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INTRODUCTION
The demand for early childhood education programmes and services has increased significantly over the past five (5) years.  In Saint Lucia, we have seen a number of early childhood education centres mushrooming throughout the country.  The quality of the programmes and services offered in the centres is extremely diverse and the standards of operation are, at best, questionable.

As the two Government departments mandated to regulate the operation (s) of Early Childhood Education Care and Development (E.C.E.C.D) centres on the island, the issue of quality of grave concern to the Early Childhood Education Services Unit and the Day Care Services Unit.

By nature, children are active doers and learn best through first hand experiences.  The environment that practitioners create for children is, therefore, a very powerful tool for learning.  

The National Association for the Education of Young Children (NAEYC) in the U.S.A. stated that:  

“The indoor and outdoor physical environment fosters optimal growth and development through opportunities for exploration and learning.

The physical environment affects the behaviour and development of the people, both children and adults, who live and work in it.  The quality of the physical space and materials provided affects the level of involvement of the children and the quality of interaction between adults and children.”(NAEYC, 1984
).
Out of the observations made by officers of both units, there arose the need for empirical data on the quality of ECECD in existing environments in the early childhood sector to substantiate and inform policy development.  This is a necessary prerequisite for the standardisation of the services and programmes provided by these ECECD centres and to serve as a guide for the future direction and development of the early childhood sector.   

The results of the Quality Assessment survey indicate the need for continuous training at both the managerial and pedagogical levels to maintain a level of professionalism in the sector.  In order to ensure greater harmonization of services and programmes offered, it is imperative that a regulatory framework be established.  This can be best achieved through the enforcement of prescribed minimum standards and the constant monitoring and assessment of ECECD settings.

A further implication of the findings of the survey is the need for the development of new initiatives and policies to safeguard and ensure the quality and sustainability of early childhood environments.

One of the biggest challenges to be dealt with is to effect an attitudinal change amongst practitioners.  This is of paramount importance if the sector is to ensure the highest quality of programmes, staffed by a cadre of highly skilled professionals, capable of providing the most appropriate growth-promoting and creative environments which will be beneficial to both young children and their families.
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PURPOSES FOR A SURVEY OF THE QUALITY OF ENVIRONMENTS

The decision to survey the quality of environments in early childhood centres in St.Lucia was taken in the context of the adoption of the Caribbean Plan of Action for Early Childhood Education, Care and Development (ECECD) by Heads of CARICOM Governments in July 1997.  

The Ministry of Education, Human Resource Development, Youth and Sports in St.Lucia requested UNICEF Caribbean Area Office (CAO) for technical assistance in the implementation of the Plan, which includes the need to identify national goals and strategies for raising the quality of services.  This request was made at a time when the Ministry was working in collaboration with the Ministry of Community Development, Culture, Local Government and Co-operatives to devise a common policy for early childhood services. From the outset therefore, early childhood services were seen as comprising both pre-schools and day care centres. For the purposes of this report, both types of early childhood services are called early childhood centres.   

The purposes of the survey of the quality of environments in early childhood centres are to:

· establish a baseline for policy development and service improvement

· inform the understanding in both Ministries and the sector as a whole of the priorities for change

· provide a “snapshot” of the status of quality of environments in the sector

· inform the development of training for the sector

THE SELECTION OF A REPRESENTATIVE NATIONAL SAMPLE

St.Lucia has 139 early childhood centres. Of these, 106 are pre school centres that are privately owned, and which are provided with monitoring, support and training services by the Early Childhood Education Unit of the Ministry of Education, Human Resource Development, Youth and Sports.   33 are day care centres. Of these 18 are sponsored by the Government and managed by the Day Care Services Unit in the Ministry of Community Development, Culture, Local Government and Co-operatives. 15 day care centres are privately owned and are provided with monitoring, support and training services by the Day Care Services Unit. 

37 centres were selected to form a 25% representative national sample for the survey using a process of random stratification. Officers within the Ministries prepared a chart of the overall early childhood sector; calculated the number of centres and their ratio to one another; determined the size of the representative sample; and composed the sample using random stratification. This process sought to include rural and urban centres in proportion to their coverage of the population. These two groupings were further stratified by type of centre (day care and pre-school) and by operating status (government sponsored, non government sponsored and private). 

METHODOLOGY FOR THE SURVEY

The choice of the Early Childhood Environments Rating Scale (ECERS) Revised Edition (1998) for the survey was proposed for three reasons:

· Developed by Harms, Clifford and Cryer at the Frank Porter Graham Child Development Centre, University of North Carolina at Chapel Hill as an instrument for both research and programme improvement, the ECERS has been in use in a number of countries of the world for 15 years. In its revised form (ECERS-R) it reflects the changes in the early childhood field that have occurred over the period from 1980 and incorporates advances in the understanding of how to measure quality.  The emphasis on family concerns, individual children’s needs, inclusion of all children (particularly those with special needs or disabilities) and cultural diversity reflect the changes in thinking in early childhood development in that period. Levels of programme quality in the ECERS-R scale are based on current definitions of best practice and on research relating practice to child outcomes.

· During the years in which it has been used, numerous research projects have discovered significant relationships between ECERS scores and child outcome measures, and between ECERS scores and teacher characteristics and behaviours. Although the basic scale remains the same in each country and culture in which it is used, some changes were required in a few indicators (and especially in the examples given to illustrate the indicators) to make the scale relevant to the situation and to the cultures of the countries.  Each item in the ECERS-R is expressed as a 7-point scale with descriptors for 1 (inadequate), 3 (minimal), 5 (good) and 7 (excellent). Extensive field tests using the revised instrument resulted in a percentage agreement across the full 470 indicators in the scale of 86.1%.  The ECERS has been shown to have good predictive validity and the revised form would be expected to maintain that form of reliability.
· The ECERS-R is designed to be used by persons who are familiar with early childhood environments and who are experienced observers. Based on observations, observers are required to mark “yes” or “no” against a series of statements describing what they have seen. There is scope for questions to be raised with staff at the conclusion of the observation in order to clarify ambiguities and to explore why some things were not seen at the particular time of the observation. The observers are not required (or enabled) to interpret what they have seen or to give it a value. Local teams of two to three observers, trained in the use of the scale and invited to participate in making the changes necessary to adjust for the local situation and cultural relevance, can easily administer the scale over 2 to 4 hours in each setting depending on its schedule. The teams are required to consult each other on what is observed and to reach agreement. Levels of inter-rater agreement are generally high.

· Since 1998, the ECERS (Revised) has been used to measure quality of environments in nationally representative samples of early childhood provisions in the Commonwealth of Dominica, Grenada and St. Vincent and the Grenadines.  It has been used in a national survey in Montserrat. It has also been used in Jamaica in a survey of learning environments in Grade One classrooms in primary schools.

· Based on the data collected so far from the Caribbean countries, it has been possible to address how well the ECERS behaves within the context of these countries. Professor Michael Lambert, Department of Human Development and Family Studies, University of Missouri-Columbia has undertaken confirmatory factor analyses of the ECERS data. The data moderately fits the model already established. As a result, the ECERS can be used with some confidence in similar Caribbean contexts.

A team of three observers was selected by the Ministries and training in the use of the ECERS-R, including pilot testing, was provided in St. Lucia in a joint training with a similar survey team from Montserrat.  Training was provided by the UNICEF CAO early childhood consultant from the Caribbean Child Development Centre, School of Continuing Studies, University of the West Indies, Mona, between 7th and 9th May, 2001. Details of the members of the team of observers are set out in the Appendix.
Centres selected to form the representative sample were informed that between given dates each centre would be visited by the observers.  No centre was alerted as to the actual date of the proposed survey visit. Data collection commenced in St.Lucia on 21st May and concluded on 12th July, 2001.  

FINDINGS AND IMPLICATIONSPRIVATE 

The findings of the Survey are set out under each of the 43 items in the ECERS-R.  The primary focus of the discussion on implications in each section is on those centres that have not achieved a minimal level on the rating scale, that is, they have been rated 1 or 2  (Inadequate). 

Centres that achieved 3 or 4 on the rating scale are operating at a minimum standard. This standard is described in full. A rating of 5 or 6 denotes a good standard, and a rating of 7 denotes an excellent standard. Indicators of achievement at these levels are described in order that centres that are on the path to achieving them can visualize and set targets for the future. 

Implications are set out for those centres for which there are concerns. The pretext for this is that it is the centres with low ratings that must be the priority concern for service strengthening and improvement. At this stage the main focus is to identify strategies to "lift" provision to at least a minimum level in all 43 areas identified as critical for quality in early childhood environments. 

SPACE AND FURNISHINGS

1.
Indoor space
Indicators of a minimal standard include: 

· Sufficient indoor space for children, adults and furnishings

· Adequate lighting, ventilation, temperature control (temperatures should not exceed 85 -90 degrees fahrenheit or 30 - 33 degrees celsius) and sound absorbing materials

· Space in good repair
· Space reasonably clean and well maintained
· Space is accessible to all children and adults currently using the space (NA permitted)
84% (31 centres) did not achieve the minimal rating in respect of space: in 25 centres the space lacked adequate lighting, ventilation, temperature control or sound absorbing materials; 15 centres had insufficient space for children, adults and furnishings; 14 centres had space which was poorly maintained (such as floors left sticky or dirty, or no evidence of sanitisation during the day); and 13 centres had space which was in poor repair, such as peeling paint on the walls, rough or damaged floors.

8% achieved a minimal rating (3 centres).  

No centre received a good rating. To achieve a good rating centres should provide ample indoor space that allows children and adults to move around freely and have good ventilation and some natural lighting.  Also, Centres must be accessible to children with disabilities to achieve a good rating. 

8% achieved an excellent rating (3 centres). To achieve an excellent rating, in addition to the provision of ample indoor space, good ventilation, natural lighting and accessibility to children and adults with disabilities, centres need to be able to control natural lighting (for example with curtains) and to control ventilation (for example, windows can open, shutters in use, ventilating fan). 

Implications: The findings reveal that there is a critical need to address space, and the quality of space in the centres:

· In 15 centres (41%) there was insufficient space.  This may be a reflection of demand for provision that is not supplied elsewhere in the area.  It may also reflect lack of guidance from the respective Ministries as to the space standards that should apply for each age group in early childhood centres. There has been national consultation on standards in early childhood centres and a regulatory framework prepared for adoption under law.  The respective Ministries need to provide a guideline on space standards and a timeframe within which centres should comply.  

· Overcrowding defeats the education and care purposes for which early childhood provision is established.  Over the medium to long term, either new provision needs to be made or assistance given to expand the space available. Examples of assistance include: setting a timeframe for fundraising or identification of donor grants or loans to undertake construction work/identify new premises; advising on management of numbers of children so that the programmme offered is not diminished in quality whilst extension plans are developed; and, monitoring and training for the staff coping with the situation within a development plan for improvement. 

· In over two thirds of centres (67%) there was either inadequate lighting or ventilation or temperature control or sound absorbing materials. One or more of these problems  (particularly in those centres (32%) that are also overcrowded), serve to raise stress levels and obstruct good care and education practices. Noise levels exacerbate problems associated with overcrowding and sound absorbing materials must be provided. 

· Poor maintenance in over a third of the centres (38%) is unacceptable and avoidable. This is an area which can be improved swiftly through monitoring under the standards already agreed. 

· Poor repair of a third of centres (35%) may reflect inadequate income.  This is another area in which officers can use the standards to establish reasonable timeframes for necessary improvements, and assist centres collectively to upgrade through applications for loan funding or capital grants from donors. 

2.   Furniture for routine care, play and learning
Indicators of a minimal standard include:

· Sufficient furniture for routine care, play, and learning
· Most furniture is sturdy and in good repair
· Children with disabilities have the adaptive furniture they need (for example, adaptive chairs or bolsters are available for children with physical disabilities) (NA permitted)
49% (18 centres) did not achieve a minimal rating because there was insufficient basic furniture such as enough chairs for children to be seated at the same time, enough mats or cots for rest or nap-time or open shelving for children to be able to reach toys for themselves. Of these centres, 3 centres had furniture that was in such poor repair that children could be injured (for example, there were splinters or exposed nails, wobbly legs on desks/tables).

8% achieved a minimal rating (3 centres).  

27% (10 centres) exceeded a minimal rating and achieved a good rating. A good rating includes the provision of child-sized furniture (including chairs from which children’s feet must rest on the ground when seated and table height which allows children’s knees to fit under the table and elbows to be above the table).  

16% (6 centres) exceeded a good rating and achieved an excellent rating. An excellent rating includes the provision of furniture for special interests such as a woodwork bench, a sand/water table and an easel for art.  Also, routine care furniture (such as cots or mats stored for easy access) is convenient to use.

Implications: Half the centres require sufficient basic and appropriate furniture. These centres are also those which fail to meet the minimal standard required for indoor space. This is a very important finding for capital investment and improvement in the sector. Where funding constraints are an obstacle, centres should be assisted by the respective Ministries to make a plan over the medium term for steady acquisition of furniture required and to direct its fundraising efforts and donor applications accordingly.  All centres should be advised as to the dangers of furniture in poor repair and to ensure effective routine checks and maintenance under the standards. 

3.   Furnishings for relaxation and comfort
Indicators of a minimal standard include:

· Some soft furnishings accessible to children (such as some carpeted “soft” play space, cushions)
· Some soft toys accessible to children
Furnishings for relaxation and comfort means the “softness” provided for children during play and learning activities. Routine care furnishings such as blankets and pillows used for rest time are not considered in the rating for this item. 

68% (25 centres) did not achieve a minimal rating: 19 centres made no soft furnishings accessible to children and 15 centres made no soft toys accessible to children.

16% achieved a minimal rating (6 centres).

8% achieved a good rating (3 centres). To achieve a good rating, a centre provides a "cozy" area accessible to children for a substantial portion of the day; the cozy area is not used for active physical play and most furnishings are clean and in good repair. 

8% achieved an excellent rating (3 centres). To achieve an excellent rating, not only must the soft furnishings be clean and in good repair and accessible for a substantial part of the day, but there should be many clean soft toys provided and imaginative provision made of soft furnishing in dramatic and quiet play areas. 

Implications:  A less than minimal rating or minimal rating generally reflects a lack of prioritisation of this area by the centres.  “Softness” - such as the provision of cushions for curling up on with a book; the use of softened floor space for play and learning such as mats for sitting on when listening to music or a story; or spreading out soft toys for imaginative play - may not be provisions as valued as other areas of the centre's curriculum.  This gives rise to an area for training that could be used to demonstrate the value of this area before centres are motivated to develop resources and space for implementation.

4.   Room arrangement for play
Indicators of a minimal standard include:

· At least two interest centres defined

· Visual supervision of play area is not difficult

· Sufficient space for several activities to go on at once (such as floor space for blocks, table space for manipulatives, easel for art)
· Most spaces for play are accessible to children with disabilities enrolled in the group (NA permitted)
· Safe spaces for infants to play on the floor (day care only)
· Cribs are arranged so infants can watch other activities (day care only)
An interest centre is an area where materials, organised by type, are stored so that they are accessible to children, and appropriately furnished play space is provided for children to participate in a particular kind of play.  Examples of interest centres are art activities, blocks, dramatic play, reading, nature/science and manipulative/fine motor. 

89% (33 centres) did not achieve a minimal rating:  23 centres had no interest centres defined; in 4 centres (11%) visual supervision of the play area was difficult; in 2 centres (5%) cribs were placed so that infants could not see activities going on in other parts of the space; and, in 4 centres (11%), visual materials were confusing or cluttered and needed more effective arrangement. 

3% achieved a minimal rating.

3% achieved a good rating. To achieve a good rating, at least three interest centres should be defined and conveniently equipped and quiet and active centres should be placed so as not to interfere with one another. 

5% achieved an excellent rating. To achieve an excellent rating, at least five interest centres should provide a variety of learning experiences, be organised for independent use by children and be regularly added to or changed so that children’s interest is maintained.

Implications: Nearly two thirds of the centres made no use of defined learning centres. These concerns regarding the room arrangement for learning may reflect space problems, as well as problems of lack of focus and organisation in the space available to make a learning environment.   10 of the centres (27%) failing to achieve a minimal rating also have problems with overcrowding (item 1 above). This is an area in which the problems should be tackled in a joint strategy to deal with the causes of overcrowding, and to raise awareness of the benefits of good spatial and resource organisation for this age group.  There are 3 centres providing either good or excellent models of practice. These centres could be asked to assist in the facilitation of workshop in the value of interest centres as tools for organising resources, stimulating children's interests and enabling children's access.

5.
Space for privacy/ to be alone

Indicators of a minimal standard include:

· Children are allowed to find or create space to be alone (such as behind furniture or room dividers, in outdoor play equipment, in a quiet corner of a room).
· Space to be alone can be easily supervised by staff
The intent of space for “privacy” is to give children some relief from the pressures of group life. A place where one or two children can play protected from intrusion by other children, yet be supervised by staff, is considered space for privacy. Private space can be created by using physical barriers such as book-shelves; by enforcing the rule that children may not interrupt one another; and by limiting the number of children working at a table in an out-of-traffic area. 

43% (16 centres) did not achieve a minimal rating. In these 16 centres, children were not allowed to play alone or with a friend, protected from intrusion by other children.

49% achieved a minimal rating (18 centres). 

3% achieved a good rating. Good provision is space set-aside for one or two children to play, protected from intrusion by others, accessible for use for a substantial portion of the day. 

5% achieved an excellent rating.  To achieve an excellent rating, centres need to provide more than one space for privacy, and activities for one or two children to use in the private space, away from general group activities.

Implications:  9 centres (24%) failing to achieve a minimal rating also have problems with overcrowding (item 1 above) and would therefore have difficulty with their current numbers providing space for privacy. These findings might also suggest that there is hesitation or reluctance to let children play alone or with a friend, despite the existence of space for privacy that is not difficult to supervise. The value of providing space for privacy should be addressed in training and the organisation of space and the supervision of children in the space should be demonstrated.

6.   Child-related display
Indicators of a minimal standard include:

· Appropriate materials for predominant age group (such as, photos of children; nursery rhymes; beginning reading and maths for older pre-schoolers; seasonal displays).
· Some children’s work displayed
The definition of appropriate means suitable for the developmental level of the age group and the individual abilities of the children.  

46% (17 centres) did not achieve a minimal rating: 15 centres did not display children’s work; 10 centres had inappropriate materials for the dominant age group; and 2 centres displayed no material for children at all.

48% (18 centres) achieved a minimal rating. 

3% achieved a good rating. A good rating is given for provision in which most of the display work is done by children, displayed at a child’s eye level and related closely to current activities and to children in the group (such as artwork or photographs about recent activities). 

3% achieved an excellent rating. To achieve an excellent rating, individualised children's work predominates and three-dimensional child-rated work (for example, play-dough, clay and cardboard models, carpentry etc) is displayed as well as flat work.

Implications:  The finding that 40% of centres do not display children’s work reveals the need for training in the value and use of displays to reflect the current activities of the centre, and of the interests and imagination of the children. Displays of children’s work are an economical means to assisting the development of children’s expression and interaction.  In a quarter of the centres materials need to be made appropriate for the age group and their use demonstrated if necessary through training. 

7.   Space for gross motor play
Indicators of a minimal standard include:

· Some space outdoors or indoors used for gross motor/physical play
· Gross motor space is generally safe (such as sufficient “cushioning” under climbing equipment; fenced-in outdoor area).
65% (24 centres) did not achieve a minimal rating:  6 centres provided no indoor or outdoor space for gross motor/physical play; 21 centres did not provide space that was safe enough for the children (for example space was unfenced, or near large drains, or at a distance from the centre requiring that children walk on or near busy roads). Although no gross motor area that challenges children can ever be completely without hazard, the intent of this indicator is that the major causes of serious injury are minimized.

13% achieved a minimal rating (5 centres).

22% achieved a good rating (8 centres). Good provision includes adequate space outdoors and some space indoors, space that is easily accessible for children in the group (such as space provided on the same level) and space that is organised so that different types of activities do not interfere with one another. 

No centre achieved an excellent rating. To achieve an excellent rating, the outdoor gross motor space has a variety of surfaces permitting different types of gross motor play, it has some protection from the elements (especially shade) and it has convenient features (such as convenient access to water and toilets).   

Implications: The findings reveal that safety in over half of the centres is a major concern which needs to be addressed as a matter of priority.  For some centres (16%), there is neither indoor nor outdoor space available for children’s gross motor development. The findings suggest that lack of space for gross motor activities is linked with the concerns about overcrowding and the lack of space in centres in general. 

8.   Gross motor equipment
Indicators of a minimal standard include:

· Some gross motor equipment accessible to all children for at least one hour daily (or half an hour for programmes of 4 hours duration or less)
· Equipment is generally in good repair
· Most of the equipment is appropriate for the age and ability of the children.
62% (23 centres) did not achieve a minimal rating: in 21 centres very little gross motor equipment was used for play; in 9 centres, equipment was generally in poor repair; and in 5 centres most of the equipment was not appropriate for the age and ability of children.  Observers noted that in a third of the centres there was scarcely any equipment except for a few balls.  

22% achieved a minimal rating.

13% achieved a good rating. Good provision includes enough gross motor equipment for children to have access without a long wait and equipment that stimulates a variety of skills.  

3% achieved an excellent rating. To achieve an excellent rating, centres need to have in use both stationary and portable gross motor equipment, which stimulate skills on different levels (such as tricycles with and without pedals; different sizes of balls; both ramp and ladder access to climbing equipment).

Implications: The provision of gross motor equipment in early childhood centres requires capital investment and recurrent budget allocations for maintenance. The provision also requires that staff appreciate the value of the equipment in children's development, and can encourage the use of equipment for skills development and for the development of social relationships through play. The findings suggest that this is an area not only for proper maintenance procedures with appropriate training and monitoring, but also for concerted action to seek capital grants or loans for the one-off investments required over half the centres.

PERSONAL CARE ROUTINES
9.   Greeting/departing
Indicators of a minimal standard include:

· Most children greeted warmly (such as, staff seeming pleased to see children, smile, pleasant tone of voice)

· Departure well organised (such as children’s things prepared ready to go)
· Parents allowed to bring children into the centre/room (unless arriving after activities commence)
8% did not achieve a minimal rating because the greeting of children was often neglected.  

5% achieved a minimal rating.

30% achieved a good rating. Good provision includes each child being greeted individually, a pleasant departure and parents/other carers being greeted warmly by staff. 

57%
 achieved an excellent rating. To achieve an excellent rating centres need to involve children in activities as they arrive, keep them busily involved up to the point of departure (so that there was no long waiting without activity) and the staff should be using greeting and departure as information sharing time with parents. It is acknowledged that many parents cannot bring or collect their children themselves, so these items are rated excellent if staff are communicating warmly with whoever is taking responsibility for the child.

Implications: This area was not observed consistently in the survey. Based on the interviews with staff and the observations of the survey team, it is an area in which there is excellent communication and attention to children’s needs in over half the centres.  This finding is reflected in generally good ratings for between a third and a half of the centres in the supervision of children (items 29 and 30 below) and for staff child interaction (item 32 below).
10.
Meals/snacks
Indicators of a minimal standard include:

· Meal/snack schedule appropriate for children (for example, a child is not made to wait if very hungry)

· Well-balanced meals/snacks (according to good nutrition guidelines)

· Sanitary conditions usually maintained and staff hold food handlers’ certificates

· Non-punitive atmosphere during snacks/meals (concerning speed of eating, “messiness”, “playing” with food)
· Allergies posted and food/beverage substitutions made (NA permitted)
· Children with disabilities included at table with peers (NA permitted)
· Adequate nutritious food sent from home (NA Permitted)
· Breast feeding is enabled (NA permitted)

· Children encouraged to eat and drink appropriate to their developmental level.

76% (28 centres) did not achieve a minimal rating on this item: 20 centres made no accommodations for children’s food allergies; 13 centres did not maintain sanitary conditions; 5 centres had a negative social atmosphere during mealtimes; and, 5 centres provided food of unacceptable value.  In many centres, children bring snacks from home. Observers noted that in 9 centres (25%) the snack brought from home was not adequately nutritious. 

8% achieved a minimal rating.

13% achieved a good rating. To achieve a good rating most staff sit with children during meals and group snacks; there is a pleasant social atmosphere; children are encouraged to eat independently (for example, child-sized/safe eating utensils and equipment provided, special spoon or cup for child with disabilities); dietary restrictions related to cultural or religious practices in familes followed (NA Permitted); nutritious food is sent from home (NA permitted); children are encouraged to eat; breastfeeding is encouraged; meals are varied in colour and texture; and, meals encourage a taste for locally produced food. 

3% achieved an excellent rating. To achieve an excellent rating, children help during meals/snacks; child sized serving utensils are used by the children to make self-help easier; and meals and snacks are times for conversation. 

Implications: In the interests of child development, the importance of good nutrition in the early years - even in the case of snack provision generally sent from home - cannot be ignored. Children did not receive in over a third of the centres a well-balanced meal/snack, either provided by the centre or brought from home.  Also, in a third of the centres, sanitary conditions were not being maintained. The Government's policy on nutrition and food preparation and handling must be brought to the attention of early childhood providers both as regulatory and as training issues. These areas are extremely important ones for parent teacher discussion and agreement, especially in centres where catering is not provided and children eat only what has been given to them to bring from home.  Members of staff need to be scrupulous in modelling habits of cleanliness in front of children so that children learn good habits of cleanliness before touching or eating food. 

11.   Nap/rest
Indicators of a minimal standard include:

· Nap/rest is scheduled appropriately for most of the children (for example, most of the children sleep)

· Sanitary provisions for nap/rest (for example, area not crowded, clean bedding

· Sufficient supervision provided in the room throughout nap/rest (at least one alert staff member always in the room)

· Calm, non punitive supervision
· Four or less children to a large mattress or one to a small mattress
67%
 (24 centres) did not achieve a minimal rating: in 16 centres children napped with their heads on their desks, either because no mats were provided or there was no space to lie down; in 15 centres, the nap/rest provisions were not sanitary; in 5 centres children were crowded when resting on mats or mattresses; and in 4 centres the nap/rest schedule was inappropriate for most of the children.

19% achieved a minimal rating (7 centres).

3% achieved a good rating. Good provision includes children being helped to relax, space being conducive to resting, all cots or mats allowing space between children, safety mechanisms where necessary and appropriate mats/mattresses available for use. 

11% achieved an excellent rating. To achieve an excellent rating, centres need to provide a flexible schedule to meet individual needs (for example a tired child is given a place to rest during play-time) and make provision for early risers and non-nappers (for example in quiet play).

Implications:  The issue of nap-time and rest in pre-school provision depends to an extent on the hours the facility operates, the age group of the children and the expectations and wishes of parents. The issue is different in all day provision such as day care where the need for adequate and comfortable rest for children under the age of 5 is critical.  However, even in those pre-schools where children only spend a long morning, it is not adequate for children to nap with their heads on their desks. More restful and comfortable provision could be made on floor coverings such as mats. These can be easily stowed and stacked after use.  There needs to be closer supervision of sanitary conditions, such as the sanitised wiping of mats after use.  These findings needed to be addressed through the administration of the standards. 

12.   Toileting/diapering
Indicators of a minimal standard include:

· Sanitary conditions are maintained

· Basic provisions made for care of children

· Staff and children wash hands most of the time after toileting

· Toileting schedule meets individual needs of children
· Adequate supervision for age and abilities of children
65% (24 centres) did not achieve a minimal rating: in 20 centres there was inadequate supervision of children, meaning that the staff do not monitor to protect the safety of the children or to ensure that sanitary procedures (e.g. handwashing) are carried out; in 17 centres handwashing was often neglected by staff or children after toileting/diapering; in 16 centres, sanitary conditions of the area are not maintained; and, in 12 centres, the lack of basic provisions interfered with the care of the children (such as no toilet paper or soap, same towel used by many children, or no /infrequent running water in the area).   

No centre achieved a minimal rating. 

11% (4 centres) achieved a good rating. To achieve a good rating centres provide sanitary conditions that are easy to maintain, made provisions convenient and accessible for children in the group and ensured pleasant staff-child interaction.   

24% (12 centres) achieved an excellent rating. For an excellent rating, centres needed to provide child-sized toilets and low sinks and to promote self-help skills in children as they became ready to learn them. 

Implications:  All the centres need to ensure that basic provisions for children's toileting/diapering are in place. This is an area in which the standards set by the Ministries should be used to draw attention to the need for much greater care in the centres in this area to improve children’s understanding of the need for scrupulous cleanliness.  Over 40% of centres are failing to provide consistent sanitary conditions. This finding indicates an urgent need to address standards of health and safety across the sector. 

13.   Health practices
Indicators of a minimal standard include:

· Adequate hand-washing and face-washing by staff and children takes place after wiping noses, after handling animals, or when otherwise soiled

· Staff usually take action to cut down on the spread of germs

· Smoking does not take place in child care areas
· Procedures used to minimise spread of contagious disease (for example ensuring children have immunisations; exclusion of children with contagious  illness , for example TB, meningitis; TB tests for staff at least every two years)
67% (25 centres) did not achieve a minimal rating: in 23 centres procedures were not used to minimize the spread of contagious disease; in 14 centres there was inadequate handwashing and face washing by staff and children after wiping noses, handling animals or when otherwise soiled; in 14 centres, staff did not take action as a matter of course to cut down on the spread of germs; and in 3 centres smoking was taking place in close proximity to child care areas. 

No centre achieved a minimal rating.

30% achieved a good rating. To achieve a good rating, centres ensure that children are dressed properly for conditions both indoors and outdoors; members of staff are good models of health practices (for example, eat only healthy foods in front of children; check and flush toilets in children's bathroom); and care is given to children’s appearance (for example, faces washed, soiled clothes changed promptly, aprons used for messy play, hair covered for sand play). 

3% achieved an excellent rating. For an excellent rating, centres teach children to manage health practices independently and ensure that individual toothbrushes are properly labelled and stored, and used at least once a day during full-day programmes (NA permitted). 

Implications: The findings in this item reflect those above for item 12. It is very important that on these essential matters of health and safety that the Ministries take immediate steps to ensure that the centres address the need for cleanliness and good health practices in the interests of the safety of the children and of the staff. All the centres need to ensure that children learn consistent, routine habits of cleanliness in group settings, and that where for example it is not possible to provide individual hand towels, children are encouraged to dry their hands in the air. 

14.   Safety practices
Indicators of a minimal standard include:

· No safety hazards indoors or outdoors

· Adequate supervision to protect children’s safety indoors and outdoors

· Essentials needed to handle emergencies available (for example, telephone access, emergency numbers, substitute for staff, first aid kit, transportation, written emergency procedures; drills practiced regularly)

· At least one full time member of staff proficient in the application of first aid
· Doctor immediately contactable
83% (31 centres) did not achieve a minimal rating: 23 centres had one or more hazards that could result in serious injury outdoors; 21 centres had one or more hazards that could result in serious injury indoors; 18 centres did not provide adequate supervision to protect children’s safety indoors and outdoors; and, 14 centres did not have a first aid kit or the essentials needed to handle emergencies. 27 centres had no member of staff proficient in the application of first aid. 

3% achieved a minimal rating.

3% achieved a good rating. To achieve a good rating staff in centres anticipate and take action to prevent problems and explain reasons for safety rules to children. 

11% achieved an excellent rating. For an excellent rating, play areas are arranged to avoid safety problems and children generally follow safety rules.

Implications: It is urgent that both Ministries with responsibility for early childhood insist on the eradication of safety hazards from the indoor and outdoor areas of the centres, and also insist on the proactive supervision of children both indoors and outdoors during periods of free play. 

Also, the concerns raised by the findings in relation to this item can be addressed by issuing clear guidelines to each centre on safety practices to include:

· All centres should display the name and contact details of a doctor who is accessible to the centre during operating hours

· All centres must have a first aid box, the recommended contents for which are set out in the Ministries’ standards

· All centres must have access to a telephone, if not on site, as near as possible to the site.

· All centres must have written emergency procedures (guidance to be provided in the standards) and must display emergency numbers and contact persons

· All centres must practice emergency drills on a regular basis (the standards should specify how frequently)

· All centres must have at least one person proficient in the application of first aid

LANGUAGE AND REASONING

15.   Books and pictures
Indicators of a minimal standard include:

· Some books accessible for children (for example, during free play children have enough books to avoid conflict)
· At least one staff-initiated receptive language activity time daily (for example, reading books to children, storytelling, using flannel board stories)
· Books have suitable content
57% (21 centres) did not achieve a minimal rating: in 15 centres very few books were accessible; and in 13 centres there was no staff initiated receptive language activity time daily (for example reading stories to children). 

29% achieved the minimal rating (11 centres)

11% achieved a good rating.  To achieve a good rating a wide selection of books are accessible for a substantial portion of the day; additional language materials are used daily (for example posters, picture card games, recorded stories and songs); books are organised in a reading centre; books, language materials and activities are appropriate for children in the group; staff read books to children informally (for example during free play, at naptime or as an extension to an activity); and children are encouraged to “read" out loud. 

3% achieved an excellent rating.  For an excellent rating, books and language materials are rotated to maintain interest and some books relate to current activities, events or themes (for example books are borrowed from a library on a seasonal theme) and celebrations.

Implications: Whilst there is a need for more books to be made accessible to children, of even greater importance is the need for staff to be guided and encouraged to read books to children, enjoy stories with them which are appropriate for the children's level of understanding and enjoyment, and to stimulate the interest of children in the books which are made accessible.  Given the centrality of language acquisition to a child's development, and of interest in reading to a love of learning, it is a priority to provide the training, support and guidance to those centres that did not achieve a minimal level.
16.   Encouraging children to communicate
Indicators of a minimal standard include:

· Some activities used by staff with children to encourage them to communicate appropriately and in a timely manner

· Some materials accessible to encourage children to communicate

· Communication activities are generally appropriate for the children in the group
· All children encouraged to communicate individually
· Children are not discouraged from communicating in their first language
51% (19 centres) did not achieve a minimal rating: in 13 centres children were not encouraged to communicate individually; in 10 centres there were very few materials made accessible that encourage children to communicate; in 7 centres no activities were used by staff with children to encourage them to communicate; in 5 centres communication activities were not generally appropriate for the children in the group; and in 2 centres children were not encouraged to communicate in their own language. 

30% achieved a minimal rating (11 centres).

16% achieved a good rating (7 centres). To achieve a good rating communication activities take place during both free play and group times (for example, a child dictates a story about painting, a small group discusses a trip to a store); and materials that encourage children to communicate are accessible in a variety of interest centres (for example, small figures and animals in the block area; puppets and flannel board pieces in the book area; toys for dramatic play outdoors and indoors).  Children are encouraged to develop their first language, and children are enabled to acquire and use standard English. 

3% achieved an excellent rating. For an excellent rating staff balance listening and talking appropriately for age and abilities of children during communication activities (for example by leaving time for children to respond, by verbalising for children with limited communication skills) and staff link children’s spoken communication with written language (for example by writing down what children dictate and reading it back to them, or by helping them “write” a note to their parent(s)). 

Implications:  The encouragement children need in order to develop communication skills must be given a higher priority in centres if children are to develop to their fullest potential in thinking, reasoning, vocabulary acquisition and language development in the early years. Over a third of the centres need assistance to develop age-appropriate and individualised communication activities, for which they may need both ideas for resources and strategies for activities as well as training in necessary skills.  The Ministries need to consider how best to offer ongoing programme support in a third of centres in order that children are not disadvantaged on entry to school. 

17.   Using language to develop reasoning skills
Indicators of a minimal standard include:

· Staff sometimes talk about logical relationships or concepts (for example they explain that “outside time” comes after snacks or point out the differences in sizes of blocks that the child used) 
· Some concepts are introduced appropriately for ages and abilities of children in the group, using words and concrete experiences (for example by guiding children with questions and words to sort big and little blocks or to work out the cause for ice melting)
57% (21 centres) did not achieve a minimal rating: in 17 centres, concepts were introduced inappropriately for the ages and abilities of children in the group; and in 12 centres staff do not talk to children about logical relationships.

19% achieved a minimal rating.

19% achieved a good rating. To achieve a good rating, members of staff talk about logical relationships while children play with materials that stimulate reasoning (for example, sequence cards, same/different games, size and shape toys, sorting games, number and math games). Children are encouraged to talk through or explain their reasoning when solving problems  (for example, why they sorted objects into different groups; in what way are two pictures the same or different). 

5% achieved an excellent rating. For an excellent rating, members of staff encourage children to reason throughout the day, using actual events and experiences as a basis for concept development (for example, children learn sequence by talking about their experiences in the daily routine or recalling the sequence of a cooking project). Concepts are introduced in response to children's interests or needs to solve problems (for example, talk children through balancing a tall block building; help children figure out how many spoons are needed to set table).  

Implications: The findings regarding this item suggest that in almost half the centres the staff are not fully aware of how to introduce concepts to children in early childhood. This reflects lack of both training and readiness of practitioners for working with the cognitive challenges presented by young children. As with a number of other items in the survey in which other centres are achieving good ratings, there is scope for in-service support and training, and opportunities for mentoring between a centre employing successful strategies and a centre that needs to establish strategies. It is important to sensitise staff to the importance of this aspect of child development and to provide ongoing support so that both skills and programmes are developed. 

18.   Informal use of language
Indicators of a minimal standard include:

· Some staff-child conversation (for example some mutual listening and talking/responding from both staff and child)
· Children allowed to talk much of the day (for example talking to each other, to adults, in group interactions)
46% (17 centres) did not achieve a minimal rating: in all 17 centres staff talked to children primarily to manage their behaviours and routines; in 12 centres, staff rarely responded to children’s talk; and in 4 centres, children’s talk is discouraged for much of the day.

35% achieved a minimal rating (13 centres). 

11% achieved a good rating. To achieve a good rating there are many staff-child conversations during free play and routines, language is primarily used by staff to exchange information with children and for social interaction, staff add information to expand on ideas presented by children and staff encourage communication among children (for example, by reminding children to listen to one another; by teaching children sign language if a classmate uses it). 

8% achieved an excellent rating. For an excellent rating staff have individual conversations with most of the children and children are asked questions to encourage them to give longer and more complex answers (for example a young child is asked “what” or “where” questions and an older child is asked “why” and “how” questions). 

Implications: In almost half the centres, these findings suggest a need to develop understanding about the importance for child development of conversation between staff and children and between children of all ages.  This area, and areas under items 15, 16 and 17 are priorities for training and support, within which, there should be a particular focus on the development of language and reasoning in children under three years of age.  

ACTIVITIES

19.   Fine motor
Indicators of a minimal standard include:

· Some developmentally appropriate fine motor materials of each type accessible (for example, there are different types of fine motor materials, including small building toys such as interlocking blocks, art materials such as crayons and scissors, manipulatives such as beads of different sizes for stringing, and puzzles)

· Most of the materials are in good repair and complete
· Infants are encouraged to grab and hold objects (NA permitted)
65% (24 centres) did not achieve a minimal rating. In 18 centres, very few developmentally appropriate fine motor materials were made accessible during the day (at a minimum, there should be one kind of item of fine motor material for every two children); in 11 centres fine motor materials were generally in poor repair or incomplete; and in 8 centres with children under three years of age, children were not being encouraged to grip, grasp or hold fine motor materials. 

22% achieved a minimal level (8 centres).  

8% achieved a good level. To achieve a good rating, many appropriate fine motor materials of each type were accessible for a substantial portion of the day, materials are well organised and provide different levels of challenge for children.

5% achieved an excellent level. For an excellent rating, materials are rotated to maintain interest and containers and accessible storage shelves have labels to encourage self-help.

Implications: Almost half the centres made very few fine motor materials available to children and where they were in use in nearly a third of the centres they were in disrepair. Members of staff need to be made aware through training and monitoring support of the importance of development of fine motor skills in children and of the resources available to them. 

20.   Art
Indicators of a minimal standard include:

· Some art materials accessible for at least one hour daily (or for a shorter time in half day centres)
· Some individual expression permitted with art materials (for example, children are allowed to decorate pre-cut shapes in their own way, in addition to teacher directed projects some individualised work is permitted). 
"Individual expression" means that each child may select the subject matter and/or art medium and carry out the work in his or her own way. A number of paintings, each of which is different because the children have nor been asked to imitate a model or assigned a subject to paint, is considered “individual expression”.

81% (30 centres) did not achieve a minimal rating: in 28 centres, there was no individual expression in art activities; in 23 centres, art activities were rarely or never available to children; and in 27 centres, there was not a wide variety of materials, including local, natural or scrap materials made available. 

14% achieved a minimal rating (5 centres). 

5 % achieved a good rating. To achieve a good rating many and varied art materials are accessible for a substantial portion of the day and there is much individual expression in the use of art materials (for example, projects that follow an example are rarely used). 

No centre achieved an excellent rating. For an excellent rating, three-dimensional art materials are included at least monthly (for example clay, play dough, wood gluing), some art activities are related to other classroom experiences (for example, children are invited to do a picture following a field trip) and provisions are made for children four years and over to extend art activity over several days (for example a project can be stored so work can continue) (NA permitted).

Implications: The finding that in 62% of centres art activities rarely or never happen indicates a complete lack of understanding of the value of art for child development. There is a need for training of staff in their own artistic expression and skills in order that they might become enablers of artistic expression in children. Training will need also to tackle the value of art as a process and a  skill that precedes others, for example writing and range of emotional and verbal expressiveness.

21.   Music/movement
Indicators of a minimal standard include:

· Some music materials accessible for children’s use (for example simple instruments, music toys, tape player with tapes)

· Staff initiate at least one music activity daily (for example sing songs with children; soft music put on at naptime, play music for dancing)

· Some movement/dance activity done at least weekly

· Infants are given time on the floor in large protected movement area (NA permitted)
· Movement/dance activity develops auditory discrimination (for example loud/soft music, music which requires physical interpretation)
73% (27 centres) did not achieve a minimal rating: 16 centres had no music materials accessible for children’s use; 13 centres provided no music or movement activities for children; and, 5 centres did not have staff initiate a music activity for children on a daily basis. 

27% achieved a minimal rating (10 centres).

No centre achieved either a good or an excellent rating. To achieve a good rating many music materials are accessible for children’s use and various types of music are used with the children (for example, classical and popular music; music characteristic of other cultures and countries; songs sung in different languages).

To achieve an excellent rating, music is available as both a free choice and as a group activity daily. Music activities that extend children's understanding of music are offered occasionally (for example, a visitor is invited to play an instrument; children make musical instruments; staff set up an activity to help children hear different tones); and creativity is encouraged with music activities (for example, children are asked to make up new words to songs; individual dance is encouraged).

Implications: The findings indicate that almost half of the centres are not making music and movement activities accessible to children. A programme of music and movement could be developed through a combination of demonstration activities and staff training. This is also an area for collaboration between centres in running musical events with children.  The value of music in child development should be demonstrated and centres should be encouraged to accumulate a good range of musical instruments (music boxes, tambourine, whistles, pipes, recorders, chimes, xylophone, drums, maracas, shak shak, harmonicas, cymbals) and undertake sufficient training in their use with very young children.

22.   Blocks
Indicators of a minimal standard include:

· Enough blocks and accessories are accessible for at least two children to build 

· Some clear floor space used for block play
· Blocks and accessories accessible for daily use
Blocks are materials suitable for building sizable structures. Types of blocks are unit blocks (wooden or plastic, including shapes such as rectangles, squares, triangles and cylinders), large hollow blocks (wooden, plastic or cardboard) or homemade blocks (materials such as food boxes and plastic containers). The accessories referred to are toy people, animals, vehicles and road signs - all pieces with which children can create their own small imaginative worlds. 

81% (30 centres) did not achieve a minimal rating as only a few blocks were accessible for children’s play, or none at all.

16% achieved a minimal rating.

No centre achieved a good rating. To achieve a good rating, centres make accessible enough blocks and accessories for three or more children to build at one time, organise the blocks and accessories according to type, provide a special block area free from “traffic” with sufficient storage and building area and ensure the block area is accessible for play for a substantial portion of the day. 

3% achieved an excellent rating. To achieve an excellent rating, at least two types of blocks and a variety of accessories are available daily, they are stored on open labeled shelves and some block play is available out of doors.  

Implications: The findings suggest that 4 out of every 5 centres need assistance to obtain a varied selection of blocks. They also suggest that organisation of resources, especially designated space, for children and access to resources by children are possibly the main issues of concern for the development of block play. Block play works well when a small group of children, or just one or two can work together or alone in an uninterrupted fashion on a project.  It requires careful training of staff and follow up to realise its full potential as a learning activity for children in a well organised and structured environment. 

23.   Sand/water
Indicators of a minimal standard include:

· Appropriate provision for sand or water play is accessible either outdoors or indoors

· Some sand toys accessible

· Sand is clean and/or water is fresh
· Children are encouraged to use sand and/or water
“Appropriate” in this context means that provision is made especially for children's use (allowing children to dig in the dirt or play in the puddles does not meet the requirements of this item). Upright sand-boxes and water tables are appropriate provision, accompanied by protective clothing, overalls, aprons, hair scarves and plastic caps as necessary.

89% (33 centres) did not achieve a minimal rating: 30 centres made no provision for sand or water either indoors or outdoors; and, 24 centres had no toys or learning equipment that could be used in sand or water play.

No centre achieved a minimal rating.

8% achieved a good rating. To achieve a good rating there is provision for sand and water play (either indoors or outdoors), there is a variety of toys for sand and water play (for example containers, spoons, funnels, scoops, shovels, pots and pans, molds, toy people, animals and trucks), and sand or water play is available to children for at least 20 minutes daily.

3% achieved an excellent rating. To achieve an excellent rating, there is provision for sand and water play, both indoors and outdoors (weather permitting); and different activities are done with sand and water (for example, bubbles are added to water, material in the sand table is changed). 

Implications: These findings suggest reluctance on the part of centres to cope with the "messiness" of sand and water as media for early exploration of concepts in physics and mathematics. Holding a debate with centres, to include both parents and staff, (with speakers for and against the motion to use sand and water in centres) on the uses and values of sand and water in early childhood learning would go someway to sensitising providers and working through resistances. 

24.   Dramatic play
Indicators of a minimal standard include:

· Some dramatic play materials and furniture accessible, so children can act out family roles themselves

· Materials are accessible for at least 20 minutes daily

· Separate storage for dramatic play materials
· Children are encouraged to use the dramatic materials
Dramatic play is "pretending", or "make-believe".  This type of play occurs when children act out roles themselves and when they manipulate figures such as small toy people in a dolls' house. Dramatic play is enhanced by props that encourage a variety of themes including housekeeping (for example, dolls, child sized furniture, dress up, kitchen utensils); different kinds of work (for example office, construction, agricultural, market, fire fighting, transportation); fantasy (for example animals, dinosaurs, storybook characters); and leisure (for example sports, music).

97% (36 centres) did not achieve a minimal rating: 31 centres made no materials or equipment available for dress up or dramatic play;  3 centres had some materials but did not encourage children to use them; and, 2 centres did not make materials accessible. 

No centre achieved a minimal rating.

3% achieved a good rating. To achieve a good rating many dramatic play materials are accessible including dress up clothes, materials are accessible for a substantial portion of the day, props for at least two different themes are accessible daily and the dramatic play area is clearly defined with space to play and organised storage.  

No centre achieved an excellent rating. To achieve an excellent rating, materials are rotated for a variety of themes, props are provided to represent diversity, props are provided for active dramatic play outdoors, pictures, stories and trips are used to enrich dramatic play. 

Implications: The findings suggest that this is a largely unexplored part of the curriculum in the centres. Yet imaginative and dramatic play offers unparalleled opportunities for a child's social development and confidence in communication.  Resources are "collectibles", children's own experiences and the stories they hear and invent. Training of all staff in the sector is a priority in the potential for drama as a tool in child development.  

25.   Nature/science
Indicators of a minimal standard include:

· Some developmentally appropriate games, materials or activities from two nature/science categories are accessible

· Materials accessible daily

· Children are encouraged to bring in natural things to share with others or add to collections (for example, bring in leaves, seeds or shells)
· Infants are encouraged to experience the outdoors (feel wind, hear birds sing, touch grass) (NA permitted)
Nature/science includes categories of materials such as collections of natural objects (for example rocks, insects, seed pods), living things to care for and observe (for example house plants, gardens and pets), nature/science books, games, or toys (such as nature matching cards, nature sequence cards) and nature/science activities such as cooking and simple experiments (for example with magnets, magnifying glasses, sink-and-float).

89% (33 centres) did not achieve a minimal rating: 30 centres had no games, materials or activities for nature/science; and, 3 centres had some materials but did not encourage children to bring in natural things to share with others or add to collections. 

8% achieved a minimal rating. 

3% achieved a good rating. To achieve a good rating many developmentally appropriate games, materials, and activities from three science/nature categories are accessible, materials are accessible for a substantial portion of the day, nature/science materials are well organised and in good condition (for example collections are stored in separate containers, animals’ cages are clean) and everyday events are used as a basis for learning about nature/science (for example talking about the weather, observing insects or birds, discussing the change of seasons, blowing bubbles or flying kites on windy days).  

No centre achieved an excellent rating. To achieve an excellent rating, nature/science activities requiring more input from staff are offered at least once every two weeks (for example cooking, simple experiments like measuring rainfall, field trips) and books, pictures and/or audio/visual materials are used to add information and extend children’s hands-on experiences.

Implications:  The findings suggest that this area should be much more developed in the centres. As with drama, much can be made of collectible items, children's own experiences and the activities that can be introduced to encourage observation, sorting and collecting, drawing and discovery.  There are a number of challenging games and activities that encourage children to think about the environment and their relationship to it.  This is an area that requires training of staff and dissemination of ideas for practical activities and games.

26.   Maths/number
Indicators of a minimal standard include:

· Some developmentally appropriate math/number materials accessible
· Materials accessible daily for at least one hour
Materials for maths/number help children to experience counting, measuring, comparing quantities, and recognising shapes, and to become familiar with written numbers. Examples of maths/number materials are small objects to count, balance scales, rulers, number puzzles, magnetic numbers, number games such as dominoes or number lotto, and geometric shapes such as parquetry blocks. 

“Developmentally appropriate” maths/number materials allow children to use concrete objects to experiment with quantity, size and shape as they develop the concepts thay need for the more abstract tasks required in later school, such as adding, subtracting, and completing paper and pencil math problems. Whether a material or activity is appropriate is based on the abilities and interests of the children. 

30% (11 centres) did not achieve a minimal rating: 8 centres made no math/number materials available; 8 centres taught math/number primarily through rote counting or worksheets; and 1 centres did not make math/number materials available daily. 

59% (22 centres) achieved a minimal rating.

8% achieved a good rating. To achieve a good rating, centres have many developmentally appropriate materials of various types accessible (for example, materials for counting, measuring, learning size and shape); materials are accessible for a substantial portion of the day; materials are well organised and in good condition (for example, they are sorted by type, all the pieces needed for a game are stored together); and daily activities are used to promote math/number learning (for example setting table, counting whilst climbing steps, using timers to take turns).   

3 % achieved an excellent rating. To achieve an excellent level math/number activities requiring more input from staff are offered at least every two weeks (for example, making a chart to compare children’s height, counting and recording number of birds at the bird feeder) and materials are rotated to maintain interest (for example, teddy bear counters are replaced by dinosaur counters, different objects to weigh).

Implications:  Nearly a third of the centres are not making maths/number activities accessible to children. Introduction to mathematics in the early years requires opportunities to develop practical understandings, understandings that are best learned through doing mathematical activities and working out basic concepts. It would be more beneficial to child development if the mathematical activities were offered more frequently, in appropriate practical forms, and if opportunities to promote math/number learning in daily activities were exploited more fully. 

27.   Use of TV, video and/or computers
Indicators of a minimal standard include:

· All materials used are non violent and culturally sensitive

· Alternative activities are accessible while the TV is being used
· The time children are allowed to use the TV is limited (one hour daily in a full day programme)
The use of TV was not observed in 26 centres (71%)

55%
 (6 centres) did not achieve a minimal rating as there was no alternative activity allowed whilst the TV was on. 

18% achieved a minimal rating.

18% achieved a good rating. To achieve a good rating, materials used are limited to those considered "good for children" (such as Sesame Street, educational videos and computer games, but not most cartoons); computer is used as one of the many free choice activities (NA permitted); most of the materials encourage active involvement (for example, children can dance, sing, or exercise to video; computer software encourages children to think and make decisions); and staff are actively involved in the use of TV, video or computer (for example to watch and discuss video with children; do activities suggested in an educational programme; help children to learn to use a computer programme).

9% achieved an excellent rating, some of the computer software encourages creativity (for example, creative drawing or painting programme; opportunities to solve problems in a computer game) (NA permitted); and the materials used support and extend classroom themes and activities (for example, CD ROM or video on insects adds information on a nature theme; video on a farm prepares children for a field trip). 

Implications: The use of T.V., video and computers in early childhood provision is likely to develop over the coming years. There are more and more useful interactive materials, music and movement programmes and educational films that are fascinating for children, providing experiences that are not so easily obtained in their immediate environment.  The development of early childhood materials, templates, models, ideas, games and other activities are already available on CD ROM, providing for centres an immediate bank of resources for printing and use. However at this stage, the hardware is expensive to acquire and secure.  It is important not to acquire TVs solely for the purpose of passive and counter productive "child-minding", or as a sole-activity.  

28.   Promoting acceptance of diversity
Indicators of a minimal standard include:

· Some racial and cultural diversity visible in materials (for example multi racial or multi cultural dolls, books or bulletin board pictures, music tapes from many cultures)
· Materials show diversity (for example different races, cultures, ages, abilities and gender) in a positive way
· Staff intervene appropriately to counteract prejudice shown by children or other adults (for example discuss similarities and differences, establish rules for fair treatment of others) or, no prejudice is shown
84% (31 centres) did not achieve a minimal rating: 30 centres had materials which did not present diversity; 12 centres had materials which presented only stereotypes of races , cultures, ages, abilities, and gender; and, in 2 centres there was no appropriate intervention to counteract prejudice shown by adults or children. 

16% achieved a minimal rating.

No centre achieved either a good or excellent rating. To achieve a good rating many books, pictures and materials showing people of different races, cultures, ages, abilities and gender in non-stereotyping roles are made accessible and some props representing various cultures are included in dramatic play (for example dolls of different races, the cooking of different cultures, cooking and eating utensils from various cultural groups). 

To achieve an excellent rating, the inclusion of diversity is part of daily routines and play activities (for example, the foods of different cultures are a regular part of meals and snacks; music tapes and songs from different cultures are included at music time); and activities are included to promote understanding and acceptance of diversity (for example, parents are encouraged to share family customs with children; many cultures are represented in holiday celebrations). 

Implications:  The findings suggest that this is an area that has not been prioritized. There is much potential in exploring difference in a positive way, and in assisting children to think about their own preferences and assumptions, which are the beginning of prejudice in an embryonic form.  Assisting children to develop their own rules for fair and non-discriminatory treatment of one another is a good entry point into this area of work. Early childhood workers need the support of training to develop strategies for the management of "difference" and conflicts arising because of it. 

INTERACTION
29.   Supervision of gross motor activities
Indicators of a minimal standard include:

· Supervision is adequate to protect children’s health and safety (for example, enough staff present to watch children in the area; staff are positioned to see all the areas; staff move around as needed; intervene when problem occurs)
· Some positive staff-child interaction (for example comfort child who is upset or hurt; show appreciation of new skill; pleasant tone of voice)
"Adequate" supervision is defined by the Government in terms of the essential adult child ratios for each age group, and the implementation of these ratios for different activities in the centres (for example supervision of gross motor activities requires a low ratio; supervision of story telling when children are seated quietly in a group does not require such a low ratio). 

27% (10 centres) did not achieve a minimal rating because there was inadequate supervision provided in the gross motor area to protect children’s health and safety.  In 1 centre there was insufficient space, in 3 centres there was sufficient space but no equipment and in 7 centres there was insufficient space and inadequate equipment. In addition, in 8 centres it was observed that the staffing was not sufficient to provide adequate supervision of the children.

30% achieved a minimal rating.

32% achieved a good rating. To achieve a good rating supervision is good and staff act to prevent dangerous situations before they occur (for example they remove broken toys or other dangers prior to children’s use; and stop rough play before children get hurt); most staff-child interactions are pleasant and helpful; and staff assist children to develop skills needed to use equipment (for example, help children learn to pump on the swing or to use pedals on a bicycle). 

11% achieved an excellent rating.  To achieve an excellent rating, members of staff talk with children about ideas related to their play (for example, bring in concepts such as near-far, fast-slow for younger children; ask children to tell about building project or dramatic play), staff help with resources to enhance play (for example help set up obstacle course for tricycles) and staff help children develop positive social interactions (for example help children to take turns on popular equipment, provide equipment that encourages cooperation).  

Implications:  The findings reveal that a quarter of the centres have problems with the provision of adequate supervision of gross motor activities and that the centres are generally those that lack sufficient space and equipment. Training and resourcing in centres on all aspects of gross motor development - use of space, use of equipment, and supervision of activities - must prioritise imaginative provision with interactive supervision and rigorous attention to health and safety.

30.   General supervision of children (other than gross motor)
Indicators of a minimal standard include:

· Sufficient supervision to protect children’s safety
· Attention given to cleanliness and to prevent inappropriate use of materials (for example messy science table cleaned up; child stopped from emptying whole glue bottle)
· Most supervision is non-punitive, and control is exercised in a reasonable way
57% (21 centres) did not achieve a minimal rating.   There was inadequate supervision to protect children’s safety in 18 centres; lack of attention to cleanliness and to prevent inappropriate use of materials in 11 centres; and overly controlling and punitive supervision of children in five centres. 

11% achieved a minimal rating.

27 % (10 centres) achieved a good rating. To achieve a good rating, careful supervision of all children should be adjusted appropriately for different ages and abilities (for example, the younger or more impulsive children are supervised more closely); staff give children help and encouragement when needed (for example help a child who is wandering to get involved in play, help a child complete a puzzle); staff show awareness of the whole group even when working with one child or a small group (for example staff frequently scan the room when working with one child, make sure an area not visible is supervised by other staff); and staff show appreciation of children’s efforts and accomplishments

5 % achieved an excellent rating. To achieve an excellent rating staff talk to children about ideas related to their play, asking questions and adding information to extend children’s thinking, and a balance is maintained between the child’s need to explore independently and the staff input into learning (for example the child is allowed to complete painting before being asked to talk about it; the child is allowed to discover that her block building is unbalanced when it falls).

Implications:  The findings indicate that improvement in supervision in over half of the centres is an urgent priority.  In 19 centres (51%) the problems of adequate supervision may be related to the problems of overcrowding and other structural inadequacies in the indoor space available (See Item I: Indoor Space, pages 4-5). The implementation of the standards in respect of the ratios of staff to children, and in respect of the space allocation for children, need to be implemented rigorously. In addition, training should ensure that members of staff are alert to the health and safety issues in child-care, and that they understand the importance of constant and consistent supervision and emotional support of children.

31.   Discipline
Indicators of a minimal standard include:

· Staff do not use physical punishment or severe methods
· Staff usually maintain enough control to prevent children from hurting one another
· Expectations for behaviour are largely appropriate for age and developmental level of children
46% (17 centres) did not achieve a minimal rating.  In 16 centres staff demonstrated inappropriate expectations for the age and developmental level of the children. In 6 centres the staff did not maintain enough control to prevent children from hurting one another and in 2 centres staff used physical punishment or severe methods. 

24% (9 centres) achieved a minimal rating.

24% achieved a good rating. To achieve a good rating, staff use non-punitive discipline methods effectively (for example giving attention for positive behaviours, redirecting a child from unacceptable to acceptable activity); the programme is set up to avoid conflict and promote age-appropriate interaction (for example duplicate toys are accessible, child with a favourite toy is given a protected place to play); and staff react consistently to children’s behaviour (for example different staff apply the same rules and use the same methods, basic rules are followed with all children). 

6% achieved an excellent rating. To achieve an excellent rating staff actively involve children in solving their conflicts and problems (for example they help children talk out problems and think of solutions, sensitise children to the feelings of others); staff use activities to help children understand social skills (for example use storybooks and group discussions with children to work through common conflicts); and staff seek advice from other professionals concerning behaviour problems.  

Implications:  The findings indicate a need to assist almost half of the centres to learn and implement child behaviour management strategies. This is of particular concern in light of the findings in 12 of the centres where there is also inadequate space and poor supervision of children.  The implications of the findings on discipline reinforce the urgent need for a comprehensive strategy to reduce overcrowding and improve the skills of staff in supervision and behaviour management of children in over a third of the centres. 

32.   Staff-child interactions
Indicators of a minimal standard include:

· Staff usually respond to children in a warm supportive manner (for example staff and children seem relaxed, voices cheerful and frequent smiling)

· Few, if any, unpleasant interactions

· Children are fairly treated and experience similar levels of attention
· Staff attend to children individually
· Staff are proactive in encouraging the participation of children in activities
59% (22 centres) did not achieve a minimal rating. In 18 centres (49%), staff did not attend to children individually and in 13 centres (35%), they were not proactive in encouraging children to participate in activities. In 12 centres, a third of the sample, levels of attention shown to children were not fair and similar.  In 4 centres, staff did not usually respond to children in a warm and supportive manner

3% achieved a minimal rating.

3% achieved a good rating. To achieve a good rating, members of staff show warmth through appropriate physical contact (for example by patting a child on the back, returning a child’s hug); members of staff show respect for children (for example by listening attentively, making eye contact, treating children fairly, by not discriminating); and staff respond sympathetically to help children who are upset, hurt or angry. 

35% (13 centres) achieved an excellent rating. To achieve an excellent rating members of staff seem to enjoy being with the children and they encourage the development of mutual respect between children and adults (for example staff wait until children finish asking questions before answering and encourage children in a polite way to listen when adults speak). 

Implications: These findings support the concern that members of staff are not able to provide adequate levels of individual attention in over half the centres. 21 of these centres are also lacking in adequate space for the children, and 18 of these centres had concerns regarding inadequate supervision of children. The implications emerging are that child-centred programming is not taking place adequately in approximately half of the centres, sometimes due to lack of space, or lack of adequate supervision, or a combination of both of these with other factors such as lack of equipment and learning resources. The picture emerging is symptomatic of overcrowding, and reflected in poor levels of attention to health and safety, and revealed in a lack of encouragement of children to participate and a lack of responsiveness to children as individuals. The Ministries responsible for early childhood need to assist centres to deal with these areas, which may be first and foremost structural problems to address through making systemic changes rather than issues for training. 

33.   Interactions among children
Indicators of a minimal standard include:

· Peer interaction is encouraged for at least one hour a day  (for example, children are allowed to move freely so natural groupings and interactions can occur)
· Staff stop negative and hurtful peer interactions (for example they stop name calling and fighting)
· Some positive peer interaction occurs
46% (17 centres) did not achieve a minimal rating. In 13 centres, a third of the sample, there was little or no staff guidance for positive peer interaction.  In 6 centres, interaction among children was not encouraged. In 5 centres, no positive peer interaction was observed.

27% achieved a minimal rating.

14% achieved a good rating.  To achieve a good rating, staff model good social skills (for example they are kind to others, listen, empathise and cooperate) and they help children develop appropriate social behaviour with peers (for example by helping children talk through conflicts instead of fighting, by encouraging socially isolated children to find friends and by helping children understand the feelings of others).  

13% achieved an excellent rating. To achieve an excellent rating peer interactions are usually positive (for example the older children often cooperate and share, children generally play well together without fighting) and staff provide some opportunities for children to work together to complete a task (for example, a group of children work to cover a large mural paper with many drawings, make lemonade, make a soup with many ingredients, cooperate to bring chairs to the table). 

Implications: The findings reflect those for earlier items on supervision and staff-child interactions.  In a third of the centres there was little or no staff guidance for positive peer interaction.  Children are not benefitting from doing activities together and from learning from one another in positive child-to-child interactions. This may well be part of a response to the quality of supervision provided or in part due to insufficient training in the skills needed to manage child-to child interactions in a structured programme.

PROGRAMME STRUCTURE
34.   Schedule
Indicators of a minimal standard include:

· Basic daily schedule exists that is familiar to children (for example the routines and activities occur in relatively the same sequence most days)

· Written schedule is posted in the room and relates generally to what occurs
· At least one indoor and one outdoor activity occurs daily
· Both gross motor and less active play occur daily
Daily events refers to time for indoor and outdoor play activities as well as routines such as meals/snacks, nap/rest, and greeting/departing.  

73% (27 centres) did not achieve a minimal rating. 20 centres did not post a written schedule that generally related to what the children were doing. 19 centres did not provide at least one indoor and one outdoor activity daily. 14 centres did not provide gross motor and less active play each day. 5 centres did not provide a basic daily schedule that was familiar to the children.  

8% achieved a minimal rating.

5% achieved a good rating. To achieve a good rating, the schedule provides a balance between structure and flexibility, a variety of play activities occur each day (some teacher directed and some child directed), a substantial portion of the day is used for play activities and no long period of waiting occurs during transitions between daily events. 

14% achieved an excellent rating. To achieve an excellent rating, smooth transitions occur between daily events (for example materials are ready for the next activity before the current activity ends) and variations are made in the schedule to meet individual needs (for example a shorter story time for a child with short attention span, child working on a project allowed to continue past the scheduled time, slow eater may finish at his own pace). 

Implications:  Schedules are important messages for parents about the attention given to planning and purpose in early childhood settings, and they serve as a tool for staff to structure and balance the activities offered in the curriculum. Almost three quarters of the centres are not providing evidence of schedules and planning of balanced curricula. The findings suggest that there is a need for guidance and training in the construction of balanced schedules and in the implementation of consistent routines with children. Of particular importance is the inclusion of those areas of the curriculum that at best are under-emphasised and at worst excluded from either daily or weekly schedules, such as gross motor and outdoor play activities. A training exercise with the centres to devise a balanced and inclusive schedule would raise awareness amongst the staff of the factors that need to be taken into consideration, and identify for them what the obstacles are to successful implementation and how these should be overcome.  

35.   Free play
Indicators of a minimal standard include:

· Some free play occurs daily indoors and outdoors, weather permitting

· Supervision is provided to protect children’s health and safety
· Some toys, games, and equipment are accessible for children to use in free play
“Free play” describes the kind of play in which children are permitted to select materials and companions, and as far as possible manage play independently. Adult interaction is in response to a child’s needs. Situations in which children are assigned to interest centres by staff or staff members select the materials that individual children may use do not count as free play. 

54% (20 centres) did not achieve a minimal rating. In 11 centres supervision was not provided to protect children’s health and safety. In 7 centres, no free play occurred either indoors or outdoors. In 5 centres, toys, games and equipment were not made accessible for children to use in free play. 

33% (12 centres) achieved a minimal rating.  

8% achieved a good rating. To achieve a good rating, free play occurs for a substantial portion of the day both indoors and outdoors (for example, several free play periods are scheduled daily), supervision is provided to facilitate children’s play (for example, staff help children get materials they need, and help children to use materials that are hard to manage); and ample and varied toys, games, and equipment are provided for free play. 

5% achieved an excellent rating. To achieve an excellent rating, supervision is used as an educational interaction (for example staff help children think through solutions to conflicts, encourage children to talk about activities, introduce concepts in relation to play) and new materials/experiences for free play are added periodically (such as materials being rotated, activities added in response to children’s interests). 

Implications: Over half of the centres are not providing the supervision required to ensure that children’s health and safety is protected in free play. This finding reflects the findings regarding supervision and use of space, and indicates the need once again for a comprehensive shift in the way the learning environments are set up, used, and supervised by staff with a manageable number of children. Free play requires a combination of easy access by children to resources and equipment and careful supervision of the time and the spaces in which the play takes place. The purposes for free play need to be the subject of a staff development training in which issues such as scheduling, supervision and structured and unstructured access to resources are discussed and strategies developed to meet needs of individual centres.  

36.   Group time
Indicators of a minimal standard include:

· Some play activities done in small groups or individually
· Some opportunity for children to be a part of self-selected groups
65% (24 centres) did not achieve a minimal rating.  In 24 centres, children are kept together as a whole group most of the day for most of the activities.  In 19 centres there are very few opportunities for staff to interact with children individually or in small groups.

11% achieved a minimal rating. 

11% achieved a good rating. To achieve a good rating, whole group gatherings are limited to short periods, suited to the age and individual needs of children, many play activities are done in small groups or individually and some routines are done in small groups or individually.  One way to determine whether the whole group gathering is suitable is whether the children remain interested and involved. 

13% achieved an excellent rating. To achieve an excellent rating different groupings provide a change of pace throughout the day, staff engage in educational interaction with small groups and individual children as well as with the whole group (for example reading a story, helping the small group with a cooking or science activity) and many opportunities are provided for children to be a part of self selected groups. 

Implications: In two thirds of the centres, the use of whole group activities (as opposed to use of small and varied group activities) as the main learning mode has implications for children's development and independence.  Access to the curriculum is greater if children are exercising choice, and working or playing independently in a small group, not limited to teacher-directed activities for most of their time. Early childhood providers and staff need training in this area, but even more important, they need ongoing support to provide them with the confidence to keep devising ways of making group time effective for children's learning and development.

37.   Provisions for children with disabilities
Indicators of a minimal standard include:

· Staff have information from available assessments

· Minor modifications made to meet the needs of children with disabilities (such as the construction of a ramp to facilitate access, or the periodic visit by a therapist to work with the children)

· Some involvement of parents and staff in setting goals (for example parents and relevant staff member attend planning meetings or case conferences)
· Some involvement of children with disabilities in the ongoing activities with the other children
This item is only scored where a child with an identified disability is included in the programme at the centre. 

Four centres
 currently have children with identified disabilities. 100%  (4 centres) achieved a minimal rating. Two centres do not involve the child with disabilities in the ongoing activities with other children.  Three centres do not involve parents and staff in the setting of goals. In two centres, staff do not have access to information about assessments of the child’s needs. In one centre no minor modifications have been made to meet the needs of children with disabilities.

No centre achieved a minimal, good or excellent rating.

For a good rating, staff follow through with activities and interactions recommended by other professionals to help children meet identified goals; modifications are made to the programme, the environment and schedule so that children can participate in many activities with others; and parents are frequently involved in sharing information with staff, setting goals, and giving feedback about how the programme is working.

For an excellent rating, most of the professional intervention is carried out within the regular activities of the classroom; children with disabilities are integrated into the group and participate in most activities; and members of staff contribute to individual assessments and intervention plans. 

Implications: The centres that have children with disabilities each need special support to improve the service they offer. Centres that have no children with disabilities may or may not feel able to admit children and it is important to find out whether children are being turned away or referred elsewhere.  Centres may not feel able to meet children’s needs and may regard children with disabilities as an obstacle rather than as an opportunity to tailor programmes to meet the special needs of all the children and not solely those of the child with identified disabilities. 
PARENTS AND STAFF

38.   Provisions for parents
Indicators of a minimal standard include:

· Parents given administrative information about the programme in writing (for example, fees, hours of service, health rules for attendance)

· Some sharing of child-related information, orally and in print, between parents and staff (for example, informal communication, parent conferences upon request, some parenting materials).

· Some possibilities for parents and family members to be involved in children’s programme
· Interactions between family members and staff are generally respectful and positive
79% (29 centres) did not achieve a minimal rating.  28 centres did not provide administrative information about their programmes in writing to parents. 2 centres did not make possibilities for parents and family members to be involved in children’s programmes.

16% achieved a minimal rating.

No centre achieved a good rating. To achieve a good rating, parents are urged to observe in the child’s group prior to enrollment, parents are made aware of the philosophy and approaches that are practiced (for example, through a parent handbook, discipline policy, descriptions of activities), there is much sharing of child-related information in various media between parents and staff (for example, frequent informal communication, periodic conferences for all children, parent meetings, newsletters, parenting information available) and a variety of alternatives are used to encourage family involvement in the children’s programme (for example bringing a birthday treat, eating lunch with the child).   

5% achieved an excellent rating. To achieve an excellent rating, parents are asked for an evaluation of the programme annually and given feedback verbally and in writing (for example, by way of a parent questionnaire or group evaluation meetings); parents are referred to other professionals when needed (for example, for special parenting help or for health concerns about child); and parents are involved in decision making roles in the programme along with staff (for example, as parent representatives on the board).  

Implications: The need to provide administrative information in writing reflects the need to ensure clear information on health, safety, attendance and programme matters as well as the responsibilities of parents. This is a clear basis on which to ensure expectations of parents are realistic and that the programme offered is understood by parents. 

39.   Provisions for personal needs of staff
Indicators of a minimal standard include:

· No separate adult rest room (NA permitted)

· Some adult furniture available outside of children’s play space

· Some storage for personal belongings

· Staff have at least one break daily
· Accommodation made to meet needs of staff with disabilities when necessary (NA permitted)
100% (37 centres) failed to achieve a minimal rating. No centre provided a separate adult rest room.  31 centres had no adult sized furniture made available outside of the children’s play space. 28 centres provided no storage for personal belongings. 23 centres did not provide at least one staff break daily. Only one centre was observed to have made accommodation to meet the needs of staff with disabilities when necessary (not applicable is allowed for this item as it applies only when staff with disabilities are actually employed). 

No centre achieved a minimal, good or excellent rating.

To achieve a good rating, a lounge with adult-sized furniture is available; the lounge may have a dual use (as an office or conference room); there is convenient storage for personal belongings when necessary; morning, afternoon and midday "lunch" breaks are provided daily (based on an 8 hour day) and should be adjusted for shorter days; and facilities are provided for staff meals and snacks (for example, refrigerator space, cooking facilities).  

To achieve an excellent rating, there is a separate adult lounge area (no dual use); there is comfortable adult sized furniture in the lounge; and members of staff have some flexibility in deciding when to take breaks. 

Implications: The findings reveal that centres are not providing for the personal needs of staff.  There is an imperative to improve conditions in which members of staff work not only in the interests of retaining them but also in the interests of child safety and well-being. Four areas would go some way to improve the conditions of work for early childhood staff:

· Ensure that cover is provided so that staff take a 15 minute break after each block of three hours of work

· Ensure secure storage for personal belongings of staff

· Ensure that each centre has sufficient adult sized furniture (outside of the area that the children use) for rest in breaks.

· Ensure staff meals/snacks can be stored and served appropriately.

40.   Provisions for professional needs of staff
Indicators of a minimal standard include:

· Convenient access to phone

· Access to some file and storage space
· Some space available for individual conferences during hours children are in attendance
60% (22 centres) did not achieve a minimal rating. All these centres did not achieve a minimal rating because no space was made available for individual conferences during the time children are in attendance. 14 centres provided no access to file and storage space. 9 centres provided no convenient access to a phone.

32% achieved a minimal rating.

No centre achieved a good rating. To achieve a good rating there is access to ample file and storage space, separate office space to be used for programme administration and space for conferences and adult group meetings is satisfactory (for example dual or shared use does not make scheduling difficult, privacy is assured and adult sized furniture is available).  

8% achieved an excellent rating. To achieve an excellent rating, there is a well equipped office space for administration (for example with a computer) and also, the centre has space that can be used for individual conferences and group meetings that is conveniently located, comfortable and separate from the space used for children's activities. 

Implications: The findings reflect the need for adequate space for the centres to provide a minimal service, particularly in the area of professional communication with and between staff and parents during the hours children are in attendance. Also it is a priority for over a third of the centres to make sufficient storage (high wall mounted shelves, locking filing cabinets and cupboards) for the records, materials and other professional documentation. All centres should have convenient access to a telephone for health and safety reasons; the findings indicate that a quarter of the centres do not. 

41.   Staff interaction and cooperation
Indicators of a minimal standard include:

· Some basic information to meet children’s needs is communicated (for example all the staff know about a child’s allergies)

· Interpersonal interaction among staff does not interfere with care-giving responsibilities
· Staff duties are shared fairly
This item was not rated in 4 centres in the sample as it was not applicable in single worker centres.

27%
 (9 centres) did not achieve a minimal rating as staff duties were not shared fairly. In 5 centres, interpersonal interaction amongst staff did interfere with care-giving responsibilities. In one centre basic information to meet children’s needs was not communicated. 

6% achieved a minimal rating.

52% (17 centres) achieved a good rating. To achieve a good rating child-related information is communicated daily among staff (for example information about how routines and play activities are going for specific children); staff interactions are positive and add a feeling of warmth and support; and responsibilities are shared so both care and play activities are handled smoothly.  

15% achieved an excellent rating. To achieve an excellent rating staff working in the same group have planning time together at least every other week; responsibilities of each staff member are clearly defined (for example one sets out play activities whilst the other greets the children); and programme promotes interaction among staff members (for example by organising social events, by encouraging group attendance at professional meetings).  

Implications: The findings suggest that organisational development support is required in a quarter of the centres to strengthen staff cooperation and communication, and formulate strategies for fairer distribution of responsibilities and team dynamics. 

42.   Supervision and evaluation of staff
Indicators of a minimal standard include:

· Some supervision provided for staff (for example the director observes informally, an observation is done in case of complaint)
· Some feedback about performance is provided
One centre was not rated for this item.

19% 
(7 centres) did not achieve a minimal rating. 9 centres did not provide feedback to staff on performance. 5 centres did not provide supervision for staff.

75% (27 centres) achieved a minimal rating.

No centre achieved a good rating. To achieve a good rating, annual supervisory observation is provided; written evaluation of staff performance is shared with staff at least yearly; strengths of staff as well as areas needing improvement are identified in the evaluation; and action is taken to implement the recommendations of the evaluation (for example training is given to improve performance, new materials are purchased if needed). 

6% achieved an excellent rating. To achieve an excellent rating members of staff participate in self-evaluation, frequent observations and feedback are given to staff in addition to annual observation, and feedback from supervision is given in a helpful, supportive manner. 

Implications:  The findings suggest that mechanisms for staff supervision and feedback on performance should be the subject of training and mentoring for those centres where they are not currently implemented.
43.   Opportunities for professional growth
Indicators of a minimal standard include:

· Some orientation for new staff including emergency, safety, and health procedures

· Some in-service training provided
· Some staff meetings held to handle administrative concerns 
54% (20 centres) did not achieve a minimal rating. 19 centres did not provide in-service training. 13 centres did not provide orientation for staff including emergency, safety and heath procedures. 5 centres did not hold staff meetings to handle administrative concerns.

38% (14 centres) achieved a minimal rating.

3% achieved a good rating. To achieve a good rating, there is thorough orientation for new staff including interaction with children and parents, discipline methods, appropriate activities; in-service training provided regularly by the centre (for example staff participate in workshops; guest speakers and videos used for on-site training); monthly staff meetings held that include staff development activities; and some professional resource materials available on-site (for example books, magazines, or other materials on child development, and classroom activities). 

5% achieved an excellent rating. To achieve an excellent rating, support is made available for staff to attend courses, conferences or workshops not provided by the programme (for example released time, travel costs, conference fees); good professional library containing current materials on a variety of early childhood subjects available on the premises); staff with less than a qualification in early childhood are required to continue formal education towards qualification (NA permitted). 

Implications: The findings suggest that over half of the centres need to allocate more priority to in service training, and to make time and space for staff development, and provide resources on-site to assist the process of learning and updating. 

SUMMARY OF RECOMMENDATIONS ARISING FROM THE SURVEY

Recommendations are divided into two sections:

· The first section identifies four actions that need to be taken urgently and suggests strategies for doing so. 

· The second section suggests short and medium term training priorities and a methodological approach. 

Section One: Recommendations for actions to be taken urgently

1.   Reduce overcrowding of centres
a. by implementing the Ministries’ standards for staffing ratios, health and safety and the use of space in centres.

Overcrowding affects the quality of the learning environments in as many as half of the centres in the following five critical areas:

· The lack of safety in spaces used for gross motor activities

· The lack of use of gross motor equipment

· The inadequacy of furniture and equipment for the numbers of children

· The lack of space for very young children to rest

· The lack of sanitary and routine maintenance for the numbers of children

Overcrowding in half the centres is a negative factor affecting the ability of staff to manage large groups of children fairly and to stimulate them effectively as follows:

· Children are not being introduced to a breadth of activities such as art, music and movement, nature and science, fine motor skills, blocks, sand and water and drama 

· Children are not being read to, supported in the development of their communication skills, conversed with or being introduced to concepts

· Staff supervision of children is poor, staff child interactions are inadequate, and peer interactions are negatively affected.

· Whole group instruction methods predominate stifling children’s opportunities for learning in small group activities and in communication with one another

· Safe and challenging areas for gross motor equipment and activities are being sacrificed because centres are overcrowded

b.  by introducing a strategy for maintaining income in centres

In requiring centres to reduce overcrowding and to adhere to staff child ratios, there will be loss of income from parental fees unless the centres devise new funding strategies.  The introduction of novel funding strategies will be the most effective strategy for maintaining centres’ income and reducing the likelihood of overcrowding. Administrators also need to develop individual business plans and consistent budgeting procedures in an attempt to ensure the maintenance and sustainability of their operations. 

c. by encouraging expansion of early childhood provision

Overcrowding in some cases indicates that demand exceeds supply in areas of the country. The Ministries need to identify the critical points in which new services need to be provided and to draw up a development plan.  New provision might be made in the creation of nursery (pre-kindergarten) classes in primary schools in areas affected by falling birth rate and school rolls. The Ministries need to develop a strategy for encouraging the private sector to make provision, waiving business rate for utilities, and providing training and certification for staff.  If funds are identified for expansion, it is very important to construct space that is accessible to children with disabilities

2.   Target the improved performance of workers

      a. by providing staff with certification

In accordance with the standards agreed, numbers of certified staff (and levels of certification amongst staff) in centres should be set without delay. A proposal for adopting the NCTVET 
occupational standards, assessment system, and supporting instructional materials for early childhood services has been prepared for endorsement by CARICOM Ministers of Education.  The Ministries should seriously consider phasing in the system in St. Lucia as both a safeguard for quality in staffing and as an incentive for early childhood workers to progress and improve.


b. by providing training for staff in critical areas

In more than half the centres, members of staff require training as a matter of urgency in the following six areas:

· in basic health and safety practices

· in supervision of children

· in staff child interaction

· in management of group and free play activities

· in developing literacy skills, particularly in reading to children, listening to and talking with very young children, especially babies, and in developing reasoning skills and forming concepts

· in integrating children with disabilities and special needs

c. by supporting staff effectively

Alongside poor levels of pay by comparison with teachers in primary school, early childhood workers do not enjoy conditions that provide an incentive to long service. Working conditions must be tackled as a priority to ensure that the identified personal and professional needs of staff are met. Opportunities for professional growth must be made available by the Ministries in those centres, more than half, in which in service training is non existent or minimal. Supervisors in three quarters of the sector must be assisted to improve the quality and availability of supervision and evaluation of staff. 

3.   Seek external funds for capital expenditure required 

A number of areas were identified as needing capital expenditure to fund improvements. These are areas more likely to attract donor funds if the Ministries assist with proposal preparation, and makes formal arrangements for leasing equipment to private centres or selling it in exchange for payments made incrementally. The main needs are as follows:

· Furniture and equipment in half the centres

· Space for gross motor equipment

· Gross motor equipment

· Books and stories for children (tapes and cassette players also)

· Basic sets of equipment and learning resources for activities such as blocks, art supplies, simple music instruments

· Equipment for staff – lockers, chairs and working tables

It is recommended that a schedule of resources required by each centre is drawn up, capital funds are allocated/sourced to meet these needs and a phased programme put in place for resource upgrading.

4.   Devise a sector development plan
A sector development plan should be used as a basis for the sector and individual centres to plan training, assistance with sponsorship of places for children, and assistance with capital expenditure requirements and for other key areas in which the centres need to improve to meet the prescribed standards.

A sector development plan:

· Sets out the current use for each centre

· Identifies current capacity of each centre

· Estimates the degree of overcrowding and the options for reducing it (restructuring the fee charging policy; increasing capacity; managing aspects of the programme and schedule differently; etc)

· Identifies where capacity can be increased if possible

· Identifies communities and areas where demand is greatest

· Projects population growth in this age range over the next 10 years

· Identifies numbers of children with differences, disabilities or difficulties who cannot currently access early childhood centres

· Explores suitable models for expansion of early childhood provision in St.Lucia (e.g.more centres; pre-school classes in primary schools; pre-schools attached to secondary schools in which older children participate in aspects of the curriculum and activities (reading to children, showing them new skills etc); home based day care; educational home visitors for children who cannot currently access provision or who may never be able to; etc). 

· Identifies need for which specific type(s) of provision would meet actual demand (e.g. a new centre incorporating integrated day care and pre-school provision, with on-site training facility and resource “bank”; establishment of a new day care facility; establishment of pre-school classes attached to primary schools; establishment of some home-based provision with monitoring and support; etc).

· Costs the options which best suit St.Lucia

· Proposes a plan for implementing immediate measures for managing demand and capacity issues; identifying resources required; sourcing funds; implementing construction and reorganization works; and phasing in improvements over the next 10 years.

Section Two: Priorities for training and training methodology

Staff training should incorporate five important processes of investigation in the methodology employed for assessing training needs, devising training content and process, and most importantly, structuring feedback from staff, monitoring and evaluating the effectiveness of the inputs made. These five important processes are: 

· Whether practices emanate from a values base that may obstruct the process of change and development.  This should be explored with members of staff in light of the influence on professional practice of the views and beliefs of staff and of the “common sense “ approach that comes from years of custom and practice.  No innovatory training programme will take root or succeed without this prior exploration.  
· Whether the organisation and structure of certain activities in centres poses the real challenges rather than the content of child care practice and/or curriculum (e.g. the lack of schedules, lack of movement of children between activities, weak management, lack of use of group time for children, etc). 

· Whether members of staff have a pedagogical view of how children learn that reflects recent thinking in the science in early childhood development, namely, the combination of child focused (not teacher-focused) learning activities with explicit attention to parent child interaction patterns and relationship building. 

· Whether members of staff have access to new ideas, approaches and resources. If not, and if access was made possible, how would staff use new ideas, approaches and resources effectively and immediately in very concrete ways.

· Whether members of staff are very aware of the ways in which diversity (difficulties, differences and disabilities in particular) enrich human society but also bring out discrimination and prejudice. 

The priority issues for training emerging from the survey include the following:

1.   Using the environment (or “space”) for learning rather than instruction:

· “Softness” in provision

· Arrangement of the environment for fostering independent learning

· Developing use of private spaces for reflection and undisturbed activity

· Developing displays of children’s work 

· Using gross motor equipment

2.   Improving nurturing activities and relationships:

· Providing space for meeting with parents

· Creating and using schedules

· Working with parents to provide children with nutritious snacks

3.   Developing access to science and technology: 

· block play for construction and engineering

· sand and water for chemistry and physics

· fine motor equipment for coordination and precision

· nature/environment activities for biology, geography and conservation

· everyday maths for arithmetic, algebra and calculation

· use of computers and television in early learning

4.   Developing expression and sharing amongst children

· art for expression and for early writing

· drama for expression and for exploring relationships

· music and movement for expression and harmony
It is recommended that the Ministries collaborate in tackling the issues for training arising from the survey.  Strategies could include bringing staff together to share experiences; holding debates on tricky subjects (such as the use of sand and water); organising events that require training inputs (musical concerts, plays, dance performances); learning from excellent practice in one centre that can act as “mentoring” agent for the others in specific areas; making personal action plans; and, setting dates to reconvene for monitoring progress on action plans and for evaluation and future planning. 

Sian Williams, 
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Mona, Kingston 7, Jamaica.   

Tel (876) 927.1618   Fax (876) 977.7433  
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5th July, 2002

                                                                 APPENDIX

TEAM OF OBSERVERS

Leone Baptiste
is Temporary Day Care Officer, Ministry of Community Development. Her responsibilities include organizational support to the Day Care Sector, training, project preparation, and assistance with fundraising and implementation of community outreach projects and support of day care committees.



Ms. Baptiste holds the Certificate in Social Work from the University of The West Indies Mona, Jamaica. Also, she holds a Field Officer’s Certificate from the Servol Regional Training Centre in Trinidad and a certificate in Child Care and Development from Vinsave in St. Vincent. She also holds a Certificate in Early Childhood Education from the Ministry of Education in St. Lucia.

She takes a particular interest in the human growth and social work aspects of her work, and has skills in craft, especially making soft toys.

Mary Anna Gaspard-Phillip

is acting Field Nutrition Officer, in the Ministry of Health, Human Affairs and Gender. Her responsibilities are to provide nutrition related activities and programmes at the community level. 

Ms. Gaspard-Phillip holds a Diploma in Nutrition and a Diploma in Counselling. She has specialist training from UNICEF in the training of breastfeeding and the feeding of young children.
Her experience includes a number of years as a Community Health Aide, a role in which she benefitted from interaction with the community and one in which she also provided training. 
Ruth Philip-Dennehy 

is Curriculum Officer with the Early Childhood Education Services Unit of the Ministry of Education, Human Resource Development, Youth and Sports.  She has fifteen years experience of work in early childhood education settings with children from age one to twelve years. She has worked in a number of capacities including front line-staff and supervisor.

Ms. Philip-Dennehy holds a Bachelor’s degree in Early Childhood Education, a Diploma in Early Childhood Education and an advanced certificate in resource teaching.  

Her particular areas of interest include policy development and implementation, working with families/communities, working with children with special needs, and promoting quality in the delivery of services to children and their families. 
Quality of early childhood environments in 37 centres in St. Lucia 

Table 1.  Percentage of centres achieving each rating by item surveyed

	Item

#
	ITEM surveyed
	% Inadequate  rating
	% Minimal rating
	% Good rating
	% Excellent  rating

	1
	Indoor Space
	84
	8
	0
	8

	2
	Furniture for routine care, play & learning
	49
	8
	27
	16

	3
	Furniture for relaxation
	68
	16
	8
	8

	4
	Room arrangement for play
	89
	3
	3
	5

	5
	Space for privacy
	43
	49
	3
	5

	6
	Child-related display
	43
	51
	3
	3

	7
	Space for gross motor
	65
	13
	22
	0

	8
	Gross motor equipment
	62
	22
	13
	3

	9
	Greeting/departing
	8
	5
	30
	57

	10
	Meals/snacks
	76
	8
	13
	3

	11*
	Nap/rest
	67*
	19*
	3*
	11*

	12
	Toileting/diapering
	65
	0
	11
	24

	13
	Health practices
	67
	0
	30
	3

	14
	Safety practices
	83
	3
	3
	11

	15
	Books and pictures
	57
	29
	11
	3

	16
	Encouraging children to communicate
	51
	30
	16
	3

	17
	Use language to develop reasoning skills
	57
	19
	19
	5

	18
	Informal use of language
	46
	35
	11
	8

	19
	Fine motor
	65
	22
	8
	5

	20
	Art
	81
	14
	5
	0

	21
	Music/movement
	73
	27
	0
	0

	22
	Blocks
	81
	16
	0
	3

	23
	Sand/water
	89
	0
	8
	3

	24
	Dramatic play
	97
	0
	3
	0

	25
	Nature/science
	89
	8
	3
	0

	26
	Math/number
	30
	59
	8
	3

	27*
	Use of TV, video and/or computers
	55*
	18*
	18*
	9*

	28
	Promoting acceptance of diversity
	84
	16
	0
	0

	29
	Supervision of gross motor activities
	27
	30
	32
	11

	30
	General supervision of children
	57
	11
	27
	5

	31
	Discipline
	46
	24
	24
	6

	32
	Staff-child interactions
	59
	3
	3
	35

	33
	Interactions among children
	46
	27
	14
	13

	34
	Schedule
	73
	8
	5
	14

	35
	Free play
	54
	33
	8
	5

	36
	Group time
	65
	11
	11
	13

	37*
	Provisions for children with disabilities
	100*
	0*
	0*
	0*

	38
	Provisions for parents
	79
	16
	0
	5

	39
	Provisions for personal needs of staff
	100
	0
	0
	0

	40
	Provisions for professional needs of staff
	60
	32
	0
	8

	41*
	Staff interaction and co-operation
	27*
	6*
	52*
	15*

	42*
	Supervision and evaluation of staff
	19*
	75*
	0*
	6*

	43
	Opportunities for professional growth
	54
	38
	3
	5


*Item 11: N/A for one centre.  This item rated in 36 centres only.

*Item 27: N/A for 26 centres.  This item rated only in those centres that used the equipment (11 centres)

 *Item 37: N/A for 31 centres. This item rated only in those centres with one or more children with special needs (6 centres).

*Item 41: N/A for 4 centres. This item rated only in those centres with two or more staff (33 centres)


*Item 42
: N/A for one centre. This item rated in 36 centres only.
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Table 2.  Percentage of NGO and privately operated preschools (26 in the survey sample)

achieving each rating by item surveyed

	Item

#
	ITEM surveyed
	% Inadequate  rating
	% 

Minimal rating
	% 

Good rating
	% Excellent  rating

	1
	Indoor Space
	84
	8
	0
	8

	2
	Furniture for routine care, play & learning
	38
	12
	35
	15

	3
	Furniture for relaxation
	69
	15
	12
	4

	4
	Room arrangement for play
	84
	8
	4
	4

	5
	Space for privacy
	50
	42
	4
	4

	6
	Child-related display
	35
	61
	0
	4

	7
	Space for gross motor
	54
	19
	27
	0

	8
	Gross motor equipment
	65
	19
	12
	4

	9
	Greeting/departing
	4
	8
	31
	57

	10
	Meals/snacks
	80
	12
	8
	0

	11*
	Nap/rest
	76*
	20*
	0*
	4*

	12
	Toileting/diapering
	77
	0
	4
	19

	13
	Health practices
	81
	0
	19
	0

	14
	Safety practices
	84
	4
	4
	8

	15
	Books and pictures
	50
	35
	11
	4

	16
	Encouraging children to communicate
	50
	31
	15
	4

	17
	Use language to develop reasoning skills
	46
	23
	23
	8

	18
	Informal use of language
	46
	30
	12
	12

	19
	Fine motor
	57
	27
	12
	4

	20
	Art
	81
	15
	4
	0

	21
	Music/movement
	65
	35
	0
	0

	22
	Blocks
	81
	19
	0
	0

	23
	Sand/water
	88
	0
	8
	4

	24
	Dramatic play
	100
	0
	0
	0

	25
	Nature/science
	84
	12
	4
	0

	26
	Math/number
	19
	69
	8
	4

	27*
	Use of TV, video and/or computers
	67*
	22*
	0*
	11*

	28
	Promoting acceptance of diversity
	85
	15
	0
	0

	29
	Supervision of gross motor activities
	27
	31
	27
	15

	30
	General supervision of children
	61
	8
	23
	8

	31
	Discipline
	38
	27
	27
	8

	32
	Staff-child interactions
	61
	4
	0
	35

	33
	Interactions among children
	50
	27
	8
	15

	34
	Schedule
	77
	4
	4
	15

	35
	Free play
	61
	23
	8
	8

	36
	Group time
	69
	12
	4
	15

	37*
	Provisions for children with disabilities
	100*
	0*
	0*
	0*

	38
	Provisions for parents
	81
	15
	0
	4

	39
	Provisions for personal needs of staff
	100
	0
	0
	0

	40
	Provisions for professional needs of staff
	61
	31
	0
	8

	41*
	Staff interaction and co-operation
	22*
	4*
	61*
	13*

	42*
	Supervision and evaluation of staff
	24*
	72*
	0*
	4*

	43
	Opportunities for professional growth
	65
	27
	4
	4


*Item 11: N/A for one centre.  This item rated in 25 centres only.

*Item 27: N/A for 17 centres.  This item rated only in those centres that used the equipment (9 centres)

 *Item 37: N/A for 22 centres. This item rated only in those centres with one or more children with special needs (4 centres).

*Item 41: N/A for 3 centres. This item rated only in those centres with two or more staff (23 centres)


*Item 42
: N/A for one centre. This item rated in 25 centres only.



Quality of early childhood environments in 37 centres in St. Lucia 

Table 3.  Percentage of day care centres (11 in the survey sample) 

achieving each rating by item surveyed

	Item

#
	ITEM surveyed
	% Inadequate  rating
	% 

Minimal rating
	% 

Good rating
	% Excellent  rating

	1
	Indoor Space
	82
	9
	0
	9

	2
	Furniture for routine care, play & learning
	73
	0
	9
	18

	3
	Furniture for relaxation
	64
	18
	0
	18

	4
	Room arrangement for play
	91
	0
	0
	9

	5
	Space for privacy
	27
	64
	0
	9

	6
	Child-related display
	64
	27
	9
	0

	7
	Space for gross motor
	82
	0
	18
	0

	8
	Gross motor equipment
	55
	27
	18
	0

	9
	Greeting/departing
	18
	0
	27
	55

	10
	Meals/snacks
	64
	0
	27
	9

	11
	Nap/rest
	46
	18
	9
	27

	12
	Toileting/diapering
	36
	0
	28
	36

	13
	Health practices
	36
	0
	55
	9

	14
	Safety practices
	82
	0
	0
	18

	15
	Books and pictures
	73
	9
	9
	9

	16
	Encouraging children to communicate
	55
	27
	18
	0

	17
	Use language to develop reasoning skills
	82
	9
	9
	0

	18
	Informal use of language
	45
	45
	10
	0

	19
	Fine motor
	82
	9
	0
	9

	20
	Art
	82
	9
	9
	0

	21
	Music/movement
	91
	9
	0
	0

	22
	Blocks
	82
	9
	0
	9

	23
	Sand/water
	91
	0
	9
	0

	24
	Dramatic play
	91
	0
	9
	0

	25
	Nature/science
	100
	0
	0
	0

	26
	Math/number
	55
	36
	9
	0

	27*
	Use of TV, video and/or computers
	0*
	0*
	100*
	0*

	28
	Promoting acceptance of diversity
	82
	18
	0
	0

	29
	Supervision of gross motor activities
	27
	27
	46
	0

	30
	General supervision of children
	46
	18
	36
	0

	31
	Discipline
	64
	18
	18
	0

	32
	Staff-child interactions
	55
	0
	9
	36

	33
	Interactions among children
	36
	27
	27
	10

	34
	Schedule
	64
	18
	9
	9

	35
	Free play
	36
	55
	9
	0

	36
	Group time
	55
	9
	27
	9

	37*
	Provisions for children with disabilities
	-*
	-*
	-*
	-*

	38
	Provisions for parents
	73
	18
	0
	9

	39
	Provisions for personal needs of staff
	100
	0
	0
	0

	40
	Provisions for professional needs of staff
	55
	36
	0
	9

	41*
	Staff interaction and co-operation
	40*
	10*
	30*
	20*

	42
	Supervision and evaluation of staff
	9
	82
	0
	9

	43
	Opportunities for professional growth
	27
	64
	0
	9


*Item 27: N/A for 9 centres.  This item rated only in those centres that used the equipment (2 centres)

 *Item 37: N/A for all 11 centres. This item rated only in those centres with one or more children with special needs

*Item 41: N/A for 1 centre. This item rated only in those centres with two or more staff (10 centres)
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Table 4.  Percentage of government owned day care centres (5 in the survey sample)

 achieving each rating by item surveyed

	Item

#
	ITEM surveyed
	% Inadequate  rating
	% 

Minimal rating
	% 

Good rating
	% Excellent  rating

	1
	Indoor Space
	80
	20
	0
	0

	2
	Furniture for routine care, play & learning
	80
	0
	0
	20

	3
	Furniture for relaxation
	60
	40
	0
	0

	4
	Room arrangement for play
	100
	0
	0
	0

	5
	Space for privacy
	20
	80
	0
	0

	6
	Child-related display
	60
	40
	0
	0

	7
	Space for gross motor
	80
	20
	0
	0

	8
	Gross motor equipment
	60
	40
	0
	0

	9
	Greeting/departing
	0
	0
	40
	60

	10
	Meals/snacks
	60
	0
	20
	20

	11
	Nap/rest
	60
	20
	0
	20

	12
	Toileting/diapering
	20
	0
	20
	60

	13
	Health practices
	0
	0
	80
	20

	14
	Safety practices
	80
	0
	0
	20

	15
	Books and pictures
	60
	20
	20
	0

	16
	Encouraging children to communicate
	60
	40
	0
	0

	17
	Use language to develop reasoning skills
	80
	20
	0
	0

	18
	Informal use of language
	60
	40
	0
	0

	19
	Fine motor
	100
	0
	0
	0

	20
	Art
	80
	20
	0
	0

	21
	Music/movement
	80
	20
	0
	0

	22
	Blocks
	100
	0
	0
	0

	23
	Sand/water
	100
	0
	0
	0

	24
	Dramatic play
	100
	0
	0
	0

	25
	Nature/science
	100
	0
	0
	0

	26
	Math/number
	60
	40
	0
	0

	27*
	Use of TV, video and/or computers
	-*
	-*
	-*
	-*

	28
	Promoting acceptance of diversity
	80
	20
	0
	0

	29
	Supervision of gross motor activities
	20
	40
	40
	0

	30
	General supervision of children
	40
	40
	20
	0

	31
	Discipline
	60
	40
	0
	0

	32
	Staff-child interactions
	60
	0
	0
	40

	33
	Interactions among children
	20
	40
	40
	0

	34
	Schedule
	40
	40
	20
	0

	35
	Free play
	40
	60
	0
	0

	36
	Group time
	60
	20
	0
	20

	37*
	Provisions for children with disabilities
	-*
	-*
	-*
	-*

	38
	Provisions for parents
	80
	20
	0
	0

	39
	Provisions for personal needs of staff
	100
	0
	0
	0

	40
	Provisions for professional needs of staff
	40
	60
	0
	0

	41
	Staff interaction and co-operation
	40
	0
	20
	40

	42
	Supervision and evaluation of staff
	0
	80
	0
	20

	43
	Opportunities for professional growth
	0
	20
	60
	20


*Item 27: N/A for all 5 centres.  (This item rated only in centres that use the equipment)

 *Item 37: N/A for all centres. (This item rated only in centres with one or more children with special needs)
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Table 5.  Percentage of NGO and privately operated day care centres (6 in the survey sample)

achieving each rating by item surveyed

	Item

#
	ITEM surveyed
	% Inadequate  rating
	% 

Minimal rating
	% 

Good rating
	% Excellent  rating

	1
	Indoor Space
	83
	0
	0
	17

	2
	Furniture for routine care, play & learning
	66
	0
	17
	17

	3
	Furniture for relaxation
	66
	0
	0
	34

	4
	Room arrangement for play
	83
	0
	0
	17

	5
	Space for privacy
	34
	50
	0
	16

	6
	Child-related display
	66
	17
	17
	0

	7
	Space for gross motor
	83
	0
	17
	0

	8
	Gross motor equipment
	50
	34
	0
	16

	9
	Greeting/departing
	34
	0
	16
	50

	10
	Meals/snacks
	66
	0
	34
	0

	11
	Nap/rest
	34
	16
	16
	34

	12
	Toileting/diapering
	50
	0
	16
	34

	13
	Health practices
	66
	0
	34
	0

	14
	Safety practices
	83
	0
	0
	17

	15
	Books and pictures
	83
	0
	0
	17

	16
	Encouraging children to communicate
	50
	16
	34
	0

	17
	Use language to develop reasoning skills
	83
	0
	17
	0

	18
	Informal use of language
	34
	50
	17
	0

	19
	Fine motor
	66
	17
	0
	17

	20
	Art
	83
	0
	17
	0

	21
	Music/movement
	100
	0
	0
	0

	22
	Blocks
	66
	17
	0
	17

	23
	Sand/water
	83
	0
	17
	0

	24
	Dramatic play
	83
	0
	17
	0

	25
	Nature/science
	100
	0
	0
	0

	26
	Math/number
	50
	34
	17
	0

	27*
	Use of TV, video and/or computers
	0*
	0*
	100*
	0*

	28
	Promoting acceptance of diversity
	83
	17
	0
	0

	29
	Supervision of gross motor activities
	34
	17
	50
	0

	30
	General supervision of children
	50
	0
	50
	0

	31
	Discipline
	66
	0
	34
	0

	32
	Staff-child interactions
	50
	0
	16
	34

	33
	Interactions among children
	50
	17
	17
	16

	34
	Schedule
	83
	0
	0
	17

	35
	Free play
	34
	50
	17
	0

	36
	Group time
	50
	0
	34
	0

	37*
	Provisions for children with disabilities
	-*
	-*
	-*
	-*

	38
	Provisions for parents
	66
	17
	0
	17

	39
	Provisions for personal needs of staff
	100
	0
	0
	0

	40
	Provisions for professional needs of staff
	66
	17
	0
	17

	41*
	Staff interaction and co-operation
	40*
	20*
	40*
	0*

	42
	Supervision and evaluation of staff
	34
	66
	0
	0

	43
	Opportunities for professional growth
	50
	50
	0
	0


*Item 27: N/A for 4 centres.  This item rated only in those centres that use the equipment (2 centres)

 *Item 37: N/A for all 6 centres. (This item rated only in those centres with one or more children with special needs).

*Item 41: N/A for 5 centres. This item rated only in those centres with two or more staff (1 centre)
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Table 6.  Percentage of urban early childhood centres (12 in the survey sample)

achieving each rating by item surveyed

	Item

#
	ITEM surveyed
	% Inadequate  rating
	% 

Minimal rating
	% 

Good rating
	% Excellent  rating

	1
	Indoor Space
	92
	8
	0
	0

	2
	Furniture for routine care, play & learning
	50
	8
	25
	17

	3
	Furniture for relaxation
	76
	8
	8
	8

	4
	Room arrangement for play
	84
	8
	0
	8

	5
	Space for privacy
	58
	34
	0
	8

	6
	Child-related display
	42
	58
	0
	0

	7
	Space for gross motor
	83
	0
	17
	0

	8
	Gross motor equipment
	92
	8
	0
	0

	9
	Greeting/departing
	17
	0
	33
	50

	10
	Meals/snacks
	83
	17
	0
	0

	11*
	Nap/rest
	73*
	27*
	0*
	0*

	12
	Toileting/diapering
	84
	0
	8
	8

	13
	Health practices
	83
	0
	17
	0

	14
	Safety practices
	92
	0
	0
	8

	15
	Books and pictures
	75
	17
	8
	0

	16
	Encouraging children to communicate
	50
	25
	25
	0

	17
	Use language to develop reasoning skills
	75
	0
	17
	8

	18
	Informal use of language
	41
	25
	17
	17

	19
	Fine motor
	58
	17
	17
	8

	20
	Art
	84
	8
	8
	0

	21
	Music/movement
	67
	33
	0
	0

	22
	Blocks
	92
	8
	0
	0

	23
	Sand/water
	84
	0
	8
	8

	24
	Dramatic play
	100
	0
	0
	0

	25
	Nature/science
	84
	8
	8
	0

	26
	Math/number
	25
	59
	8
	8

	27*
	Use of TV, video and/or computers
	100*
	0*
	0*
	0*

	28
	Promoting acceptance of diversity
	100
	0
	0
	0

	29
	Supervision of gross motor activities
	33
	42
	17
	8

	30
	General supervision of children
	75
	17
	8
	0

	31
	Discipline
	50
	34
	8
	8

	32
	Staff-child interactions
	67
	8
	0
	25

	33
	Interactions among children
	67
	8
	17
	8

	34
	Schedule
	92
	0
	0
	8

	35
	Free play
	58
	34
	0
	8

	36
	Group time
	84
	8
	0
	8

	37*
	Provisions for children with disabilities
	100*
	0*
	0*
	0*

	38
	Provisions for parents
	84
	8
	0
	8

	39
	Provisions for personal needs of staff
	100
	0
	0
	0

	40
	Provisions for professional needs of staff
	58
	34
	0
	8

	41
	Staff interaction and co-operation
	17
	17
	58
	8

	42
	Supervision and evaluation of staff
	34
	58
	0
	8

	43
	Opportunities for professional growth
	75
	17
	0
	8


*Item 11: N/A for one centre.  This item rated in 11 centres only.

*Item 27: N/A for 10 centres.  This item rated only in those centres that used the equipment (2 centres)

*Item 37: N/A for 11 centres. This item rated only in those centres with one or more children with special needs (1 centre).

Quality of early childhood environments in 37 centres in St. Lucia 

Table 7.  Percentage of rural early childhood centres (25 in the survey sample)

achieving each rating by item surveyed

	Item

#
	ITEM surveyed
	% Inadequate  rating
	% 

Minimal rating
	% 

Good rating
	% Excellent  rating

	1
	Indoor Space
	80
	8
	0
	12

	2
	Furniture for routine care, play & learning
	48
	8
	28
	16

	3
	Furniture for relaxation
	64
	20
	8
	8

	4
	Room arrangement for play
	92
	0
	4
	4

	5
	Space for privacy
	36
	56
	4
	4

	6
	Child-related display
	44
	48
	4
	4

	7
	Space for gross motor
	56
	20
	24
	0

	8
	Gross motor equipment
	48
	28
	20
	4

	9
	Greeting/departing
	4
	8
	28
	60

	10
	Meals/snacks
	72
	4
	20
	4

	11
	Nap/rest
	64
	16
	4
	16

	12
	Toileting/diapering
	56
	0
	12
	32

	13
	Health practices
	60
	0
	36
	4

	14
	Safety practices
	80
	4
	4
	12

	15
	Books and pictures
	48
	36
	12
	4

	16
	Encouraging children to communicate
	52
	32
	12
	4

	17
	Use language to develop reasoning skills
	48
	28
	20
	4

	18
	Informal use of language
	48
	40
	8
	4

	19
	Fine motor
	68
	24
	4
	4

	20
	Art
	80
	16
	4
	0

	21
	Music/movement
	76
	24
	0
	0

	22
	Blocks
	76
	20
	0
	4

	23
	Sand/water
	92
	0
	8
	0

	24
	Dramatic play
	96
	0
	4
	0

	25
	Nature/science
	92
	8
	0
	0

	26
	Math/number
	32
	60
	8
	0

	27*
	Use of TV, video and/or computers
	45*
	22*
	22*
	11*

	28
	Promoting acceptance of diversity
	76
	24
	0
	0

	29
	Supervision of gross motor activities
	24
	24
	40
	12

	30
	General supervision of children
	48
	8
	36
	8

	31
	Discipline
	44
	20
	32
	4

	32
	Staff-child interactions
	56
	0
	4
	40

	33
	Interactions among children
	36
	36
	12
	16

	34
	Schedule
	64
	12
	8
	16

	35
	Free play
	52
	32
	12
	4

	36
	Group time
	56
	12
	16
	16

	37*
	Provisions for children with disabilities
	100*
	0*
	0*
	0*

	38
	Provisions for parents
	76
	20
	0
	4

	39
	Provisions for personal needs of staff
	100
	0
	0
	0

	40
	Provisions for professional needs of staff
	60
	32
	0
	8

	41*
	Staff interaction and co-operation
	33*
	0*
	48*
	19*

	42*
	Supervision and evaluation of staff
	13*
	83*
	0*
	4*

	43
	Opportunities for professional growth
	44
	48
	4
	4


*Item 27: N/A for 16 centres.  This item rated only in those centres that used the equipment (9 centres)

 *Item 37: N/A for 22 centres. This item rated only in those centres with one or more children with special needs (3 centres).

*Item 41: N/A for 4 centres. This item rated only in those centres with two or more staff (21 centres)


*Item 42
: N/A for one centre. This item rated in 24 centres only.



Quality of early childhood environments in 37 centres in St. Lucia 

Table 8.  Percentage of NGO operated early childhood centers (2 in the survey sample)

 achieving each rating by item surveyed

	Item

#
	ITEM surveyed
	% Inadequate  rating
	%

 Minimal rating
	% 

Good rating
	% Excellent  rating

	1
	Indoor Space
	100
	
	
	

	2
	Furniture for routine care, play & learning
	50
	
	50
	

	3
	Furniture for relaxation
	100
	
	
	

	4
	Room arrangement for play
	100
	
	
	

	5
	Space for privacy
	50
	50
	
	

	6
	Child-related display
	50
	50
	
	

	7
	Space for gross motor
	50
	
	50
	

	8
	Gross motor equipment
	
	100
	
	

	9
	Greeting/departing
	
	
	50
	50

	10
	Meals/snacks
	100
	
	
	

	11*
	Nap/rest
	50
	50
	
	

	12
	Toileting/diapering
	50
	
	
	50

	13
	Health practices
	50
	
	50
	

	14
	Safety practices
	50
	
	
	50

	15
	Books and pictures
	50
	50
	
	

	16
	Encouraging children to communicate
	50
	50
	
	

	17
	Use language to develop reasoning skills
	50
	
	50
	

	18
	Informal use of language
	
	50
	
	50

	19
	Fine motor
	100
	
	
	

	20
	Art
	50
	50
	
	

	21
	Music/movement
	100
	
	
	

	22
	Blocks
	100
	
	
	

	23
	Sand/water
	100
	
	
	

	24
	Dramatic play
	100
	
	
	

	25
	Nature/science
	100
	
	
	

	26
	Math/number
	50
	50
	
	

	27*
	Use of TV, video and/or computers
	-*
	
	
	

	28
	Promoting acceptance of diversity
	100
	
	
	

	29
	Supervision of gross motor activities
	50
	
	50
	

	30
	General supervision of children
	50
	
	50
	

	31
	Discipline
	50
	
	50
	

	32
	Staff-child interactions
	50
	
	
	50

	33
	Interactions among children
	50
	
	
	50

	34
	Schedule
	50
	
	
	50

	35
	Free play
	50
	50
	
	

	36
	Group time
	50
	
	
	50

	37*
	Provisions for children with disabilities
	-*
	
	
	

	38
	Provisions for parents
	100
	
	
	

	39
	Provisions for personal needs of staff
	100
	
	
	

	40
	Provisions for professional needs of staff
	50
	50
	
	

	41
	Staff interaction and co-operation
	50
	
	50
	

	42
	Supervision and evaluation of staff
	50
	50
	
	

	43
	Opportunities for professional growth
	50
	50
	
	


*Item 27: N/A for both centres.  (This item rated only in those centres that use the equipment)

 *Item 37: N/A for both centres. (This item rated only in those centres with one or more children with special needs).

� NAEYC (1984) Accreditation Criteria and Procedures: Position Statement of the National academy of Early Childhood Programs, Washington , D.C., USA


� In each centre, either greetings or departures were observed due to the timing of the observers' visits. In just under a half of the centres, observers asked supplementary questions of staff to establish the normal organisation of greetings and departures.


� This item was rated for 36 centres only.


� This item was rated only in those centres using the equipment (11 centres)





� This item was rated for 4 centres only.





� This item was rated for 33 centres only.





� This item was rated for 36 centres only.





� National Council for Technical and Vocational Education and Training, Jamaica.  Workers are certified with the National Vocational Qualification (NVQ) for Jamaica at Levels I, II or III.  On adoption by CARICOM, the system would allow NVQs in each country to be recognized in each participating country.
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