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PREFACE

The survey on disabled children in the mainstream schools was introduced to assess the
problems and constraints that beset both the disabled students and teachers in the learning and
physical environments of the schools. Thus, in this report, capacity issues, criteria for the
selection of teachers, drop-out rates, the coping strategies and the efficiency of the schools in
terms of providing the acquisition of basic life and learning skills for disabled children have
been assessed

We would like to thank the Netherlands Committee for UNICEF for providing the funds for
this study. Our sincere appreciation also goes to Dr. Tom Fryers, the external consultant, who
trained the supervisors and developed the simple tests for identifying the type and degree of
disability among children in mainstream schools. Particular thanks go to the Directors of
Central Statistics and Social Welfare Departments, Alieu Ndow and Michelle Mendy
respectively and to all members of the Task Force.

On behalf of the UNICEF Banjul team, my particular thanks and appreciation also go to Mr.
Youssouf Oomar who initiated all the process with the support of Cecilia Baldeh, Education
‘Project Officer. She has been instrumental in ensuring that the study is completed and the
report writing done on time. We also thank Thowai Zai, former WATSAN Project Officer and
Yuki Doi, former Monitoring and Evaluation Officer, who worked conscientiously with the
Task Force members both during the design and execution of the survey.

As baseline data, It is hoped that this report will serve as a good starting point for the
Department of State for Education (DOSE), NGOs, disabled organisations, UNICEF and other
interested members of civil society and development partners in the formulation of programmes
for the future integration of children with special educational needs.

Maria Teresa Hevia
UNICEF Representative
The Gambia

May 23, 2000
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This is the first report on disabled children in the mainstream schools. As a complement to
the household disability report, it provides overall insights into the situation of disabled
children in the mainstream schools, the current attempts at integration, the criteria for both
admission of students and selection of teachers and the coping strategies available to both
teachers and students alike.

For the data collection of this report, I would like to thank in particular, Dr. Tom Fryers for
developing the survey instruments and training the supervisors and specialists on how to
conduct tests and thus, identify disabilities among the children. My appreciation goes to
Momodou Saho, Special Education Unit, DOSE for co-ordinating the survey and to all the
specialists and supervisors involved in the data collection. These are: John Jatta, Karamo
Keita, Alhaji Touray, Ramou Sanyang, Diminga Tamba, Lucy Sarfo, Dodou Loum, Alieu
Bahoum, Ali Ceesay and Dembo Touray.

Finally, I would like to thank all the staff of the Central Statistics Department who were
involved in the coding, data cleaning, processing, editing, analysis and report writing. It is
hoped that the report will serve a useful purpose to policy makers when it comes to

addressing capacity and related issues regarding disabled children and teachers in the
mainstream schools.

K Dwdnt”

Alieu S.M. Ndow
Director of Statistics

May 23, 2000
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