIVITIES
i)
Put two objects on the table  e.g. stick and big stone and let 

learners hold the stick, then the stone and let them describe 

the stick as ‘light’ and the stone ‘heavy’.  Use community 

language to bring out he concept of light and heavy.

ii) Let learners compare the weight of two objects by holding them and using the phrase ‘heavier than’ and ‘lighter than’ e.g. empty tin and a tin full of stones.

iii) Help learners compare the capacities of different containers using a) water b) sand/gravel.

iv) Assist learners to compare two containers using ‘holds more’ and’ holds less’.

EVALUATION
Let learners compare the weight of pairs of objects using the phrases ‘lighter than’ and  ‘heavier than’.

Topic 3
Local Units of Measurement

TEACHING AIDS
Same as lesson 3

ACTIVITIES
i)
Display examples of units of measurement used in the 

environment and let learners identify the specific use of 

each unit.

ii) With learners, put the measures into groups according to their uses.

iii) Using a sand tray show how measures are to be used correctly. Put learners into groups to measure sand and stones, etc using a local unit of measurement.

iv) Guide learners to observe the relationship between measures.  Assist them to use local measures for fluid e.g. local pint to measure water in different containers.

v) Together with learners compare the capacities of the local measures and so establish relationship between them.

EVALUATION
i)
Observe learners group local measures according to their 





uses.

ii) Learners measure quantity of sand/water using different local measures.

iii) Find the capacity of containers by finding how many local pints of soft drink bottle of water can hold.

Topic 4

Standard Units of Length

TEACHING AID
Footcards

ACTIVITIES
i)
Put the Learners into groups and let a group measure a 

given length using hand, foot spans and compares the results obtained from the two instruments.

ii) Use the difference in  (i) to show the need for a standard unit. Use a footcard to introduce one example of a standard unit.

iii) Let learners use the footcard to measure different lengths in and around their classroom and record their answers.

EVALUATION
Let learners measure different lengths using  i)  local measures,  ii) footcard and compare results obtained.

Topic 5

Telling the Time

TEACHING AID
Clock face (large/small)

ACTIVITIES
i)
Discuss with learners to tell the time a) they came to 

school, b) they break off each day, and c) time for the 

break.  Use the clock face to show the time classes begin, 

pointing out the position of the long hand and short hands.

ii) Let the learners use the small face clock to show the time to come to school and read out the time.

iii) Show the movement of the long and short hands as the time changes by the hour.

iv) Guide learners to show different times e.g. 7 O’clock,        8 O’clock etc on their clock face.

v) Let learners give the time they wake up, go to bed, have their food, then show the time on their clock face.

vi) Discuss with learners the time for other activities in the community showing them on the clock face.

EVALUATION
Ask learners to show different times on the face of the clock

e.g. 2 O’clock, 3 O’clock etc.

Topic 6
Currency in Circulation

TEACHING AID
Cut out of units of currency – $5, $10,  $20, $50, $100, $500, $1000

ACTIVITIES
i)
Bring the cut outs to class and point out the differences in  

the notes to learners.  Assist learners to identify the specific notes from a collection of cut-outs.

ii) Let learners organise a shop and practise buying and selling using up to $500.  Help them combine notes to $500.

iii) Assist learners to combine cut -out of notes to give $1000.

E.g.  5 x $100  = $500

         2 x $200  + $100 = $500

iv) Introduce the $1000 note and let learners identify it in a selection of cut out of different notes.

v) Organize activities of which learners use amounts not greater than $1000.

vi) Introduce the idea of giving change and assist learners to combine notes to give not more than $1000.

EVALUATION
Ask learners to a) combine notes to get $60, $70, $95 and $100,  b) subtract to give a difference of $20 to $60

SUBJECT

NUMERACY
CLASS

Non-Beginners
UNIT 1

Number and Numeration

OBJECTIVES

At the end of the unit, learners should be able to

i) Use number ideas up to 1000.

ii) Solve fractions.  

iii) Classify into odd and even.

Topic 1

Number, Number Ideas Up To 1000
TEACHING AIDS
Abacus, number line strips. Wall chart.

ACTIVITIES
i)
Let learners give the place value of number up to a hundred 

e.g. 234 is 2 hundreds, 3 tens and 4 units.  Count in 

hundreds to ten hundreds.

ii) Introduce ten hundreds as a thousand and show the position of a thousand on the abacus or in number tray.

iii) Help learners to represent numbers in thousands on the abacus.

iv) Help learners to express hundreds in thousands and vice versa  e.g. ten hundreds = one thousand.

v) Let learners make numbers up to a thousand using additive cards and use simple digit cards and place value charts to make numbers up to a thousand.

EVALUATION

Let learners 

i) Expand given number e.g. 1234 = 1000 + 200 +30 + 4

ii) Represent numbers on the abacus.

iii) Write numbers represented on the abacus.

iv) Make up numbers using simple digits e.g. 642, 426, 462, 246, 624, 264.

Topic 2

Fractions
TEACHING AID
strips of paper, models of 

ACTIVITIES
i)
Revision – learners fold pieces of paper o show  ½,  ¼ and 



1/8 and write symbols for them.

ii)
Help learners to shade portions of different strips of paper to show  ½, ¼, 1/8  and write the name of the fraction on the shaded portion.

v) Help them to use the folded strips to make diagrams showing ½ ¼  1/8. 

vi) Repeat the above steps for 1/3, 1/6, 1/9 e.g. fold the strip into three equal parts (use the S formation). Help learners to fold the paper in the same way.

vii) Let them shade one of the equal parts, give the fractional name – 1/3 and then write the symbol on the blackboard.

viii) Lead them to fold the same strip into equal parts i.e. folding the three equal parts into 6.  Let learners name one part and them write the symbol for the fraction 1/6.

EVALUATION
Ask learners to:

i) Draw diagrams to illustrate fractions identified.

ii) Write the fractional name of shade sections of a diagram.

Topic 3

Add Fractions with the Same Numerators
TEACHING AID
Unit fraction, strips, cut-outs, number line.

ACTIVITIES
i)
Let learners select fractions with the same denominators 

(in the same family) from a group of fractions with 

different denominators.

ii) Assist them to locate unit fractions on the number line.

iii) Help learners to use cut-outs to put unit fractions with the same denominator together.

E.g.  1 + 1   =   1 + 1    = 2

        3    3           3           3

1    +    2     =   1  + 2     = 3




             4          4             4             4

iv) Guide learners to add fractions using the number line.

E.g.    1   +   2     =   3




                      5        5          5





0-----------------------------1



                             1/5   2/5   3/5   4/5   5/5

v) Together with learners name the different parts of a fraction  e.g.  ¾  3 is the numerator i.e. number of parts taken.

4 is the denominator i.e. number of parts the whole is divided.

vi) Let learners add fractions with the same denominator by just adding the numerators.

E.g.  1    +  2      =  1  +   2     =  3

        5        5             5               5

and give them practice to develop the skill.

EVALUATION
Ask learners to:

i) Find sum of fractional parts with the same denominator with one digit numbers.

ii) Solve problems like 1/3  + 2/3, ¼  = 2/4 etc.

Topic 4
SUBTRACT FRACTIONS WITH THE SAME DENOMINATOR
TEACHING AID
Same as lesson 3.

ACTIVITIES

i)
Use cut-outs to subtract fractions





Eg   3 – 1   =  3  -  1     =      2



  

        5   5          5                  5

iii) Help learners to put in missing fractions in addition sentence.

E.g.  ¼  +  (  )  = 2/4

     (  ) = 2/4 – ¼   = ¼

iv) Let learners use the number line to find out the difference between fractions.

EVALUATION
Ask learners to:




Work exercises similar to



5    -  2 ;       (  )  +  1   =  2



 6       6                   3       3

Note:
Where there is evidence f knowledge to do problem involving LCM and GCF learners should be introduced to the addition and subtraction of fractions using different denominators.


E.g.
3     +  1 ;       5     +  7




           14         7       12       8




3     -   1  ;       7       -  5




13        7          8         12

Topic 5

Odd And Even Numbers
TEACHING AID
Counters, learners

ACTIVITIES
 i)
Group learners in three, fives, sixes, sevens etc let them 



pair up in their respective groups.

ii)
Select groups with complete pairs and write the total numbers in each group on the blackboard.

iii) Select groups with an odd learners and write numbers in that group on the blackboard.

iv) Name members of groups which have

Complete pairs…………….even

Odd learners…………………odd

v) Use counters to find out odd and even numbers up to 50.

vi) Help learners to put odd and even numbers on the number line.

EVALUATION:
i)
Ask learners to write odd numbers and underline even 



numbers in a set of numbers.


ii)
Ask learners to list even/odd numbers between a set of numbers.

iii)
Ask learners to solve story problems involving division of 2 digit numbers by one digit numbers.

UNIT 2

OPERATIONS
OBJECTIVES

At the end of the unit, learners should be able to:

i) Add and subtract three digit numbers with or without a renaming.

ii) Multiply 2 digit numbers by multiples of 10.

iii) Divide 2 digit numbers by 10.

iv) Add and subtract fractions with the name denominator.

Topic 1

Addition Of 2 And 3 Digit Numbers.
TEACHING AID
Number tray, counters, sticks, bundles of ten and hundreds sticks. Wall charts.

ACITIVITIES
i)
Revise adding one and two digit numbers without 

renaming and use the number tray to let learners add 2 digit numbers involving renaming ones as tens and ones

 e.g. 47 + 14 = 61.i.e. 47  = 4 tens + 7 ones and

                       14  = 1 ten   + 4 ones.





        5 tens  + 11 ones.  11 = 1 ten + 1 one


Hence   47 + 14  =


             5 tens + 11 ones   =




             5 tens  + 1 ten + 1 one  = 


6 tens  + 1 one =  61

(ii)
Demonstrate to learners how to add 3 digit numbers with renaming e.g.

637 =  600 + 30 + 7

321 =  300 + 20 + 1

958=  900 + 50 + 8


(iii)  Let learners practice expanding and adding numbers using the above steps.

EVALUATION
Let learners solve sums involving addition of 2 and 3 digit numbers  

Topic 2
Subtraction Of 2 And 3 Digit Numbers

TEACHING AID
Number tray, bundles of ten sticks simple sticks. Number wall chart.

ACTIVITIES
i)
Revision of subtraction using one digit numbers and two 

digits numbers without renaming.

ii)
Use the number tray to introduce subtraction from 2 and 3 digit numbers renaming tens as ones.

 
42  = 30 + 13

-36  = 30 +  6




   7  =  0  +  7

iii)
Let learners practise expanding and subtracting numbers 

using the above steps.

iv)
Use story problem to show learners how to solve subtraction problems involving up to 3 digit  numbers without renaming.

v) Help learners build up stories involving subtraction of 3 digit numbers and solve them.  E.g. FLOMO has 750 chickens.  A Snake killed 65.  How many chickens were left?

750  chickens

- 65     “

685

vi) Give  learners more practice in solving similar word problems.

EVALUATION
Let learners (i) solve problems involving subtraction of two, three digit number  (ii) solve word problems involving 2 and 3 digit numbers. (iii) build and solve 2 and 3 digit numbers.

Topic 3
Multiplication with 2 Digit Numbers

TEACHING AID
Counters and problem cards. Multiplication wall chart.

ACTIVITIES
i)
Together with learners, review multiplication facts and help 

learners multiply 2 digit  numbers by 1 digit and let learners solve similar card problems.

ii) Guide learners to multiply  2 digit numbers with renaming 

in the ones column.

iii) Let learners practice to multiply 2 digit number by 1 digit numbers with renaming

iv) Revise multiplication facts up to 10 x 10 and help find the product of number less than 10 x 10.

v) Let learners observe the following patterns.

4 x 10 = 40,  7 x 10 = 70,  9 x 10 = 90 printing the zero in the ones column and the number in the  tens column in the product.

vi) Give practice to learners to multiply 2 digit numbers by 10.

EVALUATION
Ask learners to solve problems which involve multiplication up to 2 digit numbers.

Topic 4

Division With 2 – Digit Numbers

TEACHING AID
Counter, objects

ACTVITIES
i)
Guide learners to find the missing factors linking 

multiplication and division.





5 x  (  ) = 30;         5 x  ( 6 ) = 30





30divided by (  ) = 6;    30 divided by ( 5 )   = 6

ii) Give learners practice in dividing

a) One digit number by one digit number   eg.  8 divided by 2   = 4,  

b) Two digit number by one digit number  18 divided by 6  = 3 etc.

iii) Find missing factors e.g.

a)
30 divided by (  )      = 3    30 divided by 10  =  3

c) (  )  divided by 7 = 5 = (35) divided by 7 = 5

Let learners observe the movement of the number to the right.

a) Give learners move practice in dividing two digit numbers by 10 of  70 

b) Divided by 10  45 divided by 10 etc.

c) Let learners make and solve similar problems

UNIT 3

MEASUREMENT

OBJECTIVES

At the end of the unit, learners should be able to 

i) Use standard units to measure length.

ii) Measure capacity using standard units.

iii) Tell time.

iv) Measure weight using the pound weight.

Topic 1

Measurement of Length

TEACHING AID
Cut out of an inch, footcard, yardstick, strings 1 fort long and 1 yard long, measuring tape.

ACTIVITIES
i)
Let learners use footcard/footstrips to measure distances 



round.



ii) Introduce the inch using inch cut- outs and let learners measure very short distances using the inch cut  out.

iii) Help learners find out the number of inch cut-outs in a foot (12 inches).

iv) Let learners estimate the length of a sting in inches or yards.  Assist learners in a group to measure the length and compare the differences between the estimates and the actual measurements.

v) Develop with learners realistic strategies for estimating lengths.

vi) Let learners measure the length and width of the classroom by walking round the classroom and estimate the distance round the classroom.

vii) Use desks/seats/chairs to form circle/triangles square.  Assist learners to measure to distance round the formation.

viii) Introduce the word Perimeter in measuring as the distance round.

ix) Discuss with learners to find out that the perimeter of a rectangular shape is the sum of its sides.

x) Discuss with learners the uses of perimeter in the community.

EVALUATION

Let learners measure 

i)
length and width of the classroom

ii) Distance between two windows

iii) length of pen, pencil, exercise book using inches, feet or yard

iv) Estimate distances in and around the school

v) Compare differences between estimates and actual  measurement

vi) Distances round different objects

vii) Distances round buildings.

Topic 2

Measurement of Capacity

TEACHING AID
Standard pints and quarts, local pints and larger bottles found in the locality, bowls and water.  Standard measurement for capacity, pints, quarts, gallons, containers of different sizes.

ACTIVITIES
i)
Discuss with learners the idea of the standard pint and its 



relationship to the local pint.

ii) Let learners use standard pints and quarts to measure the same amount of water in a bowl and lead learners to compare their results and to find out the number of standard pints in a standard quarts.

iii) Let learners identify local measures that are almost the same as the quart.

iv) Display standard pints and quarts and let learners identify the pint, the quart and describe relationship between them.

v) Display the different containers referred to as  gallons and let learners identify gallon putting them according to their capacity.

vi) Using the standard (i) pint, (ii) quart let the learners measure the number of pints, quarts in one of the gallon.

vii) Assist learners to identify the container that is closest to  a standard gallon (8 pints or 4 quarts).

EVALUATION
Ask learners  to:-

i) Calculate the number of pints in  i) a quart, (ii) a gallon iii) 

a number of quarts, iv) in a number gallons..

ii) Estimate the amount of water in a container.

Topic 3

Measurement of Weight
TEACHING AID
Sand, Cloth, Scale, Pound Weight, bottle tops, standard weights.

ACTIVITIES
i)
Discuss the need for a unit of measurement for exact 



weight.

ii)
Show learners a scale that uses a pound weight to measure articles.

iii)
Let learners use the scale to make sand bags each weighing one pound and let learners measure the weight of different objects using sand bags.

iv)
Visit markets or shops where weighing is done so that learners can see heavier weights.

EVALUATION
Observe learners weigh different objects using pound weight or sandbags.

Topic 3

Telling Time

TEACHING AID
Large and small clockfaces, pictures of market days, chart showing typical activities for specific days chart showing the seasons.

ACTIVITIES

i)
Revise telling time by the hour

ii)
Use the clockface to show positions of hands for half past the hour.

iii) Let learners practise telling time using half past the hour.

iv) Create a relationship between time and the days.  Revise the names of the days of a week.  Let learners count the number of days, between market days, weekly prayers.

v) Relate the weeks by the periods of different seasons in the year.  Let learners discuss their roles in the activities of different seasons in English.

vi) Assist learners to calculate the number of months in the different seasons.

EVALUATION
i)
Ask learners to show different times on the clockface

ii)
Ask learners to calculate:-

a) number of weeks in days e.g.  in 25 days

b) number of days in weeks e.g.  in 4 weeks

c) number of weeks and days between dates e.g. 1st February and 28th of February  of a specific year..

UNIT 4


OUR CURRENCY

OBJECTIVES

At the end of this unit, the learners should be able to

i) Use our currency up to five thousand dollars.

ii) Prepare bills totalling five thousand dollars.

iii) Calculate change from five thousand dollars

Topic 1

Use Our Local Currency To $5,000

TEACHING AID
samples of things sold in the community, cut outs of local currency

ACITIVITIES
i)
Assist learners to combine cut out of notes up to $1000 



e.g. a) 2 x $500 = $1000.

ii)
Introduce the $5000 note and let learners identify it in a selection of cut out of different notes.

iii)
Organise shopping activities of which learners use up $1000

iv) Introduce the idea of giving change.

v) Assist learners to combine notes to give not more than $1000

EVALUATION
i)
Let learners solve simple additional subtraction problems.

ii)
Let learners using their exposure to solve simple word problems.

Topic 2

Bills and Change

TEACHING AID
Same as for topic  1

ACTIVITIES

i)
Discuss buying and selling with learners

ii)
Let learners describe their recent experience with use of money

iii)
Using the class shop, let learners make a list of the articles and their prices then add to find the total to be paid.

iv)
Give learners practice in preparing bills.

v) Let learners use the skills of subtraction to calculate change to be given from an amount that is not more than Le5000.

EVALUATION

Ask learners to:

i) Prepare bills for articles bought in the class shop.

ii) Give the total amount paid.

iii) Calculate the change to be given from $5000


LITERACY     -  1.  BEGINNERSPRIVATE 

UNIT 1

OBJECTIVES:
At the end of the Unit, learners should be able to:-

i) Greet and respond to greetings appropriately;

ii) Identify themselves and objects around their environment;

iii) Pick out differences and similarities of sounds and shapes;

iv) Scribble and draw freely.

Topic 1
Simple Greetings and Their Responses.

TEACHING AIDS:

Picture charts/blackboard drawings, free arm boards, chalk. Alphabet wall chart.

ACTIVITY 1:


Use the community language to greet learners. Greet learners in English while they listen; then greet them and guide them to respond correctly.  





In pairs learners practise greetings and responses.





Teach greetings for other appropriate times of the day i.e. Good afternoon, Good evening.

ACTIVITY 2:

Word Building
-
Learners copy clapping rhythms made by the teacher.





Learners copy "la-la" tunes made by teacher.  Teacher changes "la-la" and uses the following consonant sounds in the tunes /g/m/b/c/l/n/p/

ACTIVITY 3


Pre-Reading: 

Left to Right direction.



Teacher draws a child on the left of the blackboard and a house on the right of the blackboard.  Teacher tells a simple story in the community language, about the child going to the house and draws a line from the child to the house.



Teacher draws different objects on the blackboard and learners identify them (use community language).

ACTIVITY 4


Pre-Writing

Free drawing - allow learners to draw anything they want.

ACTIVITY 5


Story/Rhyme:

Let learners talk about themselves in the community language.

Topic 2

Identification of Self.

Teaching Aids:

Picture charts, blackboard drawings, free arm boards, chalk.

                                     Alphabet wall chart.

ACTIVITY 1:

Use the structures:

ESPS


What is your name?   My name is-------------




What is my name?
 Your name is-----------




To help learners identify themselves and others.

ACTIVITY 2:

Word Building:
Learners copy clapping/stamping rhythms made by teacher and other 




children.




Learners copy "la-la" tunes made by teacher and use the following 




consonant sounds in the tunes  /j/s/w/z/d/q/r/

ACTIVITY 3:

Pre-Reading:

Left to right eye movement




Teacher draws different pictures on the left and right sides of the blackboard and tells stories based on the pictures e.g.




A girl walking to the tap/well.




Mother going to the market.




Children walking to school.




Continue with picture/blackboard drawing identification.

ACTIVITY 4:

Pre-Writing:

Learners draw lines from left to right across their free arm boards.




Learners do free drawing.

ACTIVITY 5:

Story/Rhyme:

Learners recite and dramatise the rhyme:




My name is Teneh Silla




Teneh Silla, Teneh Silla,




My name is Teneh Silla,




And who are you?




Tell a story in the community language.  Help learners dramatise the story.

Topic 3

Identifying Objects

Teaching Aids:

Real objects/pictures of familiar objects, charts or blackboard drawings of pictures in sequence, chalk, free arm boards.

ACTIVITY 1:

Use the structures:

ESPS




What is this/that?  It is a ------




Is it a ----  or a ----?  It is a ----




To help learners identify real objects/pictures of familiar objects in the environment.




Teacher uses either a chart/picture/blackboard drawings showing different objects and activities.  Let learners talk about the picture/drawing and identify objects and activities they see.

ACTIVITY 2:

Word Building:
Using objects in the environment e.g. book, stick, tin, pencil, box, teacher drops each on the floor/table, one at a time while learners listen to the sound made by each object.  Learners close their eyes and identify the object the teacher drops by the sound the object makes.




Continue with "la-la" tunes, then change "la-la" and use the following consonant sounds in the tunes:   /v/y/t/l/ch/h/f/th/sh/

ACTIVITY 3:

Pre-Reading:

Continue left-to-right eye movement exercises.




Continue picture identification.




Learners find pictures that are the same as the one in the box from a set of pictures drawn on the blackboard. (Ref. Poster 2

ACTIVITY 4:

Pre-Writing:

Teacher shows learners how to hold a pencil correctly using stick-pencil (i.e. a stick, the length of a new pencil) learners make marks in the dirt/sand with the stick-pencil.




Continue with free drawing.

ACTIVITY 5:

Story/Rhyme:

Using pictures in sequence tell a story and learners use structures taught to identify objects and activities in the pictures.

UNIT 2:

Objectives: 

At the end of the Unit, learners should be able to:-




i)
Make simple statements;

ii) Understand and respond to simple questions and instructions, 


make polite requests;




iii)
Identify, recognize and discriminate between sounds;




iv)
Discriminate between shapes and patterns.

Topic 1

Making Simple Statements on Various Topics.

Teaching Aids:

Picture charts flash cards, sentence cards, real objects.

ACTIVITY 1:

ESPS


Guide the learners to use the following structures to make simple statements:




i)
This is a/an --- and this is a/an ---.




ii)
He/she/it is on/in/under/behind ---.

e.g. using real objects or pictures, learners identify objects and positions of objects in the environment.




The bucket is under the table.

ACTIVITY 2:

Word Building:
Use pictures/blackboard drawings to teach the following sounds and letters:

i) (picture of bell) ‘b’ letter b

ii) (picture of cup) ‘c’ letter c

iii) (picture of fish) ‘f’ letter f

iv) (picture of gun) ‘g’ letter g.




Let learners not write the words, they should say the sound of the 




letter and the name of the letter.

ACTIVITY 3:

Pre-Reading:

1.
Left to right and up to down eye movement using zig-zag.  Teacher draws the lines on the blackboard and children come to the board and follow the lines with a stick e.g.

2. Learners find shapes that are the same e.g.
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3.
Learners find shapes that are different e.g.






 

ACTIVITY 4:

Pre-Writing:

1.
Pattern drawing - learners copy patterns made up of slanting lines from the blackboard e.g.






//////  /////// 
\\\\\\\\
    // \\ // \\ // \\




2.
Learners draw zig-zag lines from left to right and top to down  (Ref. Diagonal lines: Poster 3

ACTIVITY 5:

Story/Rhyme:

Teacher draws a house on the blackboard.  Learners talk about the different parts of a house:




windows, doors, roof, wall, etc.  Teacher tells a story about houses.  Learners dramatise the story.

Topic 2

Understanding and Responding To Simple Questions and Instructions.

Teaching Aids:

Objects in the environment, flash cards, pictures of work done in the environment, charts of pictures in sequence.

ACTIVITY 1:

Use the structures:

ESPS




i)
What is this/it? 
It is a ---




ii)
What is his/her name?
His/her name is ---




iii)
Is this a (gun)?

Yes, it is a (gun)







No, it is not a (gun).




iv)
Touch a ---




v)
Point to a/the ---




iv)
Open the ---


To ask learners simple questions they can answer and simple instructions to carry out.

ACTIVITY 2:

Word Building:
Revise previous pictures, sounds and letters.




Use flash cards/blackboard drawings to teach the following sounds and letters:

i) (picture of pot) `p'  letter p

ii) (picture of lorry) `l'  letter l

iii) (picture of ring) `r'  letter r

iv) (picture of dog) `d'  letter d

v) (picture of house) `h' letter h

vi) (picture of table) `t' letter t.

ACTIVITY 3:

Pre-Reading:

Learners find letters that are the same.




Teacher writes a series of letters on the blackboard.  The children find the letter that is the same as the one in the box e.g.










o n r a c




Teacher writes a line of a letter on the blackboard.  One letter in the line should be different.  Learners find and draw a ring around the letter that is different e.g. c c c a c c

ACTIVITY 4:

Pre-Writing:
Pattern drawing.  Learners copy patterns made up of different straight lines: 





e.g.   V  v   /      =  X  =  X  =  X  /   X   X




Each learner draws a picture of himself/herself.  Teacher writes each child's name under his/her picture.  Children draw over the letters in his/her name.

ACTIVITY 5:

Story/Rhyme:
Teacher draws pictures in sequence or displays a chart showing pictures in sequence.  Learners identify objects and activities in pictures by answering questions from teacher. 




Teach a familiar rhyme.

Topic 3

Making Polite Requests.

Teaching Aids:

Flash cards, letter cards, pictures.

ACTIVITY 1:


ESPS


Teacher guides learners to make polite requests using the following structures:




e.g. Please lend me your pen/ pencil / book.

Please excuse me (to someone standing in the way)

May I sit down?




Please teacher, may I go to the toilet?




May I help you?




Please give me some cake/break/beans/rice, etc.

ACTIVITY 2:

Word Building:
1.
Learners draw pictures on their free arm boards of one of the items they have been taught e.g. a pot.





Learners hold up the pictures and say, 





"This is a pot





Teacher makes sure that each learner draws an object and identifies it.




2.
Teacher writes six letters on the blackboard e.g. g f c p l b.  Teacher says the sound of one of the letters and the class point to the correct letter on the blackboard.

ACTIVITY 3:

Pre-Reading:

1.
Teacher draws jumbled lines from left to right on the blackboard.  Teacher draws a fish at the end of one of the lines, on the right of the blackboard.  Learners come to the blackboard and follow the lines to discover who has a caught the fish  e.g.




2.
Learners find letters that are the same 





e.g. o / e a c o n

3       Learners find a letter that is different.

e.g.  c c c c c e c c 

ACTIVITY 4:

Pre-Writing:

1.
Pattern drawing.  Learners copy patterns from the blackboard





e.g.   =  O   =   =   O    /  n o n o n o/




2.
Learners copy a line of the following letters from the blackboard:  a; c; o; d

ACTIVITY 5:

Oral Expression/Story/Rhyme:




Use a chart showing pictures in sequence to tell a story about two children.




One always used polite requests, and the other never used polite requests.  The former was loved by everybody while the latter was always ignored by everyone.




Rhyme: KERB DRILL





Look left 





Look right





Look left again





When the road is clear





Quickly march straight across the road

UNIT 3

Objectives:
At the end of the Unit, learners should be able to:-

i) Identify parts of the human body.

ii) Identify colours.

iii) Talk about work people do.

iv) Pick out differences and similarities of sounds and shapes, and letters.

v) Discriminate between shapes, patterns and letters.

Topic 1

Identifying Parts of the Human Body.

Teaching Aids:

Learners themselves, chart/picture showing labelled parts; pictures and letter cards.

ACTIVITY 1:
Display the labelled chart/picture or draw the picture on the blackboard and label the parts.  Help learners to name the different parts of the figure e.g. the head, eye, ears, etc.  Using simple questions and instructions e.g. "What is this? (pointing to the part) or point to the head/point to your head".  Encourage learners to use first words, phrases, then sentences:




e.g. What is this? (pointing to the part).  Head/The head/It is the head.

ACTIVITY 2:

Word Building:
1.
Revise sounds and letters taught.




2.
Using sounds taught learners identify a sound in a list of sounds said by the teacher:





e.g. Teacher says, " Listen carefully.  When you hear me say the sound `F', put your hand up:  “f  f  b  c  p  f  l”




3.
Put learners in groups of 4-5 and distribute pictures and letter cards (of letters taught) to groups - say 4-5 sets (picture cards and letter cards).  Learners match letters to pictures of words which have the same beginning sounds as the letters.




4.
Use flash cards/blackboard drawings to teach the following sounds and letters:

i) (picture of man) `m'  letter m

ii) (picture of sun) `s'  letter s

iii) (picture of jug) `j'  letter j

iv) (picture of nest) `n'  letter n

v) (picture of yam) `y'  letter y

ACTIVITY 3:

Pre-reading:
1.
Learners find letters that are the same 





e.g. b / d e b c f  or different





e.g. b b b d b b / e e e c e e




2.
Teacher draws shapes/letters on the blackboard.  Learners come to the blackboard and draw a line to join the same shapes/letters together: e.g.




3.
Learners find groups of letters that are the same:







st / pl  tr  st







sn / sm  ns  su  sn

ACTIVITY 4:

Pre-Writing:

1.
Pattern drawing with circles.  Learners copy the patterns from the blackboard  (Ref. Poster 3).




2.
Patterns made up straight and curved lines  e.g.




3.
learners copy a line of each of the following letters from the blackboard:





 

g;  e;  a;  s

ACTIVITY 5:

Story Rhyme:

1.
Teach a suitable rhyme that deals with parts of the body.




2.
Children recite the following rhyme with actions counting their fingers:





One, two, three, four, five,





Once I caught a fish alive.





Six, seven, eight, nine, ten,





Then I let it go again.





Why did you let it go?





Because it bit my finger so.

Topic 2

Identifying Colours

Teaching Aids:

Flash cards of colours, names of colours, sentence cards, colour chalk, crayons, colourful objects in the environment; letter cards.

ACTIVITY 1:

Use the structures:

ESPS




What colour is it?  It is blue/red, green, yellow, black, white / brown.




Is it (blue)?  Yes, it is (blue).  / No, it is not (blue).




To help learners recognize different colours and name them.

ACTIVITY 2:

Word Building:
1.
Revise pictures, sounds and letters taught so far.




2.
Learners learn the following pictures, sounds and letters:





(picture of queen) `q'  letter q





(picture of kite) `k'  letter k





(picture of window) `w'  letter w





(picture of figure 6) `x'  letter x





(picture of zip) `z'  letter z





(picture of vest) `v'  letter v




3.
Learners listen to one sound in a group of sounds e.g. "when you hear the `l' sound, stand up:  d r l y l w x l d"





"When you hear `n' put up your hand: 





m r n l n l n t"

ACTIVITY 3:

Pre-Reading:

1.
Learners look for groups of letters that are the same:





e.g.   gr  /  gl   gp   ga   gr   gt




2.
Learners identify groups of letters that are different:





e.g.   pl  /   pu   pl   pl   pl




3.
Learners find words that are the same 





(It is not necessary for them to read the words)





e.g.  man / pot  man  mat  car





       hat / pat  cap  hat  dog




4.
learners find a word that is different:





e.g.  pot  pot  put  po  pot






 cat  cat  cat  car  cat

ACTIVITY 4:

Pre-Writing:

1.
Pattern writing.  Learners copy patterns from the blackboard:





e.g.  Combinations on Poster 3




2.
Teacher writes learners names on the blackboard.  Learners come and find their names and write over the teacher's writing e.g. Tenneh
Tenneh



3.
Learners copy a line of each of the following letters from the blackboard:





             m; h; n; r

ACTIVITY 5:

Story/Rhyme:

Display colourful pictures of activities in sequence.  Learners identify objects and their colours, activities under teacher's guidance.  Teacher writes short simple sentences on the blackboard to make up a story.  Learners read sentences and dramatise story.

Topic 3

Occupation of People

Teaching Aids:

Pictures or chart showing work people do; flash cards, word cards 




sentence cards

ACTIVITY 1:



ESPS


Teacher uses "words used in place of nouns", to guide learners talk about different jobs people do, especially jobs learners are familiar with.  For example, asking learners the jobs their parents do, but starting with you the teacher, like this:




I am Mr/Ms ........

I am a teacher.




Now ask individual learners jobs their parents do:




e.g. Janet, what work does your father do.




Response:

My father is a farmer.




Teacher:

He is a farmer.




Teacher:

Francis, what work does your mother do.




Francis:

My mother is a trader.




Teacher:

She is a trader.



Teacher guides learners to practise in pairs.

ACTIVITY 2:

Word Building:
1.
Teacher revises consonant sounds.




2.
Learners listen for one sound in a list of sounds:





e.g.  a  -  b  t  a  e  f  a  r

3.       Learners listen to words that begin with one particular letter    


sound, e.g.

Teacher says “Put your hand up when you hear a word that begins with the ‘t’ sound:  pot, rain, ten, bell, tree, vest.

ACTIVITY 3:

Pre-Reading:

1.
Learners draw lines to match the letters that are the same on the blackboard. E.g..






   v   t                            r     w






      r                         t      v






f        g                         g       f






    w




2.
Learners find words that are the same, and read the words from the blackboard:





e.g.    is /  and  hen   is   goat





       box / vest   hat   fish   box




ACTIVITY 4:

Pre-Writing:

1.
Pattern drawing - learners copy the patterns from the blackboard:  e.g. (Ref.  Combinations on Poster 3




2.
Learners practise writing a line of the following letters: i; l; v; 





w

ACTIVITY 5:

Story/Rhyme:

Teacher teaches the song.

1. I am a farmer in my country

And some of you know me well





Just look at the way I work





And you tell me who I am.




2.
I am a Teacher my country





and some of you know me well





Just look at the way I  work





And you tell me who I am




3.
I am a doctor in my country





and some of you know me well





just look at the  way  I work





and you tell me who I am.




4.
I am a Trader in my country





and some of you know me well





just look at the way I work





and you tell me who I am


Learners take turns to come to the front of the class, mime the occupation they represent and supply the appropriate name in the song:





e.g.  I am a fisherman/farmer/nurse, etc.

UNIT 4

Objectives:
At the end of the Unit, learners should be able to:-

i) Identify locations of objects;

ii) Ask and answer questions and make statements on the days of the week;

iii) Identify letters in words and read words;

iv) Copy letters correctly from the blackboard.

Topic 1

Identifying Locations of Objects.

Teaching Aids:
Flash cards of prepositions e.g. on, in, under behind, above, in front of; objects, word cards, alphabet cards; pictures/chart of familiar animals.

ACTIVITY 1:

Teacher revises previous lessons on identification of objects with the structures:




What is this?  It is a/an ---




Teacher uses flash cards of words identifying locations (prepositions).  Learners first sound the letters of each word, then pronounce it.




Teacher continues the lesson by displaying chart of pictures with appropriate prepositions, or uses the learning environment e.g. Teachers asks a learner (Kadie) to stand behind the door and asks "Where is Kadie?"  If learners cannot give the correct answer:




Teacher gives the answer:




e.g. Kadie is behind the door/She is behind the door.




"Where is the duster?"  "It is on the table".




“Where is the goat?”   "The goat is under the tree".




Individual learners ask questions using the structure:




"Where is ......?"  Which the class answers.




Later, learners practise the structure and prepositions in pairs by using question and answer drill.

ACTIVITY 2:

Word Building:
Teacher revises the following consonant sounds:




/b/c/d/f/g/h/j/k/l/m/n/p/q/r/s/t/v/w/ by 




i)
drawing a selection of Word Building pictures on the blackboard.  The class identifies the pictures and says the beginning sounds of the pictures.




ii)
writing the letters on the blackboard, points to a letter and the class say the sound of the letter, then the name of the letter.




Teacher introduces the following pictures, sounds and letters:

i) (picture of ant) 
`a'
letter a

ii) (picture of egg) 
`e' 
letter e

iii) (picture of insect) 
`i' 
letter i

iv) (picture of orange)
`o' 
letter o





v.
(picture of umbrella)
`u'
letter u

ACTIVITY 3:

Reading:

i)
Learners come to the blackboard and find words which are the same.  Learners read the words (words must be taken from the list of words taught so far or words learners are familiar with)





e.g. dog  / cat   blue   dog   green   bird






rat / car   bat    cat    green   bell

                                    ii)
Teacher draws a star on the blackboard, numbers each point and writes a word/phrase next to each point.  The teacher says a number and the learners read the word/phrase next to that number: e.g








 a cup

 






        5

          




        a car
   
         a rat

   
 



         4         


1







    3

     2








a cow

a boat

                                        iii)
Teacher writes the following capital letters and small letters on the blackboard:  e.g.







F
H
J

b
m






      B


       h
     y         f






   M
      Y



j





Learners match capital and small letters.

ACTIVITY 4:

Writing:


i)
Pattern drawing - learners copy patterns from the





             Blackboard:  e.g.






nnnnn / ununun / lniuin /niuin






Ref:  Circles and curves on Poster 3

ii)
Learners copy a line of the following letters from the         blackboard: e.g.  








x; z; k;

ACTIVITY 5:

Oral Expression/Story/Rhyme:


Teacher displays a chart/pictures of different animals learners are familiar with e.g. dog, cat, goat, cow, sheep, bat.


Teacher encourages learners to talk about the animals e.g. the colour, number of legs, what they like to eat, the sounds they make.




Let learners draw an animal they like and pretend to be that animal.

Topic 2

The Days Of The Week

Teaching Aids:

Flash cards, charts of days of the Week, alphabet cards, word cards, flash cards with names and pictures of familiar foods, pictures, crayons, starch, scissors, markers, vanguards, brown/cement paper, chart showing members of a family.

ACTIVITY 1:

Use the structures:

ESPS




The days of the week are .......




Today is ........




Yesterday was ........




Tomorrow will be ........




To teach the days of the week in sequence.

ACTIVITY 2:

Word Building:
i)
Teacher revises pictures, sounds and letters: a e i o u




ii)
Learners identify the short vowel sounds in a list of sounds:





e.g. "put up your hand when you hear `a': 






t    b   a   o   i   a    a    e"




iii)
Teacher writes one letter on each learner's free arm board.  Teacher calls a letter or sound of a letter and the learner with that letter on his/her arm board, runs to the front of the class.

ACTIVITY 3:

Reading:

i)
Learners match the following capital letters and small letters:





e.g.  Tt   Qq   Nn   Gg   Cc  Dd   Ll   Pp  Rr






C

         r          c        d







Q





T       N       L

     g        l         n





     G          D


p        t






P         R

     q




ii)
Teacher displays flash cards with names and pictures of familiar foods on a desk.  Teacher then makes a list of familiar foods on the blackboard.  Learners read the list from the blackboard.  Teacher points to the name of a food on the blackboard and learners read the name.  Teacher asks a learner to find the picture with the name of the food among the flash cards on the desks.




iii)
Learners begin work on building their Picture Word Dictionary.





Put learners in groups of five.  Give each group a sheet of brown/cement paper, a pair of scissors and some starch.  





Put cut-out pictures or drawings of objects/plants/animals on one table, and word cards showing names of objects on another table.  





Let learners collect words and choose pictures to match the words, then paste word and picture side by side on the brown/cement paper.  





Teacher assists learners to match the words and pictures correctly.





Teacher hangs up the dictionaries on the wall for the whole class to learn the words produced by the groups.

ACTIVITY 4:

Writing:

i)
Learners copy patterns from the blackboard:





e.g.  Ref:  Combinations on Poster 3




ii)
Learners copy a line of each of the following letters from the blackboard:  j;   y;   p;   f;   b




iii)
Free drawing on free arm boards/paper.  Learners write their names under their pictures.

ACTIVITY 5:

Oral Expression/Story/Rhyme:




The Family.  Teacher draws a family on the blackboard or displays a chart showing members of the family.  




Learners talk about the picture and identify people in the picture:  grandfather; grandmother; mama; papa; the children; the baby'




Let class give names to the members of the family. 




Learners come to the blackboard and point to the different members of the family.




Rhyme:
"Monday's child is full of face"






"Solomon Grundy"

UNIT 5

Objectives:
At the end of the Unit, learners should be able to:-

i) Read and interpret simple instructions, statements, notices, signs and pictures;

ii) Tell simple stories;

iii) Write simple words phrases and sentences.

Topic 1

Likes And Dislikes

Teaching Aids:

Flash cards, word cards, sentence cards

ACTIVITY 1:

Teacher gives simple instructions to learners 

ESPS


e.g.   
Open your books.





Jane, close the door.





Put on the light.




Teacher guides learners to make simple statements about their likes and dislikes using the following structures:  I like ...../I do not like ....../ What do you like?  I like ...../I do not like ....




Learners give simple instructions to one another to carry out.

ACTIVITY 2:

Word Building:
i)
Teacher revises the sounds of the letters of the alphabet.





a)
e.g. Teacher writes the alphabet on the blackboard.  Individual learners come to the blackboard and draw a picture to match any one letter.

b) Teacher says a word and learners identify the final sound in the word.

e.g. Teacher says "stand” and the class say,  `d'.

i) Teacher introduces pictures, sounds and letters of the              following consonant digraphs:





a)
(picture of shoe)
“sh”
digraph  sh





b)
(picture of chair)
“ch”
digraph  ch





c)
(picture of thumb)
“th”
digraph  th

ACTIVITY 3:

Reading:

1.
Learners match capital and small letters.




2.
Teacher writes a simple story on the blackboard.  Learners come to the blackboard and follow the story with a stick:





e.g.




(a)  
This is a man.

(b) 
Mary, stand up!





This is a boy.


Walk to the window!





This is a girl.


Open the window!





Class reads the story.




3.
Learners continue work on their Picture Word Dictionary.




4.
Let each learner draw five little pictures of familiar things around.  Let them cut out the pictures and paste them in their scrapbooks. Teacher guides learners to write the name beside each picture.

ACTIVITY 4:

writing:

1.
Teacher helps learners to write their own names.




2.
Learners copy the following words and phrases from the blackboard:





car;
a red car

ACTIVITY 5:

Oral Expression/Story/Rhyme:




Learners talk about what they like/dislike.




Teacher writes a few of learners likes and dislikes in simple sentences on the blackboard.




Learners read the sentences.




Rhyme:  Teach any action rhyme.

Topic 2

Reading and Interpreting Simple Notices, Signs and Pictures.

Teaching Aids:

Flash cards/word cards of simple notices and signs, pictures showing different scenes

ACTIVITY 1:

Write short notices and signs on the blackboard:  e.g.

ESPS


i)
There will be a PTA meeting today at 4 O’clock in the comp 





barri.




ii)
All displaced persons will be registered for food distribution  


                                     tomorrow at 9 O'Clock.




iii)
Common road signs e.g. Zebra Crossing,







             Stop

                   





or display charts or flash cards of notices and signs.  Learners read the notices and interpret each sign.





Teacher ensures that learners can interpret common road signs.





Teacher displays pictures showing different scenes.





Let learners explain/interpret each picture.

ACTIVITY 2:

Word Building:

Teacher revises the consonant digraphs taught and the sounds of the letters of the alphabet  e.g. Teacher writes the alphabet on the blackboard.  Different children come to the blackboard and draw pictures to match the letters.

ACTIVITY 3:

Reading:

1.
Teacher writes short simple sentences on the pictures in Activity 1 on the blackboard.  Learners read the sentences on the board.




2.
Teacher draws pictures of 1-3 objects and learners match the number word to the objects: e.g.

3.
Teacher writes reading stories on the blackboard.  Learners read the stories.  Teacher calls words from the stories and learners come to the blackboard and draw a ring around the words called:  e.g.


That is a flag





The flag is red





The flag is white





The flag is blue





It is a red, white and blue flag.




4.
Let learners draw the flag and use crayons to colour their flags.

ACTIVITY 4:

Writing:

1.
Let learners practise writing their own names.




2.
Let learners copy a row each of the following from the blackboard.





kite





...................................





A kite





...................................





It is a blue kite.

ACTIVITY 5:

Story/Rhyme:

Revise the Card Drill:

Story:

Display pictures in sequence to tell a story.



Learners talk about the pictures and tell the story from the pictures.  



Learners dramatise the story

NON BEGINNERS – LITERACY

UNIT 1

OBJECTIVES:
At the end of the  Unit learners should be able to

i) Identify objects

ii) Identify themselves

iii) Identify letters and words

iv) Read simple words, phrases and sentences

v) Write simple words and sentences



Identification of Objects

TEACHING AIDS
Pictures/charts of objects, real objects, word cards, alphabet cards.

ACTIVITY 1

E.S.P.S.

Use the structures




What is this?…………………..It is a/an……………………….




What letter is this?………………  It is letter…………………..




Where is the letter b?………….It is between a and c




It this a………..?  Yes, it is a……………/No, it is not a…………….

ACTIVITY 2

WORD BUILDING
Revise sounds of the alphabet and the following consonant digraphs:




“sh” – shoe;   “th “ – thumb; “ch” – chair

i) Let learners identify the beginning sound of a word e.g. b in bed/c in cat/p in pot.

ii) Learners identify the final sound of a word e.g. sh in fish/t in put/ ch in bench.

iii) Teacher says a list of words in which one word is different. Learners say the word that is different.

Teacher:
put put put put pat put put



bad bad bed bad bad bad bad



man man man men man man man

ACITIVITY 3

READING
i) Teacher draws pictures on the blackboard and the names of the pictures.  Learners match words and pictures  on the blackboard and read the words e.g.









  a boy





Draw a boy


  a car










  a fish

ii) Learners read a series of sentences on the blackboard and answer questions about the sentences.




I am Kaday and this is my bag.  It is a blue bag.




This is Ibrahim and that is his book.  It is a red book.

ACTIVITY 4

WRITING
Teacher  revises how to form the following letters with suitable writing patterns

i) c  o  a  d  g  e  q  s    e.g. of writing patterns (see Combinations: Poster 3)

ii) m  h  n  f  i  l  k: e.g. of writing (see Combination: Poster 3) 

ACTIVITY 5

ORAL EXPRESSION
Learners talk about the rebel attack on their communities:

What time the rebels entered; what they did;  how the people escaped?;  etc.

TOPIC 2
IDENTIFICATION OF SELF

TACHING AIDS:
Flash cards, labeled chart of a boy and a girl; alphabet charts, brown paper, crayons, word cards

ACTIVITY 1

E.S.P.S.
Use the structures:


What is your name:   My  name is………………………..


Is your name………………..? Yes, my name is……………………


No, my name is  not…………………….


Where do  you come from?  I come from ………

to guide learners identify themselves.

ACITVITY 2

WORD BUILDING
i)
Revise the five short vowel sounds at the beginning  of word using pictures and words:

                   a………ant (drawing);   e- egg (drawing) etc.

ii)
Do exercises to make sure that learners can recognise consonants at the beginning and end of words.

iii) Teacher says a word and learners say the vowel sound e.g. teacher says ‘hot’ learners say ‘O’

ACITIVITY 3

READING                 i)
Draw  a large figure/display chart with numbered labels pointing to different parts of the body.  Show flashcards naming the different parts; learners come up and  match them to their correct labels.

ii)
Hold up flashcards naming different parts of the body.  Learners point to correct parts on their own bodies.

iii)
Use the blackboard stories with 3 or 4 sentences using simple vocabulary on structures taught.  Learners read the stories, do word matching and word pointing activities and then ask simple questions to check learners comprehension.


E.g.:  My name is Fanta Turay

         I am seven years old

         I come from Songo

         I have two sisters and one brother

ACTIVITY 4

WRITING       
i)
Teacher revises how to form the following letters           

with suitable writing Patterns


(a)
V W X Z Y



/\/\/\/\/\/\/\/\/\/\/\  / xxxxxxxxxxxxxxxxxxxx


(b)
j  p  b  u  t  r



uuuuuuuuuuuu  / lo lo lo lo lo lo

ii)
Learners who can form letters correctly copy a sentence/ sentences from the blackboard, while others continue to practice patterns for  writing 
letters.

ACTIVITY 5

ORAL EXPRESSION
i)
Give all learners chance to talk about themselves.  

They can do this in groups of 6 – 7.  Write some groups’ sentences on the blackboard.

ii)
Learners draw a picture  of themselves and write their  name under it.  Teacher puts up the best pictures for the others to see.

UNIT 2




OBJECTIVES

At the end of the unit learners should be able to

i) understand and carry out instructions and commands in English.

ii) read words, phrases and sentences comprising consonants blends and short vowels/sounds.

iii) write words, phrases and sentences using capital letters.

Topic 1

Instructions And Commands

TEACHING AIDS
Flashcards: Alphabet, words, sentences

ACTIVITY 1

E.S.P.S.

Use the structures like:




Read our book Matu




Look at me, please.




Point to him, please.




Don’t play in the rain.




Always cover your mouth when you sneeze.




Comb your hair every morning.

To teach learners instructions and commands. Ensure that learners  practise structures in pairs and carryout the activities.

ACTIVITY 2

WORD BUILDING
Consonant blends at the beginning of words;




E.g.
st-(stick) [drawing of stick]; 
sp-(spoon) [drawing]





sc-(school) [drawing]     
sl-(sleep) [drawing]





br- (broom) [drawing]   
bl-(blue) [drawing]





tr-(tree) [drawing]  

dr-(dress) [drawing]





fr;  fl;  pr;  pl;  cl;  cr

Write a group of the above sounds on the blackboard. Call a word beginning with each of the sounds at a time.  Let learners come up and point to the correct beginning sound.

Rhyming words e.g. man – pan; hen- pen, hat-pat.  Give learners examples of rhyming words on the blackboard, which they should identify.  Write pairs of rhyming words on the blackboard in mixed up order.  Let learners come to the board and find the rhyming pairs and say the words.

E.g.
tin
cut


hut
pin


cat
box


hen
mat


fox
hen

Learners begin  work on their Picture Word Dictionary project.  

That is, learners are expected to match pictures with words especially during the reading activities.  Help learners draw pictures to go  with the words they want in their dictionary.  Let them paste the words and illustrations in their scrapbook.  Learners could also work  in groups to make picture word dictionaries, which should be displayed in the teaching/learning environment.

ACTIVITY 3

READING
Using blackboard drawings or charts of pictures in sequences; learners talk about the pictures and make sentences based on pictures.   Teacher writes sentences on blackboard.  Learners  read the sentences and answer oral questions on them.

ACTIVITY 4

WRITING
i)
Revise capital letters

ii) Learners practise writing patterns and letters and those who are able to form the letters correctly can copy words/phrases/sentences from the blackboard.

ACTIVITY 5

ORAL EXPRESSION

i)
Teach an Action Rhyme

ii) Use pictures in sequence to tell a story and let learners dramatise story.

UNIT 3

OBJECTIVES

At the end of the Unit learners should be able to:-

i) Tell the time correctly using o’clock, quarter, half past and quarter to;

ii) Talk about habitual actions using the simple  present tense;

iii) Read and understand up to eight sentences on a given topic;

iv) Write words, phrases and sentences legibly.

Topic 1

Telling The Time

TEACHING AID
Face of a clock, flash cards, sentence cards, and word cards.

ACTIVITY 1

E.S.P.S.
Teacher uses the face of a clock to  teach telling the time using the structures:




What is the time?
It is eight o’clock.







It is quarter past eight.







It is half past eight.







It is quarter to nine.

ACTIVITY 2

BUILDING PICTURE

WORD DICTIONARY


Learners continue work on building their Picture Word Dictionary. Teacher makes sure that learners learn the words.

ACTIVITY 3
Increase the reading passage depending on the reading ability of

READING
learners. Passages, if possible, should be based on pictures and topics should be culturally appropriate on various issues.


Always make sure that learners do silent reading and  reading aloud and check comprehension of what is read.


Teach a story.

ACTIVITY 4

WRITING
Simple compositions. Start with controlled compositions, that is where the language and content are provided.  For example, ask questions which the answers will form a composition.


E.g. 
What time do you  wake up every morning?



What do you do when you wake up?



What do you do after sweeping the veranda?



What do you do after taking your bath?



What do you do after breakfast?



What  time do you come to school?



What time does school start?


Let  learners take turns to talk about what time they wake up and what they do before school in English.  Build up a composition on the blackboard and write the answers. Let learners copy sentences on the blackboard.


Handwriting – Introduce joined script writing using lined paper.  Practise he following patterns


uuuu/ mmmmm/ wwwww/ \/\/\/\/\/

ACTIVITY 5

LITERATURE
Oral games 

e.g. “Mr. Lion, what is the time?”

This game should be played outside where one learner is the lion and the rest the sheep.

Topic 2
Habitual Actions Using The Simple Present Tense

TEACHING AID
Flash cards: words, phrases and sentences, pictures, charts.

ACTIVITY 1

E.S.P.S.
Use the structures


Everyday/week/morning/evening/afternoon/night I/you/he/she/it/we/you/they……………..


to guide learners  talk about actions or things they do often or things that happen regularly.


E.g. 
Every  Sunday I go to church



Every Friday I go to the mosque



The sun shines everyday



I brush my teeth every morning

ACTIVITY 2

READING
Make up reading passages on habitual actions: using activities in the community that learners or their parents do,  e.g. rice farming, vegetable gardening, festivals.

E.g.
Every year my father does rice farming.  He fells the trees at the farm site.  He burns the farm.  After some weeks he ploughs the farm.  To make the rice grow well, we weed the farm.  When the rice starts flowering, we the small children help to scare birds away.  When the rice is ripe we harvest and store it.  My parents sell some rice to buy clothes for us, but we eat most of it ourselves.


Let learners learn the new words, they read silently then aloud check learners’ comprehension.

ACTIVITY 4

WRITING
Composition: Use a variety of topics e.g. Jobs in the home.

0 Ask learners series of questions about work they do everyday at home (using the simple present tense).  The questions should require answers in both the first and second persons:

e.g.
What do you do……….? I am …………………..

What does your brother do…..? He is….………..

1 Build up the composition on the blackboard involving two characters

E.g.
Everyday, Joe and Bintu work in their home.  They sweep the floor.  Then they go to the well and fetch water. They  chop wood and make fire.  After that they go to the river and wash their clothes. Sometimes they walk to the market and buy rice.  They help their mother cook the meal.

2 Learners read the story silently followed by reading aloud  by selected learners.  Teacher asks oral  questions to check understanding.

3 Erase ‘Joe and Bintu’, ‘they’ and ‘their’.  Tell learners to retell story about ONE of the learners only (either Joe or Bintu).  Explain changes in pronoun and verb forms. 

They = he/she; their = his/her, verbs add ‘s’

Ask learners to copy the composition in their exercise books.  Those who are good can do a more difficult exercise.

e.g.  Erase verbs and pronouns.  Write the verbs and pronouns in a jumbled order to one side of the  framework.  Ask these learners to copy the composition and complete the blanks.

Give dictation and spelling exercises.





Handwriting:  Practise patterns and simple words.





e.g.
auauauau:  cup, haul, tub, mud






eueueu / mumum:  day, key, fly, my, sky






ananan:  man, name, banana
ACTIVITY 5

LITERATURE

Rhyme/Poem/Story/ Short play

UNIT 4

OBJECTIVES

At the end of the unit  learners should be able to:-

i) describe their camp using prepositions of position and colour appropriately;

ii) read and understand short passages;

iii) write simple guided compositions on various topics legibly.

Topic


Our Camp

TEACHING AID
Flashcards of prepositions; word and sentence cards, charts.

ACTIVITY 1

E.S.P.S.

Use structures like:-




Where is the camp? It is behind the school




Where is the toilet?  It is between the store and the mosque




What   colour is the water tank? It is yellow




To talk about the camp.

ACTIVITY 2

READING

Any appropriate text with some of the structures in activity 1

ACTIVITY 3

WRITING

Composition: e.g.  Our Camp

1. Teacher takes learners out to have a tour of their camp, asking them questions to identify positions of objects and places using  colours where appropriate.

2. Back in the classroom teacher draws a simple plan of the camp on the blackboard naming objects and places. Teacher asks learners questions using “where” and giving cues.

E.g. 
Where is the water tank? (in front of)

Where is your tent, Brima? (between)


Where is the store?  (behind)


Where is the Mosque?  (next to)

Also ask  questions on colours e.g. what colour is the water tank? It is blue.

3. Build up sentences on the blackboard to form a paragraph.  Underline prepositions and colours.  Let learners read the sentences aloud.  Next, erase the underlined words and write them in jumbled order next to the paragraph.  Individual learners complete sentences orally.  Replace the missing words in blanks on  blackboard. Let learners copy whole paragraph from the blackboard. Good learners can fill  in the blanks for themselves.

4. Dictation and spillage exercises

Handwriting – practise patterns and words.

Joining  letters to the ‘C’family ( c a o d g q)

 nnnnnnn / iaaaa /iaiaia /hahahah

not  dot  had  hat  bid  big  made
ACTIVITY 5

LITERATURE

Poetry, story ,  Drama

UNIT 5

OBJECTIVES

At the end of the unit learners should be able to:-

i) Know the months of the year and the number of days in each month.

ii) Read and write dates correctly.

iii) Take part in simple dialogues on various topics.

iv) Write simple paragraphs on various topics.

Topic


Months Of The Year

TEACHING AID
Charts/flashcards on the days of the week and the months of the year, word and sentence cards.

ACTIVITY 1

E.S.P.S.
Use expressions of time and sequence

e.g.
What day is today?  Today is…………



Today is what day ?  Today is……………..



Yesterday was what day?  Yesterday was………………….



Tomorrow is what day?  Tomorrow is …………………..


How many months are in a year?   There are twelve months in a year.

What month do we celebrate Christmas?  We celebrate Christmas in December etc.



What date is today?  Today is 11-10-99

Teach the simple present, simple past and simple future tenses.


Revise the days of the week and introduce the  months of the year.

ACTIVITY 2

READING
i)  Write the months of the year and number them 1-12 or display charts showing the months of the year.


Point to each number  and pronounce the word  against it while learners listen.  Repeat but this time learners repeat after you.  Do this several times.  Then you and learners read the months together several times before learners read them on their own.  Tell learners that each  month is represented by the number it is written against i.e. 
January  -  1st month



June        -  6th  month

ii) Write dates on the blackboard for learners to read 

E.g.
10th December 1994

/  10-12-94

2nd February 1962

/  2-2-62

3rd January 1974

/  3-1-74

1st September, 1954

/  1-9-54

iii) Make up short dialogues for learners to read using days of the week,  months of the year and dates;

Bintu:
When did the rebels attack your village, Mohamed?

Mohamed:
The rebels attacked my village on Sunday, the day before Christmas Day.

Bintu:

What date was it?

Mohamed:
I do not know.

Kadie:
The day before Christmas is the 24th of December.

Mohamed:
How do you know that  it is the 24th  December, Kadie

Kadie:
Christmas is always on the 25th December.  The date before the 25th is the 24th.

Mohamed:
That is correct. Thank you Kadie.

ACTIVITY 3

WRITING
i)  Composition: A day at the camp.

Let learners take turns to tell you what they do on any day at the camp.  Guide them to talk on what they do from when they get up in the morning until they go to bed at night.  Ask an individual learner to give an account of a day at the camp.  Write the sentences on the blackboard to build up an outline paragraph.  Learners read the sentences and copy them in their exercise books.  Good learners can copy the paragraph but replacing  the activities with what they do.  Make sure that they write the date for all activities.

ii)
Dictation and spelling exercise.

iii)
Handwriting: practise patterns and words

eeaeaea      nananana    eeeeeeeeeeeeee 

eieieieieiei  lelelelele  cecececece  nenenenene 

led  lead  bed  peg  egg  no  ant

animal  daddy  ice  ten  hen  see

ACTIVITY 4

LITERATURE
Poem/Rhyme/Story/ Drama

Poems:
Thirty days has September





Solomon Grundy (see attached)

Solomon Grundy




Born on Monday




Named on Tuesday




Married on Wednesday




Sick on Thursday




Worse on Friday




Died on Saturday




Buried on Sunday




And that was  the end of Solomon Grundy




Thirty days has September,




April, June and November




All the rest have thirty-one days




Except February alone




 Which has but twenty-eight days clear




And twenty-nine days in each fourth year (each leap year)




Sneeze on Monday, sneeze for danger

Sneeze on Tuesday kiss a stranger




Sneeze on  Wednesday , sneeze for a letter




Sneeze on Thursday, something better




Sneeze on Friday, sneeze for sorrow




Sneeze on Saturday, joy tomorrow




Sneeze on Sunday, go to bed.




Monday’s child is full of face




Tuesday’s child is full of grace




Wednesday’s child is full of woe




Thursday’s child has far to go




Friday’s child is loving and giving




Saturday’s child works hard for his living




But the child that is born on the Sabbath day




Is bonny, happy, and good and gay.


Wash Your Hands



Wash your hands before you eat




Do it everyday




Then the germs that live with dirt




All will fly away


Just Try and See



Just try and see




How nice it feels




To wash your hand




Before your meals




Rain, Rain, Rain



Rain, rain, rain




Will you never stop




I am getting tired




Of your drop, drop, drop

UNIT 6

OBJECTIVES

At the end of the Unit learners should be able to:-

· use adjectives correctly e.g.. Possessive, different degrees of adjectives;

· read and understand longer passages on various topics;

· write short  simple letters,

Topic


Writing Short  Personal Letters.

TEACHING AID
Flashcards, word and sentence cards, sample letters

ACTIVITY 1

E.S.P.S.

i)
Revise adjectives. 

E.g.
Give me the blue pen on the table





The long rope is under the bed.

ii) Introduce possessive adjectives using objects in the teaching/learning environment.

E.g. This is my/your/his/her/our/your/their bag.

iii) Explain the formation in comparison of adjectives.

Positive

Comparative

Superlative



Regular
tall


taller


tallest





small


smaller


smallest



Irregular
good


better


best





bad


worse


worst





far


farther


farthest





much


more


most




Jenneh is taller than Miata



Fati is taller than Jenneh




Fati is the tallest of the children.

ACTIVITY 2

READING

The Kallon Family

1. Mr and Mrs Kallon have four children, Ada, Alie, Abu and Ade.   Ada is nine years old.  She goes to school.  She is in class 3.  She is  not the same age as Ali or Abu.  She is older than Ali and Abu.  She is older than Ade.  She is  the oldest child.

2. Ali is six years old.  He is six.  He goes to school.  He is in class one.  He is the same age as Abu.  They are both six.  Ali is not the same age as Ada.  He is younger than Ada.  Ada  is older than he is.  Ada is the oldest of the four children.

3. Abu is also six years old.  He is six.  He is tShe same age as Ali.  They are both six.  They both go to school.  Abu is in the same class as Ali.  Abu is not the same age as Ade.  He is older  than Ade is.  Ade is younger than he is.  Ade is  the youngest.

4. Ade is four years old.  He is four.  He does not go to school.  He is not the same age as Ali or Abu.  He is younger than Ali or Abu.   He is not the same age as Ada.  He is younger than Ada.  He is the youngest of the children.  How old are you?

Let learners read the story.   Ask them questions to check understanding.  Depending on the level of learners you can use the whole story or paragraphs at a time.

ACTIVITY 3

WRITING                   i)
Select  the difficult words in the story in Activity 2 for dictation and spelling exercises.

ii) Write a short personal letter on the blackboard or display chart illustrating a letter.  Explain the layout of the letter.  Let learners read the letter.   Erase the writers address, salutation and signature.  Let learners copy the letter  in their books, but writing their own address, salutation and signature.

iii) Give learners a letter with blanks, which they must copy in their exercise books filling in the blanks.

iv) Learners write simple personal letters to their friends with teacher’s guidance.

v) Handwriting: practise patterns  and words

s s s s s  sssssss  sasasasa

has   his   tins   cats    tells




Note: there is NO join after nine  letters b/g/j/p/q/s/x/y/z




e.g.  big   biggest   queen    pass

ACTIVITY 4

LITERATURE
Story – Tell any trickster story (especially about Bra Spider)




Let learners dramatise the story.

UNIT 7

OBJECTIVES

At the end of the unit learners should be able to:

i) Give simple directions

ii) Read and understand passages of various lengths on different topics

iii) Write simple composition on various topics

Topic


Giving Simple Directions

TEACHING AID

Flashcards: words sentences, Map of a town and a letter

ACTIVITY 1

E.S.P.S.


Use the following structures to talk about professions (jobs) 

i)
Adjective clauses beginning with ‘who’

e.g.. “A man who looks after a sick person is a doctor”.  Let learners use the structure to identity the different jobs people do  in their camp and outside the camp.

    ii)
Adjective clauses with that or which 

e.g.. The bread which Baba wants has sugar.

Teach present continuous, past continuous tenses.

ACTIVITY 2

READING

Any appropriate text.

Dictation and spelling exercise – using difficult and new words in text

ACTIVITY 3

WRITING
i)
Display the charts i.e. map  and letter on the blackboard.   

Tell children story and let them read the letter on the blackboard.  Ask individual learners to read letter aloud and ask them questions to check understanding.

Get learners to  follow the directions on the map orally.  Individuals trace the directions on the map.  Teacher demonstrates the structures several times 

e.g.
How do I get from ………….to …………….?  

Walk out of the bus station and turn left.  Next turning, take the street opposite.  etc….  

Teacher asks individuals to give directions orally.  Do this several times. Vary  the destinations, let learners pair off and  give each other directions using the map on blackboard.

ii)
Erase keywords/phrases in the letter (underlined).  Select individuals to complete the letter orally.   Gradually replace the words on blackboard, then learners copy letter in their books.

STORY
Last week, you had a letter form your Uncle James.  He went to live in a town a long way from you after you all ran away during the rebel attack.  He has written to ask you to come and stay with him during the Christmas holidays.  He tells you how to find his house.

Map








Dear ……………….

It is easy to find my house. Walk out of the bus Station and turn left into Station Road.  Walk along Station Road and take the third street on the right .  This is East street.  Walk along East Street until you come to the Police Station.  The next turning on the left is North Street.  Walk down North Street and you will see a church on your left.  My house is opposite the church.

                                            Yours James

ACTIVITY 4

LITERATURE
Let teacher teach learners how to address an envelop

Story/Rhyme/Poem/ Drama
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TRAUMA HEALING

UNIT: 1

  LOSS AND GRIEF
Objectives:

· To understand how a child or adult might feel about death or Separation of loved ones.

· To be able to support children in going through their grieving process.

INTRODUCTION

Liberian children are growing up amidst civil unrest and armed conflict as well as disease and deprivation.

It is an everyday life for these children.  But even children from less violent surroundings sometimes experience the death of a loved one, loss of properties and relatives.

As one grieves over these losses, he/she goes through some stages.

STAGES OF GRIEF:

1. Shock and denial – The child feels nothing and is shocked to learn what has happened.

He /she does not want to believe that the death has happened, because it is too painful.  The child may even deny that the death occurred, as a way of coping.

2. Anger – The child gets angry easily and becomes aggressive with other children.  He/she may also feel angry towards the dead person.

3. Sadness -    Once the child accepts the death, he/she will feel deeply sad and unhappy for sometime.

Children will cry out for the dead person and miss him/her.

4. Hopelessness –  Future looks bleak.  What is the point of anything.

LOSS AND GRIEF

1. Teacher/Facilitator writes the word “Loss” on the blackboard and ask participants:

(a) What comes to your mind when you hear the word loss ?

(b) Teacher/Facilitator asks participants to define loss.

(c) Participants are asked to make a list of some losses they have experienced since war erupted in June 2003 in Liberia.

2. Participants are asked the following:

What is grief ?  How do you grieve in your culture ?

Grief is a deep or intense sorrow/mourning for a dead person.

Grief is a normal response to the death of someone important in our lives.  When responding to grieving children we need to:

i) Ask ourselves what will bring comfort and at the same time allow 

them to understand what has happened.

ii) Be prepared to explain death to children while taking into account cultural and religious differences.

iii)
Be honest in order to respect the integrity of the child.

WORKING THROUGH THE GRIEF PROCESS

1. Encourage the person to talk about her loss.  Allow her to cry and express her sadness, pain anger and remorse.

2. Encourage family members to talk to each other about the loss.

3. The grieving person needs someone to listen.  Don’t interrupt, simply listen empathetically.

4. Let tears bring release and renewal.  Tears are a normal part of grieving.  They are not a sign of weakness but of strength.  Our tears testify to our love and care.  Tears that spring from our love can help us find healing and renewal.

5. Recognise the number of responses to grief and reassure yourself and others

Grief feelings are temporary, but necessary for getting the work of grief done.

6. Express your love for the grieving person.  Be available and accepting.  Give space when the person needs it.

ACTIVITIES

1. Participants are asked to close their eyes and think about how they felt when someone close to them died.  Now, have participants draw the outline of a body, if you have colours allow them to colours in parts of their body that felt a particular feeling.  E.g. Sad-blue, afraid-black,  happy-brown, angry-red, nervous yellow.   Form groups of two and take turns telling the other person exactly what parts of your body felt a particular feeling, stay focused on feelings.

2. Ask Trainees to write a letter to a dead person who was very close to them. In the letter, trainees should tell the dead everything they would have loved to tell him/her before he died.

These activities are meant to bring out grief feelings that might be making them

sad. In talking about what has happened, the teachers or trainees themselves will 

learn  to adjust better to their loss. In the Sierra Leone culture, people do not like 

to talk about  the dead to the grieving person or child particularly. It is considered 

mean and unfeeling to do so. Therefore discussions about the dead are usually carried out in whispers when the grieving person is not around. People may think that reminding the grieving person of the loss is a constant  torment.

            Mariama is nine years old. Her father was killed  by armed men during a rebel incursion. Mariama’s mother does not talk about the dead when she is around for fear of making her unhappy.  Mariama also does not talk about her father and  asks no questions. Her attitude is exasperating as she fights and uses abusive language in class.

3. Ask children to draw a dead parent or person who was close to them. Also ask them to colour the picture.  Some cultural songs in Sierra Leone are sung to remind people of their loss. Children should be encouraged to sing these songs in class. 

4. Pre- school children (3-5 yrs.) do not understand death.  They think death is reversible.  That is they think the dead person will come back some day.  Teacher may ask children to bring a leaf to class.  These leaves will be places somewhere in the class, children will observe the leaves everyday to see how they shrink and rot.  Teacher will explain to them that people who die also shrink and never come back to life.

5. Young children (6-12yrs.) need to know the details about death.  Children this age understand the concept of death.  They need to know how people die, and all about funerals and receive condolences.  The rituals are important to help children adjust to the loss.  If a child’s sadness does not lighten after a few months, refer him/her to a specialist i.e. Psychiatrist, counsellor, etc.                                                                                          

 UNIT 2

  STRESS AND STRESS MANAGEMENT.

6. OBJECTIVE:

i) To increase your  understanding about the nature of stress.

ii) To expose you to the characteristic reaction of stress.

iii) To provide you with skills useful in managing stress.

7. BACKGROUND

When everything around us seems chaotic, when every change seems radical, when the body is been pressured, stress is what results, War is full of stress.

WHAT IS  STRESS ?

Trainees are asked to brainstorm the meaning of “Stress” in the various local

languages.  After that they are asked to define stress in English:

Responses from trainees will include:

i) Tension

ii) Pain

iii) Pressure

iv) Discomfort

v) Force

vi) Strain

STRESS – is what one experiences when a person feels unable to cope with the demands of the environment, when an individual faces a situation that threatens to harm him physically or psychologically, when a person begins to feel tense and uncomfortable.

It is common to assume that stress is always bad, or that a complete lack of it is ideal.

“To be totally without stress is to be dead” (Glass and singer, 1972)”.

It is because of stress people learn how to adjust or adapt to the environment.  Some

events are  naturally stressful such as wars, work pressure, marital problems, loss of

family  members, loss  of all properties, financial troubles, etc.  All of these produce

stress.

SIGNS OF STRESS

1. Anger

2. Fears

3. Self-doubts

4. Negative Self-talk

5. Repeated “danger” thoughts

6. Pre-occupations

7. Worry about body reaction and health 

8. Escape

9. Avoidance

10. Indecision

11. Aggression

12. Poor  judgement

13. Tense muscles (etc.)

Teacher/Facilitator ask participants which of the following life events produce stress?

1. Being forced out of your home by armed men.

2. Being told by your boss that because of your good performance on the job, your salary will be raised 100%.

3. Being told by your boss that a piece of assignment be completed under a very short notice.

4. Finding it difficult to get daily meals for family members.

5. Death of spouse.

6. Being  told that you have won a prize of twenty-five thousand US dollars.

7. Taking a vacation

8. Trouble with boss

9. Divorce

10. Pregnancy

11. Retirement

Pleasant situations as well as unpleasant ones produce stress.  People are therefore

under some level of stress as long as there is life.

SOME CHARACTERISTIC REACTIONS TO STRESS:

1. IRRITABILITIES: - One becomes easily irritated or angered over simple things, e.g. father who losses an expected promotion on a job gets home and may yell at his children for no reason.

2. ANXIETY: - Refers to feelings resembling fear, but without identifiable source.

3. CONFUSION: - An individual under stress finds it difficult to concentrate or think clearly (e.g. what happened to most people during the 6th of January 1999 crisis when they had to run from their homes without closing their doors).

4. People also react to stress through changes in what they eat and drink.

Teacher/Facilitator asked trainees to brainstorm on factors that influence people’s behaviour under stressful conditions.  The following are some of the factors that influence how one behaves under stressful conditions.

1. HOW MUCH DANGER THE PERSON PERCEIVES:

Eg. The child who has been frightened by a soldier has learned to be terrified every time he sees a soldier.

2. PRESENCE OF OTHER STRESS:

While each stressful event produces its own reactions in  the individual, it also makes him/her more unbearable to other stresses.

3. SOCIAL SUPPORT:

Good relation with friends and associates is a healthy exercise.  This implies that your reaction to stress is badly affected when you lack social support.

STRESS MANAGEMENT/COPING SKILLS

Some of the stress management skills are:

1. EXERCISE:

-
Stress prepares the body for action, therefore it is helpful to engage in a series of exercises.  Swimming, dancing, jumping  rope, and walking are valuable outlets. 

Exercising for stress management is most effective when it is done daily.

2. ORGANISE:

-
Disorganisation creates stress.  Try to take a fresh look at your situation and get organised.  Setting priorities can be a real stress fighter.

3. RECOGNISE AND ACCEPT YOUR LIMITS:

Set realistic limits on what you try to do on any given day.

4. SEEK SOCIAL SUPPORT

Support from families and friends serves to control stress.  Talking out problems and expressing tensions can be incredibly helpful.

5. REPLACE UPSETTING THOUGHTS WITH COPING STATEMENTS:

-
We should learn to fight fear and anxiety with an internal monologue of positive coping statements.

SUGGESTED ACTIVITIES AND ADVICE:

1. DRAWING/ART

Children usually express their feelings while drawing pictures of people, animals, things etc.

Teacher may ask children to draw anything of their choice.  Drawing helps crying babies concentrate and  stop crying.

Teacher can make puppets out of Clay/play dough and can also help children make local toys.  Drawing and all forms of art and craft help children who cannot verbalise their needs properly.

Interpreting children’s drawings will help Teacher understand  some problems affecting child at home/school or past experiences.

DRAMA/ROLE PLAYS AND STORY TELLING

Old children enjoy Drama or role plays and in these activities provide opportunities for them to express themselves and show their talents.  Ask them to dramatise stories they tell.  Also ask then stories about spider, monkey, lion, cunning rabbit.  These stories also teach moral lessons and the children have a lot of fun when acting them out.

Teacher/Facilitator could also ask children to role-play the rebel war Scenarios they experienced.  A lot of stressful experiences are let out during these role-plays.

MOVEMENT AND DANCE

Teacher/Facilitator asks children to perform a cultural dance. Simultaneous

movement can also be used to unlock memories and emotions related to stressful

reactions.

Movement and dance can help release lodged feelings in parts of the body which

makes our muscles rigid and tense.

Teacher will encourage, cultural games with music and action dances.  An example of

one is the local ‘Animal  dance’.

EXAMPLE

Teacher asks children to choose an animal.  Each child is asked to imitate the sound of his/her chosen animal in a circle formed by the rest of the group and dance to music played in the background.  This game creates a lot of excitement among children and even adults.

PLAY AND GAMES

Play is to children as work is to adults.  It is vital and a necessary part of a health child’s life.  Play brings children back to emotional, social and spiritual health.

Encourage children to play their local games like:

i) Amo sheku sheku

ii) Are die

iii) Naffo

iv) Kookoo (Hide and seek) etc.

Suggested ‘Tools’ or materials teachers may need for children’s activities.

i) Car, Dolls, Trucks (locally made or imported)

ii) Paper and crayons

iii) Paints

iv) Clay

v) Books

vi) Musical instruments (drums, shegbureh, kelei etc)

vii) Play area

viii) Sticks

ix) Pencils and pens

x) Skipping rope

xi) Ludo

xii) Snakes and ladder

UNIT 3

Topic – Trauma Healing 

OBJECTIVE !-

iii) To increase the understanding of trauma.

iv) To know the types of events that are traumatic.

v) Guidelines to help a trauma victim (especially children)

BACKGROUND

Trauma can result from a wide variety of events; these range from natural disasters, to

accidents, to Intentional violence perpetrated  by people, children are especially

susceptible to the negative effects of trauma.  In its mildest forms trauma causes an

temporary disturbance in a child’s normal functioning.

Trainees are guided to grasp the meaning of Trauma by allowing them to brainstorm

what  Trauma means in the various local languages.  After that they are asked to 

define  trauma in English.

Responses from Trainees will include:

i) Shock

ii) Painful experience

iii) A shocking, painful and bitter experience which overwhelms the individual’s capacity to cope or master at the time.

iv) It is the name for the quality of a relational act between a subject (The individual) and an object  (The event) e.g. war disaster, death of loved ones.

v) It is a normal reaction to an abnormal situation.

vi) Psychological Trauma can cause an individual to feel that there is complete disorderliness and lack of continuity in life.

vii) “Trauma occurs when one loses the sense of having a safe place to retreat within or outside oneself to deal with  frightening emotion/experience” (Van Derkolk , 1987)

viii) Trainees are asked to brainstorm examples of Traumatic events.  After writing a long list of events, Trainees put all in three categories.

1. Natural disasters (earthquakes, floods etc)

2. Accidental man-made disasters (fires, oil-spills, chemical spills etc.)

3. Intentional harm by people (physical/emotional abuse, wars etc.)

Facilitator asks Trainees : “Who experiences Trauma”?

Trainees answers include:

The wounded in war

Those who are raped

Those who hear the gruesome stories  etc.

Facilitator explains the difference between PRIMARY AND SECONDARY VICTIMS of Trauma and categories the answers into these two groups:

PRIMARY

This is when the traumatic event (such as a crime or natural disaster) is perpetrated against or happens to an individual.  The individual himself receives the pain.  Such an individual is a primary victim.  For example, if Joe Sandy is either intentionally or unintentional shot in the arm, he may recover completely from his physical injuries, yet he may remain emotionally scared by this experience.  Joe Sandy , in this example, is a primary victim.

SECONDARY VICTIMS

When an individual has witnessed an event in which someone else is victimised or has a relationship with the primary victims, that individual is a secondary victim.  For example, Sallay, a ten year old girl from  , was at the riverside laundering the family clothes when the rebels attacked their village.  As she ran back home to her parents.  She came across many bodies in a pool of blood along the roadside.  One of them was her little sister.  This terrified her greatly and for a long time, the thought of it discouraged her about life in general.  Sallay in this example, is a secondary victim.

Trauma can occur in people who are either primary or secondary victims.  For secondary victims, the individual’s proximity to the traumatic event plays a significant role in determining the cause and severity of their psychological and behavioural reactions.

Facilitator asks Trainees to divide into groups and ROLEPLAY a Traumatic event in each group.

Event may include:

i) A rebel attack on a village

ii) A sudden death

iii) A fire accident.

In these role plays the characteristics of Traumatic event are clearly shown.  That is:

Shocking 

Sudden 

Unexpected

Overwhelming

Also in these role plays, the Reactions to Trauma are shown.

Teachers/Facilitator then asks trainees to discuss some of the reactions to Trauma:

They may includes:

Panic

Confusion

Hysteria

Spontaneous flight

Behaviour out of Control

Immediate Reactions

PSYCHIC NUMBING AND DESENSITISATION.(Delayed reaction)

Conscious and Unconscious attempts to avoid all thoughts, activities and symbols of 

traumatic events and thus avoid been Flooded with the powerful feelings that come 

back when the traumatic event returns. Numbering is an adaptive response to a

difficult  situation but it can affect a child’s development due to loss of curiosity, a 

decreased ability to concentrate, and a desire to avoid certain situations or places. A 

general withdrawal from activities may take place.

RECRESSIVE BEHAVIORS:

A child goes back to behaving the way that is not commensurate with his age.  E.g 

Bed wetting, thumb sucking, stuttering, play, and work that is not age-appropriate.

NIGHT MARES

Most people relieve their trauma in their dreams either as an extract representative of

the traumatic event or symbolically.  In dreams, people subconsciously attempt to 

gain mastery or control of events that in  reality are out of their control.

REPRESENTATIVE PLAY/ARTWORK

Children draw/play what is on their minds.  eg. Children exposed to armed conflicts

usually play war, shooting etc.

INCREASED AROUSAL

Sleep disturbances

Inability to concentrate

Angry outbursts

Hyper-vigilance

Exaggerated startle reactions.

e.g. Jumpiness, Nervousness.

PSYCHOSOMATIC REACTIONS

Bodily aches/pains e.g. headaches, stomach-aches

A change in future orientation,

Loss of self- esteem.

Children under stress may react in different ways and their reactions depend on many 

variables such as:

i) Age and developmental level of the child.

ii) Disposition, personality and genetic endowment.

iii) The child’s gender

iv) The nature of the trauma.

Facilitator asks trainees to brainstorm on “How to identify traumatised children”.

Trainees respond and they  are guided to categories into age groups.

(0 – 5yrs) How do you know this child is troubled?
Reactions typical to this age group.

i) Cries a lot

ii) Is often frightened or sad

iii) Clings to particular people

iv) Has night mares

v) Sits in one place for long 

vi) Can be very active and troublesome 

vii) Chews clothes or sucks thumb

viii) Bedwetting

ix) Witches (imagine things) that  visit them in the night.

WHY DO THEY BEHAVE THIS WAY:

Children usually react this way because at this age:

i) They need to feel safe and secure with someone 

ii) They do not understand when people go away and do not come back

iii) They understand only what they see.

iv) Children of this age are the easiest to help because they do not think deeply about wartime stresses.

ADVICE FOR TEACHERS FACILITATORS

1. Show love and Appreciation

2. Hold and comfort them

3. Speak gently and reassuringly

4. Be patient as it takes time for children to feel better.

5. Help children draw pictures and talk about them.

6. Use games, toys, sticks, play etc. to help children talk/express themselves.

7. Songs and dance are a powerful way of expression for children who can’t talk properly.

(6-12yrs.).  How do you know the child is troubled?

Reaction typical to this age group.

FEAR OR ANXIETIES:

4. Frightening experiences can make children feel very scared, helpless and out of

      control.  They develop nervous habits (nail-biting, stuttering, rocking).

2. Cries a lot

3. Plays soldier/war games

4. Poor concentration

5. Defiant behaviour (Refuses to do work).

6. Child won’t talk

7. Sleeping problem

8. Bedwetting.

9. Fight a lot

10. Nightmares

11. Aches and pains

12. Aggressiveness (Fight, uses bad language, rough play etc.)

13. Depression (quiet, well behaved, never express their feeling, loose interest in play etc.).

14. Lack of grooming

15. Regression (e.g. Behaves like a baby or younger child).

16. Behaving like adult

17. Drug abuse

18. Low/high appetite

19. Withdrawal (stop taking part in  normal activities e.g visiting friends, playing, singing etc. school work).

20. Restlessness (Cannot focus on one thing at a time).

ADVICE FOR TEACHER/FACILITATORS

Teachers should help create a “therapeutic environment” in the classroom, such an environment is characterised by an effort to understand and emotionally support children, answer their questions honestly, attend to their concerns, fears and help them overcome difficult situations.

Teachers should also give children unconditional love, i.e. accepting the child as he/she is.  At times this can be difficult, given some of the challenging behaviours that traumatised children exhibit.

Unconditional love and support generates trust on the part of the child.  It also facilitates the bonding process that is the key to forming a healthy and therapeutic relationship.

The importance of expressing feelings in an effort to heal psychological wounds which are often more harmful than physical injuries, can be more long-lasting, and need to be addressed for development to continue in an optimistically healthy manner.

SUGGESTED ADVICE AND ACTIVITIES THAT ENCOURAGE

 EXPRESSION OF FEELINGS OF CHILDREN

BEHAVIOUR   PROBLEM
 ACTIVITY

1. LACK OF CONCENTRATION:  The looloh ‘ game .  This local (Mende) game is 

in the form of a song which helps children co-operate in groups and still have fun.

In this game children form a circle and leader sings song followed by children:

Lo Lo Lo Lo (2 times)

Bonday pee ma (2 times)

Ta lolo wa ni (2 times)

Na ga pieh ba pieh lo (2 times)                                            

Ke a mugbi a mu ke hin (2 times)

Leader then does a dance or posture and others imitate. In this game children learn to concentrate.

2.
ACHES AND PAINS Do not pay too much attention to aches and pains. 

Pay more attention when child is well. This can be a way of getting sympathy or attention .

3.           DEPRESSION         A local creole game/ song called “Little Sally 

Walker” is normally  played to help children who    

are shy. It is a circle game/song where 

children choose each other in turns to lead. Children   

sing:

             Little Sally Walker sitting in sun, sitting and crying    

or someone.

Fly around the papaw  tree, 

Fly to the east and fly to the west 

Fly to the north and choose your best.

During this game the child feels good when he/she is     

chosen to lead the group. Such games help children   

overcome their depressed mood.

SONG/MUSIC

Depressed children usually stay by themselves and   

refuse to  socialized with other children. They seem  

sad and cry easily. These children should be  

encouraged to listen and sing songs that reconnect 

them to their past, homes, families and friends they 

have left behind some where .It also brings out feelings of home sickness. An example of such a song is:

A mu ya  oo, nu mue lo nu yea (2 x)

Kway ji hun beh, nu mue lo nu yea.

Soft music works well  with depressed feelings.

ART

Children’s art  work represents the mental pictures and perceptions they have of the world.  Favourite subjects are people, animal and houses.

- Teachers may ask depressed children to draw their family, home school, village, themselves etc.  In these drawings children show their experiences and teacher uses them to start discussions about their traumatic experiences

- Depressed children may also use clay to make      puppets

4.        AGGRESSION
GAMES
Rough games like Football, wrestling etc. can be used to help aggressive children express their feelings physically.

Sports of all forms can be encouraged.  Athletics competitions and among aggressive children also helps them express frustrations verbally.

MUSIC, MOVEMENT/DANCE

Have children perform cultural dances.  E.g. A local Creole dance song called “Sembem” is characterised by shaking the hips and beating the chest violently.

SONG

Na pas abin dae pas

Ah yeri den day cry

Ah ask waui tin do

Densa na salami die

E die Congo tong

Den berr am Sembem

Sembem  Sembem …………………….

5 FEARS AND ANXIETIES
Group discussions and story telling can help children find comfort in knowing that other children have similar fears.  Reassurance and emotional support is the best you can give the anxious child.

6.  CLINGING


Try not to be apart from child for a long period of time.  Sleep with child and then gradually make her sleep alone if you are a parent.  For teachers, ask children to do colour drawing, play and other enjoyable activities.  In drawing, ask child to draw family members and help them talk about the pictures.

8. BEDWETTING


i) Try to find reasons behind bedwetting.

ii) Reassure child and never scold or punish

iii) Reduce Fluid intake

iv) Allow frequent visits to the Bathroom

v) Allow child to talk about sources of upset.

vi) Explain to class that wetting is normal and that it can happen to any child.  Be 

vii) sure to stop any attempts on the part of students to make fun of or embarrass those who wet-bed.

IMPORTANCE OF PLAY

Play is to children as work  is to adults, it is a  vital and necessary  part of a healthy

child’s life.  One tragic consequence of violent childhood trauma is that it often

impedes a Child’s ability to play.  At this time,  play takes an even greater importance 

and can be used to bring a child back to emotional, social  and spiritual health.  Play

services a dual function, it helps children learn about “reality” by allowing 

them to experiment with their physical environment and it also provides an escape 

from “reality” allowing  them to create a space of their own design that helps them 

integrate the information that comes to them from the environment and  process the 

emotions that are provoked by that environment.  

Play reflects a child’s subjective inner World.  In play children can express ideas and

feelings for which they have no words.

This  is especially true for young children, or children with poor  verbal skills.  In play 

Children can move from passivity to activity in response to their  life  experiences;

play allows Children to  exert some control over their  lives.

The following example clearly shows how Children use play to process difficult,

confusing, emotions and express them.

At the stream where children fetch drinking water in a small village in  ……., the children  played funeral almost every week.  They would  wrap a stick with white clothing or take turns in wrapping themselves like a body ready for burial in the predominantly Muslim culture. They will take roles of Imam or  Preacher, Family members, mourners etc. and will weep and cry out for the person who died.

These Children are living in the war front where funerals are one of the few social 

activities they attend.

PHYSICAL EDUCATION

UNIT 1

Topic


Movement Activities – Body  Awareness

OBJECTIVE:
At the end of the topic learners should be able to use the different parts of the body.

TEACHING AIDS:
straw or plastic mats, small and large  balls.

ACTIVITIES:

i)
Running, jumping and rolling freely.




ii)
Throwing, rolling and bouncing different sizes of ball.

EVALUATION:
Observe children as they perform

UNIT 2

Topic


Throwing And Kicking Different Sizes Of Balls.

OBJECTIVES:
Learners should be able to demonstrate co-ordination with their limbs and eyes.

TEACHING AID:
Volleyballs, footballs, small size balls.

ACTIVITIES:



i) Throw or kick ball in groups.

ii) Children form lines with the leader facing the line.

iii) The leader throws the ball in turn to his team mates,

iv) Do the same by kicking the ball and team mate collect the ball with one foot.

v) Repeat in circles.  Any player who drops  or misses the ball takes the place  of the leader.

EVALUATION
Observe co-ordination in kicking and collecting ball, as well as in throwing and catching ball.

UNIT 3

Topic
Bouncing, Throwing, And Kicking Different Sizes Of Balls

OBJECTIVE:
Learners should be able to demonstrate control of movement

TEACHING AIDS:
Large and small balls.

ACTIVITIES:


i) Bounce ball continuously on the spot.

ii) Bounce ball continuously while walking

iii) Bounce, catch and throw to partner.
iv) In a circle with the leader in the centre throwing or bouncing or kicking the ball alternately to the others. They catch the ball and bounce or throw or kick it back to the leader as he instructs.
v) In straight lines, the first person bounces the ball while running to a point and throws to the next person in the line.

EVALUATION:
Observe how children play.  Identify those who can do the activities well.  Introduce competition.

UNIT 4

Topic
Standing Broad Jump

OBJECTIVES:
Learners should be able to perform the standing broad jump.

TEACHING AIDS:
Sticks and chalks.

ACTIVITIES:
A.  Teacher demonstrates different ways of jumping.

From one foot to the other

From one foot to both feet.
From two feet to two feet
From two feet to one foot.
From one foot to the same foot.
B.  Learners learn to jump forward from a standing position with both feet together.

C.       Mark two straight lines about two feet apart.
Children form a straight line behind one of these lines.
Let them bend knees, lean forward swing their arms and jump over both lines to land beyond the second line.
The distances between the lines can be increased gradually.
Put children in smaller groups with each group having its jumping area.
They must take off and land with both feet together.

xxxxxxxxxxxxxx         landing area

Take off here

EVALUATION:
Observe how learners take off and land.  Encourage arm movement, which helps them to jump off the ground.

UNIT 5

Topic
Minor Games

OBJECTIVE:
Learners should be able to play the following Minor games: Naffo, Hand tennis.

TEACHING AIDS:
Tennis balls or balls of that size, whistles.

ACTIVITIES:

i)
The teacher should  find out whether the children 

ii)
Know how to play Naffo.

iii)
Some of them are selected to demonstrate to the others.

iv)
The teacher puts them in groups of six or eight to play Naffo for ten minutes.

v) To play the game, the children can either form circles or straight lines.  The first person stands facingt the second person with  whom he/she begin to play.

vi) They clap their hands and stamp their feet to a rhythm initiated by the first player.  Akra can also be played as a team game.  They serve either in unit or in tens.

vii) The winner is the player  or the side with the highest scores.

viii) After ten minutes, the teacher blows the whistle to stop them and to introduce hand tennis.

ix) The hand tennis court is rectangular with a line drawn across the centre.

x) The game can be played as singles or doubles.  The scores are counted as in table tennis.

xi) The first player to get eleven points is the winner

xii) The player uses one hand to bat the ball

xiii) After playing for another ten minutes the teacher stops the game.

xiv) The children are allowed to select which of  the  two games they would like to play.  They are put into two groups: A and B.

Group A plays Akra

Groups B plays hand tennis.

EVALUATION:
The teacher observes the co-ordination of their limbs as they play.


He also observes the children's interaction with each other.



UNIT 6


Topic
Passing And Receiving In Volleyball

OBJECTIVE:
Learners should be able to serve and receive the service.

TEACHING AIDS:
Volleyball, volleyball net and long sticks for the poles.

ACTIVITIES:
Teacher should demonstrate and then get the learners to copy

Toss the ball and hit forward

Toss and hit upward and forward
In small groups, form circles with a leader in the center.
Leader tosses ball to each in turn; they with their hands clasped try to hit the ball upward and forward to the leader.

In same circles, the leader serves ball to the others in turn and they return the ball hitting with both hands together.

In a group of six and with a ball repeat, serving and hitting action.

Teacher draws a volleyball court on the ground.  He places twelve players on the court with the net in the middle of the court.

Those on one side serve the ball in turn and try to get it over the net to the other team.  They in turn try to hit it back over the net with both hands clasped.  After some attempts, another twelve come onto the court.

Two or more courts could be drawn to get more children playing at the same time.

EVALUATION:
Observe children and identify those who can serve and receive correctly.  Use these children to demonstrate to others.

UNIT 7

Topic
Running In Athletics

OBJECTIVE:
Learners should be able demonstrate the correct form when running.


TEACHING AIDS:
Bean bags, short sticks, plastic spoons, and whistles.

ACTIVITIES:
 i)
From standing position, learners run in groups to a 

Specified point and back.

ii)
Teacher demonstrate and teaches the sprint start or crouch start from crouch position, children run in groups to a specified point and back.

 iii)
Arrange learners in eight  groups for short races.

a) potato race

b) lime and spoon race

c) Shuttle relay.

EVALUATION
Observe their arms and leg movements as they run.

UNIT 8

Topic


Skipping

OBJECTIVE:

Learners should be able to skip using skipping ropes.

TEACHING AIDS:
Short and long skipping ropes.

ACTIVITIES:

i)
Without ropes learners jump on the spot.

ii)
3 learners to one small rope 6 learners to one long rope.  iii)  iii)
They take turns to turn the rope.  As the two turn the rope 

the others skip.

iv)
Using small ropes let each learner turn the rope and skip at 

the same time on the spot.

v)
Repeat moving forward or running while skipping.  Allow others to skip while running.

vi)
Organise a skipping race.

EVALUATION
Observe learners as they skip.  Let those who can skip correctly help those who cannot do it well.

UNIT 9

Topic
Kicking And Trapping In Football

OBJECTIVE:
By the end of the topic learners should be able to play the game of football

TEACHING AIDS:
Football pitch, football, long sticks or large stones for goal.

ACTIVITIES:
Teacher explains and demonstrate how to kick the ball and then how to trap the ball with one foot.

Arrange learners in groups with one ball to a group, learners form circles with a leader kicks the ball to the others in turn.  The others trap the ball then kick back to the leader.

Push ball gently with the instep of foot on the other child.  Keep the ball on the ground.

One person in the group is the goalkeeper.  The others take turns to kick for he goal while he goalkeeper tries to prevent the ball from getting into the goal.

Form teams to play a game of 5 minutes per game.

EVALUATION
Observe how the learners kick the ball.  Disallow rough play.

UNIT 10

Topic


Indoor Games

OBJECTIVES:
Learners should be able to play indoor games like Ludo, snakes and ladders and ti-ta-too

TEACHING AIDS:
Game boards, dice and seeds for  ludo, snakes and ladders, cardboards and coloured buttons for ti-ta-too.

ACTIVITIES:
Learners will be put into three large groups.  Each group will be divided into smaller groups of four to play the games.  After everybody in each group has had a turn at their game, the group will rotate to play the other games.


Group 1 

group 2

Group 3


Ludo


snakes and ladder
Ti-ta-too

EVALUATION
Observe the learners’ attitude toward each other as they play the games.

UNIT 11

Topic
Local Minor Games

OBJECTIVES:
By the end of the topic, learners should be able to play Touch, Adie and six pan.

ACTIVITIES:
Teacher should draw the playing areas for Touch and Adie.  He can involve the children in laying out these play areas.  Six pan is played in an open area.  The size of the area for touch will depend on the number of players involved in the game.

      TOUCH


The game begins with the captain shaking hands. Then the attackers who will be outside as the time will be allowed to enter the space freely.

From the moment all three defence are alert and try to touch any opponent who attempts to cross the tram lines into another space.

Should the defence succeed to touch an opponent, they have won a point and the game begins again.

If on the other hand an opponent succeeds to cross the tram lines to the other end of the area without being touched, they have won the point and they now defend the area

The more players involved the more trams should be drawn.

There should be one player to a tram.  The leader or captain moves along the centre and top trams.


ADIE


This game can be played by any number of players each taking a turn to play.

The first player throws his seed into number 1.  He then jumps over it to land on number 2 on one leg.

He continues to hop to number 3 then land on numbers 4 and 5 with one leg on each side.  He hops to number 6 with one leg and lands on numbers 7 and 8 together with one leg on each space.

The player turns round and get back the same way to number 2 pick up his seed and jump out of the area without landing on number 1 space.

Player continues till he gets to number 8.  If his seed does not land outs of the area or on the wrong area during the game, he goes on to attempt to build a house.

To do this, he starts near the front line with his back to the playing area and throws his seed over the head.

He builds where the seed lands.

If it goes out of the area, he waits for his next turn.

UNIT 12

Topic


Local Minor Games

OBJECTIVES:
To enable children to play touch, kick seed and botskidie

TEACHING AIDS:
Marbles, medium sized beads, pieces of slate or flat stones, chalks and short stick.

ACTIVITIES:
The teacher will identify play areas for each of the games and with or without the help of the children, layout the areas for touch and kick seed.


Put children in three groups to play the games.

TOUCH-
The teacher can increase the number of players for touch from three-a-side  to five-a-side, in which case the  area will be extended to accommodate five horizontal tram lines.

KICKSEED
Any number of players can take part. Each player has his/her own seed, which could be a piece of broken slate or a piece of flat stone.



Each player takes a turn and begins at number 1.


The player stand up to the base line and throws his seed into the number 1 area.  He then steps isnto that area on one foot kicking the seed through the other areas in the numerical sequence while still hopping on one foot.


When he gets to number 5 he can stand on both feet to kick the seed.  Here he can kick the seed straight out but the seed must go through number 8 before going out of he area.  If it does not go through number 8 then the player is out.  If it goes through number 8 the player continues to hop through 6,7 and 8 before  getting out.  He then proceeds to throw his seed to the next space.  If the seed falls out of the space aimed at  he is out and the next player begins.

BOTSKIDIE
A shallow hole just enough for a marble is dug on the ground.  A marble is placed in it.  Each player has a bead.  The first player flicks he marble out of the whole to as far as possible.  All other players take turns to flick their beads against the marble to get it back into the whole.  This is played on individual basis.

UNIT 13

Topic

Local Minor Games

OBJECTIVES:
Learners should be able to play familiar local games.

TEACHING AIDS:
Empty cans, stocking balls, short sticks, marbles or large beads.

ACTIVITIES:

Children will be arranged in groups to play the following games:-

Six pan, touch,  Adie, Botskidie and kick seed.  Areas will be marked out on the ground for each of these games.  The children should be allowed to choose the game they want to play.  After a while the groups will rotate to play another game.

EVALUATION
The teacher can introduce point scoring system for the games and declare winners.

UNIT 14

Topic

Game Of Six-A-Side Football

OBJECTIVES:
Learners should be able to play the game  of football.

TEACHING AIDS:
Football, whistle, coloured  bibs.

ACTIVITIES
Arrange children in groups of three, with a ball to each 




Group.

a) Kick ball among each other.

b) Trap ball with one foot

c) Run and kick ball to each other

i) In group of  six, repeat (a)-(c) above.

ii) Arrange groups into teams to play games of football, using the skills above.

iii) Record results and declare winners.

iv) Games could be continued in another lesson.

EVALUATION
Observe the children as they play.  Observe co-ordination and use of the skills.

UNIT 15

Topic
Volleyball

OBJECTIVES:
Learners should be able to play the game of volleyball.

TEACHING AIDS:
Volley balls, volleyball nets, whistle, volleyball court.

ACTIVITIES:
Teacher should arrange learners in three groups to practice flicking, digging and under arm service.


GROUP A – practice service from the service area.


GROUP B – Form a circle with one in the centre.  He sends the ball in turn to the others.  They return the ball by flicking it.   Teacher should stress position of land and bending the knees to get under the ball.


GROUP C - 
Form a circle with one person in the centre. He sends the ball to the others in turn.  They return the ball by digging the ball.    Teacher should emphasise the position of the arms and  legs when digging the ball.  After a while the groups can rotate to have an experience of each skill.  The teacher can then arrange the learners into groups of six to play short games.

EVALUATION
Observe learners as they use the skills in the game.

UNIT 16

Topic
Defending In Football

OBJECTIVE:
Learners should be able to mark the opponent correctly.

TEACHING AID:
Football, whistle, coloured bibs.

ACTIVITIES:
i)
Teachers should explain and demonstrate how players 





should mark the opponent.

ii)
He should stress that players must not handle, push, grip or hit an opponent deliberately while marking the opponent.

iii)
Teacher puts children in pairs and using the whistle gives instructions for the children to carry out.  E.g. while one tries to get away from the other, the other tries to keep up with him.

iv)
Teacher should demonstrate ways of marking the opponent.

v)
In groups of six, with a ball to each group, three players will defend or mark the other three who pass the ball among each other.  When they lose the ball then they should change positions.

vi)
After some practice, the teacher should bring this into a game situation.  Children now play a game of six-a-side.

EVALUATION
Teacher observes the children using the skill taught in the game.

UNIT 17

Topic


Volleyball

OBJECTIVE
Learners should be able to recognise their positions on the court before the start of the game and during the game.

TEACHING AIDS
Volleyball court, volleyball net, volleyball, whistle.

ACTIVITIES
i)
The teacher lays  out the volleyball court.

ii)
He arranges learners into groups of six.

iii)
He identifies the players with numbers i.e. Nos. 1-6.

iv)
He then arranges two teams on the court

v)
The children are directed how to rotate when they have a service i.e. anti-clockwise.

vi)
A game is started and he gets the children on the serving side to rotate.

vii)
The game continues till one team scores 21 when it ends.

vii)
Another 12 players occupy the court.

EVALUATION
Observe the learners and correct mistakes

UNIT 18

Topic

Volleyball

OBJECTIVE:
Learners should be able to move correctly on the court during the game.

TEACHING AIDS:
Volleyballs, volleyball net, volleyball court, whistle.

ACTIVITIES
Teacher should remind learners of the activities of the previous lesson.  He teaches them that  when one team loses the ball, the other team rotates anti-clockwise and serves the ball.

EVALUATION
Observe  how the pupils move when the team has the service on a side-out

UNIT 19

Topic
Volleyball

OBJECTIVE
Learners should be able to play the ball in their own court before passing it over the net.

TEACHING AIDS
Volleyball, nets, whistle, volleyball court.

ACTIVITIES
i)
The  teacher lays out volleyball courts on the ground.

ii)
He arranges children in groups of five or six and gives each group a ball.

iii)
He explains and uses a group to demonstrate how to play the ball among themselves by flicking or digging. Get underneath and flick a high ball, bend down with hands together and dig a low ball.

iv)
Children should try to do this continuously without dropping the ball.

v)
Children  play short games on the courts, keeping the ball up for as long as they can.

EVALUATION
Observe learners play the game.  Identify those who can play well and those improving on their skills.

UNIT 20

Topic
Scoring In Volleyball

OBJECTIVES
Learners should be able to keep scores when others are  playing the game.

TEACHING AIDS
Volleyball, volleyball nets, volleyball court ,hand boards, chalk and whistle.

ACTIVITIES:

i)
Teacher arranges learners in groups of six with a ball  to 

each group.

ii) Children pass the ball among each other by flicking and digging the ball.

iii) They play “keep the ball up”.  Anyone who allows the ball to drop leaves the circle, until only one person emerges as the winner.

iv) The groups then go on each court to play a game while the others score for the teams.

v) Learners must learn that no point is scored on a side-out.

EVALUATION
Observe and identify those who can score correctly.

UNIT 21

Topic


Attacking In Football

OBJECTIVES
Learners should be able to get free from the opponent in order to receive a pass.

TEACHING AID
Football, coloured bibs, whistle

ACTIVITIES

i)
Teacher explains what attacking means.


ii)
He demonstrates to the children.

iii)
He puts them into pairs and gives activities to demonstrate dodging  i.e., getting away from the opponent losing the opponent.

iv)
These involve sudden actions like pretending to move one way and suddenly change direction, or make a sudden dash forward or to the side.

v)
Arrange learners in fours with a ball to each group.  While a) and b) kick the ball between them, c) tries to dodge away from d) to receive the pass.

vi)
A game of six-a-side is played with the teacher emphasizing on dodging and marking.

EVALUATION
Observe how the learners utilize the skills learned in the game.

UNIT 22

Topic


Heading In Football

OBJECTIVES

Learners should be able to use their  head to play the ball.

TEACHING AIDS
Footballs, whistle, coloured bibs.

ACTIVITIES:

i)
Teacher arranges children in groups of six with a ball to 

each group.  They form circles or straight lines. Children kick and trap the ball among each other.

ii) The teacher explains and demonstrates how to head a ball.  He throws up the ball for one pupil to head it.

iii) The children practice that in their groups.  The leader throws it up for the others to head it in turns.  He then takes a turn to head the ball.

iv) The teacher then gets the learners to play a game of six-a-side, with emphasis on heading the ball.

EVALUATION
Observe how learners use heading during the game.

UNIT 23

Topic


Chesting the Football

OBJECTIVES

Learners should be able to use their chest to play football

TEACHING AIDS
Footballs, whistle, coloured bibs

ACTIVITIES:

i)
Teacher gives children some exercises on previous lessons 


ii) They kick, trap, kick, head in such sequence in groups.

iii) Teacher explains and demonstrates how to play the ball using the chest.

iv) Any ball that falls within the level of the chest can be played with the chest.

v) Give exercises to help the learners to play the ball with the chest.

vi) Learners play a game of six-a-side football, with emphasis on chesting the ball.

EVALUATION
Observe how children use their chest to play the ball

          VOLLEYBALL COURT


FOOTBALL AREA OF PLAY
                      9 metres 





       50 yards  
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UNIT 24

Topic


Short Races In Athletics

OBJECTIVES

Learners should learn to run short races using their arms correctly.

TEACHING AIDS
Short sticks, a piece of string (preferably wool) whistle

ACTIVITIES:
i)
Teacher demonstrates and gives general exercises on the 

forward-backward movement of the arms when running.

ii) Raising the knees forward when running.  He marks straight lines on the ground with stick or chalk.

iii) He marks distances of 25m and 50m .

iv) He arranges learners in straight lines behind the starting line on the tracks.

v) Using the whistle to start the races, he indicates where the children should stop the race before starting the races.

vi) Teacher should watch the arm movement of the children as they run.

vii) He gets the children to run distances of 25m and 50m.

viii) They can also run 25-30m shuttle relays.

EVALUATION
Observe the learners’ arm and leg movement as they run.  Identify those who do it well.

UNIT 25

Topic
Skipping

OBJECTIVES
Learners should be able to step into a turning rope and continue to skip without stopping.

TEACHING AID
Skipping ropes, whistle

ACTIVITIES:

i)
Teacher gets two learners to turn the rope.  He explains and 



demonstrates how to step into the turning rope and continue 

to skip without halting  the rope.

ii) He arranges children in groups according to the number of ropes available.

iii) Learners take turns to turn the ropes.

iv) They step into the turning rope one at a time and skip six times then run out.

v) Next, learners step in twos, then in threes and so on.

The teacher can introduce ‘running skip’

i) Here they skip in twos and as they do so they change positions while they are skipping.

ii) The teacher can introduce skipping games like “cocoa ebeh”

EVALUATION
Observe the learners and see how well they perform
CREATIVE PRACTICAL ART

UNIT  1

Topic 


Free expression

OBJECTIVE:  To allow learners to express themselves freely with pencil and paper.

TEACHING AIDS:   Pencils, News prints;

ACTIVITIES:   Teacher distributes pencils and pieces of paper to learners.  Learners are free to draw whatever they like on the  paper.  If paper becomes filled they can be given another.

EVALUATION: Teacher observe learners as they draw.

UNIT 2

Topic


Free Expression

OBJECTIVE:
Learners should be able to express themselves freely.

TEACHING AID:
Papers and Pencils

ACTIVITIES:
Teacher distributes papers and pencils to the learners.  He tells them to draw the things that they like very much.  He asks them to draw something relating to their past.  Next they draw what they think the present is like for them  

EVALUATION:
Observe the Learners’ drawings for assessment

UNIT 3:

Topic


Drawing Familiar Objects

OBJECTIVE:
To encourage the learners to draw objects that they are familiar with.

TEACHING AIDS:
Pencils and papers

ACTIVITIES:
Teacher asks the learners to draw objects that they are familiar with.  They are given papers and pencils to draw as many objects as they like.

EVALUATION:
Let learners explain what they have drawn to the teacher.

UNIT 4:

Topic


Drawing Familiar Objects

OBJECTIVES:
To give  the learners some freedom in their drawings

TEACHING AIDS:
Papers and Pencils

ACTIVITIES:

Teacher distributes papers and pencils to the learners.

Learners continue to draw familiar objects freely.  They also make drawings of people that are familiar to them.

EVALUATION:
Observe the learners’ drawings and let them explain what they have drawn.

UNIT 5:

Topic


Imaginative Drawings

OBJECTIVE:

To encourage the learners to express themselves through drawing.

TEACHING AID:
Papers and Pencils

ACTIVITIES:
Teacher distributes papers and pencils to the learners.  He tells them to draw what they think their future will be.  He collects the pencils and their drawings at the end of the lesson.

EVALUATION:
Assess the pictures which the learners have drawn and encourages them to explain their drawings.

UNIT 6:

Topic


Use Shapes To Make Pictures

OBJECTIVE:
To allow learners to use their imagination.

TEACHING AID:
Papers, cut out shapes, news papers, Magazines, paste, scissors.

ACTIVITIES:
Teacher pins up charts showing examples of pictures with shapes and explains to learners how to use the shapes.

Learners also cut out shapes from news papers magazines to form their pictures by pasting them on plain papers.

EVALUATION:
Assess the learners as they work.

UNIT 7:

Topic


Forming Objects From Shapes.

OBJECTIVE:

To help learners draw objects by using different shapes.

TEACHING AID:
Sheets of paper; pencils, blackboard, chalks.

ACTIVITIES: 
The teacher explains and draws some shapes on the blackboard.

            He discusses the shapes with the learners.

The learners draw shapes on their paper.

Teacher demonstrates on the blackboard how to transform the   shapes to objects that the learners are familiar with.




e.g.

STRAIGHT SHAPES


ROUND SHAPES







PUTTING TWO STRAIGHT SHAPES TOGETHER

The learners copy the example on the blackboard.

They use other two or three shapes to form objects that they can identify.

EVALUATION:
Let learners tell what objects they have drawn.

UNIT 8:

Topic


Drawing Various Objects from Shapes.

OBJECTIVE:
To help learners to draw various types of objects, using shapes as the foundation.

TEACHING AIDS:
Paper to draw on; pencils, crayons, blackboard, chalks.

ACTIVITIES:
The teacher reminds learners of the different shapes, and draws them on the blackboard.

He distributes papers and pencils to the children.  Learners draw objects from the shapes.

They also draw fruits from the shapes.  Teacher distributes crayons to the learners.  They colour their drawings.

EVALUATION:
Observe learners as they draw, and colour the objectives they have drawn.


UNIT 9:

Topic


Working With Plasticine or Clay.

OBJECTIVE:

To enable learners to shape an objects with clay or plasticine.

TEACHING AID:
Plasticine, clay, water, flat card or board, blackboard, chalks.

ACTIVITIES:
The teacher draws shapes on the blackboard and discusses the work the learners did in previous lessons. The learners form objects from the shapes using either clay or plasticine.

EVALUATION:
Observe those who can do the work correctly let them help those who do not know how to do the work.

UNIT 10:


Topic

Working With Plasticine Or Clay

OBJECTIVE:
To enable learners use clay or plasticine as a medium of expression.

TEACHING AIDS:
Clay, plasticine, water, flat cards, or boards.

ACTIVITIES:
Teacher discusses the previous lesson. Teacher allows those who used clay in the previous lesson to use plasticine, and vice versa.

Learners create different objects that can be used in the house.

They make fruits and other objects of their choice.

EVALUATION:
Teacher observes the innovative ideas that the learners show in    their work.

UNIT 11

 Topic


Drawing Designs Using Different Shapes.

OBJECTIVES:
Learners should colour  designs  to look attractive.

TEACHING AIDS:
Papers, pencils, crayons, white and coloured chalks and


blackboard.

ACTIVITIES:
Teacher distributes paper with large square lines drawn on them. He draws the same lines on the Blackboard and demonstrates the task to the learners.  The teacher works along with the learners, by doing the task step by step on the blackboard and allowing the learners to copy.

TASK:
In each square, draw a circle to fill the square. In each circle draw a triangle.  Colour each shape with a different colour.

EVALUATION:
Observe how learners carry out the task.

UNIT 12

Topic

Using Different Shapes To Make Designs.

OBJECTIVES:
Learners should be able to use shapes to make designs.

 TEACHING AIDS:
Paper, pencils, crayons.

ACTIVITIES:

Teacher distributes papers, pencils and crayons to the learners.

Learners freely draw and colour their own designs using the various shapes learnt.

EVALUATION:
Observe learners as they work.

UNIT 13:

Topic


Form objects with cuttings from newspapers or magazines.

OBJECTIVES:
Learners should be able to cut shapes from magazines to form objects.

TEACHING AIDS:
Old magazines, and newspapers, sheets of white, coloured or brown paper from cement packets, paste, scissors.

ACTIVITIES:
Teacher explains and demonstrates the activities that learners should do. He arranges learners in eight  groups, and gives a pair of scissors, A4 size paper or cement paper cut into that size, a jar of paste (cooked starch), old magazines and newspapers to each group.

Learners cut out the different shapes from the magazines and newspapers.

They then select the shapes to form objects and paste them together on the cement or other sheets of paper  provided.

Learners should do this work neatly so that the cuttings will show clearly on  the background.  

They can make as many objects as possible, but each one should  be able to identify the objects he/she has formed.

EVALUATION:
Observe the children as they work.  Identify those who are talented.

UNIT 14

Topic


A Scene That I Like.

OBJECTIVE:

To enable children to draw a scene that they like.

TEACHING AIDS:
Papers, pencils.

ACTIVITIES:
Teacher explains the task to the learners and asks them to suggest some of the scenes e.g. bathing in the stream;   Drummers in a village;  A birthday party; An outing to the beach; The cotton tree, etc.  He distributes papers and pencils to the learners.  Learners draw their favourite scenes.

EVALUATION:
Observe the learners as they work.

UNIT 15

Topic


Picture Drawing.

OBJECTIVE:

To encourage learners to be creative.

TEACHING AIDS:
Papers, pencils and crayons.

ACTIVITIES:
Teacher distributes drawings to the learners.  Learners complete the drawing of their favourite scenes and colour them.

EVALUATION:
Observe learners as they work.

UNIT 16

Topic


Picture Drawing.

OBJECTIVE:

To enable learners to draw pictures from rhymes and songs.

TEACHING AIDS:
Papers, pencils, crayons.

ACTIVITIES:
Teacher encourages learners to read some rhymes that they can remember.  They choose one of the rhymes, e.g. Hey diddle diddle.  The learners can choose to draw any part of the poem, i.e. The cat playing the fiddle or guitar; or The cow jumping over the moon;  or The dish running away with the spoon.   The learners colour the drawings.

EVALUATION:
Observe the learners as they work.

UNIT 17

Topic


Picture Drawing.

OBJECTIVE:
To enable learners to draw pictures of familiar scenes, and form stories.

TEACHING AIDS:
Papers, pencils, crayons.

ACTIVITIES:
Teacher tells a story based on cultural background.  He encourages learners to tell a few.   He then distributes papers and pencils and asks the learners to draw picture based on one of the stories told.     

Learners colour their pictures after drawing the scenes.

EVALUATION:
Observe the learners as the work.

CREATIVE MUSIC

UNIT 1 (WEEK 1)

Topic


Creative Music



OBJECTIVE:
Use improvised materials to produce musical sounds. (Children should know that simple materials could improvise musical instruments).

T EACHING AID
Empty tomato and milk cans, pebbles or small stones, short sticks bottle tops, strung on piece of wire, large cans, also local instruments are provided in the RapidEd. Kit.

ACTIVITIES:
Children should be allowed to choose their materials and use them to produce sounds.

UNIT 2  (WEEK 2)


Using improvised materials to produce sounds to dance to

OBJECTIVE:
Children should be able to express themselves through music and dancing.

TEACHING AID
Empty milk and tomato cans, small stones, bottle tops, strung on pieces of string, short sticks .Local Instruments.

ACTIVITIES
i)
Children chose their material to play music with.

ii)
They should produce rhythmic musical sounds for the others to dance to.

iii) After a while those dancing take over the music while those who were playing the music come to dance.

UNIT 3   (WEEK 3)

Topic


Singing and Dancing To The Sounds Of The Improvised   

Materials.

OBJECTIVE:
Children should be encouraged to sing and dance to the music they produce.

TEACHING AID:
Empty cans, bottle tops, strung on pieces of wire, short sticks, small stones. Local instruments.

ACTIVITIES:
Children are put into groups.

i)
Each group has some of the materials with which they play music.

ii)
While some are playing the instrument and singing, the others in the group are dancing.

iv) They charge round after a while.

UNIT 4  (WEEK4)

Topic


Singing And Dancing To The Sounds Of Improvised 

Instruments.

OBJECTIVE:

To encourage children to be creative in their expressions.

                                    Songs about the present and the future.

TEACHING AID
Empty cans, short sticks, bottle tops, strung on pieces of wire, small stones.                           

                                     Rapid Ed. Instruments.

ACTIVITIES:
Children are put into groups.  Each group has dancers, 


Singers and musicians.

i) They create their own music and songs for their dancers to dance to.

ii) At the end, each group demonstrate to the rest of the class.

UNIT 5 (WEEK 5)

Topic


Making Music With Local Musical Instruments.

OBJECTIVE:

To teach children to play local musical instruments.

TEACHING AID
Shegureh, condie/kongoma, bata, kelain, short sticks, large bamboo canes.

ACTIVITIES:
i)
Arrange children in groups of four or five.

ii)
Give each group one type of instrument.

iii) Allow each child in the group to play the instrument they  have,

iv) Swoop the instrument round the groups so that all would have a go at all of the entire instruments.

v) Now, give two different types of instrument to each group.

vi) Allow the children to compose their music accompanied with songs.  They can also dance to their music.

EVALUATION
Each group can take turns to play for the others to listen.

UNIT 6  (WEEK 6)

Topic
Combine Local Instrument And Improvised Musical Instrument.

OBJECTI VE:
Encourage children to express themselves through music and dancing.

TEACHING AIDS
Shegureh, kalain, bata, kongoma/condie, short sticks, large bamboo canes.

ACTIVITIES:
Arrange children in five groups.

i) Children should choose the instrument they like

ii) In their groups, let them, create music, songs and dance steps to go with the music.

iii) Teacher supervises them as they work.  Encourage them to allow each other to play the instrument if they so wish.

EVALUATION
Each groups with sing and dance for the other to see.

UNIT 7 (WEEK 7)

Topic
Dramatising Musical Scenes. War And Death, Peace And Life..

OBJECTIVE:

To encourage children to be creative.

TEACHING AIDS:
Shegureh, kalain, kongoma/condie short sticks, bata, empty cans, small stones, bottle tops, pieces of wire etc.

ACTIVITIES
Arrange children in five groups

i)
Each group should plan a festive scene.

ii) They create their music songs, and dance to depict the festive scene.

EVALUATION
The groups will then present their acts to the others in turn.

UNIT 8  (WEEK 8)

Topic


Dramatising Musical Scenes.

OBJECTIVE

To encourage children to express themselves freely.

TEACHING AIDS
Local and improvised musical instrument.

ACTIVITIES:

Children are put into groups.

i) They are allowed to select their instrument which should be 

a combination of  local and improvised instrument.

ii)
Teacher discusses cultural and traditional dances with them 

            and then allows them to create their music songs and 

           dances.

EVALUATION
At the end  each group takes a turn to present to the others.

UNIT 9  (WEEK 9)

Topic
Singing And Dancing Accompanied By Clapping And Stamping Of Feet.
OBJECTIVE:
Children should be able to move their body to the words and tunes of the songs.

TEACHING AIDS
Local musical instruments.

ACTIVITIES:
Teacher should encourage the children to sing Traditional songs.

i)
Children should explain what the song is about and teach the others to sing it.

ii)
They should create body movement with clapping and stamping of feet to go with the songs.

EVALUATION
If they want to, they can also use musical instruments.

UNIT 10 (WEEK 10)

Topic


Music, Singing, And Dancing.

OBJECTIVE:

To encourage creativity in the children.

TEACHING AIDS
Local and improvised instruments.

ACTIVITIES:
Teacher should organise competition in singing, dancing 




 and  music among the children.

i)
The children should choose their leaders and those they 

want  in their groups.

ii)
They decide what they want to do in their groups.

iii)
They select their instruments they need.

iv) The teacher goes to each groups to see what they are doing.

v) After about ten minutes, he stops them and invites the groups in turn to perform.

EVALUATION
At the end the teacher gives to the groups.

STORY TELLING AND DRAMA

UNIT 1

Topic

Free Expression

OBJECTIVE/OUTCOMES
By the end of the unit pupils should be more relaxed in their class setting.

TEACHING AID

Shegureh, any musical instrument



Duration 1 week , 2 lessons

ACTIVITIES

LESSON 1

i)
Ask pupils to stand, shake their bodies, jump and do simple 

warming up exercises

ii) Ask how many pupils can dance and the type of dancing they can do.

iii) Choose some pupils to play the musical instruments available.

iv) Ask all the pupils to dance, freely with no direction from you.

v) Go round and encourage pupils who are not dancing to dance.

LESSON 2

Start with warming up exercises.

i) Choose another group to play the musical instruments 

according to the sizes of the class

ii) Organise a dance competition for the groups and choose 

from each group to judge the dancing.

iii)
Ask the winning group to perform for the class.

UNIT 2


Topic 


Free Recitals

OBJECTIVES/OUTCOMES
By the end of the unit pupils should be more confident in speaking in class.

TEACHING AID
NONE


Duration 1 week (2 lessons)

ACTIVITIES

LESSON 1
INDIVIDUAL RECITALS

i) Do warming up exercises with children.

ii) Ask  children to volunteer to read poems they know.

iii) Get as many of them as possible to say something in the community language.

iv) Encourage children to talk and demonstrate what they  are talking about, until they are all involved and eager to do something.

v) Ask children to come prepared with either a poem or a song for the next lesson.

LESSON 2

GROUP RECITALS

i) Do warming up exercises for about 5 minutes.

ii) Divide class into groups

iii) Ask each groups to recite their prepared poem or songs among themselves in the group.

iv) Then choose two from each group.

v) Organize a competition  for those chosen and let the class decide on the best three.

vi) If possible give small incentives to the winners.

UNIT 3

Topic


Action Songs and Miming

OBJECTIVES/OUTCOMES
By the end of the lessons pupils should be able to act out songs and mime.

TEACHING AID
Local  Instrments.

DURATION
2 weeks (4 lessons)

ACTIVITIES

LESSON 1
INDIVIDIAL ACTION SONGS

i) Start with warming up exercises

ii) Make up an action song in the community language e.g. This is the way we wash our face, clean our teeth, wash our hands etc.

iii) Demonstrate as you sing then, teach pupils the song and action slowly.

iv) Ask some pupils to come out to sing and act.

v) Ask pupils to suggest other action songs and let them demonstrate one at a time before the class.

vi) Let the class repeat each demonstration

FOLLOW UP

Ask pupils to find out other action songs for the next lesson.

LESSON 2

GROUP ACTION SONGS

i) Start with warming up exercises

ii) Put pupils in groups of five, six or ten according to the size of the class.

iii) Let pupils in their groups do action songs they are familiar with.

iv) In each group let an action song be practised.

v) When groups are ready let each group demonstrate to the class.

vi) Observe and correct any wrong action.

LESSON 3

MIMING

i) Do warming up exercises with the class

ii) Ask different
pupils to do different action songs for the class.

iii) Ask the class to give marks for each performance and then to applaud the best performance.

iv) Play a short or familiar song for the class and pretend you are the one singing.

v) Explain to the class that you have been miming the song.

vi) Demonstrate the miming of the same song again, then put pupils in groups so every pupil can mime the same song in their group.

vii) Go around and choose the best performance in each group and let the best performers mime the song for  the class.

viii) Ask pupils to practise at home for a competition next lesson.

LESSON 4

COMPETITION

i) After warming up exercises, organise a concert

ii) Allow pupils time to practise in groups action songs and miming and to choose representatives of their groups.

iii) Use the audio cassette and tape to provide music for miming

iv) Choose a member from each group to form a panel of judges.

v) Let  representatives perform and judges give marks to the performance.

vi) Choose the best three performances for the class to applaud.

vii) Give small incentives where possible.

UNIT 4

Topic


Story Telling

OBJECTIVES/OUTCOMES
By the end of the lessons, pupils should be able to speak well and express themselves by narrating stories they know.

TEACHING AID
Blackboard and chalk


Duration 2 weeks (4 lessons)

ACTIVITIES

LESSO N 1
IDENTIFYING STORIES

i) Ask  pupils to do some warming up exercises i.e. jump, shake one leg, shake trunk etc.

ii) Find out pupils who know about story-telling

iii) Tell a short story based on some familiar experience.

iv) Repeat the story then ask volunteers to tell the same story to the class.

v) Observe the expression of those telling the story and those listening to the story.

vi) Ask one or two pupils to tell other stories to the class.

FOLLOW UP
Ask pupils to collect from parents or guardians traditional stories for the next lesson.

LESSON 2

GROUP STORY TELLING

i) Start with warming up exercises

ii) Find out how many pupils have come with traditional stories.

iii) Put pupils in groups, let each group form a semi-circle.

iv) Ask  each pupil in the groups to tell a story and whoever is telling the story should stand in the  middle of the group.

v) Go round and observe each group, encouraging each pupil to tell a story.

vi) As you go around choose stories from which lessons are learnt.

vii) Put the class together again and ask pupils whose stories have lessons to tell their story to the class.

viii) Discuss the lessons and encourage pupils to contribute to the discussion.

ix) Use the community language so more pupils will participate.

LESSON 3

STORY TELLING FROM A PICTURE

i) Start with warming up exercises

ii) Tell  a story to the class and discuss the lesson to be learnt from the story.

iii) Show picture of a girl or a boy to the class

iv) Make a short story describing the life or experiences of the girl in the picture.

v) Put pupils in groups according to the size of the class and ask each group to make up a story round the girl/boy in the  picture.

vi) Observe each group make up  the story.  Allow the pupils to argue in their groups.

vii) Ten minutes to the end of the lesson, put the pupils together again, ask each group to tell  its story.

viii) Point out stories which do not have a logical flow.

LESSON 4

STORY TELLING COMPETITION

i) Start with warming  up exercises

ii) Organise a story telling competition

iii) Put pupils in groups

iv) Choose a pupil from each group to form the panel of judges.

v) Let each group choose two pupils, or one pupil according to the number of groups to take part in the competition.

vi) Give the groups ten minutes to rehearse.

vii) Put the pupils together again and ask the representative from each group to tell their stories.  The panel of judges will give marks.

viii) The best story  tellers (3) should be applauded and given incentives.

FOLLOW UP
Encourage pupils to continue story telling to their peers, family, and friends out of school.

UNIT 5

Topic 


Acting

OBJECTIVES/OUTCOMES
By the end of the unit pupils should be able to demonstrate the good points of acting.

TEACHING AID
Blackboard and chalk.

Duration
 2 weeks (4 lessons)

ACTIVITIES



LESSON 1
MOVEMENT IN ACTING

i) Start with warming up exercises

ii) Demonstrate a dog barking at a stranger.

iii) Ask pupils to tell you what you did.

iv) Bring out the idea that you were acting the part of  a dog that saw a stranger enter his compound.

v) Call out pupils to act the parts of familiar animals, allow pupils to choose the animal.

vi) Ask the class to criticise the acting, if possible let them demonstrate a better performance.

vii) Lead them to consider the movement and the voice of the performance.

viii) Discuss the qualities of the good performance and put them on the blackboard.

LESSON 2

GOOD ACTING

i) Start with warming up exercises.

ii) Revise the qualities of the good performance.

iii) Talk about their movement i.e. movement of the animal represented.

iv) Point out that the movement of the cat is different from the movement of a dog, a cow, and a sheep.

v) Let pupils demonstrate the movement to show the difference.

vi) Bring out the idea from the pupils that for good acting, movement is very important.

vii) Let pupils discuss the difference in the voice of the performance.

viii) Bring out the idea that although the voice was different, yet the voice must be bold and confident.

ix) Encourage pupils to give other qualities they feel good performance should have.

x) Ask pupils to practise acting at home.

LESSON 3

IMPORTANCE OF CONCENTRATION IN ACTING

i) Join with the class to stand in a circle.

· Starting with you let each pupil call out his/her name.

· Explain this as a game.

· You call out a pupil’s name and walk to the pupil, but before you get there the pupil should call another pupil’s name and walk to the pupil, that pupil should call another pupil and walk to the pupil.  The game continues until a pupil forgets or fails to call out the name of another pupil.

ii) Play another game: pupils should clap one for a multiple of 2, e.g. 2, 4, 6, 8, 10; twice for multiple of 3 e.g. 3, 6, 9, 12, 15; and 3 times for a multiple of both 2 and 3 e.g. 6, 12, 18.

-
Call out numbers from 1 to 20 in order to make sure pupils understand the game.

-
Then call out any number between 1 and 20 at random.

-
Play each game twice then discuss with the class the importance of paying full attention to what is being done.

-
Bring out the idea that in acting it is important to pay full attention (concentrate) on what is being done.

-
Revise the other qualities that are important for acting as discussed in lesson 2.

-
List on the blackboard these qualities for pupils to copy

LESSON 4

SUMMARISING GOOD ACTING

i) Start with warming up exercises, i.e. shaking different parts of the body, jumping, twisting the trunk, and other physical exercises.

ii) Put pupils in groups of six, eight or ten but the number of groups should not exceed 5.

iii) Give each group the task to act as an animal.

iv) E.g.  A cat about to catch a mouse.

v) A dog attacking a thief

vi) A dog eating etc.

vii) Each group should choose the best actor using the points for a good actor discussed in the other lessons.

viii) The best actor from each group should then perform for the class.

ix) A panel of judges chosen from each group should judge the performance and the best performance chosen.

x) Ask the class to describe the good point demonstrated by the best performance.

UNIT 6

Topic


Short Drama

OBJECTIVES/OUTCOMES
By the end of this unit, pupils should be able to participate in short drama.

TEACHING AID
Blackboard, chalk, pegs to mark area.

Duration
3 weeks (6 lessons)

LESSON 1

IMPERSONATION

i) Start with warming up exercises

ii) Ask pupils to give the names of important people in their camp or community and let them describe the role they play.

iii) Then ask different pupils to act the part of, e.g. the chairman of the camp/community

iv) Let the class discuss the performances

v) Impose some restrictions on the performances by asking pupils to act the part of the chairman doing a specific duty in a specific place. e.g. visiting the home of a member of the camp/community who is ill.

vi) Mark the area to  be the home, showing the entrance

EVALUATION
i)
Let the class observe the position of each pupil in the 

marked area as he or she acts the part of the chairman.

ii)
Discuss the different positions in the marked area and let the class decide on which position was the most appropriate in view of the visit.

iii)
Conclude that when acting it is important to know the best position of the marked area or stage to take.

LESSON 2

IMPERSONATION CONTINUED

i) Start with warming up activities

ii) Discuss different professions, e.g. teaching, medicine, nursing etc.

iii) Discuss the way people in such professions talk and act in specific situations.

iv) Put pupils in groups and ask each group to take one profession and each pupil in the group to act the part of someone in the profession.

v) Each group should choose the best performance according to the persons movement, voice and choice of position.

vi) Each group representative should then act their part in front of the class.

EVALUATION
As usual a panel of judges chosen from the groups should give marks to the performers.

LESSON 3 
ROLE PLAY (1 MEMBER OF FAMILY)

i) Start with warming up exercises

ii) Discuss the role of different members of the family, the mother, father, child.

iii) Put learners in groups.

iv) Ask each group to practise the part of one member of the family. Each person in the group should take part.

v) Each group should choose a representative.

vi) Ask group representatives to perform before the class.

EVALUATION


i) Ask the class to give marks to the performers while you do the same.

ii) Compare the results of different pupils in the class asking  each to give reasons for their choice of the best performer.

iii) Read out your result and talk about the good and bad points of the performers.

LESSON 4

ROLE PLAY (2 MEMBERS OF THE FAMILY)

i) Start with warming up exercises

ii) Discuss different scenes that can take place within the family e.g.  The mother instructing the child  to do something, the father thanking the mother for a good deed or scolding the child for some bad action.

iii) Put pupils in groups.

iv) Ask each group to create a scene with the two people in the scene and to practice acting the scene.

v) Allow them to choose the scene and the statements.

vi) Go round and supervise the groups, the language used should be the community language so pupils can express themselves.

vii) Each scene should be done within 2 to 3 minutes.

viii) Ask each group to act the scene chosen before th class.

ix) Observe the groups’ performances and ask the class to observe each scene closely.

x) Ask  pupils to choose the scene in which everything flowed smoothly so that it appeared almost real.

xi) Bring out  in discussions that the scene was almost real because, the pupils were listening to each other and attending to each other’s action, so they knew when to respond.

xii) Stress the importance of the above.

LESSON 5

ROLE PLAY (FAMILY OF 3)

i) Start with warming up exercises.

ii) Discuss briefly what is important for good acting.

iii) Describe a family scene which includes the father, mother, and child e.g.  A morning scene – getting ready to go to work and school.

iv) Put pupils in groups and ask groups to rehearse the scene.

v) Then ask the pupils to come together again

vi) Use pegs to mark the area to be used as stage and ask each group to perform.

vii) Choose a panel of judges with representatives from each group.

viii) Discuss with the panel what to look  for in each performance and how marks  are to be allocated.

ix) Let each group act the scene

x) A member of the panel should read out the result, compare the panel’s result with yours and discuss differences.

LESSON 6

COMPETITION

i) Start with warming up exercises

ii) talk about the different parts pupils have played in the lessons above.

iii) Let pupils tell you what they like or do not like about acting different parts.

iv) Talk about  the important points that must be remembered when acting.

v) Ask the best groups in the last lessons to perform for the class.

vi) Then ask each winner group from the other lessons to perform the winning  item for the class.

UNIT 7



Topic


Dramatising Short Stories

OBJECTIVES/OUTCOMES
By the end of the unit pupils should be able to act the parts of different personalities

TEACHING AID
Blackboard, chalk

Duration
2 weeks (4 lessons)

ACTIVITIES

LESSON 1
DRAMATISING SHORT STORY BY CLASS

i) Start  with warming up exercises

ii) tell a story to the class.  The story should involve 4 people  and animals.

iii) Discuss the story with the class.  Identify the people and animals in the story and the part they play.

iv) Ask for volunteers to act the parts of the people and animals identified.

v) Put the parts together and organise one or two rehearsals.

vi) Read out the story again to remind the class.  

vii) Mark out the stage using pegs.

viii) Ask volunteers to act out the story.

ix) Let the class discuss the good and bad points of the acting.

x) Ask pupils to bring  to the next class short stories form their community.

LESSON 2

PREPARATION FOR DRAMATISING STORY

i) Start with warming up exercises.

ii) Find out the different stories pupils have brought.

iii) Accept those that are short and  do not involve too many people

iv) Put pupils in groups according to the number of stories (about 3)

v) In the group the pupils should tell the story

vi) The group should identify the people and animals in the story and the parts  they play.

vii) Groups should decide on those to  act the parts identified.

viii) Groups should then rehearse the story.  The acting should -be for 5 minutes.

ix) Go round and supervise.

LESSON 3

REHEARSAL AND GROUP PRESENTATION

i) Start with warming up exercises

ii) Let pupils go back to their groups of the last lesson

iii) The groups should continue rehearsals for another 15 minutes.

iv) Put the pupils together.

v) Let the groups take it in turn to act the stories they have been rehearsing.

vi) Each story should be told before it is acted.

vii) All three groups should perform

viii) Let the class observe the good and bad points of the performance and choose the best performance.

LESSON 4

GOOD AND BAD ASPECT OF GOOD DRAMA

i) Start with warming up exercises

ii) Ask the group  with the best performance in lesson 3 to perform again.

iii) Discus with the class the  good and bad points of the performance.

iv) Bring out the necessary points for good acting, e.g.  Bold and audible voice, smooth movement, choosing a good position in the space allocated for acting, listening to each other to know when to come in etc.

v) List some of these on the board for the pupils to copy.

UNIT 8

Topic


Making Drama

OBJECTIVES/OUTCOMES
By the end of this unit pupils should be able to talk about  what steps to take to make a drama.

TEACHING AID
Blackboard and chalk

Duration
2 weeks (4 lessons)

ACTIVITIES

LESSON 1
GOOD ACTING

i) Start with warming up exercises

ii) Remind pupils of the lessons in acting they have done so far.

iii) Ask the second best performance in the last Unit to act their scene

iv) Discuss with the pupils the exercise in Units 5, 6 and 7

v) Let pupils bring out the important facts to be remembered for good acting.

vi) Ask different pupils to demonstrate the good and bad aspect of acting:  e.g. 

· bold and loud voice (good); weak and dull voice          (bad)

· active movement, use of arms and body (good);   lazy and inactive movement – just standing (bad)

· use of space, good position and weak position.

vii) List the important aspect of good acting on the blackboard and ask pupils to copy in their exercise books.

LESSON 2

DRAMA

i)
Start with warming up exercises

ii)
Remind pupils of Units 6 and 7

iii)
Ask pupils  what they did when they acted  in the scenes

iv)
Bring out the idea that they were imitating different people and animals.

v)
Bring out also that they were imagining  what the people and animals they were imitating would say and do.

vi)
Ask different  pupils to imagine and act as different people e.g. President of the country, etc.

vii)
Ask pupils  for the name given to the acting they have been doing in Units 6, 7 and above.

viii)
Bring out the ideas that they have been practising drama that drama has to do with actions which are sometimes real to everyday life and sometimes imagined as in stories

Viiii)
Use the pupils description to arrive at a meaning for drama

-
Write the meaning on  the blackboard.

LESSON 3

STEPS IN MAKING DRAMA

i)
Start with warming up exercises

ii)
Put pupils in groups and ask them to prepare a drama

iii)
Guide them that they should put down every step they take to make the drama

iv)
They should rehearse the drama

v)
Ask pupils to come together again and each group should perform its drama

vi)
Observe and assess each groups’ performance.

LESSON 4

IMPORTANCE OF ORDER IN MAKING DRAMA

i)
Start with warming up exercises

iii)
Remind pupils of their group exercises in lesson 3

ask each group to describe the steps taken when they were putting the drama together.

iii)
Discuss the order of the steps taken in every group and how the order made it easier or difficult to make the drama in a short time.

iv)
With pupils decide on the order of the steps to be taken when making a drama

v)
List the steps on the blackboard for pupils to copy.  

NB. Important steps:-

i)   Choose the story or situation

ii)  identify the people and animals involved in the story or situation.

iii)  Imagine the statement the different people will make  in the story/situation and the actions to go  with the statement.

iv)   choose the people to act like the people in the play.

v )   Identify the stage or area to act and  the best positions for the actors – where they can be seen and heard.

vii)   Rehearse so every actor knows when to come in.

UNIT 9

Topic 


Organising Short Drama

OBJECTIVES/OUTCOMES
By the end of the Unit pupils should be able to participate in organising and in acting a short drama.

TEACHING AID
Blackboard, chalk, costumes

Duration
3 weeks (6 lessons)

ACTIVITIES

LESSON 1
CHOOSING A THEME

i)
Start with warming up exercises in breathing 

concentration and relaxation

ii)
Ask pupils to suggest themes they would like to dramatise.

iii)
Discuss the themes, leading pupils to describe the particular scene they wish to demonstrate.

iv)
Encourage two or three theme and each pupil in the class to contribute to each theme.

v)
Discuss the timing for the scene.  The time for the scene should be between 5 and 10 minutes.

LESSON 2

PREPARATION FOR DRAMA

i)
Do warm up exercises with pupils to relax them.

ii)
Remind pupils of the steps to be taken in making a drama

iii)
Put pupils in groups (2 or 3 groups)

iv)
Give each group one of the themes discussed in lesson 1

v)
Let each group organise a drama based on the theme for the rest of the lesson.

LESSON 3 & 4
REHEARSALS

i)
Do warm up exercises

ii)
Let pupils go back to their groups of lessons 2

iii)
Pupils should rehearse the drama they have organised.

iv)
Observe each group and assist if and when it is necessary to do so.

v)
By the end of lesson 4 pupils should have done a dress rehearsal.

LESSON 5

FIRST PRESENTATION

i)
Do warm up exercises to lively up pupils

ii)
Let each group indicate its stage in  using pegs to mark the area and present its drama

iii)
After each performance let pupils discuss the drama and make suggestions as to how to improve on the drama presentation

iv)
Reason should be given for each suggestion made.

LESSON 6

FINAL PRESENTATION

i)
Start with warming up exercises

ii)
Allow the groups about  5 minutes to make the necessary adjustment according to the suggestions given in lesson 5

iii)
Put pupils together again and ask each group to present its drama

iv)
With a panel (members from each group) observe the presentation and give marks for each presentation.

v)
The best presentation should be named, the class should applaud and if possible a small incentive given.

UNIT 10



Topic


Longer Drama

OBJECTIVES/OUTCOMES
By the end of this unit pupils should be able to participate in organising a drama of more than one scene.


TEACHING AID
Blackboard, chalk, costumes

Duration
3 weeks (6 lessons)

ACTIVITIES

LESSON 1
CHOOSING A THEME

i)
Start with warming up exercises

ii)
Ask pupils to suggest  themes that are relevant to them in their present situation.

iii)
If possible lead them to discuss themes on peace process.

iv)
Encourage pupils to bring out reasons for and against themes suggested.

v)
By the end of the lesson a theme should have been chosen.

LESSON 2

PREPARATION FOR A DRAMA

i)
After warming up exercises let the class together go through the initial steps in making a drama

ii)
Guide pupils to agree on a drama with three scenes.

iii)
The class should decide the focus of each scene and give one to each group to organise.

LESSON 3 & 4
REHEARSALS

i)
After warming up exercises let pupils go to their groups in lesson 2.

ii)
The groups should practise and rehearse the scene given to them.

iii)
Go around and render assistance where and when possible.

LESSON 5

DRESS REHEARSAL

i)
Do warm up exercises

ii)
Let pupils put their scenes together and do a dress rehearsal

iii)
Guide them to co-ordinate the acting

iv)
Let the class discuss each scene and if necessary make suggestions for improvement

LESSON 6

PRESENTATION

i)
After warming up exercises mark with the class the area to be used as a stage.

ii)
Let pupils involved in the acting,  present the drama to the class.

iii)
Organise a presentation of the drama to the community/camp.

PEACE EDUCATION

 (PALAVA MANAGEMENT)

UNIT 1

Topic

Definition and Basic Concepts Of Peace

OBJECTIVES/OUTCOMES
By the end of this unit pupils should be able to  answer the question “what is peace” name the basic concepts and give simple reasons for their importance.

TEACHING AID
Blackboard and chalk

Duration



1 week (2 lessons)

ACTIVITIES

LESSON 1


WHAT IS PEACE?

i) Let pupils stand in a circle then ask them starting with you 

to name the pupil on their right. Play the game three times and pupils go back to their places.

ii) Ask pupils to describe what they think is peace and give the word for peace in their local language.

iii) Discuss the different descriptions and put them together to get  the meaning of peace.  (see  page 61 of the training module for Education for A culture of Peace)

EVALUATION
Ask pupils to answer the question “what is peace?”

LESSON 2

BASIC CONCEPTS OF PEACE

i) Revise the meaning of peace as agreed on in the last lesson.

ii) Ask pupils if they have peace and to give reasons for their answers.

iii) Guide pupils to give reasons such as being happy, having friends to play with, not fighting with  their colleagues etc.

iv) Bring out the idea that being happy is very important as  they need to be happy to play with others

v) Then point out that  to have peace with others  it is important to have peace within oneself.

vi) Bring out that peace within oneself depends on one’s relationship with God.

vii) Put people in groups for 10 minutes t o decide on what they think are the basic concepts of peace.

EVALUATION
Ask groups to report their decisions to the class, and assess how many of the pupils understand the discussion before group work.

FOLLOW-UP
List the basic concepts on the blackboard for pupils to copy.

UNIT 2

Topic
Conflict – A Barrier To Peace

OBJECTIVES/OUTCOMES
By the end of  this unit pupils should be able to  identify:-

i) conflict as barrier to peace

ii) causes of conflict

iii) types and victims of conflict

TEACHING AID

Blackboard and chalk

Duration


1 week (2 lessons)

ACTIVITIES

LESSON 1


CONFLICT AND CAUSES OF CONFLICT

i) Remind pupils of the peace accord , which was signed in Lome, Togo.

ii) Discuss with pupils why the accord was signed.

iii) Lead pupils to come out with the fact that there was unrest in the country and everywhere people were sad and unhappy.

iv) Guide pupils to find a definition/description of conflict and to see it as standing in the way of peace (see page 33 of the Training Module for Education for a Culture of Peace, TMECP)

v) Put pupils in groups and ask them in each group to discuss causes of unrest/conflict and to be prepared to name 3.

vi) Allow between 5 to 10 minutes for the group work

vii) Pupils come together as a class and ask each group to give three causes of conflict.

viii) Discuss the causes given and list those that are appropriate (see page 33 TMECP)

EVALUATION
Ask pupils to name:-

i) what stands in the way of peace.

ii) Different causes of conflict

LESSON 2

TYPES AND VICTIMS OF CONFLICTS

i) Revise the meaning of conflict

ii) Ask pupils if they had been in conflict with anyone or part of a family conflict.

iii) Encourage pupils to talk about different instances of conflict, conflict in the home,  in the community, in the village, between tribes etc.

iv) Remind pupils of the rebel war in Sierra Leone and ask them to describe the type of conflict.

v) Put pupils in groups (3 groups) and let  each group talk about people (victims) who suffer as a result of the different types of conflict.

vi) Let pupils come together again after 10 minutes.

vii) Lead the class to discuss the victims they have named in their groups.

viii) Put on  the blackboard the victims  named by the group and can be considered a victims (see pages 34 and 35 of TMECP)

EVALUATION
Ask pupils orally to name 




(i)   Three types of conflict




(ii)  Victims of conflict

UNIT 3

Topic

Resolution And Prevention Of Conflict

OBJECTIVES/OUTCOMES
By the end of the  unit pupils should be  able to describe:-

i) how conflict can be resolved

ii) how conflict can be prevented

TEACHING AID

Blackboard and chalk

Duration


1 week (2 lessons)

ACTIVITIES

LESSON 1


CONFLICT RESOLUTION

i) Ask pupils who have quarrelled with someone brother/sister, a friend, a neighbour to stand up.

ii) Ask each one to describe how the quarrel was settled for them to be at peace with each other.

iii) Let other pupils contribute by giving other methods of settling quarrel.

iv) Discuss the methods described including reconciliation and mediation

v) Bring in others according to the pupils in the class (see pages 36 and 37 of TMECP)

vi) Refer to the Peace Accord as the result of mediation to resolve the rebel war conflict.

EVALUATION
Ask pupils to describe different ways of resolving conflict.

LESSON 2

PREVENTING CONFLICT

i) Ask pupils who have quarrelled with someone if they still quarrel with the person

ii) If they do let them describe what they do to bring about the quarrel.

iii) If they do not quarrel anymore, how and why did they stop quarrelling.

iv) Discuss the two sets of answers.

v) Put pupils in groups and ask them to talk about how they can avoid or prevent quarrels/conflict.

vi) After 10 minutes let the class discuss the groups’ decisions.

vii) Bring out  the importance of love for each other, unity and justice, to prevent conflict and bring peace.

viii) Explain the meaning of  (1) love, (2) unity (3) justice to the class and explain how the three factors above can bring peace or prevent conflict/unrest in a family, community or village.

EVALUATION
Observe pupils discuss how conflict can be prevented.

FOLLOW-UP
Let pupils act different scenes in conflict resolution and conflict prevention in the  drama lesson.

UNIT 4

Topic
Mediation

OBJECTIVES/OUTCOMES
By the end of this unit pupil should be able to describe the mediation process, as one of the ways conflicts can be resolved.

TEACHING AID
Blackboard, chalk and vanguard

Duration
1 week (2 lessons)

ACTIVITIES

LESSON 1
THE MEDIATION PROCESS.

i) Remind pupils of the lesson on conflict resolution.

ii) Ask pupils to give the different methods of resolving conflict.

iii) Tell a story in which mediation is used to resolve a conflict.
iv) Discuss t he story and guide pupils to bring out the meaning of mediation (see unit 5 page 48 of TMECP).  Put up the chart on which the meaning of mediation is written.
v) Put pupils in groups
vi) Read your story over again, then ask the groups to identify the conflict in the story and to talk about the steps to find out it there is need for more steps used to resolve it or if steps have been repeated.
vii) Let pupils come together again and discuss their groups' findings.
viii) Let the class try to identify the logical steps in mediation (see unit 5 page 49 of TMECP)
ix) Put up the chart showing the process
EVALUATION
Ask pupils to describe what mediation is and to name the steps/stages in the mediation process.

LESSON 2
THE GOOD MEDIATOR

i) Tell the story in Lesson 1, again to the class.

ii) Put pupils in groups, ask them to talk about the mediator in your story.
iii) Ask each group to answer the following questions:_
vi) Is the mediator (go between) good or bad?  Reason should be given for the answer.

vii) What type of person can be a good mediator?

iv) Let pupils come together again and each group should read out the answers to the questions.

v) Each group’s answer should be discussed by the class and so arrive at qualities that a good mediator should have.

vi) Guide the pupils to list all qualities of a good mediator (see Unit 5 page 50 of the TMECP).

vii) Explain each quality for the class.

viii) Put up the chart showing the qualities of a good mediator.

EVALUATION

Ask pupils to describe a good mediator.

FOLLOW-UP
The class should organise a drama showing a mediation process for the drama class.

UNIT 5

Topic
Peace Process

OBJECTIVES/OUTCOMES
By the end of this unit pupil should be able to name the practices that are necessary for the Peace Process and state their importance.

TEACHING AID
Blackboard and chalk, stories from the Bible and Holy Quran.

Duration
1 week (2 lessons)

ACTIVITIES

LESSON 1
CONFESSION, REPENTANCE AND JUSTICE

i) Do a quick revision of the lessons on conflict resolution

ii) Encourage pupils to describe their involvement in any conflict, the resolution of the conflict, which led to peace.

iii) Tell the story of the prodigal son in the bible (see unit 4 pages 42 and 43 of KUKATONON)

iv) Discuss the parts of the son who went away, the father and other son.

v) Lead pupils to come out with the fact that the prodigal son confessed when he returned and spoke to his father.

vi) The prodigal son also repented when he decided to go to his father.

vii) Bring out that two important practices  in the peace process, confession and repentance, have been demonstrated in the story.

viii) Let the class discuss other stories, which demonstrate the practices in the peace process.

ix) Use the conversion of Saul, who became blind as justice for his wickedness to the followers of Jesus, to  bring out the need for Justice in the peace process.

x) Let the class discuss examples of the peace process in  the school or at home which demonstrate confession, repentance and justice as being three of the important stages in a peace process.

xi) Guide pupils to describe confession, repentance and justice then to give reasons for their importance on the peace building process.

EVALUATION
Ask pupils to give examples of instances which demonstrate confession, repentance or justice as important stage (s) in the peace  process.

LESSON 2
FORGIVENESS AND RECONCILIATION

i) Review the stages in a peace building process.

ii) Remind them of the part played by the father in  the story in lesson 1 and guide pupils to see that the father forgave his son who had left him.

iii) Discuss the importance of forgiveness in the peace process with the class and ask pupils to name other instances of forgiveness.

iv) Reconciliation is the last stage in the  process.

v) Lead pupils to discuss the reconciliation of the brothers in the story initiated by the father.

vi) Discuss different efforts of NGO to build peace by stressing these stages, confession, repentance, justice, forgiveness and  reconciliation.

vii) Bring out  that the underlying factor of all these stages is “love for each other”.  Talk about the “love one another” campaign and write on the blackboard some of the peace messages of the campaign.

EVALUATION
Ask pupils to make up stories which show the stages in peace building process.

FOLLOW-UP
Use the best story as one of the story to dramatise in the drama class.

Note:
Unit 4 of the Training Module for Education for a Culture of Peace (TMECP)

UNIT 6

Topic

Right And Responsibilities

OBJECTIVES/OUTCOMES
By the end of this unit pupils should be able to state their right as human beings and their responsibilities for the state.

TEACHING AID
Blackboard, chalk, chart, highlighting articles from the declaration of Human Rights

Duration
1 week (2 lessons)

ACTIVITIES


LESSON 1
RIGHT AS A HUMAN BEING

i) Start a class discussion with the questions “what are your parents doing for you?’

ii) Allow as many pupils as possible to give ideas as to what their parents are doing similarly encourage pupils to explain what they understand by “RIGHT’

iii) Use their ideas to introduce the Universal Declaration of Human Right and Human Rights, The African Charter (see pages 67, 70 and 71 of  KUKATONON).

iv) Give them a brief history of the declaration and charter.

v) Put up a chart and discuss the interpretation of articles 1,3,4 and 6 in the declaration of articles 6, 17, 18, 19 and 27 in the charter.

vi) Put pupils in groups t o describe to one another what they think the key words in these articles mean e.g.  freedom of movement. Let them talk about the right that have been violated.

vii) Let pupils come together again and report on their group discussion.

viii) Guide them to get the correct meaning of the key words.

ix) Deal briefly with the right of the child.

EVALUATION
Ask pupils to describe the article “on Education” to live in freedom and safety.

FOLLOW-UP
Let pupils identify the implementation and violation of some of the rights in their community.

LESSON 2
RESPONSIBILITIES OF THE INDIVIDUAL

i) Remind pupils of the rights discussed in the last lesson.

ii) Ask pupils what do they do for their parents in response for the care the parents give them.

iii) Encourage both positive and negative responses.

iv) With the class, group the responses e.g. actions in response to   i) parents’ care, ii) parents’ effort at education.

v) Discuss pupil’s responses in the different groups and relate them to the specific articles in the declaration and the charter.

vi) Put pupils in groups and ask them to list down what they think are their duties to i) their family ii) their community and iii) their country.

vii) Let the pupils come together and report on their discussion.

viii) Bring out the idea that their main responsibility is to maintain peace at home, school and community.

ix) Point out that it is their responsibility not to steal, not to disturb the right of others and mothers.

EVALUATION
Ask pupils to describe their responsibilities to their home, family, etc

UNIT 7


Topic

Sustaining Peace

OBJECTIVES/OUTCOMES:
By the end of the unit pupils should be able to state the practices necessary for maintaining peace in their community.

TEACHING AID
Blackboard, chalk vanguard and markers.

Duration
2 weeks (4 lessons)

LESSON 1
THE ILLS IN THE COMMUNITY/SCHOOL/HOME THE BAD HEART

i) Ask pupils whether people in their community/school/home are happy or at peace.

ii) Lead them o discuss the state of the community, why are people not happy, what are the bad practices in the community which destroy the peace in the community.

iii) Bring out practices like selfishness, lack of love, envy, greed etc.

iv) Draw a big heart on a vanguard and put on the blackboard.

v) Tell pupils they are going to play a game.  Each pupil should think of what he/she think is a bad practice in the school, community or home.  Write it inside the heart.

vi) Encourage as many pupils as possible to write a bad practice either in the school, in community or home in the heart.

vii) They read aloud each practice and let the class decide if it is a bad practice or not, if necessary add more practices.

viii) Let pupils talk about the bad practices, which people have in their heart and how these bad practices prevent the community from being peaceful.

EVALUATION
Ask pupils to name some of the bad practices that can destroy the peaceful existence in the school, home and community.

FOLLOW-UP
Let pupils identify the implementation and violation of some of the right in their community.

LESSON 2
THE GOOD PRACTICES IN THE COMMUNITY – THE GOOD HEART.

i) Have a quick review of the bad heart in lesson 1.

ii) Put pupils in groups and ask each groups to decide on the practices which will make people in the community/school/home happy so that peace will prevail.

iii) Let the class come together again, put up another vanguard on the blackboard and draw a heart on it.

iv) Ask each group to write their suggestions in the heart.

v) Read out each suggestion and let the class decide whether such practices can make people happy and continue to be at 

peace always.

vi) Underline the practices chosen by the class and list them on the blackboard.

vii) Then suggest that the good heart will destroy the bad heart.

EVALUATION
Ask pupils to describe the good practices which will destroy the bad practices and make the community/school/home happy and be at peace always.

LESSON 3
SUSTAINING PEACE IN THE COMMUNITY/SCHOOL/HOME

i) Remind pupils of the peace process described in Unit 5.

ii) Stress the importance of repentance and forgiveness.  Ask pupils to explain both.

iii) Refer pupils to the rebel war in Liberia and the peace process, which has resulted in a peace accord.

iv) Let pupils discuss what would happen to the rebels who have returned to their homes and villages.

v) Lead pupils to suggest the idea of reconciliation, which is based on repentance and forgiveness.

vi) Put pupils in groups, ask them what will make people repent, and forgive the rebels who have done so many bad things to people.

vii) Let class come together again and ask group representative to tell the class the group’s answers.

viii) Discuss the answer and guide the pupils to agree that forgiveness and repentance can succeed if people have love for each other, if there is unity and justice for all.

ix) Explain to pupils that if there is love, unity and justice i.e. people’s right are respected, then there will be peace.

EVALUATION
Ask pupils what should exist in a community for it to have peace.

FOLLOW-UP
Organise a drama which shows two contrasting scene, a peaceful community in which everyone looks after each other and another in which there is no peace. 

LESSON 4
MESSAGES FOR SUSTAINING PEACE.

i) Review the lessons above and emphasize the good practices in lesson 2 and the need for love unity and justice as practices that will make peace be continuous in the community school or home.

ii) Guide pupils to accept that love comes from God, therefore it is very important to worship God everyday so that he can give love to everyone.

iii) Give examples of what happens when pupils love each other (see page 76 of KUKATONON).

iv) Give Biblical and other stories, which show acts of love (page 76 of KUKATONON).

v) Suggest to the pupils core messages, which if they think about them, will make them keep peace in their communities (see page 75 of KUKATONON).

vi) Encourage pupils to make their own core message for continuous peace in their community.

vii) Put the messages on a vanguard and put up on the board.

EVALUATION
Ask pupils to give the most important practice that will bring about lasting peace in any community/school/home.

FOLLOW-UP
Let pupils in drama class act a scene in which a village community with many rebels, try hard to sustain the peace they have made with the rebels.

Emergency Response Experience

KUKATONON

After almost six years of armed conflict, an agreement paved the way for a plan for peace in Liberia.  The Kukatonon (meaning ‘we are one’ the Kpelle language) Peace Education Project was launched as a pilot project in fifteen schools, by the Christian Health Association of Liberia (CHAL), with support from UNICEF, in March 1992.  The project provides training in conflict resolution for students and asks them to practice their new skills as peer mediators in their schools.

The Kukamonton project was initiated in response to the civil war that had broken out in December, 1989. More than 850,000 Liberians fled the country.  Kukamonton has evolved over the years maintaining emphasis in two main areas:

· Conflict resolution training workshops

· Creative expression through drama, song, and dance.

The pilot project gathers teams of student leaders to participate in ten-day training programmes conducted by an NGGO partner.  The course prepares the students to resolve conflicts between other students in their schools (peer mediation).  During training they learn to:

· Handle disagreements, fighting and differences of opinion with a broad range of creative responses for resolving conflict;

· Understand the causes of conflict and violence;

· Become familiar with methods for building trust within a community;

· Strengthen their own and their peer's self respect, self-esteem, confidence and sense of responsibility; 

· Practice skills for communication, co-operation and reconciliation;

· Study and apply the techniques of mediation

Over a six-month period a total of eighty students were trained, mediation groups were stablished, and an evaluation set in motion in the schools.  At the halfway point, artists and actors selected additional students for training in drama and peace theatre, creating 'cultural troupes' in each school.  

During the years 1992 to 1995 continuing activities were organized based on peace theatre performances staged in schools by students, and the teacher-training package was developed to assist teachers in integrating the lessons of Kukatonon training manual into their classrooms.

The manual and the peace awareness workshops were designed to meet important goals, after which full implementation of the programme can commence.  The intention was that:

· The rate of conflict within schools will drop substantially.

· Children will be empowered to use their artistic talents to educate their peers, parents, and communities about peace;

· School and community leaders will be more effective in transmitting the skills and knowledge required for the non-violent resolution of conflict

· Individuals will be encouraged to integrate what they have learned into their daily professional and personal lives.

Unfortunately, due to the deteriorating political situation in Liberia at that time, the program was discontinued.
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