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Key Regional Facts on Education 
 

• In 1970, there were over 50 million primary school-aged children in the region out of school, today there 
are less than 7 million children.  

  
• While within the region, the primary net enrolment stands at 90 per cent, there are tremendous 

differences between and within countries. For example, Lao DPR has a national primary enrolment of 
80 per cent, but it varies within the country from a low of 56 per cent in one province up to 97 per cent in 
the highest.  While in China, the range is from 91 per cent to 100 per cent around the national average 
of 98 per cent. 

 
• Regionally, there are five core groups of children who are being denied their right to basic education: 

ethnic minorities, children in remote areas; migrant children; children of internally displaced people; and 
the disabled.  Since education statistics however are rarely disaggegated by ethnic minority, by 
language group, by religious affiliation or by socio- economic status, it can be extremely difficult for 
governments to take concrete and effective steps to address factors that create disparities. 

 
• Over 60 million children do not enrol in secondary school and one in three (or approximately 34%) do 

not go to secondary school in the region. Moreover, when we compare average gross enrolment rates 
with sub-national figures, there are greater levels of disparity. For example, in the Philippines, regional 
secondary gross enrolment rates range from 31 per cent to 97 per cent.  

 
• In every country of the region, the enrolment gap between girls and boys found in primary schools is 

more pronounced in secondary. Gender roles and gender sterotyping are also prominent in many 
secondary school systems and can be seen in the differing sports, clubs and extra-curricular activities 
that are availble. 

 
• School fees and the direct and indirect costs of schooling have a tremendous effect on enrolment and 

completion.  Many children are not able to continue their education because of lack of money.  
 

• Many ethnic minorites living in remote areas face many obstacles to keeping their children in school. 
The first barrier is the langauge of instruction.  Often if families see their children struggling with basic 
comprehension, learning from a teacher with whom they cannot communicate and textbooks they 
cannot understand, they often drop out. Both China and Cambodia are investing in bilingual 
programmes that allow ethnic minitory children to commence pre-school in their mother tongue. 

 
• Children who have moved away from their home, either becuase they are internally displaced or for 

economic reasons, tend to have difficulty in achieving educational success.  
 

• Children with disabilities are also often deprived their right to an education as a consquences of both 
social stigmatization and unwelcoming schools. The World Bank estimates globally that less than 5 per 
cent of children with disabilities in developing countries are never enrolled in school. 
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• Pre-school coverage in the region increased between 1990 and 2000, but more recent trends suggest 

that pre-primary education has stagnated and in some cases, declined. While several countries, 
including the Republic of Korea, Australia, New Zealnd, Thailand and Malaysia, have over 80 per cent 
of their 3 to 5 year-old children in organized learning centres, other countries such as Lao PDR, 
Cambodia, and Timor-Leste have reached less than 10 per cent of their young children.  

 
• A diminishing national budget for pre-primary education in several countries is accompanied by 

increasing reliance on privatization.  Increasingly parents are expected to pay fees and tutition costs 
even in government pre-schools and child care centres and especially in countries where pre-schools 
are being handed over to the private sector to manage. 

 
• Evidence from Asia and the Pacific shows that children who are exposed to pre-school and organized 

early learning groups have higher completion and achievement rates in primary school, and lower 
repetition and drop out compared with those children who have not benefited from these types of 
programmes. 

 
• While access to primary education has increased significantly in most countries in the region, there are 

still serious concerns about the quality of education. Poor quality education often also contributed to 
drop out rates as children are bored, and similarly, recognizing school’s irrelevance, parents find better 
uses for their children’s time than sending them to school. 

 
• Completion rates, a proxy indicator for quality education, shows an enormous range of nearly 100 per 

cent of children completeing their primary education in China and in the Republic of Korea, down to just 
over 50 per cent in Papua New Guinea.  

 
• Teacher- pupil ratio in the region, another indicator of quality, ranges from over 50 students per 

classroom in Cambodia to under 20 students per teacher in Brunei Daussalam, New Zealand, Japan 
and Malaysia – countries known for the quality of their education.  Disparity in pupil-teacher ratios 
between rural and urban schools exists in all countries, often with semi-urban schools struggling with 
overcrowded conditions and poor remote schools with smaller catchment areas having lower ratios. 

 
• The number of trained teachers and the type of training in region varies greatly. The lack of trained 

teachers in remote rural areas is common in many countries, where it is often difficult to recruit locally 
and where urban teachers often refuse to be assigned.   

 


