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SUMMARY OF FINDINGS

The Infant Field Officers (IFOs) programme was definitely a success. The programme’s
objectives, content and activities were appropriate and catered to the needs of the trainees
except that under 40% of the IFOs felt that more emphasis should have been placed on
the curriculum, and the Cumulative Record Card. More than have the teacher respondents
admitted having difficulty in preparing and accurately completing the Cumulative Record
Card. Many schools did not receive adequate quantities of the Record Cards. The
absence of manuals was also identified as a set back.

The IFO programme laid a firm foundation for effecting integration and continuity in
schools. However, financial constraints forced some Education Departments to stop
indefinitely, all supervisory activities of IFOs. The knowledge and skills of IFOs were
therefore not fully utilized.

Region 10 demonstrated that consistent and meaningful support from Education
departments; close interaction among nursery and primary schools; very active parent
involvement and positive attitudes among stakeholders were key factors which guaranteed
success.

The sensitization programmes were not as effective as anticipated as the perception was
that many parents do not quite understand the objectives of the transition process. The
timing of radio programmes, and the mode of presentation of television programmes were
inconvenient and sometimes not very appropriate for all categories of parents. It was
suggested that video programmes be shown and discussed at PTA gatherings.

While definitive statements cannot be made on the success rate of the transition process
on repetition rates in Levels | and ll, the transition process showed the potential to stem
this phenomenon. It was pointed out that consideration must be given to the fact that
social, economic and geographical factors may have smothered some of the positive
effects of the transition process. Never-the-less, Year 2 of the project recorded the
greatest impact.

Without a doubt, the intervention process did guarantee a smoother transition from
Nursery to Primary.



BACKGROUND TO PROJECT

“Effecting Smooth Transition from Nursery to Primary,” was a five-year project,
funded by UNICEF and executed by the Government of Guyana through the
Ministry of Education.

1.1 Project Objectives

The objectives of the project were:

[ to contribute to a reduction in the drop out and
repetition rates and the improvement of the
relevance of basic education.

u to raise awareness of the needs and concerns of
children at the various levels of the education
system and introduce more participatory and
child-centered teaching methods.

L to motivate students and parents to become
interested and involved in the learning process,
especially as it relates to the transition from one
stage to another.

1.2 roject Activities

During the period 1994-1999, the following activities were executed in an
attempt to achieve the objectives stated above.

n Production of curriculum guides for levels 1 and
11.

= A draft supplementary booklet of poems and
rhymes.

n Production of wall pictures.

L Training of 100 Infant Field Officers.

n Orientation of Nursery and Primary school
administrators in the use of Cumulative Record
Cards.



Production of Cumulative Record Cards.

Sensitization of parents, teachers and members
of the public to issues related to Early Childhood
Care and Development (ECCD).



2.0

THE EVALUATION PROCESS

2.1 Purpos

This evaluation sought to document the lived experiences of the children,
teachers and parents involved in the transition from Nursery to Primary in
selected administrative regions in Guyana and to make an assessment of
the impact of the interventions in these selected regions viz Region 1, 6, 9,
10 and Georgetown.

22. Qbjectives
Specifically the evaluation sought to
L explore and describe the range of experiences of
children, classroom teachers, administrators, IFOs and
parents who benefitted from the project;
n ascertain the effectiveness of the curriculum guides and
their supporting material which were produced for the
purpose of the project;

u determine the extent to which the participatory and child
centered teaching methods have been successful;

n determine the effectiveness of the use of the
Cumulative Record Card by the nursery teachers; the
primary teachers; the parents.

2.3 Focus f t valuatio

The evaluation strategies targeted the following areas:

A:  The Curriculum: Content and Materials

L Its appropriateness and applicability



he Method

ementati oject

Training and supervision with emphasis
on continuity, and integration.

Teacher competence and confidence in
executing the curriculum

Teacher competence and confidence in
understanding and in completing the
Cumulative Record Card as well as in
monitoring children’s progress.

e ln ction Involve I keholde

Support for the project at each level of the
education system

Perceptions and expectations of teachers
and parents.

The nature and types of interaction
among stake holders

Duration of Project: 3 months



3.0 METHODOLOGY

3.1 Data Collection Techniques

A descriptive survey method was conducted. Six (6) methods of data
collection were employed in the survey. These were:

(1) Two 3-point likert scale opinnionaires to glean
the reactions from (a) teachers of Prep A and B,
and (b) Infant Field Officers (See Appendices 1
and Il.

(2) The spontaneous writings of the Infant Field
Officers - ie. documentation of their
thoughts/feelings and impressions of the project.

This method was selected as it was felt that
these teachers would disclose information/
feelings which could have eluded the evaluator
in the preparation of opinnionaire. A content
analysis of these writings was done.

(3) The analysis of documents and reports relevant
to the intervention process.

(4) Community meetings with parents, guardians
and other interested public.

(5) Interviews with

(@) Ministry officials and school
administrators

(b) Focussed group discussion with
nursery school teachers

(6) Observations in classrooms with emphasis on
teacher/child interactions.



3.2 Data Analysis

Qualitative analysis was employed.
3.3 The Sample

The regions within which the evaluation was done were identified by
UNICEF.

Except for Georgetown, all schools were selected by the Education
Departments of the respective Regions.

For Georgetown, the evaluator randomly selected the Primary Schools in
which NFOs were attached. A representative sample was drawn. (i.e. more
than 1/3 the population)

Table 3.1 - Distribution of Sampie by Region by Data Collection Techniques,
gives the details.

Table 3.1
Distribution of the Sample by Region
by Data Collection Techniques
Region 1 6 9 10 GEO TOTAL

Nsy | Pri Nsy | Pri Nsy | Pri | Nsy | P | Nsy Pri Nsy | Pri
# of schools 1 1 5 5 2 1 5 5 4 6 17 18
visited
# of classrooms 2 2 8 |18 2 2 28 24 10 15 5 |56
visited/observed
# of Teachers
responses - 2 - 16 - 2 - 15 - 20 55
{opinnionaire)
PrepAandB
# of IFO - 1 - 7 - 1 - 6 - 8 =
responses
{opinnionaire)
# focussed group 3 1 session | Random Cthers
discussions/paren NIL sessions NIL (2% hrs) interviews
v 1% hrs each with parents
interested public .

10 6 R (28) 21 15 7
62

A total of 17 nursery schools and 18 primary schools were visited.
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Fifty nursery classes and 56 primary classes were visited. Observations
were done in these schools.

Teachers of levels 1 and 11 of the Primary schools were requested to
respond to the opinnionaire: Teacher Reaction (See Appendix 1).

Twenty-three IFOs responded to the opinnionaire: The Infant Field Officers
Reactions (See Appendix 11).

See Appendix 3 for the list of Primary Schools.

One hundred and fifty-seven persons (parent/guardians/interested public)
were asked to comment on the intervention process.

From a total of 47 IFOs in the 5 regions identified, 23 IFOs or 49% of the
population were respondents. Table 3.2 - Distribution of IFOs by Region vis-
a-vis: Distribution of IFO Respondents represents the ratio (population :
sample) for each region

Table 3.2
Distribution of IFOs by Region
Vi buti FO Respondents
Region 1 6 ] 10 GEO TOTAL

# of IFOs 5 14 2 1 15 47

1 7 1 6 6 23
(Sample)
# of IFO
responses




4.0

PRESENTATION OF DATA AND DISCUSSION OF THE FINDINGS

4.1

Training and Supervision: The Infant Field cers Programme

This 10 month programme of eight (8) seminars totalling 320 contact hours
was initiated by the Ministry of Education with the principal aim being to
grapple with the problem of increasing numbers of repeaters in ievels 1 and
11 of the Primary School.

Post training responsibilities include

n maintaining model classrooms and preparatory
divisions
n conducting professional development sessions

for teachers in their respective regions.
u assisting in team and supervisory visits
L] establishing links between the Nursery and
Primary levels.
See Appendix 4 for more detail on the Infant Field Officers’ programme.
It was evident that the objectives, content and activities of the training
programme were appropriate, well accepted and catered to the needs of the
trainees. More than 80% of the respondents reacted favourably to the
statement in category 4 of the opinnionaire: which reads : My training
needs were catered for through
(@) adequate training (duration)

(b)  hands-on-training

(c) effective learner strategies

Table 4.1, Training Needs gives greater detail.



Table 4.1
Jraining Needs
IFO Responses
Region 1 Region 6 Region 9 | Region 10 GEO Total
Statements n=1 n=7 n=1 n=6 n=§ n=23
A |U|D|JA JU|DJA |U|D|A |[U|D|A |[U]|D|]|Agree | Disagree
% %
4 a 1{-1-16|1]-]1]|-j-16]-]-]161]-12 86 7
b 1 1-]-1e|-|111]-]-16]-]-18]|-1-] 96 4
c 14 - 74¢+-1-11}1-1-161}-1-}181}-1-1100 0
KEY: A - AGREE U - UNDECIDED D - DISAGREE

Also, more than 80% of the respondents felt that the training prepared them
adequately to function in various roles such as supervisor (Statement 5a); -
91% agreed; as coordinator of training activities (Statement 5b); - 82% and
role models (Statement 5c) - 95%.

However, much less IFOs - 78%, felt adequately prepared to transfer their
knowledge and skills to all categories of teachers (5a). Further
investigations through the IFOs writings revealed that some IFOs saw the
need for conflict resolution/management to be included in their training.
Interviews with the Deputy Chief Education Officer (Development) informed |
that this fact was recognised after the training of the first batch of IFOs but
that batches 2 and 3 of the trainees were given some exposure to conflict

management Table 4.2 Adequate Training for Various Roles shows the
distribution of the responses by region.

Jable 4.2
Adequate Training for Various Roles
IFO Responses
Region 1 Region 6 Region 9 Region 10 GEO Total
Statements n=1 n=7 n=1 n=8 n=8§ n=23
A |U|{D}IA {U}JDJA |U{D |A jU|D |A |U]|D ’Agree Disagree
% %
$ a 1 -1 71-1-11 - 6 ]-]- 8 ]-1- 91 9
b 1 -1 -171!-1-1- 1 4 1 -12 71-11 82 18
c 1 -1-1741-1-11 - 6 | -]- 71-11 95 5
d 1 - -171-1-11 -1 - 4 1-12)151}-]2 78 22
KEY: A - AGREE U - UNDECIDED D - DISAGREE




10

Inspite of these positive outputs identified by the IFOs, there is a general
feeling of disappointment among these officers in all but Region 10. They
described themselves as being “stifled” in their roles as leaders or
supervisors as they were not allowed to assist in supervisory team visits.

In response to statement 11 - | am comfortable with the number of schools

| supervise, only 34% of the IFOs agreed. Table 4.3, Supervision of Schools
gives the details.

Table 4.3
Supervision of Schools
IFO Responses
Region 1 Region 6 Region 9 Region 10 GEO Total
Statements n=1 n=7 n=1 n=§ n=8 n=23
A|U|D JAIU|D |AJU|D A |U|DJ|A JU]|D|Agree Disagree
% %
11 -]1-11] Dont }-|-111|51}1-}1113 1-]5] 34 66
supenvise
KEY: A - AGREE U - UNDECIDED D - DISAGREE

It is heartening to see that aimost 100% of the IFOs in Region 10 were
comfortable. The IFOs in Region 6 claimed to have been denied the
opportunity to share their knowledge and skills. Officials in the Department
of Education in Region 6, explained that the lack of funds is a major
constraint thus stipends for transportation cannot be considered. Ministry
officials in Regions 1 and 9 gave similar reasons.

Another explanation offered by the Education Department in Region 6 was
that the office had to be convinced that the IFOs display the requisite
qualities for effective supervision. It is the Ministry’s view that until such time
that the classrooms for which IFOs are responsible are being assessed
favourably, no one will be allowed to make field visits. Unfortunately, no
assessments of this nature were made.

The IFOs written responses revealed greater details. The following unedited
excerpts are cited below:

= there is not enough opportunities in my district to
move to other schools to share my knowledge
and be more competent and confident.
(Region 9)
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. I have never received any kind of recognition
from the Department of Education. | have never
visited any school. (Region 6)

= Opportunities should be given for IFOs to share
their knowledge (Region 6)

n | feel that some education officers do not have
any regard or respect for IFOs  (Region 6)

L | was never called upon to make visits to other schools.
(Georgetown)
n | feel as an IFO, | would be recognised as a
useful person, but some Ministry officials just
ignore us. (Georgetown)

These sentiments were endorsed by the responses to statement 14 (a): |
enjoy much support from Ministry official when in Regions 1 and 6 there was
100% disagreement. The lone respondent in Region 9 was undecided while
more than 62% in Georgetown disagreed. 5 of the 6 respondents in Region
10 acknowledged the support of Ministry officials.

Figure 4, [FOs Perception of support from Ministry Officials, graphically

represents these negative reactions.

Figure 4
IFOs Perceptions of Support from Miniatry officials
T g ;
ATl
w001 |}
rdEp!
80 L1
L~
P!
3 60 L1
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2 L~ -« H ES
2 40 L] e
0 1 £
20 & E
0 T T T T T
Fig. 1 Fig. 8 Fig. B Fig. 10 GEQ

Statement 14a: | enjoy much support from Ministry Officials - the lone respondent
in Region 9 was undecided hence the empty space in Region 9.
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Teachers also indicated their disappointment with the kind of support meted out by
the Ministry officials. Their reaction toward statement #27 (iv): Teachers enjoy
much support from Ministry officials was noted. 56% of the respondents disagreed.
The distribution is represented by the bar graph in Figure 5, Teachers Reactions
to support from Minist icials.

Figure 5

Teachers Reaction to Support from Ministry officials

100

80

60

Disagreed

40 —

AN NN

ANEEANEEANEEN

20 -1

Reg. 1 Rep. 6 Reg. 8 Reg. 10 GEO

The highest negative response was noted in Region 9 (100%), and followed
by Region 6 with (81%). Georgetown was rated third with (70%) and Region
1 recorded a (50%) negative reaction. Region 10 had the most encouraging
response with a negative reaction of 6%.

IFOs seemed to get most support from administrators as 92% indicated
favourably. More than 70% agree that tramed untrained, and experienced
teachers gave their support.

The ripple effect of the perceived lack of support by the Ministry officials was
observed when only 44% of the teachers agreed that the objectives of the
curriculum were clarified by IFOs. Teachers pointed out that it was not that
they felt that the IFOs were incapable of making clarifications but that in too
many instances, they did not have much opportunity to interact with the
IFOs. This opinion supported the IFOs views that the Ministry made minimal
use of their skills.

Nevertheless, the IFOs’ commitment and dedication were evident as they
tried to impart their knowledge and skills whenever the opportunity arose, for
example, in their own schools, in sessions at workshops or cluster meetings.
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As a result, the level 1 and 11 teachers who were respondents to the teacher
opinnionaire (except for Region 10 and GEO), preferred not to respond to
the statements in categories 6 and 7 of the teacher opinnionaire.

From the teachers’ responses, the IFOs have persevered. The teachers’
responses are reflected in statement 9: the IFOs are:

(a) committed

(b) competent

(c) approachable
(d) knowledgeable

Table 4.4, Teachers’ Perceptio gives the actual figures.
Yable 44
’ s of
Teacher Responses
Region 1 GEO Region6 | Region9 | Region 10 Total
Statements n=2 n=20 n=16 n=2 n=15 n=55
AJulDp|A |u |D |A |U|D |A|U|D|A |U|D|Agree | Disagree
% %
9a 2t-1-110]2]|8|12)-}4]|-]-]2|14}1]-]| 55 45
b 2)-{-112]-|8|7}-t9]|-]|-l2|18]|-}-] 51 49
c 2)--112]- s {n]|-|5|-]-|2]5]|-}|-] 51 49
d 1{1]-114]-16|11]-15]|-}|-|2{15]-]-]|] 73 27
KEY: A - AGREE U - UNDECIDED D - DISAGREE

4.1.2 The Curriculum

31% of the IFOs felt that more emphasis could have been placed on
understanding the curriculum. This suggested that some IFOs may
have some inadequacies in implementing or supervising issues
relating to the curriculum. However, 74% of the IFOs felt competent

in this regard.

Only 21% of the teachers agreed that the curriculum is completely
new. This 21% consisted of teachers with less than 5 years
experience, many of whom were new recruits from secondary
schools. 72% thought that the curriculum is child-centered, while
more than 60% concurred that it is stimulating and user friendly and

leads to attainment of objectives.
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Figure 6, Teachers’ Perceptions of Curriculum represents these

details.
Figure 6
Teachers Perceptions of Curriculum
e
80
70 —
60+ | 1]
'g 50 +1
40| ]
<30 1]
20 // =
10" o
0 T T T T
2 ¢ d o
Perceptions
Key: a = completelynew ¢ = stimulating
b = Child centered d = User friendly

= leads towards attainment of objectives

No doubt, these features of the ECCD programme are important for
sustaining an efficient and effective programme and, therefore, a
better acceptance rate by teachers (e.g. more than 80%) would have
been expected. In another equally important aspect, only 69% of the
teachers believed that the objectives of the curriculum were clearly

defined.

While 81% of the respondents agreed that the stimulus materials are
appropriate, affordability and easy acquisition have been identified by
some teachers as challenges. Table 4.5, Curriculum Materials,
details the teachers’ responses to statement 17 stimulus materials

are.

(@)
(b)
(c)
(d)

appropriate
easy to acquire
affordable
easy to use
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and statement 18 - Teachers make optimum use of stimulus material.

Yable 4.5
Curriculum Materials

Teacher Responses

Statements

Region 6
n=16

Total
n =55

Region 9
n=2

Region 10
n=15

U A|JU|D|A |U|D | Agree | Disagre

%

17a

13
12
9
9

81
51

19

oy N
[ ]
N
oy o1
s 00!

75 25

"N NN

18

12

7

2

KEY:

413

A - AGREE u UNDECIDED D DISAGREE

It is regrettable that only 40% of the respondents agreed that stimulus
material are affordable and 57% believed that the material are easily
acquired. These two factors - affordability and easy acquisition may
be the reasons which can help to explain why only 62% of the
teachers felt that optimum use is made of the stimulus materials.

of Continu t e tio

tion |

rocess.

Continuity and integration of the process were challenged by the
apparent inequity of interest displayed by teachers at the nursery and
primary levels.

57% of the IFOs and 53% of the teachers perceived that equal
interest in the process is displayed.

While 52% of the IFOs agreed that teachers worked together
throughout the academic year and visited each other’s classrooms,
much fewer teachers shared these perceptions (38% and 32%
respectively).

Since IFOs complained about their limited interaction with teachers,
it is logical to conclude that the teachers’ responses may be the more
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accurate assessment of this situation. Also, head teachers did
indicate the need for closer and more consistent involvement as in
many cases, visits to primary schools were made only in the third
term and in an ad hoc manner.

The Cumulative Record Card

Only 39% of the IFOs felt that adequate emphasis was placed on
understanding the Cumuiative Record Card. The implication here is
that more than 60% of the IFOs may be somewhat uncomfortable with
issues related to this important record. It is noted that exactly 39% of

the IFOs felt competent enough to deal with the Cumulative Record
Card Table 4.6 - [FQs Reactions to Cumulative Record Card reflects

the responses.

Table 48
IFOs R ions to Cumulative Card
IFO Responses
Region 1 Region6 | Region9 | Region 10 GEO Total
Statements | Respondent n=1 n=7 n=1 n=8 n=8 n=23
AJUIDJIAJjUIDJAJUID]AJUID AUDwAgree Disagree
% %
6d
Adequate
Emphasis -l -1113]-141-1-1112]-14 |4]-]14] 39 61
10b
Competence
in
supervising -l-1112]-]5]-1-11131-]3 {4]-]4f 39 61
KEY: A - AGREE U - UNDECIDED D - DISAGREE

The IFOs’ perception of their incompetence (61%) in transferring
information and guiding teachers in completing the Cumulative
Record Card can help to explain the difficulty more than half the
teacher respondents had about the preparation and accurate
completion of the Record Card. Table 4.7 Teachers Reaction to

Cumulative Record Card, details the figures for responses to
statement 10: The Cumulative Record Card is

(a) easy to understand
(b) easyto complete
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(c) appropriate
(d) realistic
Table 4.7
Teachers’ Reaction to Cumulative R d Card
Teacher Responses
Region 1 GEO Region 6 Region 9 Region 10 Total
Statements n=2 ‘n=20 n=16 n=2 n=1§ n=55
AJUIDI|A uilbn A JUjlD AJUID|{A U | D | Agree | Disagree
10a 2|-1-110 -110 3 -113 {-1]1-12]10 -15 45 55
b 21]-1- 9 -iMNn 3 -{13 |- 1-12113 -1 2 49 51
¢ 21-]-115 - 5 314110 |-]-12 8 -1 7 49 51
d 2 3 - 117 2 2112 |- }-12 8 -17 27 73
11 21-1- 1|14 - 8 7 |81 1 -{-12110 -1 5 49 40
12 21- t- 3 |-(17 | 6118 |-}-12}(10 |-}]5 38 62
13 1111}- 2 -118 61-110]|-1-12]10 |-]5 35 65
14 21-1-118 |- 4 | 81]3]5 |-]-12]15 |- |- 75 25
KEY: A - AGREE U - UNDECIDED D - DISAGREE

With more than 50% of the respondents who felt uncomfortable about
completing the Cumulative Record Cards, the IFOs assessment that
more emphasis should have been placed on understanding the
Cumulative Record Card, was accurate.

The work of the IFOs can be made more demanding when trying to
persuade and encourage teachers to complete the Cumulative
Record Card as only 27% of the teachers thought that the Record
Card is realistic. This is further compounded by the fact that 40% of
the teachers were not convinced that the procedures for the
completion of the Card can ensure that the child’s progress is
accurately recorded (see statement 11 in Table 4.7).

More than 60% of the teachers disagreed with statements which
suggested that accurate assessment could be guaranteed regardless
of class size (Statement 12) or the status of the teacher (Statement
13) see Table 4.7 above). These views are important and warrant
serious considerations as it was noted that the student/teacher ratio
in some schools (particularly Georgetown and Region 6) ranged from
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30:1 to 65:1. The average ratio in Georgetown was 45:1.
Compounding this situation were the cramped classrooms (in 4 of the
6 schools) and the unqualified and inexperienced teachers who had
full responsibility for classroom activities. This was evident in schools
in Regions 6 and 9.

The implication here is that if teachers feel burdened by the new
tasks imposed by the Cumulative Record Card, its accuracy,
usefuiness and importance will elude them - a reality which can
defeat the purpose of the Record Card.

In Region 10 the monthly consuitations with IFOs and education
officials, helped to find strategies to cope with such challenges.

The reactions from the two (2) teachers in Region 9 suggested that
more support is needed.

Interviews revealed that many teachers in levels 1 and 11 had never
seen the record card. In other instances, cards sent to schools were
insufficient thus every class was not involved in the exercise.

In Region 6, Ministry officials admitted that a closer partnership
between schools and Ministry was needed. The Region distributed
Cumulative Record Cards to all schools but these were very
inadequate. According to the Education Department in Region 6, in
November of 1998, a survey revealed that despite the fact that
nursery schools sent completed Cumulative Record Cards to the
corresponding Primary schools, there was evidence that these
Record Cards were never used by the Level 1 and 11 teachers. In
March/April 1999, the Ministry held seminars where the issues related
to the Cumulative Record Cards were “discussed at length and an
action plan was prepared.” While head teachers and IFOs
acknowledged the Ministry’s attempt to conduct relevant seminars,
they were not convinced that the Department was genuinely
interested in the successful execution of the programme. The
following comments from headteachers give an idea of their feelings:

“There were no visits from the Ministry. Since
the Action Plan nothing happened.” (Region 6)
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“They seem to have a problem with sufficient
manuals for schools. But they made no effort to
satisfy the needs of the schools.” (Region 6)

“I| believe that only when there is an instruction
from Georgetown, the officials here try to do
something.” (Region 6)

Though there has been some good reports from Region 9, particularly
from Nappi, headteachers and Levels 1 and 11 teachers in Lethem
had no knowiedge of the project.

Head teacher’'s remarks were:

“No Infant Field Officer nor Nursery Field Officer has
ever visited the school.”

The vastness, dispersal nature of communities and the remoteness
of Region 1 and 9 as well as lack of funds may be barriers to effective
communication and supervision within the Region.

he Interacti ] ehol
421 P tal | ve

Parents were encouraged to participate in the activities of their
children at both Nursery and Primary levels. Focussed group
discussions with nursery teachers revealed that there was excellent
support from parents at this level.

However, at the Primary level, just over 56% of the IFOs thought that
parents are supportive to the transition process. 21% were
undecided. Even fewer level 1 and 11 teachers - 47% - agreed that
parents are supportive. 20% of the primary school teachers in the
survey were undecided about parents’ support. Table 4.8,

Perceptions of Parent Involvement and Support, tabulates the
respondents’ reactions by region.
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Table 4.8
Perceptions of Parent Involvement and Support
IFO Responses

Region 1 Region 6 | Region 9 | Region 10 GEO Total
Statements | Respondent n=1 n=7 n=1 n=6 n=8 n=23

AJUIDIA]JU|ID]|AJUIDIA |U|D]JA|U]|D]Agree Disagree

% %
#19
Understand
aims &
objectives of IFO - 1-1141301-141]-1}1-1113 |-13|1]-17] 30 70
transition
process
#20
Encouraged
to participate IFO -}t-11i61-|1}1}-1-16 |-{-18]1-}1-1]1 9 9
#21
Supportive .
to IFO -{-16{6]-{11]11}-1-14 |-121215(11] 57 22
intervention
NB 21% were undecided
n=2 n=18 n=2 n=15 n=20 n=55

A{UID|A]JU|D]|JA|U|D]JA |U|D]JA]U|D | Agree | Disagree
#31 .
Supportive
to Teachers |- |2 |- |8 ]|- |8}-]|-12}11]|-]4]17|5]8 47 40
intervention

NB: . 13% were undecided
KEY: A - AGREE U - UNDECIDED D - DISAGREE

From the data, it is noted that Region 10 had the highest percentage
of parent support among the Regions. However, only 30% of all the
IFOs believed that parents understand the aims and objectives of the
transition process. Nursery school teachers claimed a 100% success
rate with regards parent involvement and consequently, their
understanding of the process. They opined, however, that the
primary level did not capitalize on the enthusiasm of the parents when
their children to the primary level. Parents in every region, except
Region 10, have sanctioned the opinions of the nursery teachers.
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In Region 6, the Education Department informed that special
programmes on the transition process were televised but parents
claimed to be unaware of these programmes.

Nevertheless, many parents felt that their children coped better in the
primary school than previous years when their older children had
somewhat less pleasant experiences. Repeated remarks by parents
about their satisfaction over the children’s ability to cope with the 3R’s
alluded to their perception of the transition from nursery to primary
being a smoother process. However, almost all parents credited this
development to the nursery school.

More than 90% (See Table 4.9) of the parents was not aware of the
radio programmes (e.g. viewpoints) nor the newspaper articles which
focussed on the transition process, over the years.

Table 4.9 records parents’ Yes/No responses.

able 4.9
t Ses rammes in Medi
Responses
Region 1 Region 6 Region 9 Region 10 GEO Total
Programmes n=10 n=62 n=6 n=32 n=26 n=136

Yes [ No {Yes | No [|Yes |No |Yes |No | Yes | No | Yes No

Radio -
viewpoint 3 7 5 57 0 0 0 (] 2 24 7% | 93%
Newspaper 2 8 1 61 0 0 4 28 - 26 | 5% | 95%

Various reasons were given for the negative responses. These
included the following:

L The unavailability of newspapers either
because of distance or its high cost.

L The particular programmes, viewpoint, is
the least popular radio programme.

. Parents are either busy and/or are on the
way to and from work when viewpoints
are aired.
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u Teachers did not inform them of such
programmes. Had this been done, they
would have made the effort to listen to the
programme or to look for the relevant
articles.

30% of the parents knew of the IFOs programme (i.e. that their child's
teacher had to be away from school once per month for some kind of
training to help children to enjoy Prep School (sic)). However, they
could not offer much more information about its merits or implications
for the school system.

Parents’ limited understanding of the nature and objectives of the
transition process is understandable and can be explained by the fact
that 55% of the teachers felt that inadequate emphasis was placed on
parent education and involvement. When compared with the
reactions of the IFOs, 44% would have preferred more focus on this
aspect of their training. Had a greater percentage of teachers and
IFOs been more comfortable with this aspect of the transition
process, more activities for involvement and assessment and feed-
back would have proven worthwhile.

Classroom Observations

Nursery classrooms were a hive of activity, bright, appealing and
child centered.

Primary classrooms, especially those in the newly built or renovated
schools benefitted from more space, brightly painted and clean
classrooms. It was noted that in the more populated Regions (e.g.
Region 6, Georgetown and Wismar in Region 10); classes are
crowded. In Georgetown and Region 6, children were observed
wearing their haversacks all day in class. Some even played with
them on their backs.

In Regions 1 and 6 and in Georgetown, the chalkboard seemed to be
the only form of instruction. In the more crowded schools, group
teaching proved difficult as cramped classrooms did not allow for the
physical setting to be re-arranged. In spite of the crowded
classrooms, teachers especially in Georgetown and Region 10
displayed ingenuity and creativity and a sense of commitment to the
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pupils and in their teaching. This was very evident in classes where
there were no walls for displaying teaching aids.

In 30% of the primary classrooms visited in Region 6, it was observed
that doubled lines were engraved in the chalkboard. This irreversible
state limited other chalk board activity as well as it presented a threat
to a child friendly atmosphere, as eye hand and left - right eye
movement can be affected. Also, children’s repeated requests for
clarification of work on the chalkboard were distractions to many in
the class.

While the observer witnessed good teacher pupil communication and
interaction, the teacher responses to Statement 4 - teachers
communicate to children in un-threatening ways in the classroom -
represented a 60% positive response. The respondents in Region 6
were equally divided on this issue as only 50% agreed.

Activities such as stories, and learning maths through rhymes, songs
and play are greatly reduced in the primary school even though it was
evident that schools in Regions 10 and Georgetown made the effort
to incorporate these activities.

Since the production of booklets and rhymes is only in draft form,
schools have not yet enjoyed the benefit of this major effort.

4.3 e Transition Pr: i ct on Repetit te

Statistics on repetition rates were made available by the Central
Ministry for the following academic years: 1995/1996;
1996/1997,1997/1998. The unavailability of the statistics for
repeaters in individual schools, made it impossible to make a
comparative analysis of the repetition rates of these schools and their
corresponding regions. However, an analysis across regions was
done.

Table 4.10 Repetition Rates - Levels | and 1l by Region and Figure 7
represent the statistics.
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Table 4.10
it tes - Leve d i
Prep A Prep B
Academic Year Academic Year
1995/1996 1996/1997 | 1997/1998 1995/1996 | 1996/1897 | 1997/1998
% % % % % %
Region 1 22 19 18 15 1 12
Region 6 2 9 1 4 .3 .8
Region 8 28 24 28 11 9 15
Region 10 10 9 " 8 7 5
Georgetown 3 1 2 4 2 1
See Figure 7 -_Repetition Rates (overleaf) for a graphic
representation of the data.

The data indicated that in Level |, the percentage of repeaters
fluctuated in almost all regions, but Region 1 which recorded a steady
decline: 22% - 19% - 18%. In Region 6, 9, 10 and Georgetown, there
was a decline in year 2 of the project but there was an average
increase of about 1% in the 3rd year in the regions. Region 9
recorded 4% increase after year 2 of the project.

At Level I, the pattern is also the same as in Level 1. At this level,
however, Region 10 and Georgetown showed a steady decline.
Region 1 did not maintain the pattern at Level I.

It is important to note that in Level Il, there was definitely a decrease
in the repeaters in all Regions. The possible reasons given for this
reality were that:

u the seeds sown during the transition process
may have begun to bear fruit in Level Ii.

= By the time children got to Level I, they would have
been more settled and more mature and, therefore,
displayed better coping skills. :

L Drop outs in Level | may have minimized the
number of weaker students moving to Level |l






