EVALUATION REPORT
PILOTING IN ALBANIA THE

REGGIO EMILIA EXPERIENCE IN
PRESCHOOL EDUCATION

Tirana, august, 2003



CONTENT

1. SECTION I: GENERAL EVALUATION
2. SECTION II: GENERAL BACKGROUND OF THE EVALUATED
PROJECT

2.1  Origin of the project

2.2  Scope of the Project

2.3 Objectives of the Project

2.4  Activities of the Project

2.5 Institutions and groups involved in the project
2.6  Material and Human Resources of the project
2.7 Donors

3. SECTION III: DESCRIPTION OF THE EVALUATION

3.1 Object of the evaluation

3.2  The need for evaluation

3.3  Scope of the evaluation

3.4  Objectives of the evaluation
3.5 Methodology of the evaluation
3.6 Role of the Evaluation Team

4. SECTION IV: EVALUATION’S RESULTS
5. SECTION V: CONCLUSIONS AND RECOMMENDATIONS

51 Conclusions
5.2 Recommendations

6. ANNEXES



SECTION I: GENERAL EVALUATION

Title of the project: Evaluation of “ Piloting Reggio Emilia educative
model in Albania” Project

Venue of the Piloting: 6 kindergartens in Tirana, Shkodra, Elbasan

People involved: Children 3-6 years old, directors, teachers and

assistant personnel of pilot kindergartens, professors
of the pedagogic faculties in Shkodra and Elbasan.

Names of Evaluators:

Prof.Asoc.Dr. Erlehta Mato - Director of Pedagogic Studies Institute, preschool
education specialist.

Prof.Asoc.Dr. Pranvera Kamani — Preschool Education Inspector at the Ministry
of Education and Sciences.

Prof. Dr. Nikoleta Mita — Professor in Social Sciences Faculty, Tirana University,
specialist of the evaluation.

The evaluation team was established for purposes of this evaluation activity.
Report Submission Agency:
UNICEF

Period covered by the report:
Activities from -------- to 30 June 2003



SECTION II: GENERAL BACKGROUND OF THE EVALUATED PROJECT
2.1. ORIGIN OF THE PROJECT

The application of the Reggian educative experience in the pilot kindergartens is
the achievement of one of the objectives of the National Preschool Education
Development Programme. This objective is related to the experimentation and
application of contemporary educative models, which would serve as a basis for
changes in the preschool education curricula.

The accomplishment of this objective was rendered possible thank to the
contribution of UNICEF Office in Tirana within the “Cooperation Programme”
between UNICEF and the Ministry of Education and Science as well as the
solidarity initiative “Children” undertaken by Reggio Emilia Commune and Emilia-
Albania Association in Italy.

The selection of this educative experience was not accidental. During the
identification of suitable educative models for experimentation in our country,
experts from the Ministry of Education and Science and the Pedagogic Studies
Institute were guided by the conviction that among traditional alternatives, it had
to be experimented as well educative alternatives carrying the constructive
philosophy values interactive in theory, and their practical application. One of
them is certainly the educative experience of Reggio Emilia, which is well known
and esteemed by the contemporary pedagogic opinion as one of the most
advanced experiences of preschool education.

The successful application of this educative experience in some other countries
of Europe, United States and Asia has proved the opinion of its founder Loris
Malaguzzi, who affirmed that this experience was applicable in all countries of the
world, regardless their cultural and socio-economic background, because
children are the same everywhere.

One of the challenges that the Albanian education has to overcome is also the
courageous endeavour to experiment one of the most famous pedagogic
experiences of preschool institutions nowadays in the world.

It was clear since the beginning of the project that Reggio Emilia experience
would be offered as a possibility to analyse and reflect and not as a model to be
transplanted and applied automatically in the Albanian reality.

Following are the decisive factors, which made possible this initiative:

» The financial support of UNICEF

= Capable local human resources to apply this method

= Serious and devoted commitment of Reggio Emilia Commune and
particularly the personnel of infant-toddler centers and Kindergartens
Directorate of this commune who provided a serious professional
assistance during all phases of the project implementation.



Serious and professional commitment of the Ministry of Education and
Science as well as the Pedagogic Studies Institute in formulating and
following up the implementation of the project.

The gradual implementation of the project was focused on the following
main directions:

Construction, refurbishment and supply of kindergartens with equipments,
didactic materials and toys.

Arrangement of training and consulting activities with teachers, education
inspectors of various cities, other preschool education specialists and
University professors.

Transformation in training centres of the pilot kindergartens.

Publications in support of the theoretic and practical qualification of the
teachers, preschool education specialists and professors who educate
teachers of preschool education.

Initiation of changes and improvement of preschool education standards
and official documentation.

a. The construction, refurbishment and supply of the kindergartens.

During 1994-2000:

Two kindergartens were built, kindergarten no. 26 in Tirana and
kindergarten in Lushnja (100 children capacity for each). The last one was
destroyed and changed destination in 1997.

One kindergarten was refurbished in Elbasan and 3 kindergartens in
Tirana (100 children capacity for each)

Six kindergartens in Elbasan and Tirana were supplied with equipments.
Eight kindergartens in Shkodra, Elbasan and Tirana were supplied with
didactic materials and toys.

b. Training and consulting activities

Training activities during 1994-2000 have involved about 800 teachers,
preschool education specialists and university professors. During this
period the following activities have taken place:

Training 6 people (4 teachers/12 weeks each and 2 specialists/ 6 weeks
each) in Reggio Emilia, (march-may 1995)

A study visit to Reggio Emilia kindergartens applying the Reggian
experience of 36 teachers and inspectors from various cities. (December
1996, January 2000)



= National training activities attended by 300 teachers and preschool
education inspectors (December 1994, September 1996, September
1996, September 1998, June 1999).

= National Conference of preschool education attended by 200 directors and
inspectors of education directorates from various cities, specialists and
representatives of the Ministry of Education and Science and the
Pedagogic Studies Institute (PSI), professors from various universities
who educate teachers of preschool education, teachers, guests from
UNESCO and specialists of Reggio Emilia.

» Training and Consulting activities in kindergartens applying Reggio Emilia
educative experience in Tirana, Shkodra and Elbasan, at the beginning
and the end of every academic year, during 1996-2000 (12 activities)

= 5 training workshops during September-October 2000 attended by 185
teachers, preschool education inspectors and university professors.

c. Publications
The following literature has been translated and published from Reggio Emilia:

» “ldeas in support of the educative activity’— Carla Rinaldi, (1996)
= “Fountains” — Project — (1997)
= “Everything creates a shadow except for the ants”— (1997)

A book (“In search of knowledge” - E. Mato&P. Kamani, 2000) that introduces the
philosophy of Reggio Emilia education and the application of this experience in
the Albanian reality, has been prepared and published aiming to assist the
teachers, the university professors and the specialists “

d. The contribution on renovating the official documentation

In this regard it was prepared the draft of “General Standards of preschool
education” (2000).

2.2. SCOPE OF THE PROJECT

e Establishing a new experience of education for preschool children as a
support for changes in early childhood education.

e Qualitative improvement of the early childhood curricula and its
development in accordance with the international standards of preschool
education.

¢ Increasing the variety of philosophies and educative methods applied in
our country.

e A larger involvement of the parents and the community in the preschool
children education.



2.3.

2.4,

OBJECTIVES OF THE PROJECT

Being informed of various methods and techniques in order to present,
explain and reinforce knowledge and special capabilities of preschool
children.

Functioning of strategies and working techniques in order to increase the
involvement of preschool children in the education process.

Utilizing resources and various didactic materials to increase children’s
learning capabilities in this educative experience.

Increasing the democracy level during the kindergarten’s work.

Organizing training activities with various groups in order to spread the key
elements of the educative experience’s content and infrastructure.

ACTIVITIES OF THE PROJECT

First Phase

The following activities were organized during the first phase:

A workshop organized in Tirana with kindergartens’ directors to present
Reggio Emilia educative experience.

A 3-month study visit of Albanian teachers in Reggio Emilia kindergartens.
A study visit of Mrs. Pranvera Kamani and Mrs. Erlehta Mato in Italy to
establish the contacts with the respective Italian institutions.

A pilot kindergarten was opened in Tirana.

Inclusion of the atelierista in the kindergarten

Preparing the documentation with the formulating strategy for teachers
and the communication strategy for family and children.

Individualization of teachers’ education

Evaluation of the activities performed by the teachers

Preparation of a video to pilot Reggio Emilia experience in Albanian
kindergartens.

Second phase

The following activities were organized during the second phase:

Training of the Albanian teachers by Italian teachers.

Training in the pilot kindergarten.

A 10 days visit of an Albanian teachers group to Reggio Emilia

Presenting in an international conference the Albanian kindergartens
experience gained from Reggio Emilia experience compared also to other
educative experiences as “step by step”, Montessori, Frobel.

Evaluation of the Albanian kindergartens experience.



Third phase

» Further extension of the Albanian kindergarten network working with
Reggio Emilia method.

» Training workshop with Albanian kindergarten educators.

» General assessment of the experience gained.

2.5. GROUPS AND INSTITUTIONS INVOLVED IN THE PROJECT

Ministry of Education and Sciences
Pedagogic Studies Institute
Pedagogic Faculties

Education Directorates
Kindergartens

UNICEF

Parents

2.6. HUMAN AND MATERIAL RESOURCES OF THE PROJECT

Public kindergarten buildings in three different cities.
Government budget

Parents and community’s contributions.

Teachers and kindergartens’ supporting personnel.
National and local preschool education experts.
Permanent and short-term partners etc.

2.7. DONORS

* REGGIO EMILIA COMMUNE
= UNICEF



SECTION III: DESCRIPTION OF THE EVALUATION

3.1. OBJECT OF THE EVALUATION

Evaluation of the project “Piloting the educative model of Reggio Emilia in
Albania”

3.2. THE NEED FOR EVALUATION

It is the sixth year that Reggio Emilia methodology is being applied in Albanian
kindergartens. UNICEF and the Ministry of Education and Sciences as project
implementing consider useful an internal evaluation of the methodology in order
to highlight the achievements and the difficulties faced during its application. This
evaluation will also contribute to the development of an effective strategy for the
future.

3.3. SCOPE OF THE EVALUATION

To evaluate the effectiveness and the impact of Reggio Emilia educative
methodology piloted in preschool education in Albania. In accordance with the
national objectives to revise the methodologies applied in preschool education.

To evaluate the outcomes of the piloting of Reggio Emilia methodology in
Albanian kindergartens in the following aspects:
e The completion of the curricula
e The achievements in the development of children following this education
method.
e Professional development of the pedagogic and supportive personnel
involved in the project
¢ Involvement of parents and the community during the implementation of
the project.

3.4. OBJECTIVES OF THE EVALUATION

e To evaluate the effectiveness of Reggio Emilia model in the development
of children in Albania.

e To evaluate adoption of goals, objectives, standards, and the curriculum
content of Reggio Emilia into the Albanian context.

e To assess the achievements of the children who have followed this
educative model.

e To evaluate the professional development effectiveness of the pedagogic
and supportive personnel involved in the application of Reggio Emilia
model.

e To evaluate the effectiveness of parents and community involvement in
support of the kindergarten activity.
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3.5.

To identify and evaluate the strong and weak points of Reggio Emilia
model in Albania and give recommendations for improvements and the
future of the project.

To evaluate the efficiency of the application of Reggio Emilia model in
Albania.

METHODOLOGY OF EVALUATION

The evaluation is a summary type and it aims to determine the effectiveness of
piloting Reggio Emilia model in Albania. The evaluation is focused on the
achievements indicators and gives recommendations for the future of this model
in Albania.

Sources, instruments and the information gathering procedure

The evaluation is based on the information collected from primary and secondary
sources as:

The Development strategy of UNICEF office in Tirana;

Activities’ Plans

The existing evaluation reports of the project

Published materials about Reggio Emilia model in Albania

Children’s files

The documentation and kindergartens’ educative projects.

Results of the questionnaire done with teachers, parents, university
professors.

Face to face interviews with kindergarten directors and preschool
education inspectors.

In site inspections of the premises and kindergartens’ activities.
Assessment of children’s knowledge and capabilities.

The following are expected as effectiveness indicators:

The progress in three years of the children in the kindergarten.
The progress of children in school

The quality of didactic materials

How satisfied are the parents

How satisfied are the inspectors

How satisfied is the Ministry of Education and Sciences

How satisfied is the community

The number of kindergartens supporting this methodology
The number of kindergartens working with this methodology.
Quality of the teachers

The attitude of the university professors on this model

The impact of this experience on the official curricula and the country
preschool institutions practice.
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Plan of Action

1.

Preparatory phase, April 2003

Identifying the documentation

Preparing the questionnaires for teachers, parents and preschool
education inspectors.

Preparing the platform for parents and teachers interviews.

Preparing the platform for kindergartens’ inspection and children’s testing.

Gathering the information may — june 2003

Conducting inspections in kindergartens.

Filling out the questionnaires.

Administration of interviews.

Administration of tests

Studying the documentation and published materials.

Processing the information, 1 — 30 July 2003
Preparing the report, 15— 30 August 2003
Delivering the report, 30 August 2003.

3.6.

ROLE OF THE EVALUATION TEAM

Conduct a professional evaluation

Respect the evaluation deadline

Prepare supporting materials for the evaluation
Prepare the final report

12



SECTION IV: RESULTS OF THE EVALUATION

The results of piloting Reggio Emilia educative methodology in Albanian
kindergartens are presented in four main aspects:

4.1. Implementation of the curricula

The Reggio Emilia approach has embodied the most progressive ideas of the
most famous education theorists. Among them we can mention Montessori,
Piaget, Vygotsky, Dewey, Bruner and Gardner. The unique experience of this
region can distinguish the symbolic languages of children in the context of
curricula directed in projects.

By knowing this methodology and due to the benevolent cooperation with its
representatives for long this dream has became a reality for many developed
countries.

Role of the environment

The environment is crucial to Reggio Emilia’s early childhood education program.
Creating of new spaces and remodelling of old ones is based on the criteria of
integrating each classroom with the rest of the kindergarten and the kindergarten
with the community. The classrooms are connected often in the kindergarten
corridors; kitchens are open to view, and access to the surrounding community is
assured through windows, corridors and doors of the classrooms, which
differently from the other experiences are mostly open.

The observations and the interviews in Reggio Emilia approach kindergartens of
Tirana, Shkodra and Elbasan have shown that entries capture the attention of
both children and adults by using mirrors and figurative exhibits (on the walls,
floors and ceilings) photographs and children’s work accompanied by
transcriptions of their discussions. These features characterize each classroom
interiors, where displays of children project work are reflected in objects and
classroom materials. In each step in the kindergarten, the environment informs
and engages the viewer.

Other supportive elements of the environment as the ample space for supplies
are distinguished for the aesthetic features. The majority of the classrooms have
studio spaces in the form of large, centrally located ateliers and space for other
supplies. In the mean time, there are clearly designated spaces for large and
small group activities. The whole building is structured to create opportunities for
children to interact. For instance the dress-up area in the observed kindergartens
is in the main corridor, classrooms are connected with passageways; lunchrooms
and bathrooms are designed to encourage children to communicate and
encounter each other. The teachers of these kindergartens consider the
environment as “a third teacher” in the classroom.
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Interviews with teachers not applying the Reggian model have concluded that
they see the environment of Reggio Emilia approach kindergartens as very
motivating, inviting and hospitable for children and parents and that “ even
though they don’t have many tools and supplies, are unique in regards of the
colours, light and the transparency of children’s work”.

Long-term projects as tools for learning

Regular observations in kindergartens applying Reggio Emilia approach
highlighted again that the curriculum is characterized by the embodying of
contemporary researches in preschool education creating numerous
opportunities for creative thinking and exploration. Teachers often work on
projects with small groups of children, while the rest of the class engages in a
variety of self-selected activities.

The inspection of a full day in Reggio Emilia approach kindergartens compared to
the control groups reveals that projects where teachers and children engage in
are distinct from the classical concept of the lectures divided in themes and
hours, part of the kindergartens not applying this experience routine. The topic of
investigation usually derives directly from teacher observations of children’s
spontaneous play and exploration. Project topics are also selected on the basis
of an academic curiosity or social conviction on the part of teachers and parents,
and of an event that has drawn the attention kindergarten people. Teachers of
this model have the ability to improvise and respond to children’s predisposition
to enjoy the unexpected differently from other kindergartens working with fixed
schemes becoming so, a routine.

In regards of the origin, interviews with children of these kindergartens showed
that successful projects are those that generate interest and provoke children’s
creative thinking and problem solving and are open to different ways of
exploration. Because curriculum requirements are based on developmental and
sociocultural convictions, small groups of children of varying abilities and
interests, including those with special needs, work together on projects by not
being differentiated and not getting involved in competition which is not very
positive for these ages.

All kindergartens working with this experience have in common that the project
begins with teachers observing and questioning about the topics of children’s
interest. Based on children’s responses, teachers introduce materials and
questions that provoke children to faster explore the topic. In not few cases
projects often move in unanticipated direction as a result of problems
identification by children. Thus, for instance curriculum planning and
implementation revolve around open-ended and often long-term projects are
based on the reciprocal nature of teacher-directed and children-initiated activities.
Even in kindergartens that do not have a long working experience with this
approach, teachers insist in enlarging children’s knowledge basing on their
interests and requests.
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The hundred languages of children

One of the main points of the observations in the kindergartens is the use of the
hundred languages by the preschool children. As children proceed in an
investigation, generating and testing the hypothesis, they are encouraged to
depict their understanding through the symbolic languages including drawing,
sculpture, dramatic play and writing. They work together toward the solution of
problems that arise.

Conclusions on the curricula...

The Reggio Emilia approach applied in our country challenges some affirmed
conceptions of teacher's competences and the development of appropriate
practices. During the application of this model, teachers assert the importance of
being confused to the end, which they consider as a contributor to the learning
process. Thus, a part of the teaching strategy aims to fully allow for mistakes to
happen or to begin a project with no clear sense of where it might end. Another
characteristic is the importance of the child’s ability to communicate in the peer
group where teacher’s intervention in children’s conflicts is minimal.

A challenging aspect of Reggio Emilia approach is the acceptance and
encouragement of multiple points of view regarding children’s needs, interests,
and abilities, the firm faith that parents, children and teachers contribute in many
ways to the determination of educative experiences. Differently from other
kindergartens’ experiences teachers trust themselves to respond to children’s
ideas and interests; they trust children to be interested to learn things they know
about; parents should be informed and active members of the cooperative
educational team.

In meetings with different groups of “Reggian experience and other
kindergartens” preschool institutions actors, is clearly noticed the sympathy of the
teachers and parents for this educational method which they describe as “ open,
natural, motivating, challenging and democratic”

Following are some opinions of kindergartens’ directors regarding the
influence of the Reggian Experience:

e 32 kindergarten directors were interviewed where 8 directors from
kindergartens applying the Reggian experience and 30 from other public
and private kindergartens. The majority considers very important the
refurbishment and the supply with didactic tools and toys of the
kindergartens. The directors of other kindergartens consider primary the
supply with tools and toys while the Reggian experience applicants give
more importance to the tools or makeshift objects, staying in open air and
observing various phenomenon, children’s behaviour in the classroom. In
addition, the majority considers essential the didactic video, publications in
assistance of the teachers, which according to them recently have been
numerous and have helped a lot in propagating this experience in other
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kindergartens. The support of the Albanian Ministry of Education and
Sciences is considered very important by all directors, while % of them
consider also important the support of the Education Directorate. Two
aspects considered as an influence of the Reggian methodology are: a
change of parents image for the kindergarten and the management of
kindergarten’s financial resources.

Opinions of Pedagogic Faculties Professors:

4.2.

There were 12 professors interviewed from the pedagogic faculties. 100%
of them assessed as very good the integration of the contemporary
experience with the traditional experience in preschool education. Most of
them, among the traditional: “Step by Step”, Reggio Emilia, Montessori,
Frobel models, listed on top the Reggian Model. Although the majority
considers insufficient the trainings of the professors on the educational
models of preschool education. They highlight as very good the approach
of the universities with the preschool institutions practice but affirming also
that they scarcely use the literature of the preschool education practice in
the university auditoriums.

Achievements in the development of children following this
education method

In order to determine the achievements of the children in kindergartens where
was piloted the Reggio Emilia approach were used two special forms. These
forms measured the social-emotional, motor, cognitive, communicative, logic-
mathematics development and the statements of the teachers and parents. They
were prepared and utilized as per age groups: 3-4 years old, 4-5 years old, 5-6
years old.

3-4 years old children following the reggian model gladly go to the
kindergarten. They are clean and organized, make friends easily, are not
aggressive, they can dress up and undress by themselves, they can use
spoon and fork, can go to the toilet, can find by themselves what to do,
they know the parts of the body, can move independently, have a good
visual-motor coordination, can distinguish the objects by size, recognize
smells, tastes, distinguish the strong noises from the weak ones, can
distinguish separate elements from the whole object, they can express
their needs, can pronounce correctly their name, understand simple
questions, can talk to the friends and adults, can answer properly.

Some children do not name formally the geometric shapes, have
difficulties in specifying correctly the colours, have defects in
pronunciation, but they are very active to know and to act. The project
offers much better progress possibilities than the mechanic reproduction,
which is the basis of knowledge in other kindergartens. In the mean time it
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encourages utmost the fantasy and the imagination of the preschool
children applying the reggian experience.

4-5 years old children are integrated in the peer group, they know and
respect the classroom and game rules, act independently, they are
cooperative with the friends, the teacher, they know friends’ names, the
parts of the face, lower and upper limbs, they move freely, manipulate the
letter, play in group and separately, they know the main colours,
understand spatial concepts, can distinguish objects features, noises and
sounds, main tastes, properly communicate with the adults and friends,
learn to use new words, learn simple poetries and songs, can group
objects by shape and colour, can recognize different quantities.

Some of them need attention to develop the initiative spirit, to exercise in
distinguishing the colours, recognize some kinds of instruments, to use the
mimic and gestures, use materials in a creative manner, to recognize and
complete certain sequences, to identify horizontal, vertical and oblique
lines. These children differently from their peers, who follow other
programs, are creative, non-conformist, in continuous search of original
solutions, which makes them more active and cooperative.

5-6 years old children are cooperative with friends and teachers, they
accept suggestions from adults, know and respect the game’s rules, they
are self acting, have appropriate behaviour in certain situations, possess a
good dynamic coordination, can draw a human sketch with the main parts
of the human body, have orientation abilities, have good reflexes,
understand spatial concepts, perceive the physical space, can recognize
objects by touching, distinguish internal and external noises, understand
seasons’ continuity and change, the relation cause-effect, the content of
tales and narrations, know to verbally express living experiences, can tell
short stories and poetries, group objects by colour and shape, put objects
in sequence, distinguish and connect objects by size.

A part of children of this age need more individual guide from teachers and
parents.

The interviews of 46 teachers regarding the development of children under
the reggian experience influence concluded the following:

In regards of the classroom activity

100% affirm that the lecture is held with activity centres.

95,7% of the teachers affirms that children chose the activity by themselves.
84,8% affirms that the classroom has mini atelier.

52,9% of the teachers admits that parents are present in the classroom
during the development of the project.
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e 87% of the teachers declare that the class activities prepare the children for
the first grade of school.
e 89,1% says that children participate in the project according to their abilities.

In regards of kindergarten premises

e 89,1% of the teachers affirms that the kindergarten has suitable premises to
develop Reggio Emilia model.

e According to 76,1%, the kindergarten has suitable equipments for children’s
growth and education.

e 90 % of them are happy by using of recycled materials in the educative
projects.

e 60,9% states that the kindergarten doesn’t have a multifunctional room.

In regards of the children

98,7% of the teachers says that the children gladly go to the kindergarten.
97,8% says that the children are independent

95,7% affirm the cooperation among children

87% of the teachers state that children show respect for the adults.

4.3 Professional development of the pedagogic and supportive personnel
involved in the project.

Administrative Policies and Organizational Features

Each kindergarten observed in Tirana, Elbasan or Shkodra is staffed with two
teachers per classroom (with a larger number of children per group than decided
by the Albanian Ministry of Education and Sciences, also due to the popularity
that this method enjoys in these cities), one atelierista (a teacher trained in arts
who works with the classroom teachers in curriculum development and
documentation). The preschool institution with a principal doesn’'t have
hierarchical relationships among the teachers. This manner of organization and
keeping the same group of children and teachers together for a period of three
years has considerably facilitated the participation and the cooperation
kindergarten-community-children.

Other features of Reggio Emilia's approach to early education that have
generated interest among many educators in our country, not applying this
experience include the concept of teachers as learners, the importance attributed
to the educative role of the environment, the use of long-term projects with small
groups of children as the curriculum strategy, the acquisition by children of the
symbolic languages, etc.

The new role of the teacher

= By long observations conducted in kindergartens of three cities resulted
that teachers' long-term commitment to know and understand the children
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4.4.

is at the crux of Reggio Emilia approach, which shows the continuing
evolution of the ideas and educative practices. This offers many
opportunities to the teachers to increase the professional competence
allowing them after the required training to determine goals and working
objectives.

Teachers’ autonomy in this experience is evident, demonstrated also in
the absence of teacher manuals, curriculum guides, or progress tests. The
lack of externally mandates is joined with the fact that teachers become
skilled observers of children in order to be informed of the curriculum
planning and implementation.

Teachers divide responsibilities in the class so that can observe, take
notes, and record conversations between children. These observations
are shared with other teachers, the atelierista and parents in order for
them to contribute in curriculum planning and evaluation. Teachers of
several kindergartens as for instance in Tirana city, where there are many
kindergartens applying this method, work and learn together to explore the
most effective ways of intervening on children's spontaneous activities.
The diversity of the experiences enhances the selection quality of the
projects topics, their development, teachers’ qualification etc.

The Contribution of Documentation to the Quality of Education

One of the most impressive features of this model and perhaps the unique
contribution to early childhood education is the documentation of children’s
experience as a standard part of preschool classroom practice.

Documentation of children’s observation and systematic record keeping
has long been encouraged and practiced in early childhood programs.
Comparing to other experiences in public or private kindergartens,
documentation in Reggio Emilia practice focuses mainly on children’s
experiences, memories, thoughts, and ideas during their daily activities.
During the documentation process, the observations highlighted that
attention is paid to children’s work interlinked with its aesthetic aspects.
Documentation includes samples of a child’'s work at different stages of
project completion as for example photographs show work in progress,
comments written by the teacher or other adults working with children;
transcriptions of children’s discussions; all comments and explanations
related to the activity, and comments by parents.

Observations, notes, transcriptions of tape recordings and photographs of
children discussing are part of the documentation. Examples of children’s
work and written reflections were displayed in classroom or in the main
hall. The documentation reveals how the children plan, carry out and
complete the project.
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The common fact resulted from observations of this experience compared to
other kindergartens is that the documentation of the ideas and children’s work
significantly contributes in their education.

e Enhancement of children’s learning

Documentation contributes to the extensiveness and depth of children’s learning.
In explaining this fact the studious L. Malagaci points out: “ through
documentation children become even more curious, interested, and confident as
they understand what they have achieved”. Preparing and displaying
documentaries of children’s experiences, displaying the projects, preparing
project’s albums or books is an effort to provide a debriefing or the review of
experiences where new understandings can be clarified, deepened and
strengthened. Children learn from and are stimulated by each other’s work and
the way this is displayed during documentation.

The documentation of ideas, thoughts, feelings and relationships is also valuable
to the children to record, preserve and stimulate the most significant experiences,
to enhance the knowledge on the topic investigated. In addition, a display
documenting the work of a child or a group encourages other children to get
involved enthusiastically in the new topic.

Many interviews with the children concluded that differently from other
kindergartens’ children, they often refer to previous works in order to enhance
their knowledge and capabilities showed in the beginning of the year or the
project.

e Respecting children’s ideas and work

Careful and attractive documentation convince children that their efforts,
intentions and ideas are respected from people around them. For example, an
important element in the project approach was the preparation of documents for
display, where children’s groups work together in some topics and separately for
particular topics. Evaluating and documenting the activity encourages these
children to approach their work delightfully and responsibly, showing satisfaction
for the results achieved.

e Planning and Evaluation

A salient feature of the project work turned out to be planning based on the
evaluation of work as it progresses. As the children undertake complex individual
or group tasks, over several days or weeks, the teachers examine and discuss
with the children the ideas and options for future solutions. The educative activity
program plans everything interesting, stimulating or challenging.

Activities are not planned too far in advance so that new elements often emerge
by documentation. At the end of the daily activity, teachers reflect on the work
progress, discuss about it, consider suggestions and new work directions. The
awareness enables the teachers to optimise the children’s chances of expressing
the ideas in an interesting way. When teachers and children plan together, the
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activity is more successful and interesting than the activity planned only by the
teacher or the preschoolers.

e Teacher Research and awareness process

The interviewees commented documentation as a kind of teacher’s research,
which focuses her attention on children’s plans, their understanding and the
assistance to be given to them. The examination of preschoolers work and its
documentation make possible that the understanding of children’s development
to not occur from tests which in this case are not efficient, but just formal. The
documentation provides the basis for modification and adjustment of teaching
strategies and a source of ideas for new strategies while deepening teachers’
awareness for each child’s progress. Using the data made available from the
documentation, teachers are able to make right decisions about each child’s
development and learning.

The analysis of the steps taken by the children and the presentation of their
activity make possible for teachers and parents to apprecia