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Introduction

Guidance and counseling has been a function which helps an

" individual in fulfilling his roles in society in a more perfect way. It is

also an essential intervention in forming the personality and building it
in a way that the person can have a balance in accommodating between
individual needs and the environment.

There are noted increases in complexity of life in the western

world, and the challenges facing people in atl walks of life, and

especially in school children. Early in this century, programs were
designed to assess school teacher capabilities in dealing with not just
subjects and academic issue, but also with social, emotional, career,
and economical issues that evolve around school children as part of the
whole society from which they come.

Such needs have been increasingly demanding, and the
phenomenon has become harsh reality in most societies of the world.

The most countries one of the major educational objectives is to
help student in facilitating social, emotional, and academic growth, and
providing students with tools to deal with social and emotional
problems that will help them in achieving a psycho-social balance in
life. In the end, this will enhance their academic achievement.

Palestinians recognize the importance of education in the
development process, and the place of teaching and learning in
stimulating development in all walks of life. Also Palestinians
recognize the value of the individual as a social creature with affect and
his/her effect on the social environment. Accordingly the educational
system has to find advanced ways aimed to care for, counsel, and guide
the individual. Therefore, it was natural that the system developed
programs to deal with social, political, and economical changes and
challenges that faces the Palestinian society in general, and it’s
youngest generation in particular.
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The Ministry of Education acknowledges the importance and
functions of school guidance and counseling services in accomplishing
the educational objectives of providing students with the needed

guidance and counseling services to support their psychological, social,
academic, and vocational growth. Therefore, the Ministry established

_ the guidance and counseling section with two objectives.

First, to improve the educational environment by providing
students with appropriately safe, academic, and psychological sound
school environments. Second, supporting students’ psychological well
being by stimulating their abilities to create well balanced, motivated,

. and ambitious students who are able to meet their needs, and becoming

productive and functioning members of sociéty..

Due to its early stage of experience in this regard, the Ministry
has acknowledge the need for facts, data, and information on
perceptions among people involved in this process including teachers,
student, and parents.

This study has been conducted to explore and shed light on school
guidance and counseling services in selected Palestinian schools. The
outcome of the study will be used in planing and developing
mechanism to enhance educational resources that help in building the
new Palestinian society.

Background

School guidance and counseling services are considered a major
service in the educational sphere. Many countries like the United States
of America, Canada, and United Kingdom have developed systems of
school counseling in all schools, with an average of one counselor for
each 300 student. The objectives of such systems have focused on:

e guidance and counseling in academic, social , psychological , and
vocational needs .

¢ Providing counseling to assist in the healthy growth of all students.

o Providing preventive measures to counter and prevent academic
failure.

¢ Helping in resolving student’s social, academic and psychological
problems.




Student counseling in these programs has been built on a
continuos process:
a- Collecting data on students’ academic, social, and psychological
environment.

. b- Using experienced and well trained counselors to provide services

to student.
c- Evaluation and follow-up according to a well designed plan.

Several research papers and reports have been published on
counselors roles and counseling function, including Minnesota study in
1982, and Kameen study 1985. Both aimed at exploring counselor’s
role, and counseling programs at the elemenfary.school levels. One of
the most comprehensive studies of counselor’s role at school primary
level was Miller’s study (1989) which detailed the following roles:
1.Providing students with tools for growth, vocational counseling, and

psychological balance.
2. Providing parents, teachers, and local community with consultations
for supporting students’ growth.
3 Providing students with preventive measures to assist in avoiding
‘academic and social problems/failure.
4.Using assessment and measurement tools to assess student needs.
5.Developing managing, and evaluating counseling programs.
6.Helping students to arrange their schedules.

- On the other hand, Russ and Kassera (1989) study suggested
that a counselor should do academic counseling, follow students
growth, consult with parents, and assume some management
responsibilities.

Dally and Feler (1992) indicated that counselors role should be
connected with the changes in the academic system and objective.
They also suggested that counseling plans should accomplish the
following objectives:

1.Combining academic with vocation achievement methods.

2 Understanding directive counseling methods.

3.Knowledge of practical training programs that connect academic
with vocation needs.

4 Provide individual counseling which builds a student needs, interest,
and abilities into a dynamic means of ensuing success.
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Other studies, such as Johnson and Wales (1967) have focused
on a discrepancy between counselor’s expectations and what
counselors actually do. The study also found that most counselors do
not like to do administrative duties. Such findings also supported by

. Lopeez (1977).

It is important to note that the American school counselors
association defined planning and management as part of counselors
duties and responsibilities (1981).

In Palestine, school counseling experience is still in its early
stage of implementation. More efforts, energy, and experience is
needed to carryout well designed, progressive, respected, and
standardized research to help the system school to accomplish a
balanced academic, social, and psychological growth for students.

Palestinian Needs

During the past three decades, the Palestinian educational system
grew and developed within the context of extraordinary events and
circumstances. In essence, military occupation shaped and modified
every aspect of Palestinian life including education in ways that led to
the creation of a disjointed, unevenly-developed and under coordinated
educational system.

Palestinians view education as a mean of survival, a way to gain
social standing, and as the commodity that no military occupation can
take a way. This explains high rates of literacy among the younger
generation of the Palestinian population according to FAFO report in
(1993). The same report suggested that Palestinians enjoy a better rate
of literacy compared to the less developed countries.

With the handing over of the education sector to the Palestinian
Authority, and despite the continued presence of political and logistic
hardness, Palestinians find themselves in a position where, for the first
time, they are able to influence changes in the existing structures of
education. The World Bank report (1993) suggested that the major
problem confronting education in Palestine is quality. It has also noted
that the system has been designed to transmit knowledge rather than




developing people who are capable of critical thinking, skilled in
solving complex problems, and becoming productive at the personal,
social, and economical levels.

The need for a counseling and guidance system is greater than
- gyer for the Palestinian children who have faced hardship and trauma.
..~ This include a lack of security, political, economical, and social
curfews, imprisonment, home demolition, losing political identity,
economical pressure, and high unemployment rates. Such an
: envlronment has greatly effected the personal, academic, social, and
psyt:hologlcal security of Palestinian children.
Within the educational systems there are also hany problems.
Principals are not trained in counseling and or understanding the role of
all school staff. (Suliman, 1987) and teachers who are over loaded with
academic responsibilities. Consequently, the Ministry of Education has
defined the following objectives for the counseling and guidance
program at the school:
1.Improving the educational process by providing students with
support in feeling safe and the fulfillment of student needs of respect
and value.

2 .Providing the students with problem solving skills.

3.Supporting student self-actualization by exploring his/ her interest,
abilities, and capacities.

4.Using preventive measures to facilitate academic achievement.

5.Helping student in fulfilling their psychological well being as an over
all goal of the counseling process.

6.Helping students in having a balance between himself and his/her
environment with appropriate and acceptable behavior.

The Importance of This Study:

- The aim of this study was to assess the existing situation and

- needs that could be addressed by a school counseling program. No
other study has been ever conducted to explore the status of guidance
nor to define the role of the Mlmstty of Education in school counseling
m Palestine.

The major objectives of this study:



1.1dentify students’ social, academic, health, and psychological status
m-and-out side the school.

2.Determine the type of problem students face in-and-out side the
school.

3 Establishing a data base to be used by counselors in their planning
for new counseling and guidance programs.

| 4 Help counselors in developing scientific methods of data collection

and establishing a channel of communication with teachers, parents,
and students.

“—

Research Questions:

This study aimed at analyzing students, p%lrents, and teachers

responses to explore the status, and potential development of a system

of school guidance and counseling, therefore, we are looking to answer

the following questions: '

1.What condition a student is facing in school that influence his/her
academic well being?

2.What is the status of student’s environment outside school that
influence students academic, social, and psychological well being?

3.What are the problems that students face?

4.Can the data of this survey be used as foundation for counselors,
teacher, and education leader in planning and decision making
involving counseling and guidance?

19




METHODOLOGY

The Design:

This study employed a survey approach to gather information on

| guidance and counseling in the educational system in Palestine.
.. According to Isaac and Michael 1990, survey studies are descriptive

studies, the purpose of which is to describe systematically the facts and
characteristics of a given population or area of interest, factually and
accurately. Survey studies hold the characteristics that are inherent in
descriptive studies. They are the accumulation of data bases that do not
necessarily seek or explain relationships, test-descriptive hypothesis,
make predictions, or get at meanings and implications.

-

The Sample:

This study called for input from students, parents, and school
teachers on their experience, perception, and views of a number of
guidance and counseling related issues in education. Since the study
concentrated on all Palestine, it was impossible to survey the entire
population. Therefore, a sample of one thousand students, their parents,
and teachers have been surveyed by about 200 selected school
counselors.

Instrumentation:

The information of this study was captured by means of a
questionnaire. The construction of the questionnaire was under taken in
two stages. It started with reviewing the role and objectives of
guidance and counseling programs in education.

. The final questionnaire was constructed in four parts. The first
part was designed to gather personal/ demographic information about
the students which consist of 21 questions. The second part was to
gather information about student academic statues, skills, behaviors,
and relationships in related school issues which consists of 32
questions. |
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The third part contained questions about the parents perception
of their children regarding school and home, which consist of 29
question. The last part was to gather information from teachers in
school counseling related issues, which consist of 32 question. A copy
« . of the final version of the instrument is included in appendix 1.

-

Data Collection:

-
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A well defined strategy has been used to collect data in order to
-~ ¢licit the maximum response rate possible. 203 counselors serving in
600 schools across the country have been randomly selected from city,
village, and camp schools. Each counselor should have five full cases,
(biographical data, students survey, one parents survey, and teachers
survey). 510 male students, and 490 female students have been selected
in a stratified way by counselors with criteria involving a student with
the following conditions:

1.Parents willing to participate.

2.Teacher or class mentor who knows the student well and willing
to participate.

3.No more than two student from the same classroom.

The following table shows the distribution of number of students

from each district.
Table 1 ’
Distribution of Participants by District
District Male Female Total
Bethlehem 31 29 60
Jenin 56 50 106
Jericho 5 5 10
Jerusalem 5 5 10
Gaza 88 . 88 - 176
Khalil | 62 59 121
Khan Younis 57 50 107
Nablus 52 54 106




Qalqilya 16 16 32
Ramallah 57 51 108
Salfeet 15 15 30
S. Khalil 41 39 80
Tulkarem 25 29 54
Total 510 490 1000

~ Prior to the collection of data.”The ministry conducted a full study
day to instruct, and train counselors of the survey. Several issues
have been discussed including, collecting information, interview of
teachers, parents, and students. The discyssions covered the survey
1tems. )

All returned surveys were useable. Counselors have been
encouraged to add an additional case to their load, therefore some
times the total number of responses exceeded one thousand. The
planning department at the ministry has completed the analysis
using the SPSS program. Because the nature of the study as a
descriptive one, the analysis focused on percentage, crosstabulation,
and frequency counts.

It is important to add that the scales of item responses have
exceeded the 1-5 scale. In some question it was 7-11 choices have
been introduced which create some statistical, and analytical
difficulties for the researcher.



SURVEY ANALYSIS

The result of the survey were analyzed using parts of the
Statistical Package for the Social Science (SPSS) by the department of
planning at Ministry of Education. Descriptive statistics have been used
<including frequency counts, crosstabulation, and percentages on most
~--variables to illustrate the perception and reflection of the three groups

of-participants including students, parents, and teachers. More detailed
= analysis will be conducted at a later date-
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The current analysis focuses on the characteristics of samples,
the=schools environment, and home environment. Such focus will be
helpful in responding to the following issues: -

1. What condition a student is facing in school that influence his/her
academic well being? '

2. What is the status of student environment out side school that
influence students academic, social, and psychological well being?

3. What are the problems that students face which requires counseling
and guidance?

4. Can the data of this survey be used as foundation for counselors,
teachers, and education leaders in planning and decision making
involving counseling and guidance?

The survey analysis will be focusing on the following three
areas:
I. Sample characteristics and demographic which include,
a. students characteristics
b. family characteristics
c. teacher characteristics
IL. School environment which include,
a. students perception
b. parents perception
c. teachers perception
III. Home environment which include,
a. students perception of home
b. parents perception of home
c. teachers perception of home




I. Sample Characteristics and Demographic:

It is necessary to give an over all look to the demographic data
of the samples, which include students, family, and teachers.

| A. Students Characteristics:

The demographic of students cover the distribution of grade
level, sex, disability, illnesses, academic achievement, tardy, and age.

- 1. Grade level, and sex distribution. e

Majority of students chosen are from city (47%), and village
(48%). Table (2) shows the distribution of samples regarding grades,
residency, and gender patterns. Note that grades 1, 10, and 12 are not
adequately represented in the survey.

Table (2)
Sample Distribution by Gender, Grade, and Residency
Grades City Village Camp Total
M| F M F M F n
Grade 1 5 6 10 9 -0 0 30
% 3.3
Grade 2 25 | 26 | 30 24 4 0 109
11.9
Grade 3 24 | 22 26 24 3 4 103
112
Grade 4 23 | 19 | 25 22 2 0 91
9.9
Grade 5 24 | 21 21 20 1 1 88
9.6
Grade 6 26 | 18 | 24 20 3 2 93
10.2
Grade 7 17 15 | 22 20 3 2 79
8.6
Grade 8 19 | 18 17 17 2 2 75
82
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Grade9 [ 16 | 15 16 | 14 2 o] 63
| 6.9

Grade10 | 1 | 0 | © 1 0 | o 2
02

Grade11 | 32 | 34 | 28 | 32 3 | 4] 133
| 14.5

Grade12 | 14 [ 10 | 9 9 3 | 5 50
55

Unknown | 21 | 20 | 21..F 22 0 | 0] 9
grade 10.0
Total | 2471230| 249 | 234 | 26 | 20| 1006
Grand 477 483 _ 46 1006

Total % 46.9 48.0 5.0

As shown through the table just 2 students in grade 10
participated i the survey due to not meeting the selection criteria of the

survey.

2. Age

60% of sampled student population are between the age of 6-12
years old. Just 9.6% of sample student population were 17-18 years

old as shown in Table (3). So there is greater representation of younger

students than older student.

Table 3)
Students’ Age Distribution.
Age Percentage

6 5.4%
7 9.1

8 9.7

9 9.5
10 8.9
11 8.1
12 10.2
13 7.8
14 6.9
15 70

16
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16 7.8
17 53
18 43

- - 3.Disability

Boys and girls are almost similar in disability distributions.
Hearing disorder reported to be the most common disability among
students followed by physical/motor then visual disabilities.

Overall 5.2% of the sample reported child with disability. It is
interesting to note that no cases of children With mental disorder are
reported. Such finding suggest that children with mental disorders are
not sent to or allowed to enter schools. Similarly it may mean that

teachers and parents cannot adequately identify children with mental
disorders.

4. Illnesses.

6.7% of students reported to have a type of chronic illness. Boys
shown having slightly higher rate than girls. These illnesses ncluded
rheumatism, heart disease, kidney disorder, cancer, and others see
appendix 1

5. Academic achievement

An average of 6.4% of students have a failing grade which is 1-
49 according to the Ministry regulation. The highest grade distribution
among students is between 80-99 which represent 48.5% of students. It
is worth noting that the percentage of girls (28%) with higher grades is
more than boys (20%) as shown in Figure (1).

17




Figure 1
Grade Average Distribution Between Boys & Girls

30% -
25% +
20% 1+
15% +
10% -
0% - v I

Bboys
Bgirls

6. Tardy

13.2% of the students” reported being habitual late to school. It
is worth noting that when teachers were asked this question, they
responded that 8.6% of students were habitually tardy.

It is worth noting that more boys (7.4%) are coming late to

school than girls (5.9%) being late. Teachers reported also that more
boys to be habitually tardy than girls.

B. Family Characteristics:

Family demographics include family characteﬁstics, parents
educational level, social status, economical status, and residency.

1. Family size

The study have given us available information about the number
of brothers and sisters who are living with the student, as shown in
Table (4)

Table (4)
Sibling Information

# of Siblings Percentage |
0-5 37.7%

13
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6-8 "~ 38.8%
9-13 21.6%
14-more 1.9%

62.3% of students sampled have six or more siblings. In

« - - responding to the question of his/ her ranking among the family, the

-
e
Y
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study found that most students are second, third, or forth (20.1%,

- 17.3%, 15.2%), respectfully. Such finding suggested that Palestinian

students live in families with more. approximately 2/3 of all students
having families of more than 9 people at home.

2. Parents educational level R

The study suggested that just 9.7% of mothers have an associate
degree, in contract 19.6% of fathers have an associate degree. It is
interesting to note that 36.2% of mothers ¢ompleted 6 years or ten of
schooling as shown in table (5).

24% of mothers sampled completed 7-9 years of schooling. It
is interesting to note that most children are assisted by their mothers on
homework activities, even though mothers have lower rates of
educational attainment. ’

23.2% of fathers sampled completed 7-9® years of schooling. In
addition, 19.6% of fathers finished a 2 years diploma, and just 3.6%
have a university degree. In contrast with mothers just 9.7% have a 2
years degree, and .5% have university degree.

Table (5)
Parents Educational Level
Level Father percentage Mother percentage
6" grade 28.6% 36.2%
7% 9% orade 232 24.0
10™ -12™ grade 29.7 25.2
2 year diploma . 19.6 9.7
University degree 3.6 ' S5

3.Parents social status
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The study found that 92.1% of children are living with married
parents. The rest are living with one parent or with a grandparents. In
response to the question of the number of people living at home, the
study shows that most students live in large families, as shown in Table
-« -6 |

- Table (6)
Household Number
R # Of People Living At Home Percentage
- 1-5 3.9%
6-8 - 29.6
9-11 41.3
12-15 20.1
16-more ' 5.1

Just 3.9% of students are living in families with less than 5
people. Such data suggested a pattern of huge families within the
Palestinian society.

4. Income

Income was reported primarily by mothers. 38.1% of students
live under the poverty level. The following table shows the household
monthly income. Taking into account the number of people living in the
same house, such percentage is an alarming one on social,
psychological, and academic levels.

Table (7)
Household Income
Income in Sheqel Percentage
Less than 1300 38.1%
1301-1600 17.7
1601-2000 17.8
2001-3000 14.6
3001-6000 8.1
More than 6001 3.7

20
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C. Teachers Characteristics:

The demographics of teachers include teachers educational
- --level and age distribution. 51.6% of teacher who responded to the

survey are males.

1. Teachers educational level . -

As show in Table (8), 47.5% of teachers do not have a BA

PRV T

= degree. It is interesting to not that most countries do not hire less than a

BA degree in education or its equivalent for the position of teaching.

According to the Ministry development plan no teacher will be hired by

the year 2001 without a BA degree in education and a teaching

diploma.
Table (8)
Teacher Educational Level
Degree Percentage % Number
High School T % 7
Diploma 46.8 % 468
BA 38.8 % 388
High Diploma 6 % 6
MA 2.7% 27
Ph.D. 1% 1
Total 100 1001
2.Teachers age distribution

As shown in the following Table that most teachers are within
the range of 31-40 years old. Such data suggested that most teachers

have more than 10 years of teaching experience.

Table (9)

Teachers Age

Age

Number

Percentage

21
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20-30 272 27.2%

3140 405 40.5 %

41-50 264 26.4 %

31- 55 55%



SNt YR
«

I, School Environment

This section focused on the perception of students, teachers, and
parents to school environment and its effect on students.

_. A Student’s Perception: |

Students perceptions cover school liking, school problems, and
discipline.

L 3

1. Liking Schools. -

62.9% of students reported that they liked school a lot as shown
in the following table. This suggested that vast majority of students
reported liking school.

Table (10)
Student’s Satisfaction With School
Liking Level Percentage % Number
Like it A lot 62.9% 631
Like it 29.5% 297
Do not know 4.5% 46
Do not like it 2.1% 22
I hate it 1.0% e 10

It is interesting to note that when student were asked “why you
like school?””, most of their responses were “because I get education”,
and “it is for the future”.

Students who were good achievers reported liking school more
than students who had lower levels of achievement.
In responding to the item of “why do you not like the school?”,
Difficult “curriculum” was the leading reason, followed by dislike of
teachers, then rigid regulations in the school.

23
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2. School Problems

One of the surveys‘ goals is to shed light upon students*

« problems which may giving us some information about the problems

--~students face.

«~.-  Four areas of problems have been focused on including general
_.pl;oblems fears of teachers and self-expressions, failing in an academic
yeéar, and other academic problems.

a. General problems. -

25.2% of student said that they face problems at school. In the
question of what problems, most of the responses noted problems
with peers, academic achievement, and adjustment to school to be
the leading problems they faced (See Appendix III).

b. Fears.

About 35% of students noted to have the fear of expressing
them selves in the class room, and 46.6% have fear of teachers as
shown in Table (11). Such data suggested that a large number of
students perceived classroom and teachers to be fearful.

Table (11)
Students Fears
Kind of fear Strongly | Agree | Do not Do not Strongly
Agree Know Agree Disagree
Fear of Expression 9.6% 26.1% | 82% 34.0% 22.0%
Fear of Teachers 122% | 344% | 6.2% 29.1% 18.0%

c. Failing a school year
The survey shows that 118 cases represent 11.6% of the samples

have failed an academic year for one or more times. 47% of them are
girls and 53% are boys.

24
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The responses shows that 73 cases have failed a school year for

one time, and 13 cases failed for two times, but 32 cases failed three or
more times.

d. School Academic Problems.
= ‘. o The survey suggested that when faced with academic problems
.-. students seek assistance from teachers 44.8%, parents 21.3%, friends
«.. 11.1%, and therest goto a sibﬁ_;lg_or others.

¥ 1
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When faced with school problems, (non-academic) 29.5% of
. Students go to teachers for help, 24.9% go to the counselor, 21.8% go

to the principal, 10.7% go to parents, and the res_t go to friends or do
not ask for help.

[

3. Discipline.

Students were asked to report on means of discipline in their
schools. It is interesting to note that 42% of students responses
suggested that teachers counsel with and talk to them, but physical
punishment is still used by 29% teachers (as reported by students) as
shown in Figure (2)

Figure (2)
Students Perception of Teachers Reinforcement

The way students perceived teachers discipline methods is
deferent that the way teachers themselves see it. As shown humiliation
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is a form of reinforcement teachers used according to students.

Students recognized that a large number of teachers council with
students over their mistakes.

B. Parents Perception:
60.6% of parents who responded to the survey were mothers,
and just 39.4% are fathers. This area focused on the perception of
=+ - parents to students academic level; teachers respect, level of

-t

' =agr  satisfaction, important things for a child to do, and discipline methods.

== 1. Student academic level L.

-

How parents perceived their children academic level is shown in
the following Figure (3)

Figure (3)
Parents knowledge of Children’s Academic Ability

Knows a lot
70%

It is worth noting that 43.9% of parents believe that their
children are having academic problems. 23.5% of parents believe that
their children have adjustment problems at school.

2. Teachers respect

It is very interesting to find that 86.3% of parent report that
respecting teachers is very important and prioritize this with their
children.
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3. Parents level of satisfaction

Several questions have dealt with parents level of satisfaction
about school including teachers’ treatments of student, the instructional

~methods used in the school, the type of curricula used, the type of extra

curricular activities, and management treatments of student.

It is important to note that parents are generally highly satisfied
with schools activities, with the’exception of with the curriculum, and

. the extra curricular activities, as shown in the following Table (12).

&

Table (12) =~
Parents Level of Satisfaction With Schools

Type of Satisfaction Level
Satisfaction

V.S™ S.A S D.K D.S S.D

Teachers [42.1% (23.4% 113.1% {9.5% 6.8% 5.1%
Treatment

Instruction | 34.4% [28.5% [10.8% [4.9% 7.6% 4.7%

Cumculum [22.4% 1228 |17.6 14.8 13.3 7.6%

Ext. Curni.  [223% |22.8% [156% |[14.8% [192% ]9.3%

Management | 42.8% |26.1% |{104% |8.4% 5.6% 6.6%
Treatment

4. What is important for a child to do?

Parents were asked to indicate what types of behavior were most
important for their children. It is interesting to note that they wanted
their children to be “achievers”, then was followed by children being
“obedient”, then “helpful”. Being “independent” was the best
important to parents. See Table (13) for detailed imformation.

" VS, very satisfied

S A, satisfied a little

S, satisfied

DK, do not know

DS, dissatisfied

SD, strongly dissatisfied

(]
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Table (13)
Parents Percentage of Children’s Activities

Issue V. Important {No | Not Not
. important idea | impertant | important
at all
4. Being an achiever | 83.9% 10.3% 14% | 1.0% 3.4%
_ | Being obedient 77.4% 15.3% 15.3% | 3.5% 3.1%
| Being helpful 69.6% 18:9% 7.0% | 1.7% 3.3%
X | Follow house 63.5% 24.2% 7.5% |1.5% 3.4%
| orders
“THold 53.1% 24.3% 13.1% | 5.4% 42%
responsibilities .
Being independent | 35.5% 25.6% 21.7% | 8.7% 8:‘6%

35.5% of parents respond indicated that it is very important to
have an independent child. 77.4% of parents indicated how
importance it is to have an obedience child. 87.7% of parents indicated
the importance of having a child who follow house rules.

5. Parents discipline methods

When a child make a mistake, parents use a variety of discipline
means to reinforce their children. The following table shows the forms
of discipline used, and how often its been used by parents.

Table (14)
Parental Discipline Techniques as Perceived by Children




It is clear that the most forms of discipline used by parents are
not speaking with children 22.9%, 22.9% talk to the child, and 20.6%
use humiliation. .

-~ . ¢ Teachers perception of school:

-

51.6% of teachers are males, About 45% of all teacher sampled

" __ of them have been teaching betwéen 1-10 years. Teachers perceptions

= of school focused on issues including students relations, students

.academic level, management support, teachers discipline methods, and
perception of counselors. -

|

”,

g
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1. Student relations.

Through the teachers survey two items shed lights on this
concept, both cover teachers assessment of students relation with
friends and with teachers. 68.5% teacher assess the students relations
with friends to be between excellent and very good. In contract, 77.5%
assess relations between students-teachers to be excellent and very
good as shown in the following Figures.

Figure (4)
Teachers Perception of Student‘s Relation With Friends

Bad y pag

37% 31%

Figure (5)
Teachers Perception of Students Relations With Them

29



AN Y
«

Good Bad

17% g% V-Bad
1%

Excellent
44%

e
o E e

IR

2. "Academic level.

49.8% of teachers suggested that students’ ‘academic level was

between excellent and very good, and about 24% of students are “
between bad and very bad. ,
22% of teachers reported that student do not do their homework.

3. Management support.

In their responds to the question of “Do you see school
management providing student with the right academic environment for
student?”, 81.1% of teachers responded positively.

4. Teacher discipline methods.

Teachers were asked to indicate what type of discipline they
used. The most frequently used form of discipline is preventing
students in attending some classes and telling parents about their
children’s behaviors.

Using threats and punishment were the most commonly reported
means of teacher discipline as reported by teachers, themselves.

The least form of discipline used included physical punishment,
kick him/her outside the class 15.8%, keep him/her after school and
preventing students from sport activities.

Table (15)
Teachers Discipline Methods
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Threat of telling parents 79.7%
Punishing or threatening of one 68.4%
Sent to the principal : 46.8%
“Giving additional homework 43.7%
Preventing student of some activities and classes. 28.2%
Humiliation 32.5%
Decrease some of his’her marks. . - 15.8
Do not speak to him/her 15.8%
Keep him/her after school and warning to 15.7%

dismissed from school

5. Teachers® perception of counselor.

The study shows that 62.8% of teachers said that counselors’
role is following students general problems. And 22.9% suggested that
the role is to solve social problems. Just 5.2% of them suggested that
counselors solve academic problems, and 1.1% of counselors solve
love problems. Such finding suggested that counselors role is not clear
even among teachers.
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IIl. Home Environment

- This section includes data on students, parents, and teachers
= -~ perception of the home and environment.

EY

| This section of the survey answers the second research question
=% which provided us with much information about the student world out-
== side the school as perceived by students, parents, and teachers.

.-\.

™ A. Student Perception of Home Environment.

This area of the research discussed parents expressions of love,
parents involvement, parents academic help, involvement, discipline
methods, students free time, and parents social control.

1. Parents expression of love

Most student suggested that they feel loved by parents. Parents
express that love in many forms as shown in table (16)

Table (16)
Parents Expressions of Love as Perceived by Children

Form of Expression | Percentage use by | Percentage use
_Father by Mother
Buys what I like 25.8% 19.1%
Praises me 16.9% 21.1%
Give more allowance 12.2% 11.3%
Kisses me 11.0% 16.5%
Holds me 8.9% 8.9%
Takes me to a park 8.5% 5.2%
Gives me gifts 5.9% 6.1%
Never expresses love 4.5% 2.3%
Unknown ' 2.2% 5.5%
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It is clear that materialistic advances have been used by both

parents especially fathers 25.8%. Praising children is also used by both
especially mothers 21.1%.

In responding to the question “Do you feel encouragement and
« . Interest from father/ mother?”, 88.7% of children feel fathers interest m
- their live and activities, and father encouragement of children, in
--. contrast most children 93.1%, stated an interest and encouragement by
«..  their mothers.

-
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. 2. Parents involvement according to students

) In responding to the question of “Does your father and your
mother help you in homework?”. It is interesting to note that (41.6%)
of fathers never help their children , in contract (25.1%) of mothef's
always help, and (23%) often helps as shown in the following Figures.

More mothers (48%) help their children with homework, then
fathers (38%) . Many children reported that they did not receive help
by their mothers (34%), or fathers (41%).

Figure (6)
Homework Help by Father

-Never
41%

Always
% 16%

Seldom Often

21% 22%
Figure (7)

Homework Help by Mother



Never
34%

Allways

-- - Seldom 25%

18%

3. Parents academic help

In responding to father role in making sure that children do their
homework, students indicated that almost ¥4 of father do not even
bother to make this attempt and just 29.3% of them always make sure
that children do homework.

In contrast the responses shows that 25.10% of mothers always
make sure that her children do their homework.

4. Parents involvement

Parents involvement in student life also show gender differences
in involvement as shown in Figure (8)

Figure (8)
Fathers Involvement

Never
31%

Seldom

Always
16%

33%

20%
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Figure (9)

Mother Involvement
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43% of mothers are always involve in their children’s lives. In
contract just 33% of fathers reported to be always involve in children’s
lives. Students reported that about 1/3 of fathers never been involve

inn their lives.

5. Parents discipline methods according to students

The discipline used by parents also shows slight gender differences as

indicated by Table (17)
, Table (17)
Parents Discipline Methods
The Form of Father Percentage Mother Percentage
Discipline use use

Talk to him/her 39.6% 37.8%
| Spanking 26.9% 27%

Humiliate 14.0 15.5

No allowance 2.9 3.1

Don’t talk to the child 2.1 24

for a period

No TV 2.9 24

No playing with friends 1.3 1.2

Curse child 1.9 2.7
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. 6. Free time

28.5% of students spend their free time in reading, and 19.5% of
~--- them are watch TV as shown in the following Table.

.

N

Table (18)
Use of Free Time by Students

v

7. Parents social control.

As shown in the following figures, mothers have more control
over children than fathers.

Figure (10)
Father Social Control

Always Often Seldom  Never

Figure (11)
Mother Social Control
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‘Seldom Never

31% of Mothers reported always havipg control over children’s
life which include control children clothing, friends, some behaviors,
and other life aspects. In contract just 20% of fathers reported to have
such type of control as shown in the above Figures.

B. Parents Perception

Through the parents questionnaire, several items shed light on
the parents perception of their children environment. The items
focused on time spent with children and knowledge of children's‘ life

including parents knowledge children friends; how a child spend his/
her money; and students problems at home.

1. Time spent with children

The following table shows how much time parents spend with
children in four areas including talking on personal issues, in school,
play, and go for a walk. Parents report that they spend a lot of time
with children telling talking on personal issues, and in school. But this
contradicts student reports.

Table (19)
Time Parents Spent With Children

Frequency Of Time

)
1



RETS. L4

k4

Seldom

Activity Daily | Often { DK Never
Talk in personal issues | 22.6% | 25.7% | 28.2% |13.1% |0.3%
In School 32.1% |22.6% | 18.8% |11.6% |14.9%
Play 9.6% |16.7% |20% 21.7% |32.0%
. Go for a walk 11.2% |21.9% [ 29.1% |22.8% |15.0%
- 2. Knowledge of children’s life

-t

~ Itis interesting to note that-17.3% of parents do not know their
children‘s friend, but 68.8% of them knows a lot of how children spend

- their money as shown in Table (20).

Table (20)
Parents Knowledge of Students Life
Frequency
Area know a lot Know a Do not know
little
Kids friends 42.5% 40% 17.3%
How they spend ' 68.8% 21.6% 9.6%
money
How they spend the | 84.7% 11.7% 3.6%
free time

Majority of parents know how children spend their money and
time, but less than % of them know their children friends.

It is interesting to note that 23.5% of parent indicated that their
children have adjustment problem at the school.

Just 20% of parent response by “yes” to the question of “does
your child face problem in the family?”, and about 90% of these
problem were behavioral ones (See Appendix IV).

[
G



e
«

C. Teacher Perceptions :

Several questions have dealt with teachers perception of students e
home environment including communication, parents‘ interest of their |
children, and students absenteeism.

s -

4. Communication with home.

-t

=-; . 43.4% of teachers said their is a communication problem with
: gg\rents Even though parents report contact with child and school.

2. Parents® interest in their children’s achievement.

-

45.2% of teacher report that parents do not ask about their
children.

3. Absenteeism and tardy.

- Teachers suggested that 8.4% of students have problems with
habitual tardiness. They also said 14.1% of students have absenteeism

problems (See Appendix V).
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